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ASSESSMENT OF THE UNDERGRADUATE LIBRARY AND
INFORMATION SCIENCE PROGRAM IN THE COLLEGE OF BASIC
EDUCATION IN THE STATE OF KUWAIT THROUGH THE
DEVELOPMENT AND APPLICATION OF GLOBAL STANDARDS:

A CASE STUDY
. Ali Fakher Al-Khabbaz, Ph.D.

Florida State University, 1996
Major Professor: F. William Summers, Ph.D.

The purpose of the first stage of this study was to
formulate global standards for undergraduate library and
information science programs in the developing countries.
This was accomplished by surveying an international panel
of 64 individuals in 39 countries who were expert in
education for library and information specialists. Fifty
(78%) usable questionnaires from 34 countries were
returned. N

The questionnaires contained 147 proposed statements
grouped in 14 standards covering locus, goals, general
and specific objectives, administration, financial sup-
port, physical facilities, library, faculty, staff,
curriculum, continuing education, admission of students,
and completion requirements. Of the 147 statements, 123
(83.7%) obtained a mean score of 4.0 or higher, allowing
them to be accepted as standards.

These standards were then used in the second stage

of the study to determine the current status of the

xvii




Library and Information Science program at the College of
Basic Education in Kuwait, the adequacy of the library
and information science curriculum in that program, and
how the program deals with new developments in the field.

A case study methodology was selected for the second
stage. Research data were collected on site through
document examination, interviews, and observation.

According to the study findings, the Library and
Information Science program met only two of the 14 stand-
ards: Locus and Completion Requirements. The number and
content of the courses in the curriculum were not suffi-
cient to graduate qualified librarians. The curriculum
lacks topics that deal with specialization and informa-
tion technology. The curriculum content is old and out of
date and does not conform to the modern approach to

library and information sciences.

xviii




CHAPTER 1

INTRODUCTION

Kuwait is a small Arab country located in southwest-
ern Asia. The country occupies 6,880 square miles. It
is bordered on the east by the Arabian (Persian) Gulf, on
the south by Saudi Arabia, and on the west and north by
Irag. It is one of the world's leading petroleum produc-
ers. Kuwait has one of the highest per-capita incomes in
the world. Al-Shigy (1994) has reported that the total
population of the country is 1,772,000; 671,000 of these
(38%) are Kuwaitis, and 1,101,000 are non-Kuwaitis (p.
2).

The Iraqi invasion of Kuwait, which lasted seven
months--from August 2, 1990, to February 26, 1991--dealt
a terrible blow to the entire infrastructure of the
country, particularly to the education, library, informa-
tion, and other cultural systems. The Iraqi forces
killed and tortured many people and destroyed or stole
much property. They set fire to hundreds of oil wells.
The damage and destruction affected houses, government
and commercial buildings, schoolé, hospitals, water and
electricity plants, museums, recreational centers, mar-

kets, research centers, and other facilities. The




invaders destroyed, burned, or bombed anything they could
not loot or transfer to Iraqg (Aman, 199?a). The Iraqi
occupation of Kuwait was a vicious aggression against
education and culture, especially the library and infor-
mation insfrastructure in Kuwait (Salam, 1992).

After the Iraqi withdrawal, Kuwait was faced with
the awesome prospect of rebuilding what had been de-
stroyed. The rebuilding process, terrible as it was, has
Presented opportunities to create stronger institutions
than the ones that existed before the occupation. One
éuch opportunity lies with the education of librarians in
the country.

The higher education system in Kuwait is a shared
responsibility between two governing institutions: Kuwait
University (KU) and the Public Authority for Applied
Education and Training (PAAET). Both agencies are
controlled and financed by the Ministry of Higher
Education.

Kuwait University was established in 1966. Currently
it has nine colleges offering undergraduate programs.
Four of these offer master's degrees in science, arts,
medicine, and engineering. The university offers no
doctoral program. The master's program proposed for
library and information science has been delayed until

September 1996.




The Public Authority for Applied Education and
Training was established on December 28, 1982. It
comprises four colleges and seven training institutes.
The four are the Colleges of Health Science, Business
Studies, Technology Studies, and Basic Education. Because
of the prohibition against coeducation, each college has
two separate campuses--one for men and another for women.
Since the establishment of the PAAET, 45,000 students
have graduated from the authority's colleges and training
institutes (Al-Moduf, 1995).

In Kuwait, the only library education program
presently in existence was introduced in 1977 as a de-
partment of the Kuwait Teacher Institute (now the
College of Basic Education [CBE]). The program was two
years in length and was designed to prepare high school
graduates to be assistant librarians. It graduated 657
assistant librarians before 1986 when it was upgraded and
merged with the Department of Educational Technology to
award a bachelor's degree in libraries and educational
technology. The specifications of this program are
described in Chapter V.

The direct impact of the Iraqi aggression on educa-
tion for library and information science in Kuwait is the
almost total destruction of the Library and Information
Science Department at both the Shamia and Idailiah cam-

puses. Laboratories, training facilities, equipment, and




resource centers were looted or destroyed. The faculty
and staff offices, furniture, and files were stolen or
damaged beyond use. The department also lost highly
qualified members of the faculty and some students who
were taken by the Iraqis as prisoners of war and have
never been released. The remaining students in the
department lost an entire academic Year. Years of work
and progress were lost in a few months. It will take
time, money, and will to rebuild what was destroyed
during the invasion to bring it to the level it enjoyed
in August 1, 1990 (Abdel-Motey & Al-Hmood, 1992).

Major companies in the world participated in the
recovery process after Kuwait's liberation on February
26, 1991. The country's rebuilding covered all the
important sectors, such as the ojl industry, telecommuni-
cations, health, education, and the information sectors.
Reconstruction has begun in all areas of the library and
information field, many of which consulted UNESCO, the
International Federation of Library Associations (IFLA),
the British Council, and other agencies. All libraries
and information centers in Kuwait are once again open and
in operation.

The current and future plans for library and infor-
mation centers in Kuwait will depend on the availability

of adequate and sufficient numbers of library personnel,




5
with the knowledge, tools, and skills to fill the empty
library positions and to provide efficient library and
information services.

There is a great need in Kuwait how for library
personnel with computer knowledge and experience. This
area has been identified by head librarians, directors,
and top management officials as "urgently needed in
Kuwait and includes computer applications, online search-
ing, and CD-ROM technical services, information services,
and collection management" (Al-Ansari, 1992, p. 163).

We now live in what has been called the "information
society.”" People need information to meet a wide range
of personal, educational, economic, and recreational
needs. The quantity of information produced is expanding
rapidly, and enormous strides are being made in storing,
organizing, and accessing this information. People must
be able to locate, access, use, and evaluate the informa-
tion they need effectively (American Library Association
Presidential Committee on Information Literacy, 1989, Pp.
1-5).

To function effectively in an information society,
people must have education that includes higher order
intellectual skills such as analytical, inferential,
evaluative, and problem-solving abilities (Liesener,
1985, pp. 11-12). Today, a major challenge facing the

educational systems in most countries of the world is how
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to meet these demands for higher quality education within
increasingly severe national financial constraints.
Chapman and Carrier (1990) noted that many countries have
to look for new financial resources, accept quality and
equity deterioration, and/or increase the efficiency with
which educational resources are used (p. 3).

The information explosion is having a profound
effect on libraries. They must either adapt or become
extinct in this new environment, and their adaptation
will be reflected in the education of librarians.
"Because we live in an information age, libraries and
library science education are inextricably linked, not
only in the consistency of their objectives but also in
their very survi&al" (Vondran, 1989, p. 27). corbin
(1988) noted that "one of the responsibilities of schools
of library and information science in an age of informa-
tion technology must be to maintain a fresh and relevant
curriculum that reflects the latest concepts and use of
information technology in the libraries which will employ
its graduates" (p. 79).

Lack of properly educated and trained professional
and non-professional library staff is a major problem in
Kuwait. A number of researchers and consultants who
visited the country between the 1970s and early 1990s

agree on this problem (Abdel-Motey & Al-Hmood, 1993;
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Aman, Conaway, & Pitkin, 1993; Al-Ansari, 1992; Aman,
1992c; Aman, Fong, & Dimitroff, 1992; Aman & Zehery,
1977; Parker, 1975; Sullivan & Brennen, 1984; Zehery,
1975). Even though the country has had library education
programs since 1977, it still lacks sufficient numbers of
professional and paraprofessional library staff (Abdel-
Motey & Al-Hmood, 1993, pp. 17-18). Kuwait's shortage of
library and information workers is projected to increase
sharply by 1997, when the demand for these workers is
expected to reach 2,353 (Al-Ansari, 1992). "The number
of graduates produced by the Library and Information
Science Department falls far short of meeting the coun-
try's current and future manpower shortages" (Al-Ansari,
1992, p. 155).

Al-Anséri also found that the Library and Informa-
tion Science Department, in addition to not producing
enough librarians, is not producing well-qualified 1i-
brary and information professionals for the country.
"Graduates of the Library and Information Science Depart-
ment in Kuwait are perceived as not being well prepared
for their responsibilities in the actual work place" (Al-
Ansari, 1992, p. 169). According to the 1992 UNESCO
report, "the curriculum does not include enough depth and
breadth to graduate students capable of dealing with new
developments and practices in the information age" (Aman,

1992c, p. 31).




Abdel-Motey and Al-Hmood (1993) analyzed the need
for librarians in Kuwait as well as the current education
program for librarians. They found that the program in
the Library and Information Science Department cannot
provide enough graduates to fill all the current job
positions needed for library and information centers in
Kuwait. Also, they found many deficiencies in the pro-
gram (Abdel-Motey & Al-Hmood, 1993, p. 18). "The program
has been criticized for accepting poorly prepared and
unmotivated students as well as graduating poorly pre-
pared students" (Aman, Fong, & Dimitroff, 1992, p. 5).

There are currently no standards for examining,
evaluating, and/or determining the quality of undergradu-
ate library and information science programs in the
developing countries. As a step in rectifying this lack,
the researcher, through this study, will propose global
standards for undergraduate library and information

science programs in developing countries

Statement of the Problem

As a result of the rebuilding process after
liberation, the Kuwaiti government made a clear decision
to replace as many of the foreign work force as possible
with Kuwaiti nationals. In response to the government's
decision, the Library and Information Science Department

was asked to expand its program to serve not only the




needs of public and school libraries but all other types
of library and information centers as well. Libraries
and information centers in Kuwait are experiencing an era
of transition in moving from manual to computerized
information systems. The need for library personnel with
a wide range of computer knowledge and experience is
increasing daily.

The library and information science education pro-
gram in Kuwait is under scrutiny and receiving criticism.
The program is not meeting the country's need for quali-
fied library and information professionals because it is
perceived as preparing its students poorly for work in
the real world (Al-Ansari, 1992; Aman, 1992c). A study is
needed to determine whether the perception is accurate
and if so, what are the causes for the program's short-
comings.

The purpose of this study is to add to the currently
inadequate knowledge about the state of Kuwaiti librar-
ianship. Specific purposes are these:

1. To determine the current status of the under-
graduate library and information science program in
Kuwait in terms of locus, goals, objectives,
administration, financial support, physical facilities,
library, academic staff, non-academic staff, curriculum,

continuing education, students, and completion require-
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ments, based on the standards to be proposed in this
study.

2. To examine and evaluate the curriculum of the
library and information science program in Kuwait, to
define its strengths or weaknesses, and to assess the
range of the curriculum, especially concerning new devel-
opments in the field.

Also the study intends to provide a methodological
contribution in formulating global standards for under-
graduate library énd information science education. The
proposed standards consist of a set of statements and
variables that were identified as important for determin-
ing the quality and quantity of undergraduate library and
information education programs. These were selected by
an international panel of 64 experts in education for
library and information specialties from 39 countries.
Data from the survey instrument (the proposed standards)
were used for the second stage of the research--an in-
depth case study of the Library and Information Science

Department in Kuwait.

Objectives of the Study

The study has the following objectives:
1. To survey the current status of the library
and information science program at the College of Basic

Education in Kuwait.
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2. To determine the depth and breadth of the
library and information science curriculum.

3. To determine how well the library and informa-
tion science curriculum deals with new developments in
the field.

4, To suggest, on the basis of the findings,
recommendations for developing a library education pro-
gram and its curriculum in Kuwait, with attention to the

existing program

Significance of the Study

To date, no comprehensive research has been done
regarding the library education program or its curriculum
in Kuwait. Therefore, the results of this study will
provide information to support the following:

1. To develop a better understanding of the cur-
rent status of the library and information science pro-
gram in Kuwait.

2. To provide the fundamental data for future
pPlanning and development of library education programs in
Kuwait.

3. To provide valuable factual information for
educators, government planners, and other decision makers
to improve the existing library education program in
Kuwait.

4. To upgrade the quality and quantity of offer-
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ings in the library and information curriculum.

5. To increase student enrollment.

6. To produce an adequate number of educated and
qualified graduates.

7. To improve, expand, and intensify the curricu-
lum of the program in reflect new developments in the
field.

8. To provide baseline information to researchers
for future studies on library education in Kuwait.

Another major significance of this study is that it
will provide an international perspective on formulating
global standards for undergraduate library and informa-
tion science programs in the developing countries. The
proposed standards are important for several reasons:

1. To define the qualitative and quantitative
standards for excellent library education programs around
the world.

2. To help the library profession establish
accreditation guidelines for undergraduate library and
information programs in the developing countries.

3. To help the library community examine and
evaluate any undergraduate library education program from
an international perspective.

4. To provide baseline data to researchers for
future comparative studies about undergraduate library

education programs around the world.
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Research Questions

The study was guided by the following research
questions:

1. What is the current status of the undergraduate
library and information science program in the state of
Kuwait in terms of locus, goals, objectives, administra-
tion, financial support, physical facilities, library,
academic staff, non-academic staff, curriculum, continu-
ing education, students and completion requirements,
based on the proposed standards?

2. How adequate is the curriculum for the present?
Does it have weaknesses ? If so, what is their nature?

3. To what extent does the curriculum reflect new
developments in the information age?

4. What kinds of courses should be added to the

curriculum in the near future (1 to 5 years)?

Assumptions

In this study, the following assumptions are made:

1. Library educators in the Department of Library
and Information Science in Kuwait are willing to improve
the quality of library education.

2. There will be no major political or economic
problems that will seriously intervene in the decision

for future developments in the library education program
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in Kuwait.

3. The proposed standards are adequate to measure
the quality of the undergraduate library and information
science program in the College of Basic Education in
Kuwait.

4. Participants in the study will be cooperative,
accurate, and honest.

5. If the library and information science program
is to be relevant in the information age, it must improve
and expand to reflect new developments.

6. The supply of professional librarians and
experts in Kuwait will be sufficient in number to develop

the needed curriculun.

Limitation of the Study

The study will be limited to the undergraduate
library and information science program in the College of
Basic Education in Kuwait; therefore, the results should
not be generalized to library schools outside that coun-

try or other programs within Kuwait.

Definitions
For the purpose of this study, the following defini-
tions will be used:
Adequate--a measure of the library school program as
being fully sufficient in numbers of faculty, staff, and

students, able to graduate enough well-qualified library
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and information personnel for the needs of the country.
Graduates of the program are well brepared for their
responsibilities in the actual workplace, able to satisfy
specific requirements of the institutions that will
employ them.

Developing Countries--those countries in which large

segments of the economy are still comparatively unde-
veloped and the majority of the population is very poor.
The countries' economics are based upon exports of raw
materials, and the countries' infrastructures (transpor-
tation, social services, educational system, etc.) are
inadequate for their needs (Osmanczyk, 1990, p. 233).

Department of Library and Information Science--a

departmént in the College of Basic Education (CBE) in
Kuwait. It provides undergraduate courses in library and
information science and it is attended by full-time
students. It is sometimes referred to as the Department.
Proposed standards--a set of statements and varia-
bles to be used as a guide to determine the quality and
quantity for undergraduate library and information

science programs in the developing countries.

Case study--a research method concerned with every-
thing significant in the history of the development of
the case. Semi-structured interviews, documentation, and

observation will be used to obtain information necessary
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to subport conclusions and recommendations.

Curriculum--"Curriculum is the planned interaction
of students with instructional content, instructional
resources, and instructional process for the attainment
of a predetermined educational objective" (Davies, 1986,
p. 373).

New developments--the most noticeable impact of the
information age on the workplace. This is primarily in
the area of information technology, such as online
searching and CD-ROM, computer applications, communica-
tions systems that enhance and support distant access,

networks, and expert systems.




CHAPTER II

REVIEW OF LITERATURE

There is little literature on library and informa-
tion science education in Kuwait and the Arab world that
is translated into both English and Arabic. For this
reason the review of literature section will be divided
into two parts: (a) library education studies in the
developing countries and (b) library education studies in

Kuwait.

Library Education Studies in the Developing Countries

Third World countries were labeled "underdeveloped"
until the United Nations (UN) deemed it appropriate to change
that term to "developing" (World Bank, 1979). Developing
countries, also known as the Third World or less de-
veloped countries (LDC), have been defined by the United
Nations as those in which large segments of the economy
are still comparatively undeveloped and the majority of
the people are very péor. The least developed countries
were defined by the United Nations General Assembly as
those that have a shortage of food, few sources of power,
a gross national product of $100 a year or less, and
literacy rates of 20 percent or lower. Under other UN
criteria, most developing countries have economics based

17
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on the export of raw materials to industrial nations in
exchange for manufactured goods, and their infrastruc-
ture--educational system, transportation, social serv-
ices, technology--are inadequate for the country's needs
(Osmanczyk, 1990, p. 223).

Developing countries number about 120 and contain
more than 50% of the world's population (Thompson, 1993).
They represent varying Cultures, politics, economics, and
levels of industrialization, as well as natural resources
(Davies, 1985, p. 247) .

Despite their diversity, developing countries have
many characteristics in common--short 1life expectancies,
high infant mortality rates, low literacy rates, low per
capita incomes, high population growth rates, inefficient
and antiquated telecommunications systems, poor educa-
tional facilities, high unemployment rates, and a limited
supply of capital and expertise. They also have an
agriculturally based economy rather than one based on
industry; their socioeconomic foundations are still tied
to colonial powers (Vallejo, 1988, pp. 144-145).

The oil-producing countries of the Middle East,
including the Arabian Gulf states of which Kuwait is a
part, are considered developing countries. Unlike most
other countries of the Third World, these countries

have a low density of population and a high per capita
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income. In spite of this, the average life expect-
ancy of the people in these countries is no greater than
that of other developing countries and the literacy rate
is actually lower than in some. The oil-rich countries
have failed to translate their wealth into human develop-
ment.

Librarianship and library education are direct
reflections of a country's historical, cultural, social,
and economic traditions. Education authorities in de-
veloping countries are becoming increasingly aware of the
importance of libraries in the economic and cultural
development of states, and are beginning to realize the
need to plan library development and to train a suffi-
cient number of librarians. Over the last two decades
there has been remarkable growth in the number of schools
of librarianship and library training programs in de-
veloping countries. These programs have been greatly
influenced by British, French, and American systems of
library education (Sharif, 1977).

Obi (1974) summarized the objectives of library
education in developing countries as follows:

1. To train sufficient indigenous manpower at

the para-professional, professional, and spe-
cialist professional levels to staff a superior
regional network of essential library and

information science centers and services.
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To train sufficient indigenous professional
library, archive and information scientists as
leaders to develop the above networks of cen-
ters.

To stimulate and effectively carry out research
into library, archive, and information science
and identify information science problenms
facing the profession in the regions.

To provide continuing education for practicing
professionals in order that their professional
competence may keep abreast of new develop-
ments.

To unite professional theory and practice into
a coherent and connected whole through skillful
teaching methods.

To integrate professional concepts with the
social, political, economic and cultural forces
of the environmenf.

To publish original professional literature,
textbooks, and teaching materials specifically
concerned with the professional problems of the
regions.

To foster a strong, respected, indigenous
profession imbued with a professional philosophy

and trained in professional skills relevant to
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the needs of the region; thus, ipso facto, to
Create a strong professional association which
can formulate and maintain professional stand-

ards. (p. 238)

Obi (1974) identified the following characteristics

of library education in developing countries:

1.

Librarianship in developing countries is
certainly not dormant, yet it is handicapped
above all by a lack of sufficiently trained and
dedicated personnel. The establishment of a
carefully planned library school should go far
in removing this handicap.

There is a great necessity for developing
effective machinery for accreditation and
certification which can result in reasonable
order, efficiency and rational relationships
among various types and levels of training.
There is a great trend in international
attempts to develop training centers to either
neglect the teaching of particular methods
totally or to go out of the way to give empha-
sis to only a particular scheme.

One of the problems which developing countries
have not been able to solve so far is the
shortage of relevant textbooks and teaching

materials.
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5. The lack of properly qualified teachers has
historically been a problem in library educa-
tion of developing countries.

6. Training abroad plays a major role in the
development of librarianship in developing
countries.

7. In most developing countries, library educa-
tion is strongly influenced by European and
American library education systems.

8. | All the schools are attached to or associated
with uhiversities, and, for the most part, they
award semi-professional and professional quali-
fications. (p. 239)

Aina (1994) surveyed the library and information
science educators in eleven African countries to learn
their qualifications, teaching and library/information
work experience, nationality, experience with computer
technology in their work, and journalé that they consult-
ed in the course of their work. A questionnaire was
mailed to 123 library and information science educators
in 20 library and information science schools. Ninety-
four (76%) of the educators completed the questionnaire.

The findings indicate that library and information
science educators in Africa had impressive qualifica-

tions--60% had master's degrees and 29% had doctorates.
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Fifty-eight of the respondents (62%) had degrees in other
disciplines in addition to library and information
science qualifications. The majority of the respondents
had teaching experiences of more than five years--forty
-one of the respondents (49%) had taught between six and
twenty vyears. Thirty-eight (40%) of the respondents

mentioned International Information and Library Review as

a journal they frequently consulted. Fifty-three (56%)
of the respondents had no knowledge whatsoever of comput-
er technology.

Beilke and Thompson (1987) sent questionnaires to
the directors of 435 library and information science
education programs in 98 countries, excluding the United
States and Canada, to examine guidelines, regulations,
and methods used to improve library and information
science education and to indicate recent improvements in
this field. Ninety-five of the 435 questionnaires were
returned with information that could be used in the
study; these represented 95 educational programs in 36
countries.

Of these 95 programs, 87% prepared students in both
library and information science (LIS), 12% prepared
students in only information science, and 1% prepared
students in only library science. Fifty-two percent of
the programs offered both undergraduate and graduate

studies, 30% offered only graduate studies, and 18%
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offered only undergraduate studies.

The findings showed that LIS educational programs
used similar procedures to improve their programs includ-
ing revision of courses, addition of new courses, and
addition of new equipment. The 95 programs also shared
common methods to ensure the quality of their programs.
These methods include utilizing accreditation officials,
government examinations, professional organization exami-
nations, external and internal examinations in addition
to various advisory committees and consultative arrange-
ments.

Finally, when queried as to which topics are favored
for future international surveys of LIS educational
programs, two topics of greatest interest to the respond-
ents were information science (22%) and curriculum devel-
opments (18%). The third most popular area of interest
was training methods (14%) .

Mueller (1991) examined education for librarianship
in Brazil. Her study was based on the assumption that
the adequacy and quality of library and information
services to any environment are conditioned by the views
and attitudes held by their librarians, most of which are
acquired during the librarians' professional education.
The researcher surveyed nine of the thirty schools in

Brazil that offered undergraduate library programs.
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Mueller also briefly examined six new post-graduate
library schools, specifically regarding their contribu-
tions to research activities. Several weaknesses were
found in the education programs for librarianship in
Brazil: a lack of attention to the environment, lack of
diversification in levels of education, lack of theoreti-
cal bases, lack of interest in developing investigatory
and critical attitudes in students, and lack of research
activities by faculty members. Based on her findings,
Mueller suggested that the structure, contents, and
teaching methods should be changed in the Brazilian
pPrograms.

Liu (1992) used comparative analysis to discuss the
similarities and differences in origin, evolution, scale,
structure, curriculum, faculty, and students in library
and information science education between China and the
United States.

Both the golden age of China's library education in

the 1980s and the disastrous great cultural revolu-

tion clearly show that China's political situation
has a greater influence on its library education
than does the U.S. political situation on American
library education. On the other hand, it seems that
the impact of financial resources and the job market
for librarians on American library education is more

influential than on China's. (pp. 116-117)

Library education in China and the U. S. have obvious
differences in structure: most universities in the United

States offer graduate programs while universities in

China offer undergraduate studies.
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Hu (1990) surveyed the current state of library and
information science development in China, as reflected in
a variety of formal and informal training programs that
have been introduced in educational institutions in
recent years. He used the establishment of a new depart-
ment of library and information science at Sichuan Uni-
versity as a case study and surveyed the curriculum now
in use. Hu found that the area of library and informa-
tion science in China still suffers from some of the
pressing problems that are common to all developing
countries, of which the shortage in human and material
resources and financial stringency are perhaps the most
serious. He estimated that between 70% and 80% of all
library personnel had not yet had the opportunity to
receive any formal library training.

The four-year bachelor's degree program in library
and information science at Sichuan University is divided
into eight semesters of 18 weeks each. To graduate a
student must accumulate 144 credits, 112 of which are
from required courses and 32 are electives. The required
courses include political theory, physical education,
foreign languages, advanced mathematics, classical chi-
nese, natural sciences, humanities, foundations of 1i-
brary science, an introduction to information science,

bibliography, classification of books, library bibliogra-
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phy, western language cataloging, library management,
information retrieval and consultation, computer program-
ming, library automation, information analysis and
research, subject heading methods, collection and read-
ers' services, history of Chinese books, ancient book
management, library modernization techniques, a practi-
cum, a junior year term paper and thesis. (p. 190)

Ning and Lan (1990) examined the development of
library and information science education in China since
1949 and described the characteristics of library educa-
tion in China today, the problems it faces, and the
direction of its development. Library and information
science education in China still does not measure up to
the advanced levels of some other countries. Major
problems are a lack of instructors, inadequate finances,
and inadequate teaching materials and equipment. Also,
the rate of development of library education is outpaced
by the rate of the development of the society as a whole.
Ning and Lan suggested the following as necessary for
upgrading the Chinese systen:

1. Preparation of a long-term plan to continue the
multifaceted library and information science
education system of China.

2. Coordination of efforts to improve and equalize
the quality of library and information science

education.




28

3 Cultivation of awareness of characteristics

that are distinctively Chinese.

4, Expansion of international exchange. (pp. 168-

169)

China's Society of Library Science organized a
national symposium in 1985 to discuss the curriculum for
library and information personnel. Most delegates agreed
that education for library and information personnel
should include at least ten courses in the following:
introduction to library and information science; classi-
fication and subject headings; cataloging books, both in
Chinese and western languages; bibliography; reference
materials and services; information storage and retriev-
al; library management; collection development and user
services; library automation} and computerized informa-
tion retrieval systems (Weiming, 1989, pPp. 269-270).

Wieming (1989) described contemporary developments
in professional education for library and information
personnel in China over the last ten years. Looking at
three areas of change in librarianship over the past
century--library values, 1library technology, and library
science--he concluded that library technology--the han-
dling of physical items such as paper, cardboard, micro-
forms, magnetic, optical or other recording media--is the'

most dynamic of the three. Library science should in-
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clude the following: information retrieval theory, infor-
mation gathering behavior, user studies, historical
studies of books and of communication, analysis and
description of bibliographical control in general, and
the understanding of the nature and workings of libraries
and related information services. The three previously
mentioned areas of change will have significant impact on
library and information science education during the next
century.

Weiming quoted Buckland (1986) when defining the

curriculum of the future:

1. The role of information in society and of
library services;

2 The needs, information gathering behavior and
institutional contexts of groups to be
served--e.qg., students, researchers, children,
the aged;

3. The theory and practice of information
retrieval-—cataloging, classification, index-
ing, bibliography, etc,; and

4. The managerial, political, and technological
means most likely to be useful in developing
and providing good library services. (Weiming,
1989, p. 272)

Weiming and several Chinese colleagues proposed that

three levels of library and information personnel with
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different education programs be required in China:

1. Senior librarians and library managers with
post-graduate qualifications in library and
information science:

2. Intermediate-level professional librarians and
information specialists with undergraduate
level professional training.

3. Library technicians with secondary level or
various types of in-service training to carry
out basic routine operations in library and
information services and to be of assistance to
professional librarians. (p. 273)

Although China has 60 institutions that have been
offering professional library and information science
programs at various levels, the demand for well-qualified
librarians and information specialists is immense.

Um (1987) compared the education for professional
librarians in Japan, Korea, and Taiwan. The study was
intended to determine the similarities and differences in
the educational systems for librarians in the three
countries. These countries share similar cultural back-
grounds and have adopted the same American educational
system for librarians. Therefore, they should also share
similarities in problems, trends, and future prospects.

The study verified this hypothesis through comparisons of
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the objectives of library education, teaching staff,
students, curriculum, facilities, relationships with
outside libraries and the incorporation of information
science. The findings showed that Japan, Korea, and
Taiwan share considerable similarities in their library
education and that the differences identified are closely
related to national circumstances and interests of each
country. Also, the three countries share many of the
Same common trends, problems, and future prospects for
library education.

Nandhivajrin (1977) focused on the quality of teach-
ing and methods of instruction in Thailand's library
schools during the 1973-1974 academic year. Question-
naires were sent to all library school faculty members,
senior students majoring in library science, and graduate
students in library schools. Sixty percent of the ques-
tionnaires were returned with viable information. The
researcher found a relationship between the faculty's
course load and teacher effectiveness. Faculty members
perceived themselves as weak in the areas of research,
publication, and professional activities. Lectures, field
trips, and student projects were the most commonly em-
ployed teaching techniques in the library schools in
Thailand. The teaching methods used varied depending
upon the type of course being taught. The researcher

recommended that the library school faculty be required
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to continually revise and update course outlines and
reading lists. oOther Suggestions were to provide addi-
tional time, funds, and other incentives to the library
school faculty for self—development, research and publi-
cation and to improve teaching performance. The re-
Searcher felt that newer approaches and teaching styles
should be incorporated into the existing teaching tech-
niques.

Sangpichitara (1979) explored the modern development
of libraries and library education in Thailand. Data
were gathered with historical ang documented description
methods along with personal interviews. The researcher
found major problems facing libraries ang library educa-
tion in Thailand, such as inadequate financial support,
inadequate instructional staff, few employment opportuni-
ties, inadequate book collections, lack of an interli-
brary network, and heavy faculty teaching loads. There
were relatively few resources in the Thai language, in
spite of the difficulty of reading English materials, and
teaching processes were undermined by poor instructional
resources.

Chantrasa (1974) studied the current state of
library education in Thailand and developed standards for
its future improvement. Several methods were used to

Collect data for this study, including documentary examj-
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education, each covering 25% of the requirements. In
addition to the bachelor's degree program, a new master's
degree program in information science was started at the
Addis Ababa University during the 1989-1990 academic
year, with full assistance from UNESCO and IDRC.

Ur Rehman (1994) scrutinized faculty evaluation
criteria of six library education programs in Pakistan
using the following variables: academic qualifications,
pProfessional experience, research and publication in
order to examine faculty preparedness. Two separate
questionnaires were used, one to collect data about the six
departments from the department heads, and one to collect
biobibliographic profiles of faculty from individual
instructors. Eighty-eight percent of the questionnaires
were returned.

Analysis of the information obtained from the
respondents revealed that the size of the faculty was
inadequate in these schools. Five of the six schools did
not have a single member of their faculty with a doctor-
ate or advanced degree. The absence of relevant profes-
sional experience among the faculty was another weakness
that was identified. Research and publication productiv-
ity was also very low, as 15 out of 37 faculty members
had not produced a single publication, despite having an

average of 6.5 years of service in the area of library
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sScience. Recommendations included a proposal to provide
opportunities for doctoral study, creating additional
positions, improving recruitment policies, and sharpening
research and publication skills of the faculty through
specialized programs.

Aina (1993) reviewed the library school curriculum
in ten African countries in order to determine what
proportion of their courses were relevant to the emerging
library and information science market. The review
looked at a standard list of topics ranging from
information technology to journalism. Data used for this
study were collected manly from the current prospectuses
("catalogs") of the library schools. These data were
sSupplemented with visits, interviews, and direct observa-
tion of each site. The findings indicated that a sub-
stantial proportion of the institutions in Africa have
incorporated courses that are appropriate to the emerging
market in their curricula. At least 50% of the institu-
tions offered courses in computer technology, indexing
and abstracting, information products and services, the
information user, and records and information management.

Ahmad (1992) described the present courses of 1i-
brary education andg training at different levels in
Bangladesh and made several recommendations to improve
the programs: (a) expand library education at all levels:

(b) require students to master fundamental Core courses
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before taking specialized subjects; (c) train librarians
in both conventional library techniques and modern
technological skills; (d) develop library school
curricula that bear some relation to the modern world.
Khurshid (1969) developed a common set of standards
for library education in Burma, Ceylon, India, and
Pakistan. He traced the origins of library education in
these countries to identify the factors that led to the
inauguration of the first program, to describe later
courses, and to determine whether the developments in
these countries were parallel to one another. He also
identified, described, and compared the present struc-
tures and systems of library education programs. The
researcher used historical reviews to trace the earlier
foundations of library education programs in these coun-
tries and a descriptive survey method to describe the
current status of library education in this area, and for
formulating standards. The researcher found that there
were thirty library schools in India and four in Paki-
stan. Burma and Ceylon had no graduate library programs.
In most of these schools Khurshid found financial
strains, inadequate resources, and poor facilities. The
curricula were not balanced and there were few elective
courses. The schools employed a large number of part-

time faculty and the leadership roles of the library
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schools were filled by university librarians. Admission
requirements were not uniform. However, the researcher
also found proposed standards were qualitative and quite
similar to those used in the United States, the United
Kingdom, and Latin America.

Nweke (1989) examined the fundamental responsibili-
ties of the Maiduguri library school in Nigeria. The
school's information technology resources and their
maintenance and care are also discussed. The findings
indicate that the information technology resources of the
library school are limited by financial constraints.

Most of the information technology available in the
school is in the form of hardware; there is no software
collection. Audiovisual materials, such as slides, micro-
films, 16 mm film, and overhead projector transparencies
used in the Maiduguri library school are either on loan
from another university or provided as required by in-
structors or from other sources. No staff member has the
technical knowledge required for the care and maintenance
of the school's information technology.

Recommendations made by the researcher include
developing plans for the school to improve its informa-
tion technology resources by providing funds specially
for the acquisition of information technology, providing
the academic staff with training in information technolo-

gy, and including courses in information technology in
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the school's curriculum.

Lankage (1989) described the development of library
education in Sri Lanka beginning in 1961. He found
several problems facing library education in Sri Lanka:
the available space is inadequate, the library equipment
and facilities fall below the recommended standards for a
library school, there is a lack of qualified faculty
“members and qualified professionals from which to pull
practical knowledgé. UNESCO and the British council
agreed to supply an expert in library and information
science to develop library education programs in the
country.

Furbeyre (1978) compared professional library educa-
tion in Southeast Asia. This comparative study was based
on the hypothesis that there are significant similarities
in the educational programs among existing library
schools in Southeast Asia. The researcher used Danton's
theoretical concept of comparison as the basis for a
methodological model to examine the characteristics of
graduate library programs. The researcher also used
factor analysis to investigate the factors responsible
for variations in the data.

The main finding of the study was that the hypothe-
sis could not be accepted as accurate as the differences

found among the library schools were significant. The
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study determined that library education emerged as part
of the cultural-educational pattern, and the stage of
library education development attained by Southeast Asian
countries varied according to the inter—relationships of
education and culture, standards, and the geographical
and democratic characteristics of each country. Eleven
library schools in the region offered professional li-
brary programs with varying degrees of similarities and
differences. The study showed that the general level of
development of a country was highly correlated with the
education and culture of that country. The study also
found that problems and needs of the library schools!
communities were similar in certain areas, but issues of
immediate concern reflected local interests and condi-
tions. The similarities and differences in the charac-
teristics of library education strongly suggested that
professional library programs do not conform to the same
mold.

Obi (1974) examined the curriculum of library
schools in seven sub-Saharan African countries in terms
of historical development, objectives, and future plans.
The researcher used both primary and secondary sources to
gather the needed data. The researcher surveyed the
development of library education in both the United
Kingdom and the United States from 1820 through 1970,

then reviewed library schools in developing countries in
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general and in the sub-Saharan countries in particular.
Obi developed a model curriculum for the education of
librarians, archivists, and documentalists of the 1980s.
Reflected in the curriculum are the interdisciplinary
nature of the profession, the value of both print and
nonprint sources of information, Africa's oral tradition,
and the impact of new technology.

Miski (1993) presented a UNESCO document intended to
provide a basis for discussion at a meeting of experts on
the education of information specialists in the Arab
region. This meeting was held in Rabat, Morocco, in May
1993 by the Ecole des Sciences de I'information (School
of Information Science, Rabat~Instituts), with support
from UNESCO, IFIA, and the British Council. This study
was based on a Survey conducted in the Arab countries to
provide background information. The objective was to
discuss the changes that have taken place in the educa-
tion of library and information specialists during the
last twenty years, and to formulate recommendations for
future actions.

The first part of the study presented the state of
education and training in library and information science
in the Arab countries. The second part discussed changes
and possible tendencies that are taking place and which

should be taken into consideration when planning the
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future. A questionnaire was mailed to twenty schools;
however, only nine responses were received. Some of
these were internally inconsistent, inaccurate and/or
even out of date. The findings indicated that literature
on the subject is scarce, no longer current, and of poor
quality.

There are thirty-three schools in the Arab countries
that provide studies in librarianship and information
studies at various levels. Most programs appeared to be
traditionally based on librarianship, although there were
a few programs in information science. Experts from the
Arab region agree that important progress had occurred in
the education of library and information specialists in
most Arab countries. They emphasized the need to in-
Crease regional cooperation between the Arab countries in
areas of education and research. The development of
teaching materials and the exchange of faculty members
and students were mentioned as means to reinforce inter-
institutional cooperation. The experts also accepted a
project for the creation of a regional association for
schools of library and information science.

Chaudhry (1988) surveyed the information science
curricula in the graduate library science programs in
Asia. He also investigated the extent of the information
science component in the education for librarianship in

the region. A survey instrument was sent to 42 graduate
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programs in 13 Asian countries requesting information
about their curricula, such as department catalogs,
syllabi, prospecti, or any other source that might give
information about the course contents. Information was
collected from 25 graduate library schools from ten Asian
countries. Out of 25 library schools, eight have the
words "information science" in their names. Nine schools
award a master's degree in library science. Most of the
schools offer both graduate and undergraduate programs.
A total of 98 information science courses were offered by
25 graduate library schools in ten Asian countries during
the previous three academic years. The maximum number of
information science courses was nine and were offered by
the schools that have specialized information science
programs. The minimum number of courses was two, offered
by each of the schools, while the average number of
courses offered in information science in Asian schools
is 3.92. The majority of these courses (80 of 98) are
required. The subjects of these courses fall into the
following categories: information storage and retrieval,
information systems and programs, library automation,
communication and information theory, and systems analy-
sis.

Jawkar (1992) investigated the viability of a single

library education program for the education of teacher-
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librarians in developing countries. The results of this
study were compared with the outcome of a similar survey
done for the education of teacher-librarians in Iran.
Questionnaires were sent to 55 library educators and
practicing school librarians in 29 different developing
countries. Thirty-five questionnaires were returned,
representing 19 countries.

The findings of this and the Iranian survey are very
similar. Both sets of respondents considered the same
areas of competency regarding knowledge of library and
information science as important, with the exception of
counseling psychology. Competencies such as cataloging
and classification, acquisition and selection, child and
adolescent psychology, general reference sources and
referral services, children's and young adults' litera-
ture, and school librarianship were listed among the
eight most needed skills as determined by the respondents
in both Surveys. This indicated similarities of interest
and needs in various developing countries (Jowkar, 1992,
P. 278) A similar observation was made for the areas of
skills and attitudes in both studies. Among the four
most important skills the respondents felt were needed
were teaching library skills to students, communication
with other school libraries and outside information
Centers, cooperation with teachers for the success of

curricular programs and library promotion. Another
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similarity between the two studies concerns the category
of attitudes. Willingness to help and cooperation were
the most important attitudes listed in each study.

The differences between the studies involved the
order of importance given to each competency. This is due
to the technological advances and economic conditions in
each country. Based on the findings of the study the
researcher concluded that a single library education
program for the education of librarians in developing
countries is possible.

Hariri and Davoodifar (1988) studied library and
information science education in Iran in order to present
data that may be helpful to curriculum planners when
designing new programs in continuing library and informa-
tion science education. The specific objectives of this
study were the following:

1. to give an overview of continuing education

pPrograms in library and information science in
Iran with a particular emphasis on specialized
courses;
2. to assess the effectiveness of the short
courses conducted by the Iranian Documentation
Center during the years 1982-1986;

3. to make recommendations concerning the future
development of similar programs. (p. 22)

To obtain data for the study a questionnaire was

designed and provided to participants in both introducto-

ry and advanced programs of study. The response rate was
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60%. Fifty-one percent of the respondents held bache-
lor's degrees while 42% had master's degrees. Half of
the respondents were currently working in documentation
centers and special libraries.

Based on the findings, the researcher concluded that
the overall result of the program has been satisfactory
and that such programs and courses could effectively fill
the gaps in the existing formal education process for
librarians in Iran. The motivating factors for partici-
pants to attend the brograms was to increase their work
pProductivity (90%) and to update their knowledge of
library and information science (73%). The researchers
recommended that advanced programs be designed to address
specialized subjects, such as computer applications and
database utilization.

Saidi (1977) identified and described factors that
affect the development of education for librarianship in
Iran. He also examined the relationship between library
growth and the evolution of library education, gathering
data for the study with questionnaires, interviews,
reviews of documents, and examinations of archival and
other primary sources.

The study results indicated that libraries and books
have been historically well respected in Iran, while

little attention has been given to library education.
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The first library training courses were sponsored by
UNESCO and the University of Tehran in the 1950s. 1In
1966 the first library school was founded in Iran. The
researcher also found several factors affecting the slow
development of library education programs, such as an
indifferent academic environment, economic and political
instability, social and educational backwardness, and a
lack of appreciation for the professional roles of 1i-
brarians.

In examining library education in Jordan, Younis
(1992) found that it falls under three main categories:
short-training courses offered by the Jordan Library
Association (JLA), the Ministry of Education, and the
University of Jordan: a sub-professional post-secondary
or intermediate diploma offered at the community college;
and professional education at the post-graduate level.
Libraries in Jordan are in transition from traditional
librarianship practices to advanced library and informa-
tion functions and practices. Thus, more libraries are
implementing computer systems in their daily functions.
The JLA is organizing more specialized courses on comput-
erization and library software packages. Library schools
are incorporating present trends in library and informa-
tion science into their curricula. Library education
programs at the community college level have also changed

to include more advanced courses. The post-graduate
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curriculum now includes courses on advanced topics in
library automation and information science and technolo-
9Y- Among the advanced courses are topics such as stor-
age and retrieval, on-line services and networks, elec-
tronic publishing, database and CD-Rom, view data sys-
tems, reference services and library and information
center management (pp. 39-40).

éouazza and Nimer (1986) attempted to trace the
major steps in the development of library education
in Tunisia and Jordan in order to analyze the main
problems handicapping library education. Their hypothe-
sis was that library education has evolved in a similar
pattern and has been faced by identical problems in
countries with similar cultures and economies despite
their geographical location. The comparative discussion
of aspects of the development of library education in
Tunisia and Jordan and of problems that negatively affect
its improvement seemed to confirm the hypothesis. They
concluded that library education in countries with simi-
lar cultures and economies evolved in a similar manner
and that the countries faced similar problems. Negative
effects in both countries were a lack of full-time,
qualified instructors, a lack of native professional
librarians, a lack of recognition, appreciation and

understanding of library education, limited financial
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resources, a lack of professional literature in Arabic
and French, and a lack of teaching materials. The re-
Searchers also found that part-time lecturers in the two
countries lacked professional experience and had little
knowledge of the practical realities of librarianship.
The curricula were not well-defined in terms of objec-
tives and content. In addition, the curricula of library
education programs were in fact traditional, out of date,
and did not conform to the modern approach to library
services. Books and journals in the field of library
science published in the Arab region are often inadequate
in quality and out of date, and are unrelated to the
specific needs of libraries in other Arab countries.

Sharif (1977) compared and evaluated the present
structures of library education programs in the Arab
states in order to suggest general guidelines for im-
provement of library education programs in the region.
This study investigated the problems affecting the devel-
opment of both the professional and sub-professional
levels of library education in terms of objectives,
curriculum, degree requirements, teaching methods, staff
and physical facilities in the Arab countries. This
descriptive research revealed that the development of
library education in the Arab region was affected by the
lack of curricula designed to educate individuals in how

to address and solve specific problems in the region.
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Development of the program was also affected by the lack
of cooperative activity to establish the necessary objec-
tives for the educational programs in library and infor-
mation science, the absence of library standards for the
improvement of library services at various levels, inade-
quate personnel for teaching and research, too little
teaching and reading materials in the native language of
the region, the absence of library associations, and the
general ignorance of the governmental and public sector
concerning the problems that hinder the development of
adequate library education programs. The researcher
Proposed guidelines for improving library education
programs and regional and national cooperative arrange-
ments.

Alsereihy (1993) identified the continuing library
education practices and preferences of university
librarians and librarians in major research centers of
Saud. -“rabia in order to determine the role of the
library and information science departments of Saudi
universities in continuing library education. The
researcher surveyed representatives of the four existing
library and information science departments in the Saudi
universities and found that they currently have no role
in providing continuing education programs to librarians

in the universities or in major research libraries in the
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On the other hand, the researcher found that

library education is well established in Saudi Arabia

with the services of four library and information science

departments that award bachelor's degrees and provide

Some graduate studies (pp. 166-168).

Ashoor and Chaudhry (1990) described the development

of library and information science education in Saudi

Arabia from the establishment of the first department of

library science at King Abdul Aziz University in the

early 1970s to the opening of a new department at Um al-

Qura University in 1985. Library and information science

courses offered at the undergraduate level by all four

library schools in Saudi Arabia were divided into six

categories:

1.

Foundations of library and information science
(introduction to libraries, history of books,
communications and librarianship and society,
etc.)

Information science and services (reference,
bibliographies, etc.)

Technical services (cataloging, classification,
indexing and abstracting, serials, acquisition,
collection building, etc.)

Library administration (principles and
techniques of management and types of libraries)

Information technology (automation, computer
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application and information packages, informa-
tion storage and retrieval, etc.)

6. Advanced and specialized courses (special
topics in librarianship, competency courses
like research methods and statistics and spe-
cialized courses such as Islamic libraries,
library buildings, libraries for the handi-
capped, manuscripts, etc.)

A total of 165 library and information science
courses were offered in the undergraduate programs at the
four library schools in Saudi Arabia (pp. 150).

Mangia (1990) identified the factors that help to
account for the lack of research activities in library
schools in India. These factors includeqd:

1. the small size of teaching faculty in library

schools;

2. the absence of research qualifications as an
essential requirement for employment;

3. the lack of research qualifications among
library and information science faculty mem-
bers;

4. the non-availability of financial support in
the form of fellowships, research grants, etc;
and

5. the lack of pProper library facilities. (p- 96)
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Writing about the quality of professional education
in library and information science, Zili (1988) conclud-
ed:

We are required to train our staff to be realistic

as well as creative and they should be familiar with

our national conditions as well as with modern
theories, techniques and methods, The are especial-
ly required to have great ambition and excellent
ability to combine theory with practice, to combine
conventional work with modern technology and to open

Up new paths towards the modernization of the 1i-

brary and information projects of our country,

therefore, we must pay attention to the combination
of the curriculum and research or study of Chinese
library and information services. We must enhance
the relations between teaching and social practice,
and thus enhance the students! adaptability and

their ability to remold or improve Chinese library

and information services. (p. 38)

An effective professional curriculum in librarian-
ship that addresses the changing needs of the profession
should stress the following competencies:

1. Confidence. The curriculum must reinforce the
student's capacity to attempt to solve problems
and use skills in different environments.

2. Adaptability. Students must be taught to rec-
ognize the limits of their own knowledge and
to develop an orientation to lifelong learning
as an adult learner.

3. Technical comfortability. Students will not

learn a new technology in order to be expert

with it but to pe comfortable in its use.
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Students are oriented toward appropriate appli-
cations of technology.

4. Proactive professional behaviors. Students
learn to take risks in the classroom so that
they can later take risks in practice.

5. Process skills. These skills are to be dis-
tinguished from specific content. Foremost
among these are people skills and analytical
skills. Lastly, project skills rather than
operational skills are emphasized. (Vondran,
1989, p. 34)

Library schools should also recruit students who

have the capacity to develop these competencies.

On the international level, several organizations
have played a major role in education and training. For
library and information science they have been active in
Spreading library and information science education,
sharing expertise with the less developed countries and
in developing education and training for library and
information professionals.

These international organizations include bodies
such as the United Nations Education, Scientific, and
Cultural Organization (UNESCO) ; the International
Federation of Library Associations (IFLA); and the Inter-
national Federation for Information and Documentation

(FID) (Large, 1991; David, 1987; Saracevic, Braga,
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& Afolayan, 1984).

Since its foundation in 1945, UNESCO has devoted
considerable attention to the need for establishing
effective library and information services in developing
countries. 1In particular, UNESCO has played a crucial
role in the development of library and information
science education programs in developing countries to the
extent that without their involvement there would be
little education at all. UNESCO has been involved with
spreading awareness of the importance of library and
information science education, has provided support for
starting programs and for faculty development, and has
organized courses and conferences on educational issues.
(Saracevic, Braga, & Afolayan, 1985). UNESCO's objec-
tives have been pursued by a variety of means: fellow-
ships, scholarships and travel grants, facilitation of
the exchange of teaching personnel, organization of
international courses and seminars, establishment of new
library schools, furnishing expert advice and the produc-
tion of textbooks, reference and teaching materials
(Keresztesi, 1982, P. 351). Training and education for
librarians has been a primary priority of UNESCO. UNESCO
has pursued this goal through its General Information
Program (PGI), which was established in 1976, and through

the United Nations Intergovernmental Systems of Informa-
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tion in Science and Technology (UNISIST) established in
1973. 1Included in the numerous PGI publications related
to educational topics are a guide for building a basic
collection in library and information science schools
(Parker, 1984), a guide for teachers for education and
training of users of scientific and technical information
(Evans, 1977), and guidelines of the organization of
training courses in scientific and technical information
(Atherton, 1975).

UNESCO has encouraged cooperative international
curriculum development. It has also organized regional
seminars for curriculum development in various parts of
the world, including Latin America, West Africa, and
Southeast Asia. It has published a number of reports
concerning curriculum matters, such as a modular curricu-
lum in information studies and a model curriculum for the
training of specialists in document preservation and
restoration (Large, 1991). UNESCO has turned its atten-
tion to individual subject areas, such as marketing and
on-line searching by publishing Guidelines for Teachers
of Information Retrieval (Savard, 1988) and Guidelines
for Teachers of Information Retrieval (Wood, 1988).

UNESCO also has realized regional programs such as
the Regional Post-graduate Program in Information Science
in the Philippines, helped set up the School of Informa-

tion Science in Morocco, and helped the Institute of
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Scientific and Technical Information in Beijing, China,
with curriculum development (Large, 1991).

Since the foundation of IFLA in 1929, it has inten-
sified its activities in the field of professional educa-
tion. The IFIA section of library schools and other
training divisions proposed standards for library schools
at an international level in 1976. The development of
"Guidelines of Equivalence and Reciprocity of Profession-
al Qualifications" was its next important project. 1In
order to determine the professional qualifications world-
wide, IFLA surveyed library and information science
education worldwide and published its findings in the
"International Guide of Library and Information Science
Education” in 1985 that provided information on more than
500 professional educational programs. IFLA also pub-
lished a new reference work entitled "World Guide to
Educational Programs in Libraries, Archives and Informa-
tion/Documentation," which provided more information on
the contents of the educational prograns.

IFLA has also organized several international work-
shops and seminars of various aspects of education and
training since 1977. These seminars addressed a broad
array of subjects of particular relevance to educators
and resulted in the development of guidelines for teach-

ing specialized topics, such as "Library management,
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preservation and conservation research, and technology"
(p. 230). Other seminars were concerned with the special
needs of developing countries in various regions, such as
in Africa, China, and Southeast Asia. TIFIA cooperated
with other organizations, such as FID and UNESCO, in
organizing and sponsoring these programs in order to find
common denominators for educational issues and to share
expertise (Fang & Nauta, 1991). FID is a nongovernmental
organization with emphasis on documentation. Tt served
as a primary international forum for discussion of educa-
tional issues among those concerned with education of
information professionals and bfought together partici-
pants from developed and developing countries (Saracevic,
Braga, & Afolayan, 1985).

UNESCO has devoted considerable attention to the
need to establish effective library and information
services, especially in developing countries. Library
education should reflect the conditions existing in the
developing countries now and in the coming years. There
should be training in both the traditional core subjects
and in the new field of information technology. To meet
the needs of the larger libraries that are now computer-
ized or are in the stages of computerization or even
planning to computerize, the curriculum should offer
courses in information technologies, information systems

design, development, operation and maintenance, informa-
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tion systems planning and management, information storage
and retrieval processes, abstracting and indexing, infor-
mation generation, communication, and user study (valle-

jo, 1986, p. 15).

Library Education Studies in Kuwait

In the Arab world, the field of library and informa-
tion science is still in its infancy in comparison to
library education in the United States, which celebrated
its centennial in 1987. Library education was not intro-
duced to the countries of the Arab world until the estab-
lishment of the department of library and documentation
at Cairo University in Egypt in the early 1950s. Other
library education programs appeared later in Sudan
(1966), Irag (1970), Morocco (1974), Libya (1976), Tuni-
sia (1964), and Jordan (1966) (Hamade, 1994, p. 139;
Sharif, 1977, pp. 123-128; Bouazza & Nimer, 1986).

The Arabian Gulf countries include Kuwait, Qatar,
Saudi Arabia, Bahrain, the United Arab Emirates, and
Oman. Since the discovery of oil in the Arabian Gulf in
the 1940s these countries have experienced dramatic
changes in their social, economic, and educational condi-
tions. One of these changes has been the establishment
of universities in the regions in the late 1960s and
1970s.

The first library education program in the Arabian




59

Gulf countries was established in Saudi Arabia. The
department of library and information science, which is
an integral part of the Faculty of Arts at the King
Abdul-Aziz University, was established in 1973. 1In 1974
the second library education program in Saudi Arabia was
opened at the Immam Mohammed University (Sharif, 1977).
New library science departments are being established in
other universities in the Arabian Gulf states. Qatar and
Oman were among the latest countries to introduce library
education at the college level (Aman, 1992b). The Facul-
ty of the Humanities offers librarianship and archives
courses as a minor in the department of history and
librarianship at Qatar University. During the 1980-1981
academic year approximately 97 students were enrolled in
this department (Aman & Khalifa, 1983). The department
of library science and documentation in the Sultan Qaboos
University in Oman was established in 1987. There are
five faculty members and over 50 graduates of the depart-
ment (AL-Mufaraji, 1992).

Hamade (1994) indicated that the main characteris-
tics of library science departments in the Arab World are
as follows:

1. Library education is taught at the undergrad-

uate level leading to the bachelor's degree

which is considered in the Arab World as the
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main criterion for professional careers.
Masters' and doctoral programs are offered in
very few countries of the Arab World.

2. Library education is taught independently in

most of these departments with the exception of
Qatar and Bahrain where it is taught at the
department of history and Kuwait where it is
taught at the teacher's institute. (Hamade,
1994, p. 140)

In Kuwait, the first program in the field of library
and Information Science was established in 1977. It was
a two-year program designed to prepare high school gradu-
ates to be assistant librarians. The library program was
introduced in the newly established department of library
science at the Kuwait teacher's institute of the Public
Authority for Applied Education and Training. The pro-
gram was upgraded to a four-year system in 1986. The new
department was housed at the College of Basic Education
which replaced the teacher's institute. The department
of library and information science is the only program in
the country to educate and train library and information
professionals (Abdel-Motey & AL-Hmood, 1992). The 1li-
brary education program produced approximately 400 as-
sistant librarians before 1986. Because of the prohibi-
tion on coeducation, the program has separate branches

for male and female students (AL-Ansari, 1992).
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The impact of the Iragi aggression on the education

for library and information specialists at the College of

Basic Education in Kuwait was as follows:

1.

All the library collections were moved to Iraq
during the invasion.

The library building and interiors were
completely destroyed and all its equipment,
furniture, computers, and air conditioning
units were looted.

The department of library and information
science lost highly qualified faculty members
during or after the invasion.

Training facilities, laboratories, and resource
centers of the department of library and infor-
mation science at both the Shamia and Idailiah
campuses were looted or destroyed.

The department files were completely damaged,
destroyed, or stolen.

The students lost the entire 1990-1991 academic

year (Abdel-Motey & AL-Hmood, 1992).

The library education program at the College of

Basic Education has suffered severe scrutiny and received

criticism from library professionals and communities.

The library education program has been criticized for not

being a program of top quality. The quality of the
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students enrolled in the program is also poor. The
program has been criticized for accepting and graduating
poorly prepared and unmotivated students (Aman, Fong, &
Dimitroff, 1992). |

The library education program in Kuwait is very
traditional, highly conservative, and has few faculty.
According to Aman (1992c), one only needs to survey the
resources, equipment and expertise available to these
pPrograms to discern that the program is outdated. The
curriculum does not contain the necessary breadth or
depth to prepare students for dealing with the new
developments and practices of the information age (p.
31).

The libtrary education program in the Department of
Library and Information Science cannot provide enough
graduates to satisfy the existing employment needs of the
library and information centers in the country'(Abdel-
Motey & Al-Hmood, 1993). The program is not meeting
the country's needs for qualified library and information
professionals or librarians (Al-Ansari, 1992).

Al-Ansari (1992) studied the current status of
library and information workers in Kuwait after the Iraqi
invasion in order to project future manpower requirements
through 1997 and to propose recommendations for the
future. Data were collected with questionnaires provided

to 1,193 library and information workers in 39 government
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and private institutions in Kuwait, 74% of whom respond-
ed, and with interviews conducted with 59 key management
officials, head librarians, and directors of libraries
and information centers.

The findings of the study indicated that the current
supply of library and information workers in Kuwait is
inadequate regarding the number of workers and their skill
levels. The demand for information workers is expected to
reach 2,353 by June 1997, while the supply will reach
only 1,263 by that time, a shortage of 1,019 (Al-Ansari,
1992, p. 150).

It was noted that, while the academic qualifications
of the current workers in library and information centers
were below international standards, almost 53% of the
respondents desired to continue their library and infor-
mation science education and obtain bachelor's degrees.
The researcher also discovered that as a result of the
rebuilding process after the liberation of Kuwait from
Iraq, there exists an increased demand for library and
information workers with computer experience. Of the
respondents who participated in the study, only a small
proportion of them reported having computer skills.
Almost 87% reported having no skills related to micro-
film, research and writing, on-line searching, and index-

ing and abstracting (p. 154).
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Abdel-Motey and Al-Hmood (1993) repeated Al-Ansari's
1992 study with a smaller sample. They studied the
current status of library and information workers in
Kuwait to determine the future needs of manpower require-
ments within the next five years. They used a question-
naire and interviews to collect the needed data from
three types of libraries. A questionnaire was sent to
individuals in 572 school libraries, 22 public libraries,
and 14 academic libraries. Their findings are similar to
those of Al-Ansari. The two studies agree that the cur-
rent number of library and information workers in Kuwait
is small and that shortages presently exist and will
continue into the future. Abdel-Motey and Al-Hmood also
found that there will be a demand through 1997 for 348
librarians with bachelor's degrees in library and infor-
mation science and a need for 325 assistant librarians
with a two-year diploma in library science. The two
studies agree that the number of graduates produced by
the department of library and information science at the
College of Basic Education in Kuwait will fall far short
of meeting the country's current and future needs in this
area.

Johnson (1994) described the state of library educa-
tion and training in Kuwait since the establishment of
the first library education program in 1977 at the Public

Authority for Applied Education and Training and the need
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to rebuild the Process after the liberation of Kuwait on
February 26, 1991, Johnson also discussed the planning
which began in 198g for the creation of a graduate pro-
gram in library and information science at Kuwait Univer-
sity. Instruction was planned to begin in 1990, with a
two-year interdisciplinary Program of library and infor-
mation étudies, but was disrupted by the Iraqgi invasion
and occupation. Current plans for a graduate program in
librarianship and information studies will continue to be
delayed until September 1996,

Experts from the Arab World who attended the meeting
on education of information specialists in the Arab
region held in May 1993 in Rabat, Morocco, discussed the
problens currently facing library education in the Arab
region. The admission of unqualified students ang find-
ing ways to increase student enrollment are major issues.
The absence of Specialized Arabic language library and
information Science publications and a lack of dissemina-
tion of published documents are also problems. There is
a lack of regional library journals and a shortage of
faculty members with the qualifications ang experience
required for teaching. Didactic teaching methods ang a
failure to develop critical thinking means that the
schools may be producing library and information special-

ists who are not able to adapt to their rapidly changing
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professional environment. There is a need for the 1li-
brary and information school to educate and train gradu-
ates who can advance the profession (Miski, 1993).

Participants suggested solutions to these problems.

A small working group met and identified a series of
broad recommendations and specific suggestions for action
that were addressed to each individual library and infor-
mation science school in the Arab region. Miski outlined
these solutions as follows:

1. Improving and maintaining the professional
knowledge and teaching skills of the teaching
staff by seeking appropriate candidates, by
reqularly reviewing their needs for continuing
development, and by providing adequate educa-
tion and training when necessary.

2. Carrying out high-quality research on the basis
of determined research targets and priorities
for each Arab country and for the Arab region
as a whole, and publishing and disseminating
the results.

3. Encouraging publishing of teaching materials in
Arabic, and establishing a regional clearing-
house for unpublished or hard-to-obtain litera-
ture and materials.

4. Organizing a conference on equivalency of

degrees and reciprocity of qualifications in
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the Arab region.
5. Publishing an Arabic bulletin of regional news
about LIS education and training. (p. 61)

Aman (1992c) visited Kuwait at the request of the
Ministry of Education and UNESCO to review the damage
done to schools and public libraries by the Iraqgi inva-
sion and to design a master plan for rebuilding these
libraries and information centers. Aman described the
role of the department of library and information science
at the College of Basic Education in improving the educa-
tion of school and public librarians. He made several
recommendations in his study to rectify the situation at
the department of library and information science, in-
cluding the following:

1. The present undergraduate Department of Library
Science should establish more rigorous admis-
sion standards and requirements which can
guarantee that only the very best and brightest
will be admitted to the Department.

2. Whenever possible admission should be tied to
the results of interview requirements to ensure
the proper selection of students admitted to
the program. The negative image of the program
and its graduates can be improved, if the
Department improves and enforces high standards
for admission.

3. Because it is the only department in the coun-
try and Kuwait University is dragging its feet
to introduce a graduate program in library and
information science, the undergraduate Depart-
ment has the responsibility and duty to change
its programs from emphasis on school and public
librarianship to cover all types of library and
information work and information and media
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technology.

The Department of Library Science should estab-
lish an advisory board which can consist of
leading librarians, information, computer and
publishing professionals who can contribute
ideas that will improve the academic programs
of the department.

Members of the advisory board should provide
input into how the curriculum of the Department
of Library Science should be improved to meet
the requirements of a changing library and
information profession in Kuwait.

The advisory board will provide a good vehicle
for the Department of Library Science to ex-
press its views to the library and information
community in Kuwait and the frustrations that
its graduates face when employed in archaic and
underdeveloped libraries that cannot challenge
them and their education.

Members of the advisory board should, on behalf
the Department, lobby key government officials

for increased levels of funding for the Depart-
ment and the acquisition of new equipment to be
used by faculty and students.

The advisory board should work with the Depart-
ment to conceive, produce, market and offer
continuing education programs and workshops
which can benefit the lot of librarians and
information specialists in Kuwait.

The Department of Library Science should en-
courage qualified practicing librarians to join
its part-time faculty to teach advanced level
courses within their areas of expertise. By
being members of the part-time faculty of the
Department, these practicing professionals will
be able to bring their knowledge and expertise
to the department and to serve as liaisons
between it and the profession.

The Department should publish a newsletter
which can explain to the rest of the profes-
sional community in Kuwait what the Department
is doing, the progress it is making, its de-
mands and expectations and the problems it
faces in recruitment, training, or placement of
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its graduates.

11. As the only academic program in Kuwait with
responsibility for educating future librarians
and information professionals for the State,
the Department of Library Science should be in
a better position to exert vigorous leadership
in the library and information profession in
Kuwait. To accomplish these objectives, the
Department of Library Science should be in a
better position to exert vigorous leadership in
the library and information profession in Ku
wait. To accomplish these objectives, the
Department should receive additional funds for
its operation and the hiring of additional and
highly competent faculty. (Aman, 1992c¢c, pp. 31-32)

A team of consultants from the University of

Wisconsin-Milwaukee School of Library and Information
Science proposed a plan of action for the Department of
Library and Information Science (DLIS) in the College of
Basic Education in Kuwait. The plan recommended a
multilevel undergraduate program of library and
information science education. A curriculum for both the
four-year bachelor of library and information science
degree program and the two-year library technical
assistant program was designed. The proposed curriculum
will provide students with appropriate preparation
through a variety of advanced library and information
science and information technology courses. The
recommendations also emphasize specialization in one of
the following areas: public, school, or academic 1li-

braries; special librarianship; and records and informa-

tion management.
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Another recommended plan of action was designed for
the Department of Library and Information Science goals,
objectives, faculty, students, staff, administration and
governance, and physical resources and facilities. The
team recommended three lists for the library collection,
serial subscriptions, and computer software and hardware
that can be used in the proposed program at the DLIS

(Aman, Fong, & Dimitroff, 1992).




CHAPTER III
METHODOLOGY

Stage 1: Establishing Global Standards
for Library and Information Science Programs

Identifying the Proposed Standards

No standards were found in the professional or
research literature that could be used to provide guide-
lines for determining the quality and quantity of under-
graduate library and information science education pro-
grams in the developing countries. Therefore, the re-
Searcher examined professional and research literature to
compile a set of proposed standards. The following

Sources were searched:

1. Standards and criteria in higher education

2. Organization and administration of colleges and
universities

3. Planning and evaluation of education

4, Standards for accreditation

5. Accreditation of library education

6. Issues in education for librarianship

7. Quality of library schools

8. Criteria for excellent library education pro-
grams

71
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Only statements and variables that were potentially
applicable to undergraduate library and information
science education pPrograms internationally were included

in the proposed standards.

Survey Instrument

The proposed standards were then incorporated into a
survey instrument by the investigator. The instrument was
bresented to an international panel of experts on educa-
tion for library and information specialties to obtain
their professional judgments on the statements as valid
guidelines for library and information science programs.
Appendix B contains a copy of the proposed standards with
directions for completing the survey. The members of the
'international panel were asked to indicate their agree-
ment or disagreement with each statement using a five-

point Likert-type scale ranging from strongly disaqree to

strongly agree.

Selection of Evaluators

Selection of the individuals asked to evaluate the
broposed standards was based on their meeting at least
one of the following criteria:

1. The individuals had written in English about
education for library and information specialties in

their own country or a country in which they have lived
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and worked. The writing had been published within the
last four years in a book with international focus or in
a professional library journal with an international
orientation. The rationale was that writers who published
in international professional publications also read
these publications and are more aware of international
developments in library and information education.

2. The current chairperson and secretary of the
International Federation of Library Associations (IFLA),
division of education and research, was asked to be an
evaluator. Also asked were individuals in the IFLA
section on education and training or the IFLA profession-
al board. People with such experience would be expected
to be knowledgeable about library education in more than
one country.

3. Others requested to serve as evaluators were
all current or previous IFLA board members with the IFLA
division of education and research in the section on
education and training as well as members of the IFLA
professional board. A second qualifier was that they have
demonstrated their knowledge and experience through
writing about library and information science education
in any language, with publication in books and/or library
journals within the last four years. This qualification

suggests that they are knowledgeable about library educa-
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tion in their own country.

4. Also included were any individuals highly
recommended by a member of the researcher's dissertation
advisory committee or by a knowledgeable and experienced
person in library education in their country.

If several people from a particular country met
these criteria, only two were randomly selected to be
members of the international panel. There was one excep-
tion: the United Kingdom. If more than six persons from
that country met these criteria, the decision was made to
include six of them, randomly selected. The United King-
dom has a large number of institutions offering under-
graduate degrees in library and information science;
their personnel are very active in professional associa-
tions and publish extensively in the professional litera-
ture, justifying this exception.

The selection process for the international panel
resulted in a group of 64 persons, including six IFLA
members, from 39 countries around the world. Appendix A
provides a list of persons selected on the basis of these
criteria. Singh (1993) used an international panel to

validate standards for global school media programs.

Pretest of the Instrument

It is an accepted tenet of survey research methodol-

ogy that all instruments should be pretested in an envi-
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ronment similar to that in which the study will be con-
ducted (Busha & Harter, 1980, P. 58). The survey instru-
ment was pretested to increase its validity and reliabil-
ity before being mailed to the actual participants. It
was pretested by a selected group of 10 library school
faculty members in colleges and universities in the
United States and Canada who were not included in the
main study and who had knowledge and expertise in both
education for library and information Specialties and
international librarianship. Their selection was based

on the 1993/1994 directory issue of the Journal of Educa-

tion for Library and Information Science Oor on a recom-

mendation by the resarcher's dissertation advisory com-
mittee. The pre-tested panel members were requested to
provide feedback on the content of the instrument which

was used to revise the survey.

Data Collection: Administration of the Survey

In order to collect the data for the first part of
the study, the pre-tested instrument (the questionnaire
containing the Proposed standards ), a cover letter, a
sel f-addressed envelope, and $1.00 U.S. to cover the
postage were mailed to the panel of international experts
identified. For the purpose of follow-up, each instru-
ment was coded according to the panelist's name ang

country. 1In order to achieve maximum response, a follow-
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up technique was used. Six weeks after the mailing of
the instrument, a follow-up letter, accompanied by anoth-
er questionnaire was sent to non-respondents, as response
rate can be greatly improved through the use of follow-up
procedures (Bailey, 1994).

Panel members were also encouraged to recommend and
suggest other statements for each standard. These were to
be included in the standards if they were suggested by at
least 25% of those who responded. Singh (1993) used 25%
as a guide in his study to validate standards for global
school media programs. However, none of the statements
suggested by panel members met the 25% criterion. Appen-
dix C presents panelists' responses to the proposed
standards, including statements suggested by panel mem-

bers.

Data Analysis

Participants were asked to rate each statement and
variable of the proposed standards on a five-point scale;
statements and variables with a mean score of 4.0 and
above were to be considered generally accepted in the
standards, based on the respondents' professional judg-
ment. The data collected from the panel were entered on
a Microsoft Excel 5.0 spreadsheet so that basic statis-

tics of mean and standard deviation could be calculated.
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Stage 2: Case Study of the Undergraduate
Library and Information Science Proqram
in the College of Basic Education
in Kuwait

Purpose of the Case Study

The purpose of this case study was to determine the
current status of the undergraduate library and informa-
tion science program in the College of Basic Studies in
Kuwait, based on the 14 standards that were developed in
the first part of the research. The researcher also
intended to examine and evaluate the curriculum of this
program, particularly in relation to new developments in
the field. This phase of the research provided answers

to the research questions of the study, stated earlier.

Rationale for Using the Case Study

The case study method was selected as the appropri-
ate research technique with which to conduct the second
part of this investigation. This'design was selected
because it employs multiple sources of evidence. The
case study permits the researcher to make an in-depth
study of a limited number of cases, concentrating on
specific factors as the focus of a study. Katz (1953)
indicated the case study is helpful in obtaining descrip-
tive information about ongoing processes, and is better
suited to the study of a single community, group, or

organization (p. 57). Guba and Lincoln (1982) claim that
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the case study provides the "thick description" so impor-
tant to naturalistic evaluation (p. 375).

Isaac (1971) said that "compared to a survey which
tends to examine a small number of variables across a
large sample of units, the case study tends to examine a
small number of units across a large number of variables"
(pP- 21). 1Isaac and Michael (1981) pointed out that the
scope of the case study may encompass an entire life
cycle of a social unit or "only a selected segment; it
may concentrate upon specific factors" (p. 48).

Robert K. Yin (1989) wrote a guide to case study
research methodology as an introduction for beginning
researchers stating that this method is best for research
that answers questions about "how" or "why" an event
happened. He said the "recency of the phenomenon is
important, " arguing that the case study approach was best
suited for answering how and why questions where control
over behavioral events was not possible and the phenome-
non to be studied was a contemporary one (Yin, 1989; p.
17). Therefore, the case study method seemed ideally
suited to the conditions and aims of this research.

A case study enables the researcher to use multiple
sources of information, such as document examination,
semi-structured interviews, and direct observation. The

purpose of using a variety of data sources and collection
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methods is to capture as many facts of the experience as
possible. Also, the variety of methods provides data and
information that define a larger reality than could be
achieved by depending on only one method (Yin, 1989, pp.

84-92) .

Case Study Population

In discussing case studies and population size and
sample, Yin (1989) declared that
case studies, 1like experiments, are generalizable to
theoretical propositions and not to populations or
universes. In this sense, the case study, like the
experiment, does not represent a "sample," and the
investigator's goal is to expand and generalize
theories (analytic generalization) and not enumerate
frequencies (statistical generalization). (p. 21)
Thus, the case study focused on the Department of Library
and Information Science (DLIS) in the College of Basic
Education (CBE) instead of a sample because of the small
size of the population. The population consisted of the
DLIS head, assistant head, and all full-time faculty
members, all nonacademic staff, and all library science
library staff. Part-time jobs were not considered be-
cause such positions are very rare in the College of
Basic Education. 1In addition, the manager of the Admis-
sions Bureau of the Public Authority for Education and

Training (PAAET), the Director of Continuing Education of

the PAAET, and the CBE directors of both men's and
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women's admissions offices were also included in the

population.

Data Collection Methods

The primary techniques of data collection for this
part were on-site (a) document examination, (b) semi-
structured, open-ended interviews, and (c) direct obser-
vation.

Document examination. Documents that were examined
were PAAET and CBE bulletins and guidelines, library and
information science‘catalogs, curriculum guide, syllabus
and course descriptions, curriculum committee reports,
annual and general reports, program materials, organiza-
tional records, long-range plans, enrollment and budge-
tary figures, newsletters, pamphlets, and other documents
that were publicly available at DLIS, CBE, and PAAET. Of
particular value were any private or unpublished docu-
ments that offered otherwise unavailable information
about the current status of the library education pro-
gram, the adequacy of the curriculum at pPresent, and how
the curriculum reflects new developments in the informa-
tion age.

Interview methodology. The interview provides one of

the most important sources of case study information

(Yin, 1989). Interviews were conducted with the DLIS
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head, assistant heads, faculty members, staff, and LIS
library staff. The manager of the Admissions Bureau and
the Director of Continuing Education, both of the PAAET,
and the directors of admissions of both the men's and
women's programs of the CBE were also interviewed. The
purpose of the semi-structured interviews was to gather
information on the current status of the Library and
Information Science program at the CBE as well as to
determine the adequacy of the LIS curriculum at present,
how the curriculum deals with new developments in the
field, and what kinds of courses should be added.

Semi-structured questions were developed from the
research questions posed in this study and from concepts
expressed in the documents and records examined. The
semi-structured interview methods provided the researcher
with both the objectivity of structured questions and
detailed information provided through unstructured ques-
tions designed to probe and clarify responses (Borg &
Gall, 1983). Unstructured open-ended questions emerged
during discussions with persons being interviewed at the
case study sites (Patton, 1990). The unstructured format
permitted the flexibility needed to examine the complex-
ity of planning and evaluation processes.

Direct observation. Site visits to the case institu-

tions created the opportunity for direct observation,
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which served as another source of evidence in the case
study research (Yin, 1989). Direct observations were made
throughout the cBg and the DLIS visits and included
observations of DLIS physical facilities, public service
areas, library, equipment, offices, computer lab, student
participation ang interaction in Classrooms, methods of
teaching, meetings, the opinions and attitudes of the
persons contacted, and the appearance of the students ang
faculty. also observed will be any other areas that are
brought to the attention of the investigator through
interviews or documentation examined. The primary in-
struments usegd to record the observations data were

sketches andg photographs made at each location.

Data Collection: Conducting the Case_Study

The researcher was in Kuwait from January 20 to June

21, 1995, to collect the study data. He obtained an

encourage the Cooperation of participants in the study.
The researcher made on-site visits to the
Department of Library and Information Science in the
College of Basic Education in Kuwait. He gathered ang
examined the Department of Library and Information
Science documents to extract relateq information about
the library education Program. He also Collected other

related documents at CBE and PAAET.
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After setting appointment schedules with all partic-
ipants, the investigator conducted and tape recorded
semi-structured interviews. These were held with DLIS
administrators and all faculty and staff members in the
department and the library science library. The
researcher also conducted two interviews at the PAAET
headquarters with the manager of the Admissions Bureau of
PAAET and the PAAET Director of Continuing Education. Two
more interviews were conducted on the CBE men's and
women's campuses with the directors of admissions at each
campus.

At the beginning of each interview the researcher
introduced himself and gave a brief overview of the
study. All participants were assured of the confidenti-
ality and anonymity of the research to allow more open
and candid responses. Permission was obtained to record
interviews for more precise analysis of the data. During
the interview, participants were invited to offer any
pertinent information that was elicited directly by the
interview questions.

Throughout the interviews and document collection
efforts, direct observation was made about the physi-
cal character of the department, the attitudes of the
persons contacted, and the appearance of the students and

faculty members.
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The examination of documentation aided in validating
the results of the data obtained by interviews, observa-
tion, and thorough search of relevant literature in

Kuwaiti librarianship.

Data Analysis

The analysis in the second part of this study was
primarily concerned with the answers to the research
questions. Interview responses, comments, and sugges-
tions were translated from Arabic to English and coded by
the researcher. The researcher critiqued and analyzed
the data and arranged them according to the sequence of
the research questions. ®n addition, he applied the
standards developed in the first part of the study to
determine the current status of the Library and Informa-
tion Science program at the College of Basic Education.
When the current status did not match at least 75% of the
statements in any standard, current status of the program

for that standard was considered not acceptable.

Methodological Limitations

The case study methodology is limited by the sources
of data. A fundamental limitation is its lack of meas-
ures of external validity. Findings of a case study
represent a particular case examined and there is nothing

in the case study methodology that allows the researcher
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to generalize to a larger population. "Single cases

offer a poor basis for generalization. . . . This is

because case studies rely on analytical generalization"

(Yin, 1989, p. 43).




CHAPTER IV

DEVELOPMENT OF THE STANDARDS

This chapter describes the development of
global standards for undergraduate library and informa-
tion science programs for developing countries. The
next chapter applies these standards to the undergraduate
library and information science program in the College of
Basic Education in Kuwait.

Stage 1: Establishing Global Standards
for Library and Information Science Programs

The purpose of stage 1 was to formulate global
standards for undergraduate library and information
science programs in the developing world. This was accom-
plished by surveying a panel of experts in the field. The
results of that survey are reported here.

The survey instrument contained proposed standards
extracted from the professional and research literature
by the researcher, as explained in Chapter 3. Panelists
were requested to rank in importance each statement in
the 14 proposed standards, using a scale of 1 to 5.
Analysis of the responses is presented first for all
panelists, then separated by responses from panelists in

developing and developed countries.

86
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On December 15, 1994, questionnaires were mailed to
all panel members from 39 countries. After six weeks only
25 (38.4%) of the 64 panelists had responded. Follow-up
letters, accompanied by a second questionnaire, were sent
to nonrespondents on February 15, 1995. One questionnaire
sent to a panelist in Pakistan and another to one in
western Australia were returned with the notations "not
at this address" and "no forwarding address" written on
the envelopes. At the end of April 1995, 50 usable ques-
tionnaires had been received from 34 countries, for a
return rate of 78%.

Responses were tabulated on a Microsoft Excel 5.0
spreadsheet, and the mean scores and standard deviations
were calculated for each statement. According to the
scoring decision made earlier, statements with a mean
score of 4.0 and above were to be considered generally
accepted in the standards.

Figure 4.1 shows the responses and mean scores for
all 147 statements in the proposed standards. Only 24
(16.3%) received mean scores lower than 4.0, whereas 123
(83.7%) had mean scores that met the 4.0 criterion.

A breakdown of the 123 statements in the proposed
standards shows that 13 (8.8%) had the highest mean
scores--between 4.76 and 4.86; 44 (29.9%) scored between

4.5 and 4.74; 38 (25.9%) were between 4.25 and 4.49; and
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28 (19%) fell between 4.0 and 4.24.

Figure 4.1 also shows that none of the 147 ranked
statements had a mean score lower than 3.25. Among the
lower scores, 11 statements (7.5%) fell between 3.75 and
3.99; 5 statements were scored between 3.50 and 3.74. The
lowest (8, 5.4%) were ranked from 3.25 to 3.49.

Table 4.1 shows the 13 statements ranked highest by
mean scores across the proposed standards-—falling be-
tween 4.76 and 4.86. The mean rankings indicate that
respondents considered these statements to be extremely
important. Agreement is also confirmed by the standard
deviations--with a low standard deviation indicating a
small range of raw scores. The three statements ranked
highest by mean scores also had the lowest standard
deviations, confirming the high agreement among panel
members.

Most of the 13 statements in Table 4.1 emphasized
that a library school should have the same privileges and
prestige as other Comparable programs in the parent
institution. The three highest ranked statements were

from the Administration standard; they were these:

. The head of the library school should have
title, status, salary, and authority comparable to
heads of similar units in the parent institution.

. The head should have sufficient academic
qualifications, experience, leadership skills,
administrative abilities, and understanding of
developments in the field.




TABLE 4.1

The highest ranked statements and variables in the proposed standards.
SORTED BY HIGHEST MEAN SCORES

90

STATEMENTS AND VARIABLES MEAN s.D. N
The head of the library school should have title, status, salary, and 4.86 0.35 50
authority comparable to heads of similar units in the parent institution.
The head should have sufficient academic qualifications, experience, 4.84 0.37 50
leadership skills, administrative abilities, and understanding of
developments in the field.
The library school should have an equal designation and a similar 4.82 0.39 50
organizational level as that of comparable programs in the parent
institution.
The general planning and budgeting processes of the institution as a 4.82 0.44 49
whole should include the school as an integral part.
Faculty in the school should hold equivalent titles, and have the same 4.82 0.44 49
prestige and privileges, as that of the faculty in other units of the
institution.
The head of the school should report to the chief academic officer, or to 4.80 0.49 50
the same person to whom heads of comparable schools report.
The professional library collection should be kept up-to-date with new 4.78 0.46 50
developments in the field.
The library school curriculum should be revised periodically, based on 4.78 0.47 49
present and future needs.
Instructional and research equipment (for example: audiovisual 4.76 0.43 50
equipment, computers, multimedia resources) should be provided
according to the needs of the school.
The library school should have a clearly defined position in the 4.76 0.48 50
organizational plan of the institution.
To produce qualified library personal. 4.76 0.48 49
The program's requirements should not be lower than the requirements of 4.76 0.48 49
a comparable schoo! within the parent institution.
The institution shall provide financial support of the library school in a 4.76 0.52 50

manner consistent with its policies for the support of other comparable
units.

Where MEAN = Mean score of all respondents on a Five(5) point likert scale
S.D. = Standard Deviation of the scores, and
N = Number of persons who responded to the question.
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*The library school should have an equal desig-

nation and a similar organizational level as that of

comparable programs in the parent institution.

Table 4.2 shows the eight statements that ranked
lowest by mean scores across the proposed standards,
having means between 3.25 and 3.49. The statements also
had the highest standard deviations of all the proposed
standards. The scores indicate that respondents did not
consider the statements to be important. Of the eight,
the three with the lowest ranking were these:

. The library school should operate as an

independent unit and should achieve academic levels

equal to other university schools.

. The core courses should be taken during the
first year.

. To determine the types of libraries and
librarianship for which personnel will be prepared.

The rejection of these statements indicates the
panel's agreement on the importance of not isolating the
library school, an issue that has been discussed widely
in the U.S. professional literature. It has been influen-
tial in the closing of more than a dozen library schools
in the United States. In addition to the first bulleted
item above, others among the eight lowest-ranked items
that addressed this issue were these:

. The library school should have its own building
rather than sharing facilities.

. The library science school should have its own
library.
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The following pages present the results for each
standard showing the mean Scores, standard deviations,
and the number of respondents for each statement, ranked
from the highest to the lowest mean scores. Recall that
for each statement in the proposed standards to be ac-
cepted it had to have a mean score of 4.0 or higher.

The first standard was Locus, which had three
statements. One of these~-"The library school should
Operate as an independent unit"--received a mean score of
only 3.25, indicating that the panel did not consider it
important. Table 4.3 shows the two statements that met
the criteria of 4.0.

Goals was the second standard, for which five state-
ments were presented to the panel. Table 4.4 shows the
four statements that received scores of 4.0 or higher.

The highest ranked statement in this group, based on
mean score--"to produce qualified library personnel"--
also had the lowest standard deviation, showing that it
was very important to the pPanelists. Within this set of
statements, the one that had the lowest mean score and
the highest standard deviation was "To provide for the
needs of the institutions that will employ their gradu-
ates."

The third standard was General Objectives, contain-

ing five statements. Table 4.5 shows that the five state-

ments in this grouping all met the mean score criterion.
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Two of the statements--"to prepare librarians for
one, or more than one, type of library or information
center, as required by the needs of the country" and "to
provide an introduction to the basic principles and
practices of library services"--were rated high in
importance and had low standard deviations, indicating
high agreement.

On the other hand, the statement--"to conduct
research in the field of library and information science
pertinent to the needs of the country"--based on mean
scores ranked third of five statements. It had an average
mean score of 4.41 and a fairly high standard deviation,
suggesting that the panelists place other statements
before research.

Specific Objectives was the fourth standard, con-

taining 12 statements. Table 4.6 shows the seven state-
ments that received mean scores of 4.0 or higher.

This set of statements was mixed in levels of
importance and agreement. For example, one statement--"to
prepare sufficient numbers of library personnel with the
knowledge and skills that will meet the employment re-
quirements of academic, public, special, and school
libraries and information centers"--showed a high level
of importance, with a mean of 4.48, but lower agreement,

with a standard deviation of .97. On the other hand, the
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statements, "To establish a strong, respected, indigenous
profession relevant to the needs of the country with
well-trained and highly skilled personnel, imbued with
the philosophy of the professional librarian," showed
agreement among the respondents, but had a lower level of
importance. Another statement, "To encourage and stimu-
late research in the field of library and information
science to identify problems facing the profession in the
country," was not ranked very high and had a fairly high
standard deviation. These scores indicate that the panel
Saw research as a secondary consideration, behind factors
like preparing library personnel and providing continuing
education.

The fifth standard, Administration, had 13 state-

ments. Table 4.7 shows the 12 statements that obtained
mean scores of 4.0 or greater. The proposed standard
accorded greatest importance and agreement of all the 147
statements were in this grouping and were discussed in
Table 4.1.

Within this group of statements, there was greater
vatiation in the levels of agreement. For example, two
statements had lower levels of importance but greater
diversity in level of agreement:

. The head of the school should prepare annual

reports describing principal events of the year in
some detail.
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. The head should have the authority to select
students, to recommend faculty and staff, and to
design, revise, and develop the curriculum, with the
cooperation of the faculty.

The sixth standard was Financial Support, with nine

statements. Table 4.8 presents the eight statements that
had mean scores of 4.0 or greater.

Within this set of statements, there was considera-
ble variation in levels of agreement. For example, one
statement--"The general planning and budgeting processes
of the institution as a whole should include the school
as an integral part"--was ranked high in importance and
had a high level of agreement. Two statements,
however--"The institution shall provide financial support
of the library school in a manner consistent with its
policies for the support of other comparable units" and
"The school should prepare an accurate budget and decide
the amount of the needed funds, based on the specific
needs of the school"--were ranked high in importance but
had a lower level of agreement among panelists. Another
statement--"The parent institution (or controlling agen-
cy) will provide continuing financial support adequate to
develop, innovate, and maintain the program"--was ranked
important and had a low standard deviation, indicating
high agreement. The statement that, while ranked impor-
tant, had the lowest level of agreement in this grouping

was the following: "The school should maintain a separate
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annual budget under its own control."
The seventh standard was Physical Facilities. Seven
statements were presented in this standard. Table 4.9

shows the five statements that had mean scores of 4.0 or

greater.

The three statements ranked highest also had the
lowest standard deviations:

. Instructional and research equipment (for

example, audiovisual equipment, computers,

multimedia resources) should be provided according

to the needs of the school.

. Proper space, equipment, and furniture will be
needed for classrooms, offices, laboratories, study
areas, assembly rooms, and storage.

. The head of the school should have a private
office.

Library was the eighth standard, containing 24
statements. Of these, 22 had a mean score of 4.0; they
are presented in Table 4.10. Based on mean scores, the
five highest ranked statements were the following:

. The professional library collection should be
kept up-to-date with new developments in the field.

. The collection should be easily accessible to
the library school.

. Library resources should be sufficient in size
and content to support the instructional and
research program of the school.

. The library collection should meet the
professional standards of library service.

. The library should have an adequate number of
professional and non-professional staff with a high
level of qualifications and experience.
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These statements were rated highly important, but
were mixed in level of agreement among the respondents,
as indicated by the standard deviation values. As
examples, "Professional materials published in other
countries should be selectively acquired" had a high
level of agreement but was considered lower than other
statements in importance. On the other hand, "A specific
collection of materials in the field of library and
information science should be gathered in print and non-
print forms" ranked high in importance but with a lower
level than other statements in agreement. The statement,
"The collection should contain all professional library
and information science books and periodicals published
in the country," was ranked important, but had the lowest
level of agreement in this grouping.

The ninth standard was Academic Staff, or faculty.
The 14 statements in this group all obtained a mean score
of 4.0, as shown in Table 4.11.

The seven highest ranked statements, based on the
mean scores, also had the lowest standard deviations,
indicating that they were ranked highly important with
little disagreement among panelists. These seven are

listed below:
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. Faculty in the school should hold equivalent
titles, and have the same prestige and privileges,
as that of the faculty in other units of the
institution.

. The head of the school should be a full-time
faculty member, with administrative, leadership, and
teaching responsibilities.

. The total number of full- and part-time staff
should be adequate in number and competency to teach
the courses being offered at the school, and to give
individual attention to all the students.

. The faculty members should possess intellectual
awareness, maintain an interest in research,
continue their professional growth, and should be
active in professional associations.

. Regular meetings of the academic staff should
be held, at least one per term.

. A variety of backgrounds is desirable in the
faculty.

. Preference will be given to those with a Ph.D.
degree in library and information science with
practical experience.

Overall, the scores indicate that the panel considered

all the statements in this standard to be important.

The tenth standard was Non-Academic Staff. Eight

statements were in this standard, of which five had mean

Scores of 4.0 or greater (see Table 4.12).

The two highest ranked statements had smaller varia-

tion in agreement than others in the grouping:

. The non-academic staff should have the same
benefits and privileges as those persons employed in
similar work elsewhere in the institution.

. The non-academic staff (i.e., executive
secretary, secretaries, clerks, clerical assistants,
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typists, program assistants) should have
qualifications equal to those of persons in
comparable units of the institution.

One statement in this group, which dealt with
the minimum number of non-academic staff, obtained a mean
score of 3.63 only, suggesting that the panel did not
consider this to be important.

Curriculum was the eleventh standard. Of the 23
statements in the standard, 22 had mean scores of 4.0 or
higher, as shown in Table 4.13. The statements varied in
importance and agreement, For example, "The library
school curriculum should be revised periodically, based
on present and future needs" was rated high in impor-
tance, but showed arelatively low level of agreement
among the panelists. Eliciting greater agreement but a
lower level of importance was the statement, "The objec-
tives of the curriculum should be carefully expressed and
periodically examined." Ranked fairly important but with
the lowest level of agreement in this standard was the
statement, "All students will be required to take library
science core and advanced courses, in addition to liberal
arts courses." Conversely, a statement that was not
ranked high in importance but had a fairly high standard
deviation was this: "Each student should be assigned a
personal guidance adviser in the program."

Overall, the curriculum statements the panel found
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highly important, based on mean scores, involved
examining and revising the library school curriculum
periodically; including basic courses in LIS, practical
training, field trips, for all types of library and
information centers; providing a written syllabus; and
improving the quality of teaching.

Only one statement in the standard was not consid-
ered highly important: "The core courses should be taken
during the first year." Its mean score was only 3.29,.

The twelfth standard was Continuing Education, with
seven statements. Table 4.14 shows the means and standard
deviations for the seven, all of which had mean scores of
at least 4.0.

The two highest ranked statements, based on the mean
scores, also had the lowest standard deviations. Thus it
can be inferred that these statements were considered
highly important, with a high level of agreement among
panelists. The two statements were these:

. Continuing education should be designed to keep

practicing library and information science personnel

equally advanced in their areas of specialization.

. The school should issue a certification of

completion for those who complete the continuing

education session.

Admission of Students was the thirteenth standard,

with 10 statements. Table 4.15 presents the five state-

ments that had mean scores of 4.0 or higher. This group
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of statements had considerable variation in levels of
importance and agreement. For example, the statement,
"Graduation from an accredited secondary school with a
strong academic record," was high in importance but
relatively low in agreement. The statement, "High stand-
ards of scholarship and broad interests," showed high
agreement, but was considered less important than other
statements. "Competence in the English language" was not
ranked high in importance and had the lowest level of
agreement in this standard.

The last standard was Completion Requirements. Seven
statements were presented in this group, of which five met
the 4.0 criterion. These are presented in Table 4.16.

Among those that met the criterion, "The program's
requirements should not be lower than the requirements of
a comparable school within the parent institution" was
rated high in importance but had a somewhat lower level
of agreement. On the other hand, the statement, "Students
must complete all the requirements before being granted
the bachelor degree certificate," had greater agreement
but a lower level of importance. The statement, "The
student is responsible for maintaining a minimum academic
grade average consistent with the standard of university
of graduation" was not ranked high in importance and had

the lowest level of agreement in this standard.
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As explained earlier, a mean score of 4.0 was set as
the criterion for general acceptability for statements of
the proposed standards. Accordingly, 123 statements were
chosen as global standards for undergraduate library and

information science programs in the developing countries.

Responses Reported by Developed

and Developing Countries

This part of stage 1 presents the same data reported

earlier but separated here by responses from developed
and developing countries. In the original mailing of
questionnaires, 32 were sent to panelists in 25
developing countries; of these, 26 were returned from 19
developing countries, a return rate of 81.3%. Also, 32
instruments were sent to panelists in 14 developed
countries. This mailing yielded 24 usable questionnaires
from 14 developed countries, a return rate of 75%.

The responses from the two groups were tabulated
separately and recorded on a Microsoft Excel 5.0 spread-
sheet, with mean scores and standard deviations calculat-
ed for each set of responses. These results are present-
ed in Appendices D and E.

The data separated by developed and developing
countries are shown in this section for comparison only.
The standards in stage 2 that are applied to the under-

graduate library and information science department in
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the College of Basic Education in Kuwait are drawn from
the total responses, with no distinction made between
responses from the two groups of countries.

As explained earlier, a statement or variable was
required £o have a mean score of 4.0 or higher to be
accepted as part of a standard. Figure 4.2 shows the mean
responses from panelists in the developing countries for
all 147 statements and variables in the proposed stand-
ards. Only 17 statements (11.6%) failed to attain the 4.0
criterion, with 130 statements (88.4%) achieving accept-
ance as part of the standards.

Very high mean scores--between 4.75 and 4.92--were
recorded for 30 (20.4%) of the 147 statements; 48
statements (32.7%) had scores between 4.5 and 4.74; 28
statements (19%) had mean scores between 4.25 and 4.49;
and 24 (16.3%) had scores between 4.0 and 4.24. Of the 17
statements that did not achieve the required 4.0 mean
score, slightly more than half (10, or 6.8%) had means
between 3.75 and 3.99.

Responses and means from panelists in the developed
countries are shown in Figure 4.3. These data show that
106 (72.1%) of the statements achieved the criterion mean
score of 4.0, indicating that panelists considered them
important enough to be included in the standards. of
these, only 7 statements (4.8%) achieved the highest mean

scores--between 4.75 and 4.92; slightly more than half the




1 :::




Mean Responses from Panelist in the Developed Countries Panel

- .12..2%.;

ey 4% [

mmmmmmmmmmmm
mmmmmmmm

SJuUdWaAle}S JO ‘ON -

: | \ ZG'V
: | ;\& SLY
W.'V

™
Mean Responses




128

statements (75, or 51%) had mean scores between 4.25 and
4.74; 24 statements (16.3%) scored between 4.0 and 4.24,

For this set of responses, 41 statements (27.9%)
failed to achieve the criterion mean score of 4.0 and
thus were not considered by panelists from developed
countries to be important enough to qualify as part of
the standards. Three of fhese (2.1%) had mean scores

lower than 3.0.

Highest Ranked Statements and Variables

Table 4.17 shows the highest ranked statements and
variables from panelists in developing countries.
Included are mean scores, standard deviations, and the
number of respondents for each statement, ranked by mean
scores.

With rankings based on mean scores, the 10 state-
ments ranked highest by respondents from developing
countries had the lowest standard deviations for this
group of respondents, indicating high agreement among the
panelists. Also, the 26 panelists represented in this
group responded to all 10 items.

According to rank by mean score, the following was
the most important statement: "Faculty in the school
should hold equivalent titles and have the same prestige
and privileges as those of the faculty in other units of

the institution." It had the highest mean score (4.92)
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and a very low standard deviation (0.27). Seven of the
statements shown in Table 4.17 had the same level of
importance and agreement: means of 4.85 and a standard
deviation of 0.37.

Slightly more than half (6 of 10) these statements
were drawn from only two standards: Academic Staff, and
Curriculum. In addition to the highest ranked statement
shown above, which is from the Academic Staff standard,
the following statements also from that standard were
among the highest ranked 10:

The head of the school should be a full-time faculty

member, with administrative, leadership, and

teaching responsibilities.

The total number of full- and part-time staff should

be adequate in number and competence to teach the

courses being offered at the school, and to give
individual attention to all the students.

From the Curriculum standard, the following state-

ments were included:

The curriculum should include the basic courses in
library and information science.

The curriculum should consist of a unified series of
formal courses, practical training, field trips, and
other educational experiences.

The library school curriculum should be revised
periodically, based on present and future needs.

Table 4.18 shows the highest ranked statements and
variables from the developed countries. This table
contains mean scores, standard deviations, and the number

of respondents for each statement, sorted by mean scores.
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The eight highest ranked statements from the
developed countries showed a broader spread among mean
values than was found among the highest ranked statements
from developing countries. The three highest ranked
statements had the lowest standard deviations, indicating
a high level of agreement among respondents. These
statements were the following:

The head of the library school should have title,

status, salary, and authority comparable to heads of

similar units in the parent institution.

The library school should have an equal designation

and a similar organizational level as that of

comparable programs in the parent institution.

The head should have sufficient academic

qualifications, experience, leadership skills,

administrative abilities, and understanding of
developments in the field.
These three plus the fourth-ranked statement, "The head
of the school should report to the chief academic
officer, or to the same person to whom heads of compara-
ble schools report," were all from the Administration
standard.

Two other statements shown in Table 4.18 had a high
level of agreement but a lower level of importance,
compared to the statements from developing countries
shown in Table 4.17:

Proper space, equipment, and furniture will be

needed for classrooms, offices, laboratories, study
areas, assembly rooms, and storage.




133

To encourage and stimulate research in the field of
library and information science to identify problems
facing the profession in the country.

Within the five highest ranked statements for the
developing and developed groups, two statements were
common to both groups:

The head of the school should report to the chief

academic officer, or to the same person to whom

heads of comparable schools report.

The general planning and budgeting processes of the

institution as a whole should include the school as

an integral part.

On the other hand, panelists from the two groups of
countries disagreed on the importance of and agreement
about this statement:

To encourage and stimulate research in the field of

library and information science to identify problems

facing the profession in the country.
Respondents from developed countries considered the
statement very important, with a high level of agreement.
These respondents accorded the statement a mean score of
4.73, with a standard deviation of 0.46. 1In the
developing countries, by contrast, respondents considered
the statement fairly important but recorded a relatively
low level of agreement. For them, the statement's mean
Score was 4.08, with a standard deviation of 1.26. These
findings suggest that the research issue is more

important in the developed than in the developing

countries (see Tables 4.17 and 4.18).
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Lowest Ranked Statements and Variables

The statements and variables that were ranked lowest
by respondents from developing countries are shown in
Table 4.19. This table also contains the means, standard
deviations, and numbers of respondents for each of these
statements, sorted by mean scores.

No statement had a mean score lower than 3.23, but
the level of disagreement about the statements was
rather high, as shown by the standard deviations. With
a criterion for acceptance of 4.0, these statements were
not considered important enough to be included in the
standards. The lowest ranked statements were these:

The core courses should be taken during the first
year.

The library school should operate as an independent
unit and should achieve academic levels equal to
other university schools.

To offer training for leadership in the profession
of library and information science.

Table 4.20 shows the lowest ranked statements from
panelists in the developed countries, along with mean
scores, standard deviations, and numbers of respondents
for each item. These seven statements had means ranging
from 2.67 to 3.13 and wide diversity in the level of
agreement.

Two statements had not only low mean scores (3.09)

but also the highest standard deviations (1.44), indicat-
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ing that the panelists did not consider them to be impor-
tant and also had considerable disagreement about them.
The statements were these:
The library school should operate as an independent
unit, and should achieve academic levels equal to

other university schools.

To determine the types of libraries and librarian-
ship for which personnel will be prepared.

The lowest mean score occurred for this
statement--"The library school should have its own
building rather than sharing facilities"--which also had
a high standard deviation.

A comparison of data from Tables 4.19 and 4.20 shows
that panelists from developing and developed countries
agreed on two statements among the six lowest ranked
statements and variables from each group:

The library school should operate as an independent

unit and should achieve academic levels equal to

other university schools.

To determine the types of libraries and librarian-
ship for which personnel will be prepared.

There was not always agreement between the two
groups of panelists, however. An example is the state-
ment, "The library school should have its own building
rather than sharing facilities." Among the developed
countries, this statement had the lowest mean score of
all the statements (2.67); its standard deviation (0.96)

showed rather high disagreement. The panelists from
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developing countries ranked this statement as important,
with a mean score of 4.08 and a similar standard '
deviation (0.93). |

Another examples involves two other statements:

To offer training for leadership in the profession
of library and information science.

To train sufficient indigenous librarians and

information specialists to occupy leading positions

in the field of library and information science.
The rankings of these statements by panelists from the
developing countries were not high enough to meet the
criterion for acceptance as standards: 3.46 and 3.65,
respectively, with standard deviations of 1.38 and 1.32.
Respondents from the developed countries, however, ranked
these statements high enough to be considered part of the
standards, with mean scores of 4.45 and 4.43,
respectively. The standard deviations were 1.06 and 1.04.

Analysis of Responses Presented by Developed Countries,
Developing Countries, and Total Responses

This section presents the analysis of responses for
each of the proposed standards, grouped by developed
countries, by developing countries, and then by total
responses. The accompanying tables present for each of
the three groupings the mean scores, standard deviations,

and the number of responses for each item.
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Standard 1: Locus

Table 4.21 shows the three statements presented to
panel members for the standard concerned with locus.
Respondents from both developed and developing countries
were in agreement for two of the statements, registering
similar levels of importance and agreement. They disa-
greed on one: "The school of library and information
science should be part of an institution that awards a
bachelor's degree or equivalent credential." Respondents
from developing countries ranked this statement as impor-
tant enough to meet the criterion for acceptance as part
of the standards; the respondents from developed coun-
tries did not. Also, the level of agreement was higher
among respondents from developing countries. When re-
sponses of the two groups were combined, the resulting
mean score was 4.26 (with a standard deviation of 1.19),
which was high enough for the statément's inclusion among

the accepted standards.

Standard 2: Goals

The five statements that made up the standard for
goals are shown in Table 4.22. There was agreement among
the respondents from developing and developed countries
that three statements were important enough for inclusion
and that one statement was not. The accepted statements

were the following:
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The library schools must determine their own goals
and purposes, which should be clearly stated in a
formal document.
To produce qualified library personnel.
To offer the type of education and training that
will best enable their students to carry on these
tasks.

The statement rejected by both groups was this:

To determine the types of libraries and librarian-
ship for which personnel will be prepared.

The statement in this standard that sparked
disagreement was "To provide for the needs of the
institutions that will employ their graduates."
Participants from developing countries considered this to
be important; the other group did not. The combined
responses, however, gave the statement a mean score
higher than 4.0, allowing it to be included in the final

set of standards.

Standard 3: General Obijectives

The five statements in the standard addressing
general objectives are shown in Table 4.23. The only
statement on which there was disagreement was "To
establish the foundations of librarianship in the
country"; it attained a mean score of 3.96 from
responses of panelists in the developed countries, a

score just below the criterion for acceptance. When
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responses were combined, however, the resulting mean
score was 4.16, placing this statement among the

acceptable items.

Standard 4: Specific Objectives

Twelve statements and variables were proposed in the
standard for specific objectives, as shown in Table 4.24.
There was difference of opinion between the panelists
from developed and developing countries on several of
these items.

Unlike the respondents from developing countries,
the panelists from the developed countries considered the
following three statements to be important:

To train sufficient indigenous librarians and

information specialists to occupy leading positions

in the field of library and information science.

To offer training for leadership in the profession
of library and information science.

To publish professional journals, monographs,
textbooks, and teaching materials concerning the
problems of the profession in the country and new
developments in the field.

Conversely, respondents from the developing
countries considered the following statement to be
important:

To assist each library school in determining and

formulating specific objectives to provide for the
needs of library personnel in the country.
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Responses from the developed countries resulted in a mean
score of 3.52 for this statement, a score below the
criterion for acceptance. When responses for all 12
statements in the standard were considered together,

7 of the 12 achieved the mean score necessary for

acceptance.

Standard 5: Administration

The administration standard comprised 13 statements,
only one of which elicited some disagreement between the
two groups of respondents: "The head of the school should
make all decisions, with consultation among the staff."
The mean score for this statement was 3.63 among
responses from developed countries. When responses of
both groups were combined, the mean score was 3.98, which
was below the criterion for acceptance. This result
indicates that the panel as a whole did not consider this
statement important enough for inclusion in the

standards (see Table 4.25).

Standard 6: Financial Support

Among the nine statements proposed for the financial
support standard, two had mixed responses (see Table
4.26):

The school should receive one hundred percent of its

financial support from the institution with which it
is affiliated.
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The school should maintain a separate annual budget
under its own control.

Panelists from the developing countries considered both
statements important enough for inclusion; respondents
from the developed countries did not. When fesponses for
the two statements were combined, only the statement
addressing the annual budget received a mean score high

enough to be included in the standards.

Standard 7: Physical Facilities

As shown in Tablé 4.27, the physical facilities
standard had seven proposed statements. One of these did
not attain the required 4.0 mean score with either group
of respondents: "The library school site should be
located in the main library building of the parent
institution, or close to it."

On another, there was a marked difference of opin-
ion: "The library school should have its own building
rather than sharing facilities." This statement received
the lowest mean score in the entire questionnaire (2.67)
for participants from developed countries. Participants
from developing countries, however, gave it a mean score
of 4.08. It is interesting that the levels of agreement
for both groups, indicated by the standard deviation,

were quite similar: 0.96 for the developed countries and
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combined, the resulting mean score was not high enough

for the statement to be included in the standards.

Standard 8: Librarv

The 24 proposed statements for the library standard
are shown in Table 4.28. The two groups of respondents
accepted 20 of these and rejected one. On the remaining
three statements, shown below, there was some
disagreement:

Selection of materials for the field of library and

information should be a joint responsibility between

the library professional staff and the library
school faculty, with the final decisions made by the
library staff.

Professional books and periodicals published by

neighboring countries in the language native to the

school should be acquired.

Older principal books that are not entirely replaced

by newer publications in the collection should be

obtained, as well as back files of principal
journals.
Mean scores high enough for these three statements to be
included were recorded for panelists from the developing
countries, but not for those from developed countries.
When the responses were combined, one statement failed to

meet the criterion for acceptance--the item addressing

joint responsibility for selection of materials.
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Standard 9: Academic Staff (Faculty)

The 14 statements proposed for the academic staff
standard are shown in Table 4.29. The two groups of
respondents were split on four of these, with respondents
from developing countries considering them important
enough for inclusion and panelists from developed
countries scoring them as less important. The four
statements are shown below:

All faculty members should have significant

professional experience appropriate to their major

fields of instruction.

Teaching experience is desirable, and each staff

member should teach only courses for which he or she

is fitted by formal study and/or experience.

A maximum ratio of one instructor for every twelve
students, in full-time equivalents, is desirable.

A part-time faculty is desirable to assist in

carrying out the instructional load and to connect

practical viewpoints to the teaching activity.
When the responses were combined, however, all received

mean scores that satisfied the criterion for inclusion.

Standard 10: Non-Academic Staff

Table 4.30 shows the eight statements that made up
the non-academic staff standard. Both groups of
respondents agreed on five of these statements--accepting
four and rejecting one. On the remaining three
statements, shown below, there was a split between the

groups:
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A personal secretary should be assigned to the head
of the school.

The faculty members should have a minimum of one
person to do their secretarial work.

The non-academic staff will have to accomplish
certain functions and activities that require
several personnel to be assigned directly to the
school.
Again, respondents from the developing countries ranked
these statements high enough to meet the criterion for
inclusion; the panelists from the developed countries did
not. When the responses were combined, only one of the
three statements--the item requiring a personal secretary

for the head of the school--failed to attain the

necessary 4.0 mean score.

Standard 11: Curriculum

The 23 statements proposed for the curriculum
standard are shown in Table 4.31. Of these, respondents
in both groups accepted 20 and rejected one. They
disagreed on two of the items:

All students will be required to take library

science core and advanced courses in addition to

liberal arts courses.

Each student should be assigned a personal guidance
adviser in the program.

Respondents from developing countries considered these
statements sufficiently important for inclusion in the

standards; panelists from developed countries did not.
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However, when responses were combined, both statements
attained mean scores high enough to meet the 4.0

criterion for inclusion.

Standard 12: Continuing Education

Among the seven statements addressing continuing
education, two statements elicited disagreement among the
two groups of respondents (see Table 4.32):

The library school should provide a continuing

education program for all practicing library and

information science personnel, whether they remain
with one position category or are preparing to move
into a higher one.

The library school should offer short and intensive

courses and workshops for the advantage of all

practicing library and information personnel.
Unlike the respondents from developed countries, the
respondents from the developing countries considered
these statements important enough for inclusion in the

standards. When responses were combined, both statements

had mean scores that met the criterion for inclusion.

Standard 13: Admission of Students

Standard 13, admission of students, comprised 10
variables, shown in Table 4.33. Respondents from both
groups ranked two of these variables high enough for
inclusion, with low standard deviations:

High standards of scholarship and broad interests.

Problem-solving ability.
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Four other variables were rejected by both groups:

An interview with the head of the school or at least
two faculty members.

Quality of letters of reference.

Local, national, or international entrance
examinations may be desirable.

Evidence of good health.
Disagreement was indicated on four variables, with
panelists from developing countries indicating that they
should be included in the standards whereas respondents
from developed countries disagreed. The four variables
are these:

Graduation from an accredited secondary school with
a strong academic record.

A high level of intelligence.

A strong desire and capability of working with
people of different backgrounds.

Competence in the English language.
When responses from both groups were combined, all but
one of the variables received mean scores high enough for
inclusion. The rejected variable was "a high level of

intelligence."

Standard 14: Completion Requirements

The standard for completion requirements was
represented by seven statements, shown in Table 4.34.

Both groups of respondents accepted five of the
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statements and rejected one. The statement in this set
that failed to achieve the inclusion criterion was "The
hours required for the bachelor's degree should range
from 125 to 135 credit hours."

The single statement in this standard on which the
two groups disagreed was this:

The student should complete all the requirements
within a period of twelve semester or less.

Panelists from developing countries considered this
statement important enough for inclusion whereas the
respondents from developed countries disagreed. When the
scores were combined, the statement failed to achieve the
criterion score and was not accepted.

As explained at the beginning of this section, the
responses separated by panelists from developed and
developing countries are not used further in this study.
They have been presented here only for comparison

purposes.

Summary of the Proposed Standards

The purpose of this study was to formulate global
standards for undergraduate library and information
science programs in developing countries. The first stage
was accomplished by surveying international experts on
education for library and information specialties. The

selection process produced 64 persons from 39 countries.




174
Questionnaires were mailed to this group on December 15,
1994. Fifty usable questionnaires were returned from 34
countries for a return rate of 78%.

The questionnaire contained 147 statements and
variables, grouped in 14 standards. Respondents were
requested to rank each statement or variable in
importance on a scale of 1 to 5. Statements that
achieved a mean score of 4.0 or greater were to be
considered generally accepted in the standards. Among the
147 proposed items, 123 (83.7%) obtained a mean score of
4.0 or greater. The 14 standards with their component
statements and variables are shown in Tables 4.3 to 4.16.
Data in these tables were used for the second stage of
the research.

The second part of this stage used the same data to
show comparisons in responses from panelists in the
developing and developed countries. This analysis is
shown in Tables 4.21 through 4.34. Considered by groups
of respondents, 130 of the proposed statements (88.4%)
were considered acceptable for inclusion by respondents
in developing countries. Panelists in developed countries
found 106 of the statements (72.1%) to be important
enough for inclusion as standards.

The second stage of the research used the analysis
of responses as a whole rather than divided by de-

veloped and developing nations. In this stage, the
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standards that met the criterion for inclusion were used
as the basis for determining the current status of the
undergraduate library and information science program
in the College of Basic Education in Kuwait. Results of

this analysis are presented in the next chapter.




CHAPTER V

APPLICATION OF THE STANDARDS: ANALYSIS OF RESULTS

Stage 2: Case Study of the Undergraduate Library
and Information Science Program in the College

of Basic Education in Kuwait

The data collected in this study from documents,
interviews, and direct observations present the findings
from the éase study in the Department of Library and
Information Science (DLIS) at the College of Basic Educa-
tion (CBE) in Kuwait. The first part describes the devel-
opment of the College of Basic Education, with emphasis
on the DLIS; the second part provides answers to the

research questions.

Development of the College of Basic Education

Teacher training in Kuwait began seriously in 1962-
63 with the opening of two institutes--one for men and
one for women. Graduates of intermediate school (8th
grade) were admitted to these institutes where they
studied for four years to become qualified as primary

school teachers (Teachers' Education Institute, 1983).

Teacher Education Institute (TEI)

In 1972-73, the Teacher's Education Institute (TEI)
(currently the College of Basic Education) was estab-
lished with 60 men and 147 women students. Instruction
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in this program was at the semi-university level. Stu-
dents were admitted after graduation from secondary
school (12th grade) and studied for two years, after
which they were awarded a diploma in arts/science and
education (Ministry of Education, 1979).

In the academic year 1976-77, a comprehensive review
of the teacher training program at the institution was
conducted. In the following year (1977-78) the credit
course system was introduced, replacing the academic year
system. The academic programs operated on a four-semester
year, with each semester lasting 15 weeks (Teacher
Education Institute, 1986).

With the introduction of the credit course system
came changes in objectives, curricula, methodology of
teacher training, and new academic sections. The focus of
the training was to provide the Ministry of Education
with indigenous teachers for the country's elementary and
kindergarten classes. The Ministry has continued
expanding its training programs to meet the need for
Kuwaiti teachers (Teacher Education Institute, 1983). The
following new sections have been opened:

. The library science section in 1977-78, to
prepare assistant librarians--men and women--for school,
university, and public libraries.

. The kindergarten section (girls only) in 1977-

78, to prepare kindergarten school mistresses.
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. The art education section in 1978-79, to .
prepare male and female teachers of art education at the
primary level.

. The physical education section in 1978-79, to
prepare men and women teachers of physical education for
primary grades.

. The educational technology section, in 1981-82,
to prepare men and women educational technology supervi-
sors at the primary or intermediate stage, or the Depart-
ment of Educational Technology.

. The Home Economics section (girls only) in
1981-82, to prepare women teachers of home economics at
the intermediate stage.

. The electronics sections (girls only) in 1982-
83, to prepare women teachers of practical studies
(electronics) at the intermediate stage. In 1985-86, the
electricity sections replaced the electronics sections.

. The interior design section (girls only) in
1982-83, to prepare women teachers of practical studies
(interior design) at the intermediate stage (Teacher
Education Institute, 1983, p. 11; Ministry of Educatibn,
1979, p. 4).

Graduation requirements at the TEI. To graduate from
the TEI students are required to earn 68 credits. In each

semester they register for one-fourth of these credits--
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the normal course load--plus or minus three credits. In
addition to academic courses, library science students
have field training and other students do teaching prac-
tice. The TEI courses are grouped in the following cate-
gories:

*General requirements

*General electives

*Vocational requirements

*Specialization requirements

*Specialization electives

*Practical studies

+Free electives
On fulfilling all course requirements, a student is
awarded the Institude of Education diploma, that includes
his or her field of specialization, graduation date, and
grades (Ministry of Education, 1979).

Faculty. Since the Teacher Education Institute
opened, the size of the faculty has increased dramatical-
ly in both number and academic qualifications, a direct
outgrowth of development in the institute's purposes.
From 37 faculty members in 1972-73, the staff grew to 187
in 1976-77 and to 322 in 1982-83. There was also a marked
increase in qualifications: from 20% with a Ph.D. in
1976-77 to 32% with this degree in 1982-83 (Teacher
Education Institute, 1983). By June 1995, the College of

Basic Education had 279 faculty members, 68.1% of whom

had Ph.D. degrees (see Table 5.1).
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Table 5.1

Current Faculty Members at the College of Basic Education
as of June 1995

CBE Departments Ph.D. Master's Total
Islamic studies 9 4 13
Arabic language 26 - 26
Social studies 9 4 13
Mathematics 11 4 15
Science 27 5 32
Fine arts - 15 9 24
Interior decoration 4 6 10
Home economics 2 1 3
Physical education/sports 24 10 34
Psychology 15 7 22
Educational technology 5 5 10
Education 22 14 36
Library and Information
Science 6 9 15
English language 4 10 14
Music 11 1 12
Total N 190 89 279
% 68.1 31.9 100

Note: CBE = College of Basic Education
Source: College of Basic Education Faculties Files, 1995;
unpublished data.
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Students. There was a corresponding increase in the
number of students. In 1972-73, the enrollment was 86 men
and 147 women. These numbers had grown to 378 men and 689
women by 1984-85 (Teacher Education Institute, 1986). In
June 1995, 6,083 male and female students were registered
for classes at the CBE (see Table 5.2).

Graduates. The number of graduates has also grown
over the years. In 1973—74; diplomas in arts/science or
education were awarded to 58 males and 117 female gradu-
ates of the Teacher Education Institute. In 1992-93,
there were 268 male and 932 femaie graduates. In two
decades, 12,422 men and women have graduated from the
Teacher Education Institute and the College of Basic

Education (see Table 5.3).

College of Basic Education (CBE)

In 1986-87, the Teacher Education Institute became
the College of Basic Education (CBE). At this time, its
program was expanded to cover four years, and graduates
were awarded bachelor's degrees. The CBE has four
separate facilities: one for men and three for women. The
physical resources of CBE are adequate for the educational
programs and purposes of the college.

The programs of study in the CBE are based on course

credits and are structured for eight semesters. Each
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Table 5.2

Male and Female Students Registered in the College
of Basic Education for Second Semester, 1995

Female Male
Non- Non-

CBE Programs Kuwaiti Kuwaiti Kuwaiti Kuwaiti Total
Islamic

studies 319 42 277 20 658
Arabic language 443 54 210 50 757
Mathematics 461 36 162 34 693
Science 375 40 138 25 578
Fine arts 229 13 127 10 379
Physical edu-

cation/sports 241" 10 329 24 604
Music 53 - 12 1 66
Libraries/educa-

tional tech-

nology 329 66 225 51 671
Kindergartens 848 42 - - 890
Home economics 337 22 - - 359
Electricity 156 9 - - 165
Interior

decoration 256 7 - - 263

Total 4047 341 1480 215 6083

Source: College of Basic Education Admissions Office,
1995; unpublished material.
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semester extends for 15 weeks, including a registration
and a final examination period. In each program students
must acquire 130 credits to graduate: 40 credits in
general culture; 60 in the field of specialization--36
for the major and 24 for the minor; and 30 credits in
education. Students also spend one semester in applied
education and training in their area of specialization.
An intensive seven-week summer semester is optional. The
Ministry of Education is the main employer of CBE
graduates (Public Authority for Applied Education and
Training, 1994-95).

Admission requirements. Students of both sexes are
admitted to the college according to the following rules
and conditions:

1. A student must be a Kuwaiti national.

2. Students of the Gulf Council Countries (GeceC)
are admitted as well as scholarship students
from Arab and Islamic countries and Arab
expatriates, at a percentage that does not
exceed 15% of the total number of annually
enrolled students in the colleges of the
Public Authority for Applied Education and
Training (PAAET).

3. Students must hold a General Secondary

Certificate (12th grade) or its equivalent




185
according to the specialization they wish to
enroll in. The certificate must have been
received during the previous two years.
Students wishing to enroll with certificates
older than two years must have an exception
from the Director General of the PAAET.

4. Candidates must be full-time students.

5. Students must pass an admission test prepared
by the college.

6. Students must be medically fit for study in the
chosen specialization (College of Basic
Education, 1995, p. 5).

Available specializations. A number of specializa-

tions are available, as shown below.
First Specialization: Male and female teachers can
specialize in the following areas:
*Islamic Education: Islamic Education and Arabic
Language
*Arabic Language: Arabic Language and Islamic
Education or Special Sciences
*Social Studies
*Science
*Mathematics: Math and Sciences
*Fine Arts: Arts Education
+Physical Education and Sports

Second Specialization: Female students can prepare
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to be kindergarten teachers (Kindergarten Program).

Third Specialization: Students can prepare as
specialists to work in education resources centers
(Library and Educational Technology Program).

Fourth Specialization: Students can choose to
prepare for teaching in intermediate and secondary school
in the following programs:

*Interior Decoration: For Applied Studies Female

Teachers

*Electricity: Applied Studies Female Teachers

*Home Economics: Female students only

*Music: Open to male and female students (College of

Basic Education, 1995, p. 9).

Development of the

Department of Library and
Information Science (DLIS)

UNESCO encouraged the establishment of training

programs for librarians, documentalists, and archivists
in the developing countries, as well as the establishment
and improvement of training facilities for these groubs.
To this end, two expert missions and one fellowship were
awarded to Kuwait from 1946 to 1975 by UNESCO (Sharif,
1977) .

Parker (1975) visited Kuwait as a consultant in 1975
and recommended to both Kuwait University and the

Ministry of Education the establishment of "a faculty of
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library science" to be included in "the five-year plan
(1980-85)" (p. 102). The establishment of a library
education program was also recommended by other consuit—
ants: William Bonnie Rast in January 1977; K. M. Stockham
in February 1977; Mohammed Aman in March 1977; M. Aman,
S. Alhajrasi, and A. Bader in March 1977; A. Razwan in
March 1977; and A. Gamulldin in March 1977. The Ministry
of Education also encouraged such a program, submitting
many reports of the library system in Kuwait as well as
adaptations of the curricula of the City Indigoes
Institutes in London that train assistant librarians.

A working group from the Ministry of Education made
up of representatives from public, school, academic, and
special libraries studied the consultants' recommenda-
tions for three months. In April 1977, the group submit-
ted its recommendation to the Ministry of Education that
a library education program be established. By May 31,
1977, the Minister of Education issued a Ministry Legis-
lation (no. 297/77) establishing a program for library
assistants in the Teacher Education Institutes for male
and female students, currently’called the College of
Basic Education (Ministry of Education, Department of
Technical and Vocational Education, 1977).

Aman, Fong, and Dimitroff (1992) stated that based

on Aman's recommendation in early 1977, M. Zehery,
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director of the Information Center of the Kuwait Insti-
tute for Scientific Research, "drew up a list of courses
which became the basis for the two-year diploma program"
(p- 2). The two-year program, which began in October
1977, was designed to prepare high school graduates to be
assistant librarians in school, public, special, and
academic libraries. The program started with 48 male and
70 female students in 1977-78. Table 5.4 shows the
number of male and female freshmen students accepted in
the Department of Library and Information Science from
1977 to 1981. By the academic year 1980-81, the Depart-
ment of Library Science added the word "Information" to
its name, becoming the Department of Library and Informa-
tion Science (DLIS).

The first students who graduated with a diploma in
library science (DLS) were a group of 31 males and 61
females in June 1979. Table 5.5 shows the number of
graduates from the DLIS from June 1979 to August 1982.

Faculty. The faculties of the Department of Library
and Information Science at the Teacher Education Insti-
tute, from its opening in 1977-78 until 1979, were com-
posed of adjunct and part-time teachers drawn from the
Kuwait University library department and from school
library departments. Most of these instructors were
relying exclusively on their experience in libraries,

having no professional library degree. By 1981, the




189

Table 5.4

Male and Female Freshmen Accepted into the Department
of Library and Information Science, 1977 to 1981

Acadenmic Number of Number of
Year Male Students Female Students Total
1977 48 70 118
1978 29 35 64
1979 35 35 70
1980 38 30 68
1981 64 38 102
Total 214 208 422

Source: Teachers' Education Institute, Department of
Library and Information Science, 1981, p. 29.

Table 5.5

Male and Female Graduates from the Department of
Library and Information Science, June 1979 to August 1982

Acadenmic
Year Male Graduates Female Graduates Total
June 1979 31 61 92
January 1980 5 18 23
June 1980 15 48 63
January 1981 4 15 19
June 1981 15 20 35
January 1982 2 6 8
June 1982 13 24 37
August 1982 3 2 5
Total 88 194 282

Source: Teachers' Education Institute, Self-Study Report,
1983, pp. 12-135/12-136.
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the Department of Library and Information Science had six
full-time faculty members: one with a Ph.D. degree and
five with master's degrees. Three of the faculty members.
were Kuwaiti. The remaining faculty members, however,
continued to be adjunct teachers because of the lack of
qualified instructors in the field (Teacher Education
Institute, Department of Library and Information Science,
1981).

In response to the lack of professional teachers,
three students with B.A. degrees were sent abroad in 1985
to study library and information science. For details on
the number of professional staff and their qualifica-
tions, see Table 5.6.

The Department of Library and Information Science in
the men's and the women's campus share part of the
institution's library building. The department offices
for faculty and administrative staff, classrooms, and
library science library were housed there. The library
for library science was established in the two
campuses at the same time in 1977-78, with the opening of
the Department of Library and Information Science. It is
used by library science students for study and practical
work. By 1981, the collection in both campuses combined

included 4,548 printed items; no count was available for
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audiovisual materials. Table 5.7 shows the numbers of
professional materials at the library science library at
both campuses in 1981.

Curriculum. The curriculum used for the two-year
programs in library and information science is shown in
Table 5.8. Sixty-eight credits were required for gradua-
tion; these included field training. This curriculum was
used in the Department of Library and Information Science
from the beginning of the program in October 1977 until
it became a part of the College of Basic Education in
1986-87. At that time, the program was extended to four
years and the curriculum of all programs was modified to
raise the standard of preparatory stage teachers.

Following is the title and descriptidn of each
course in the library and information science curriculum

before 1986-87:

Building the Library Collection (3 credits)

(Required for Library Science)

-Principles and practices of library materials
selection, including the study and use of selection
aids for books, periodicals, and audio-visual
materials.

-Censorship of some materials.

-Building library collections for libraries in Kuwait.

Introduction to Library Science (3 credits)
(Required for Library Science)

-Libraries and library science; kinds of libraries;
public libraries; school libraries; specialized
libraries; national libraries; information centers.




Table 5.7
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Amount of Professional Materials at
Department of Library Science Library

Male Campus

Female Campus

Printed Materials Library Library
English periodicals 49 55
Arabic periodicals 10 8
English books/references 840 1004
Arabic books/references 1169 1413

Total 2068 2480

Source: Teacher Education Institute, Department of
Library and Information Science, 1981, p. 22.

Table 5.8

Library and Information Science Curriculum
at Teacher Education Institute

Course Title Credits

Hours

Islamic Culture

English Language I

English Language III
Libraries & Research Work
English Language II

Physical Education

Arabic Literature

Elements of Mathematics

Man & Natural Resources
Statistics

Introduction to Library Science
Library Administration
Principles of Cataloging and

NDNWNWWWERERRPRPWNOND
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Table 5.8--Continued

Course Title

Credits Hours

Classification

Information Sources

Reading Services

Production & Utilization of
Nonconventional Means

Mechanical Processing of Data

Library Collection Development

Child & Adult Literatures and
Their Services

The School Library and Its
Services

Adult Literature and Its
Services

The Public Library and Its
Services

Introduction to Library
Mechanization

University & Specialized
Libraries

Field Practice I

Field Practice II

Field Practice III

Psychology of Reading

Arabic Typewriting I

Arabic Typewriting II

English Typewriting I

English Typewriting II

Islamic Civilization

Sociology

Geography of the Muslim World

Physics

General Chemistry

Biology

Introduction to Education

W ww
W wbs

w
w
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Total required

68 credits
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Source: Teacher Education Institute, 1978, pp. 34-36.
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—-Cooperation between libraries and information
centers; library development; levels of study in
library science.

Principles of Catalogquing and Classification (3

credits) (Required for Library Science)

-Principles of cataloguing and classification;
central technical services.

Information Sources (3 credits)

(Required for Library Science)
-Kinds and levels of information sources; references,
encyclopedias; dictionaries and national
biographies.

-Selection and evaluation of information sources.

Library Administration (2 credits)

(Required for Library Science)

-Principles of administration; organization and
planning; organization; control; library personnel.

-Sites of libraries and information centers; design
and equipment; systems and procedures adopted in
libraries and information centers.

Reading Services (3 credits)
(Required for Library Science)

-Introduction to libraries and information;
introducing reading services and their development.

-Projects of reading services; library service
techniques.

Introduction to Library Mechanization (3 credits)

(Required for Library Science)

-The concept of information systems; the importance
of information organization in decision making;
conventional methods of classifying information.
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-Utilization of modern information systems in library
technical services; methods and aids used in
information systems; a synopsis on microfilm.

Child and Adult Literatures and Their Services (3
credits) (Elective for Library Science)

-An introduction to the study of child literature;
the services rendered through child literature;
criteria of assessing child literature.

School Library and the Services (3 credits)

(Elective for Library Science; prerequisite 255)

-The site of school libraries and information
centers; school library collections, their
organization and preparation; school library
services.

-Library administration; school libraries in Kuwait;
field visits; a thorough study of a school library
project.

Adult Literature and Its Services (3 credits)
(Elective for Library Science)

-Importance of adult literature in the individual's
life; an analysis of adult literature; the services
rendered through adult literature.

The Public Library and Its Services (3 credits)

(Elective for Library Science; prerequisite 256)

-Public library administration; library personnel;
formation and development of public library
collections; organization and preparation of
collections.

=Public library services; widening the scope of
library services; public libraries in Kuwait.

University and Specialized Libraries (3 credits)

(Elective for Library Science; prerequisite 249)
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-The university library; its aims, characteristics,
role, personnel, and site.

-Library administration; information sources; the
budget; department libraries, cooperation among
university libraries.

Libraries and Research Work (1 credit)
(Required for Library, Arts, Science, and
Kindergarten programs)

-The library as a cultural, education, and social
center; kinds of libraries; information sources;
research methods.

~The school library and its role in education.

Production and Utilization of Nonconventional Means
(2 credits) (Required for Library Science)

—Development of the concept of educational aids; the
stages of producing audiovisual aids; printed
matter and illustrations; paintings and posters;
photography; transparencies and film strips; the
projector and the overhead projector; educational
tapes; the educational television.

Library Field Practice I, II, and III (8 credits)

(Vocational requisite for Library Science)

-Eight credits were allotted to the field training
for library science students, divided as follows:
*a two-credit course
*a two-credit course
*a four-credit course

-It is performed in the library science library,
school libraries, the university libraries, and
public libraries. (Ministry of Education, 1979, pp.
85-88)

The Department of Library and Information Science offered

courses not only for library science students but also

courses, such as Libraries and Research Work, for students
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in many programs at the TEI and the Kuwait Health Science
Institute. Courses such as Cataloguing and Classification
of Nonprint Materials were offered as requirements to
students in the Educational Technology Department.

When the College of Basic Education upgraded all its
tracks to four-year programs in 1986-87, the Department
of Librafy and Information Science (DLIS) and the Depart-
ment of Educational Technology (DET) were merged into one
program. The libraries and educational technology program
is a shared responsibility of two separate departments.
The curriculum is divided between the two departments.
Students in the libraries and educational technology
program register for one-half of their courses in the
Department of Library and Information Science and the
other half in the Department of Educational Technology.
In words, there are two separate majors in one program.
One of the outcomes of merging the departments is that
students who graduate from the joint program have the
choice of working in either school libraries or in
educational technology departments. Each of the two
departments--the Department of Library and Information
Science and the Department of Educational Technology--has
its own administration, offices, faculty, and staff.

Each department also offers its own courses and has its

own goals, objectives, resources, facilities, budget, and
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building. According to Al-Khalifah's (1994) interview with
the dean of the College of Basic Education, "There is a
process going on now to separate the two departments and
the project in its final stages" (p. 109). In 1991, the
DLIS and the DET Academic Affairs Council and the CBE
Academic Affairs Council approved the separation of the
two departments. The PAAET Board of Directors, which
referred the subject to the PAAET Academic Affairs Coun-
cil for more investigation, is the highest authority to
issue the final decision. Because this study focuses on
the library education program, the following section
concentrates only on the Department of Library and Infor-
mation Science, answering the research questions of the

study.

Research Question 1

The following sections present the first research
question of the study and the studé results that provide
answers to it. That question is this: What is the current
status of the undergraduate library and information
science program in Kuwait in terms of locus, goals,
objectives, administration, financial support, physical
facilities, library, academic staff, nonacademic staff,
curriculum, continuing education, students, and comple-

tion requirements, based on the proposed standards?
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Locus

The only library education program in Kuwait is
offered by the Department of Library and Information
Science (DLIS) of the College of Basic Education. The
DLIS and the Department of Educational Technology (DET)
share responsibility for one program called Libraries
and Educational Technology. The program is divided
between the two departments, which jointly award one
degree. Each department, the DLIS and the DET, offer
one-half the program's courses. A student in the
program must earn 130 credits to receive a bachelor's
degree in Libraries and Educational Technology. Table 5.9
compares the current status of the DLIS locus with the
study data concerning the locus standard. Data in this
table indicate that the DLIS satisfied all the statements

in this standard.

Goals

No single written document was found in either the
College of Basic Education or in the Department of
Library and Information Science that described the
program goals and objectives. Only one document
describing the program goals and objectives was found,
and this was in the private collection of an assistant

professor at the DLIS, kept in his home.
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fhe goals are to prepare specialists to work in
learning resource centers as school librarians or
educational technology supervisors. The goals are not
clearly stated because of lack of information about the
need for librarians to staff libraries and information
centers in the country.

Students and faculty members agreed that the program
goals are not clear nor is the program's future. Stu-
dents are not even sufe what they will study or in what
area they will graduate or work. School libraries are
the only kind of library that benefits from the
program graduates. 1In comparing the DLIS goals with the
study data on the goals standard, 75% (3 of 4) of the

DLIS goals did not meet the standard (see Table 5.10).

Objectives

The DLIS general objectives are these:

1. To provide high school graduates with education
for libraries and educational technology.

2. To introduce students to new trends in the
fields of libraries and educational technology.

3. To provide the Ministry of Education in Kuwait
with graduates in libraries and educational technology to
work in the learning resource center.

4. To provide all students with knowledge of the

basic principles and practices in library and information
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science and in educational technology.

5. To provide graduates with a comprehensive
liberal arts education.

Table 5.11 compares the current status of the DLIS
with the study results concerning the general objectives
standard, indicating that the DLIS met 60% (3 of 5
statements) of the standard. Because the DLIS does not
have any specific objectives, none of the statements in
the objective standard apply to this department (see

Table 5.12).

Administration

A special administration body headed by the dean of
the College of Basic Education manages the affairs of the
college, especially those related to academic, adminis-
trative, and financial affairs.

The deputy director general for applied education
and research at the Public Authority for Applied Educa-
tion and Training (PAAET) is responsible for selecting
the dean for each of the four colleges. The appointment
is for a period of two years and can be renewed for two
more years. The selected dean chooses his two assistants
from the same college: the assistant dean for applied
education and research, and assistant dean for adminis-
tration and finance.

Currently there are no criteria for selecting the
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dean, assistant dean, or even the department head at any
PAAET college. The PAAET is now in the process of
determining these criteria.

Selecting the head of each department is one of the
responsibilities of the dean of the College of Basic
Education. The CBE dean selects a faculty member from
each department to be the department head for two years,
a period that can be renewed for an additional two years.
The dean's final choice for department head, or for
renewal of a second term, must be nominated by the PAAET
deputy director general for applied education and
research.

As there are no criteria for selecting the
department head, more than three-quarters of the DLIS
faculty members indicated that "they were never asked nor
did they recommend any faculty member to be the
department head to the CBE dean or his assistants."
Because the DLIS has separate campuses for men and women,
the department's administration office is placed on the
women's campus, where the department's main office is
located. The assistant head of the DLIS is appointed by
the department head and represents the department when
the head is not present. The assistant head's office
is located on the men's campus; this officer is empowered

to perform all the tasks of the head.
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Almost 60% of the faculty members indicated that the
DLIS administrators did not have sufficient administra-
tive abilities, leadership skills, or experience to
manage the department. Currently, the DLIS has nine
committees that are responsible for all department
activities. They are the committees for Academic Affairs
(of which a subcommittee is the Curriculum Committee),
Applied Research, Schedule, Final Examination, Scholar-
ship, Employment and Promotion, Financial, Social and
Cultural, and Field Training. Each of these committees
has its own structure and responsibilities. Regular
meetings of each committee are held at least three times
a semester. Resolutions and recommendations are made
after approval of the majority of members of a committee.
A faculty member from each committee represents that
committee on the College of Basic Education General
Committee.

The Academic Department Council, chaired by the head
of the department, handles all the academic affairs of
the department. The Academic Affairs Council of CBE,
chaired by the dean of the college, is empowered to
approve the Academic Department Council's resolutions and
recommendations. Such resolutions are referred by the
college to a higher council, the Academic Affairs Council
of the Public Authority for Applied Education and Train-

ing (PAAET). Such proposals are referred to the PAAET
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Director General. This official is charged with issuing
executive resolutions related to his jurisdiction; other
resolutions are enacted by the Board of Directors, the
highest authority with governing powers over the affairs
of the PAAET.

In a comparison of the DLIS administration's current
status with the study results for the administration
standard, the DLIS administration did not meet the
requirements of 66.7% (8 of 12 statements) of the DLIS

standard (see Table 5.13).

Financial Support

The nature of the financial resources of the College
of Basic Education, as these resources apply to the
college's various academic institutions, differs
remarkably from the financing of American or Canadian
colleges and universities. The Kuwaiti government is the
sole source of revenue for the College; any surplus is
refunded to the government at the end of the fiscal year.
The revenue is not at all dependent on loans or invest-
ments of any type. Salaries of all state employees are
provided by the Ministry of Finance.

The budget of the College of Basic Education is
processed according to the purposes of the college. Its
goals and objectives, proposed projects, expansions or

renovations, increases in number of students to be
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admitted, and the physical facilities and manpower needed
for such projects are all reflected in the budget for the
following fiscal year.

The budget of the Department of Library and Informa-
tion Science is included in the overall budget of
the College of Basic Education; the head of the DLIS is
not informed of specific annual allocations to his
department. Annually, the Financial Committee of DLIS
prepares an estimated budget that includes material,
equipment, manpower, research proposals, and anticipated
number of students for the new academic year. The
department head approves the department budget and
forwards it to the CBE Budget-making Committee, which
revises the budget of each department and incorporates
these budgets into the college budget, according to
financial regulations. The CBE Committee for Academic
Affairs studies the estimated expenditures budget and the
manpower budget before forwarding them to the Financial
Affairs Department at the PAAET. This committee revises
the college's budget before it is submitted for final
approval. These revisions continue until the budget is
finally sanctioned by the Ministry of Finance, then the
Administration for Financial Affairs at the PAAET dis-
tributes the approved funds to the College of Basic
Education.

At the beginning of the academic year, the CBE
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begins implementing the budget. It prepares the required
forms for equipment, furniture, and materials and
forwards them to the general store of the Public
Authority for Applied Education and Training. This store
distributes the items among the academic departments.

A high percentage of the faculty (93%) agreed that
most of the problems of the DLIS are financial in nature,
primarily because there is no separate or adequate budget
under the direct control of the department. Because the
department does not administer its own budget, almost all
the department's needs and requests are either denied or
delayed for indefinite periods. This condition makes it
impossible for the department to plan for the future.
According to one faculty interview, as an example, for
the last five years, all the department's requests for
upgrading its computer lab; for improving the materials
for the reference, cataloging, and classification train-
ing classes; and for employing nonacademic staff have
been denied.

In other examples, each department at the CBE
receives the equivalent of $100 per year for petty cash.
Also, the research program was cancelled for the 1994-95
academic year because of insufficient funds.

Table 5.14 compares the current financial status of

the Department of Library and Information Science with
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the study results related to the financial support
standard. The DLIS was in agreement with only 37.5% of

the statements in the standard.

Physical Facilities

The Departmént of Library and Information Science of
the College of Basic Education is housed in two sites,
one for men and one for women. These were originally
built for public schools and were used for this purpose
until assigned for occupancy by the institution that
became the College of Basic Education. The DLIS for men
is housed on the CBE Idailiah men's campus; the depart-
ment for women is on the CBE Shamia women's campus.
Coeducation is prohibited because of the traditions of
Kuwaiti society as well as Islamic rules and values.

In neither site dées the DLIS have its own building.
It uses a part of the college libraries complex and
shares facilities with the main college library. All the
library science collections are housed in their own
library.

The physical facilities of the DLIS are adequate for
its educational program énd achievement of its purpose,
especially after the renewal, expansion, and maintenance
work that was carried out after Kuwait's liberation
following the Iraqgi invasion.

On the female campus, the DLIS has its own quarters;
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there is a private office for the department head, a
faculty assembly room, faculty and staff offices, a
computer lab, a cataloging and classification lab,
classrooms, and storage space. The building also has nice
furniture and equipment suitable for use by both male and
female faculty members as well as female staff and
students.

The assistant department head has a private office
on the male campus. Proper space, furniture, equipment,
offices, and classrooms are available in the building
where the program for men is housed. The department
computer lab is located inside the library science
library.

On both the men's and women's campuses, each faculty
office is shared by two faculty members. The faculty
offices are inadequate as they are poorly equipped; there
are no power outlets, no direct phone lines, nor any
privacy for advising students.

According to the majority of the department faculty
members interviewed, instructional and teaching equipment
is very limited and old; there is no modern instructional
equipment nor research equipment available at DLIS. Table
5.15 shows the equipment present in the department at
both the men's and women's sites. The department does not

have a direct phone line at either site except for the
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Table 5.15

DLIS Equipment at Both Men's and Women's Campuses

Women's Men's
Equipment Building Building
Color TV 1 1
VCR 1 1
Overhead projector 3 1
Copy machine 1 1
Typewriter 1 -
Computer - 1
Printer - -
Fax 1 -

fax line in the women's building. A comparison of the
current status of the DLIS physical facilities with the
results of the study findings related to the physical

facilities standard shows that the DLIS failed to meet
80% (4 of the 5 statements) of the physical facilities

standard (see Table 5.16).

Library
The libraries of the Public Authority for Applied

Education and Teaching are organized under the libraries!
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administration, which comprises a centralized
administration department and oversees 17 college and
technical center libraries. The libraries are duplicated
for men and women because of the PAAET's prohibition
against coeducation.

The PAAET libraries administration controls
expenditures, purchasing, processing, and distributing of
library materials among all its libraries. The budgets
of all PAAET libraries are included in the overall budget
of the PAAET libraries administration;.therefore, no
annual allocations are made for any individual library.

All library science collections at both the men's
and women's campuses are housed in their own library at
the library complex in the CBE male and femaie headquar-
ters. The library is in the same building with the DLIS
and physical access to the collection is good. The LIS
library was established on the two campuses at the same
time with the opening of the DLIS in 1977-78. It is to be
used by library science faculty and staff as well as by
students in their course and practical work. Currently
the library and its collections are not under administra-
tive control of the DLIS. Cataloging and classification
are done centrally at the PAAET libraries administration.

The library science collection consists of resources

in both Arabic and English, in print forms to support the
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educational mission of the DLIS. It contains a selection
of books, current periodical issues, and reference books.
The library uses the Dewey classification system to
organize the Arabic language collection and the Library
of Congress classification system to organize the English
language collection. Therefore, it has two sets of manual
card catalogs in Arabic and English. The manual system
is being used for preparing and recording the library
collection.

The LIS library staff at both the men's and women's
campuses consists of only one librarian with a B.A. in
library and information science at each campus. There are
no assistant librarians, secretaries, clerks, typists,
nor volunteers in either library. Two other female LIS
library staff who are currently taking maternity leave
for two years used to work as assistant librarians in the
LIS women's library.

The renovated libraries, redone after the
liberation, generally has adequate physical space, with
new carpeting, shelving, equipment, and furnishing.
Security systems for maintaining the integrity of the
library materials are being installed in each library.
The one in the men's library has not worked for three
years.

Access to the library is extremely limited. The

library is open only five days a week, from Saturday
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until Wednesday as Thursday and Friday are holidays. It
is open from 8 a.m. to 2 p.m., even though LIS classes
continue until 5 p.m.

Inadequate access to the CBE libraries, especially
the library working hours, have been noted and improve-
ments have been recommended by many library experts,
educators, faculty members, and administrators since the
beginning of the study at the Teacher Education Insti-
tute. In 1983, the TEI recommended that "the library
should be open from 8 a.m. to 8 p.m. (12 consecutive
hours)" (Teacher Education Institute, 1983, p. 29). Aman,
Fong, and Dimitroff (1992) concurred, stating, "The
library should be available to both students and faculty
at least until 1700 daily" (p. 34). The number of LIS
printed materials available at the LIS library on both
campuses is shown in Table 5.17. The library services
are mainly traditional. No reference and information
services are provided. Also, no index to the periodicals
is available.

The library does not purchase more than two copies
of one title.'It circulates only one copy and keeps the
other for internal reading and copying. Students are
allowed to borrow three items for two weeks, and faculty

can borrow five items for one month. All borrowed
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Table 5.17

Number of LIS Books and Periodicals Currently
Available at LIS Libraries

LIS Printed LIS Library LIS Library
Materials Male Campus Female Campus
Arabic books 2694 3820
English books 1716 1758
Arabic periodicals 3 6
English periodicals 17 15

resources must be returned to the library from which they
were taken before the last day of the semester. Table
5.18 lists the all the equipment to be found in the men's
and women's campus libraries.

The interview with the librarian in the LIS library
produced the following results:

1. There is no standard list defining responsibil-
ities and duties and rights of library personnel in
Kuwait. In the absence of a standard list of duties, the
librarian carries out the work of the assistant and even
does some clerical work. On the other hand, the assistant

librarian often does the work of the librarian.
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Table 5.18

Amount of Equipment in LIS Libraries

LIS Library LIS Library

Equipment Male Campus Female Campus
Computer (386 Sx25) 1 1
Laser printer 1 1
Color TV 1 1
VCR 1 1
Fax -- 1
Typewriter - 1
Copy machine - 1
Overhead projector 1 --

2. There is no formal document defining the aims

of the libraries and their relation to the purpose of the
education program or the college.

3. There is no separate budget specified for each
library. Too little money is budgeted overall, and the
libraries do not receive their full allocation even of
these funds. The LIS library faces a seriously inadequate

budget for library collections and equipment.
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4, Nonprinted materials (audiovidual materials)
are not available at the LIS library because of inade-
quate budget, space, equipment, and staff to operate and
maintain the equipment.

5. LIS faculty members are mainly involved in the
selection and choice of the library collections.

6. There is a great deficiency in library
personnel. Because both the men's and women's DLIS
library is a one-person operation, librarians feel that
clerical and administrative work required of them con-
sumes most of their time. There is also a deficiency in
continuing education and training programs for library
personnel.

7. No collection development policy is used in any
library.

8. Absence of an expert in operating and
maintaining equipment, such as the copying machine and
the library security system, leads to a higher percentage
of stolen and destroyed 1ibfary materials than would be
the case otherwise.

Interviews with LIS faculty members concerning the LIS
library and its collection produced these findings:

1. The LIS library is a traditional library. It
still uses a manual system for all library operations. No
automation or online catalog system is used in the

library.
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2. The library collections are insufficient in
size and content. Reference books and bibliography works
are out-dated and are not balanced in subject matter.

3. No audiovisual materials or new forms of
information, such as CD-ROMs, online access, or a
communication system, is maintained in the LIS library.

4. No bibliographic or typed indexes are available
in Arabic or English.

5. The library collections are duplicated on the
men's and women's campuses.

6. The libraries have insufficient numbers of
personnel. Because there is only one librarian, if that
person is late or absent, the library is closed. The LIS
faculty members sometimes open the library themselves--
without permission--so their students can use it while
the librarian is absent. Sometimes the librarian allows
the library to remain open while he or she is away.

7. The library is open only six hours daily, five
days a week. Classes after 2 p.m. cannot access the
library. LIS faculty members sometimes open the library
after 2 p.m. for students.

8. Library equipment is very limited.

9. No subject card catalogs are available. The
author and title card catalogs are not updated very

often, and cards are often missing.
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One faculty member who was interviewed said, "I
don't even consider the LIS library a library. It ié a
tiny room with very limited and out-dated books
operated by one person."
In comparing the DLIS library's current status with
the study findings concerning the library standard, the

library did not meet 86.4% (19 of 22 statements) of the

standard (see Table 5.19).

Academic Staff

The employment and promotion committee at the DLIS
determine the number of prospective candidates to be
admitted the following academic year--their qualifica-
tions, experience, and area of specialization. The CBE
dean approves the candidate list after it is approved by
the DLIS head and the CBE Academic Affairs Council. The
DLIS Employment and Promotion Committee conducts these
interviews. Another interview is conducted by the CBE
Academic Affairs Council, chaired by the CBE dean. The
PAAET Board of Directors is the highest authority to
accept or reject a candidate.

The DLIS currently has 15 full-time faculty members
teaching at both the men's and women's campuses. In
addition, nine faculty members are on scholarship leave
to earn their Ph.D. degrees in library and information

studies in the United States and the United Kingdom.
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Six (40%) of the 15 full-time faculty members have
Ph.D. degrees--five in library and information science
and one in education. Nine (60%) have master's degrees in
library and information science. Ten of the 15 Ph.D. and
master's holders (67%) received their education in Ameri-
can library schools; another 3 (20%) have degrees from
British library schools. Of the remaining faculty mem-
bers, one has a degree from a Russian school and one from
an Egyptian school. Among these 15 faculty members, 80%
(12) are Kuwaiti and 3 (20%) are from Egypt and Syria.

Data indicate that the majority of LIS faculty are male

(60%, or 9); six (40%) are female (see Table 5.20). The

Table 5.20

Number, Gender, Nationality, and Academic Degree
of LIS Faculty Members

Ph.D. in LIS Master's in LIS
Non- Non-
Kuwaiti Kuwaiti Kuwaiti Kuwaiti Total
Male 2 3 4 - ]
Female 1 - 5 - 6

Total 3 3 9 — 15
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distribution of the faculty members by age shows the
majority of the group were 40 t0 44 years old (9 or 60%);
the next largest group was the 45 to 59 year olds (3, or
20%) (see Table 5.21).

No part-time faculty position is permitted at the
DLIS or at the CBE. Instead, adjunct teaching positions
are available to absorb the excess teaching load. There
are no criteria for selecting an adjunct instructor.
Someone who has only a bachelor's degree with some field
experience is allowed to teach in the DLIS.

The regular teaching loads (class hours)lof a full-
time faculty member in one week range from 12 to 20

hours. The average teaching load is 15 hours per week.

Table 5.21

Age of LIS Faculty Members

Age Number
30-34 1
35-39 1
40-44 9
45-49 3
50-54 1

Total 15
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The average teaching load for the DLIS head is 9 semester
hours.

With respect to working load, the responsibilities
of the LIS faculties involve full-time duties in teaching
and other educational activities in the DLIS, such as
advising students, providing registration guidance,
serving on different committees, counseling, performing
administrative duties, and so on. With these kinds of
loads, faculty have little time for research or writing
for publication.

With regard to professional experience, the majority
of LIS faculty members have more than eight years of
experience in library and information science fields and
more than 10 years of experience as faculty members in
the DLIS. The productivity of LIS faculty‘members in
terms of publications and research is quite low. Only two
of the 15 faculty members (13.3%) had research and publi-
cation credentials. Another six (40%) reported having
done Ph.D. or master's thesis research or bibliographies.
The remaining seven (46.7%) had done no research or
publication. Thus, selection, promotion, and appraisal of
faculty members is always linked to research and publica-
tion. Selection criteria in PAAET colleges specifies a
minimum requirement of three papers for promotion to
associate professor and four papers for promotion to full

professor.
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A considerable percentage (60%) of the faculty
members agreed that there is a great deficiency in the
number of LIS faculty members. The quantity is low com-
pared to the increasing number of students enrolled in
the program. Almost all faculty members interviewed
indicated that because of the lack of nonacademic staff,
they had to spend much time doing clerical or secretarial
work, such as typing, copying, responding to CBE and
PAAET requests, doing registration, and similar tasks.
One faculty member declared, "Féculty members feel that
the clerical, secretarial, and administrative work re-
quired of us consumes most of our time." A comparison of
the DLIS faculty's current status with the study results
related to the faculty standard showed that 50% of the

DLIS faculty met the standard (see Table 5.22).

Nonacademic Staff

There were only three full-time nonacademic staff
currently working in both the DLIS men's and women's
campuses. One person was employed as a secretary and
another as a field training coordinator on the female
campus. The other worked on the men's campus as a field
training coordinator. The Department of Library and
Information Science on the men's campus shares a secre-
tary with the Department of Social Studies. The half

secretary, from time to time, stops by and tries to do a
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little work. Even so, he has no office and no equipment
on the men's campus. There is no other nonacademic staff
in the DLIS.

No job description exists for nonacademic staff,
whether at DLIS or CBE, to specify their responsibilities
and duties. Consequently, the few nonacdemic staff em-
ployed have minimal skills. The department head noted
that "the secretary had not been able to type since she
was employed because of eye problems." Because of the
insufficient number of nonacademic staff and the absence
of job qualifications, the LIS faculty members do most of
the nonacdemic staff work.

All faculty members complain about the lack of
positions at the state level for employing additional
nonacademic staff for the PAAET colleges. Table 5.23
shows a comparison of the DLIS nonacademic staff status
with the study results for the nonacademic staff stand-
ard, indicating that 80% of the standard (four of the

five statements) was not met.

Curriculum

The Curriculum Committee is a subcommittee of the
Academic Affairs Committee at the DLIS. Among its
responsibilities is proposing new courses, revising or
developing existing ones, suggesting plans and programs

for developing curricula, and approving various
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activities related to the application and development of
syllabi.

The CBE requires 130 semester hours for the comple-
tion of a B.A. in libraries and information technology.
These credits are grouped as follows:

70 credits in liberal arts

*40 credits in general culture
*30 credits in education
60 credits in libraries and educational technology
*32 credits in library and information science
*24 credits in required courses
*8 credits in electives
*28 credits in educational technology
*25 credits in required courses
*3 credits in electives

As shown above, only 32 credits in library and
information science are required, and the DLIS offers
these courses. The LIS curriculum is oriented toward
school librarianship. Thus, this curriculum does not
prepare its graduates to work in any other type of
library, such as public, academic, or special. The over-
all objective of the DLIS is to educate and train men and
women high school graduates to be librarians in school
libraries. Even so, a number of graduates work in academ-
ic,‘public, and special library settings.

Students in the program are required to take library
and information science courses and educational technolo-

gy courses concurrently with liberal arts subjects in

their freshman year. Emphasis has also been put on prac-
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tical experience (field training), which the students
will gain from a practicum during their junior and senior
years. Arabic is the language of instruction.

Table 5.24 shows that DLIS requires nine core
courses, each requiring two or three credit hours. The
number of hours per week in teaching a subject varies
from two to five. The total credit hours for required
courses is 24. The courses are "Introduction to Library

and Information Science," "Information Resources, "

Table 5.24

Library and Information Science Required Courses

Course Title Credits Hours

Introduction to Library and Information

Science 3 3
Information Resources 3 5
Building and Developing a Library

Collection 3 5
Introduction to Cataloging 3 5
Introduction to Subject Analysis 3 5
Children and Young Adult Literature and

Services 2 2
Library Resource Centers Administration 2 2
Library Resource Centers Services 2 2
Computer and Its Applications in

Library Resource Centers 3 4

Total credit hours 24 33

Source: College of Basic Education, Department of Library
and Information Science, Study Manual, 1987.
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"Building and Developing a Library Collection,"
"Introduction to Cataloging," "Introduction to Subject
Analysis," "Children and Young Adult Literature and
Services," "Lib;ary Resource Center Administration,"
"Library Resource Center Services," and "The Computer and
Its Application in Library Resource Centers."

Table 5.25 displays the DLIS elective courses. A
student can select one course as an elective from the
first group. The course is either "Introduction to
Bibliography" or "Information Resources in Arabic
Heritage"; the latter course, however, has never been
taught. Students also can select two courses from the
second group. These courses are "Children and Young
Adults Libraries," "Advanced Cataloging," "Advanced
Subject Analysis," and "Library Services for Special
Groups"; the last course is also never taught. The total
credit hours allowed for elective courses is eight.

In general practice, the DLIS begins instruction in
library and information science courses in the first
semester of the four-year college curriculum. Students
are also required to study liberal arts courses, which
are a basic requirement for all students in any depart-
ment of the College of Basic Education. Among the liberal
arts courses are 40 credit hours in general culture and

30 credits in education and field training. The general
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Table 5.25

Library and Information Science Elective Courses

Course Title Credits Hours

*Student selects 1 course from this group
Introduction to Bibliography 2 3
Information Resources in Arabic Heritage+ 2 3

*Student selects 2 courses from this group

Children and Young Adults Libraries 3 4
Advanced Cataloging 3 4
Advanced Subject Analysis 3 4
Library Services for Special Groups+ 3 4

Total requirement for electives
in LIS 8 11

+Course never taught

Source: College of Basic Education, Department of Library
and Information Science, Study Manual, 1987.
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culture requirement includes courses in basic mathemat-
ics, basic sciences, social sciences, languages, reli-
gion, humanities, statistics, philosophy, and others. The
education courses can be selected from educational psy-
chology, psychology of learning, teaching methods, Islam-
ic educational thought and trends, and others. Students
in the libraries and educational technology program are
required to take 28 credit hours in 10 educational tech-
nology courses, which are offered by the Department of
Educational Technology. These courses include "Education-
al Films," "Drawing," "Photography," "TV," "Educational
Equipment and Its Use," "Designing and Production of
Audiovisual Materials," and others.

The following review of the contents of LIS curricu-
lar offerings is based on syllabi from the DLIS.

Introduction to Library and Information Science.

This course provides an overview of the library and
information.science field, covering the philosophy and
importance of the profession in modern society, types of
libraries and information centers with their functions
and services, levels of education for library and infor-
mation science in developed and developing countries,
organizations of library and information science, and the
development of library services in Kuwait.

Information Resources. This course gives students
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an understanding of information resources, their types,
forms, selection and evaluation criteria, and their
utilization in information services to users. The stu-
dents in this course survey the basic general reference
tools in both Arabic and English.

Building and Developing a Library Collection. This
course emphasizes the basic priﬁciples and practices of
building a library collection, including the acquisition
of all types and forms of library materials and the
bibliographic tools used to build these collections to
meet users' needs.

Introduction to Cataloging. This course deals with
principles and practices of cataloging. The student is
prepared for cataloging through practicing with Anglo-
American cataloging Rules 2 principles. A brief introduc-
tion is given to various schemes of cataloging cards.

Introduction to Subject Analysis. This course con-
centrates on the principles and applications of classifi-
cation and subject headings. Students are prepared for
classifying and choosing subject headings through the
Dewey Decimal Classification, Sears' list of subject
headings, the Library of Congress subject headings, and a
list of Arabic subject headings.

Children and Young Adult Literature and Services.

This course covers the development of children's litera-

ture, an analysis of children's literature, criteria for
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selecting and evaluating children's literature and read-
ing through a variety of children's fiction and nonfic-
tion books. The course also enables the students to
present and manage children's literature through services
and activities.

Library Resource Center Administration. This course
concerns principles of administration and organization as
they relate to library resource centers, including plan-
ning, budgeting, staffing, directing, cooperation, and
library routines such as keeping statistical records and
reporting.

Library Resource Center Services. This course deals
with library resource center services, including direct
and indirect services and activities, such as reference,
bibliographical, circulation, translation, abstracting,
indexing, and other user services.

The Computer and Its Applications in Library

Resource Centers. This course deals simply with methods
of operating the computer, its main units, and their
functions. It also covers the importance of the computer
and its applications in learning resource centers.
Introduction to Bibliography. This course provides
students with understanding of the basic principles and
practices of bibliography. It covers the importance of

bibliographies and their role in research, types of
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bibliographies and bibliographic services, and the meth-
ods and stages of preparing bibliographies. It also
pPresents the status of bibliography and bibliographies in

the Arab world.

Information Resources in the Arabic Heritage. This

is a specialized reference course in the Arabic heritage.
The study and use of different Arabic heritage reference
tools and materials is also included in this course. The

course is never taught.

Children and Young Adult Libraries. This course

deals with different types of children's libraries in
terms of goals, facilities, collection, organization,
staffing, services, and activities.

Advanced Cataloging. This advanced course deals with
aspects of descriptive cataloging, such as analytical
cataloging, cataloging of special materials (maps, manu-
scripts, etc.) and finally central, mechanical, and
cooperative cataloging.

Advanced Subject Analysis. The course covers the

recent important developments in the area of subject
analysis and important theories of classification and
indexing. It also deals with comparative study of classi-
fication and indexing schemes.

Library Services for Special Groups. This course

covers needs and services with different categories for

special groups such as the gifted and talented, mentally




247

retarded, visually impaired, hearing disabled, physically

handicapped, and so on. The course has never been taught.

Field Training

Field training or practical work is considered an
indispensable requirement for all students in libraries
and educational technology. Four field training courses,
a total of 11 credits, are required for all students in
the program. Because the libraries and educational tech-
nology program is divided between the Department of
Library and Information Science and the Department of
Educational Technology, each field training course is
also divided in half. For a period of two days a week,
four hours each day for six weeks, students do practical
work in library and information science. For the same
period of time, they also do practical work in education-
al technology during the regular semester. Practice work
in various library duties is conducted in approved 1li-
braries under the supervision of the LIS instructor and
librarians of the selected libraries. Practice work in
educational technology is also conducted under the super-
vision of the educational technology instructor in se-
lected educational technology centers. After the practice
period is over, the students meet and have discussions

with the instructors and generally produce a written
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report. Each instructor submits 50% of the student's
grade to the field training coordinator at the DLIS. The
Coordinator adds the grades together and submits the
student's final grade to the registrar's office.

A comparison of the current status of the DLIS
curriculum with the study results related to the curricu-
lum standard shows that 50% of the DLIS curriculum met

the standard (see Table 5.26).

Continuing Education

The Department of Library and Information Science
currently does not sponsor or provide any continuing
education programs. The PAAET Community Service and
Continuing Education Department (CSCE) is offering
to the public a diversified, scientific special-
ized and applied training program. A low percentage of
DLIS faculty participate in these programs. The CSCE
sponsored 15 continuing education courses in library and
information science from 1987 to 1994. Because of low
attendance and insufficient budget, these continuing
education courses are not currently offered.

As the DLIS does not sponsor or provide any continu-
ing education program, none of the statements in the
continuing education standard apply to the DLIS (see

Table 5.27).
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Admission of Students

The dean of students and trainee affairs for the
Public Authority for Applied Education and Training
supervises the implementation of the admission and regis-
tration policy of the PAAET colleges and institutes. The
PAAET Admission Bureau has its own criteria for selecting
prospective students. The Admissions Bureau accepts new
freshmen for all the PAAET colleges and institutions in
January and August of each academic year. Based on the
student's high school grade point average and request for
a specific program or college, the PAAET Admission Bureau
distributes the prospective students among these pro-
grams. The decision of the Admissions Bureau is final.

Two faculty members from the Department of
Educational Technology (DET) and two from the Department
of Library and Information Science (DLIS) interview the
freshmen after they are assigned into the libraries and
educational technology program. The DLIS head said, "No
one is rejected in the interview. It is just routine."

The CBE admissions office divides the freshmen who
are accepted in the Libraries and Educational Technology
program between the two departments: the DLIS and the
DET. It assigns an academic adviser for each student.

The adviser assists the student and participates in

the selection of courses; signs all forms related to the
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selection, addition, and deletion of courses; and helps
the student solve any problems that arise. Entering
freshmen attend the CBE and the DLIS orientation meeting
where the system of study, counseling, registration,
attendance, and other matters are discussed.

In the 1994-95 academic year, 126 female and 97 male
freshmen were accepted into the Libraries and Educational
Technology Program. The lowest high school grade point
average for acceptance of the male students was 65.6%;
69.5% was the lowest for the female students. No accurate
data at either the PAAET Admissions Bureau or the CBE
admission offices are available regarding the number and
gender of freshmen accepted in the program before 1994-
95.

Currently, 671 students are enrolled in the
program. Of these, 395 are female and 276 are nale.
Sixty-six of the women and 51 of the men are non-Kuwaiti.
The Libraries and Educational Technology program has the
highest number of non-Kuwaiti students of all the CBE
male and female academic programs (see Table 5.2). More
than 80% of the students are married, with one to three
children.

By 1994-95, 1,063 students had graduated. Of those,
657 (3Bi women and 276 men) had graduated with a diploma
in Library and Information Science (from 1979-80 to 1989-

90). The remaining 404 (303 women and 103 men) had
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graduated with a B.A. in Libraries and Educational
Technology from 1991-92 to 1994-95 (see Table 5.28).

In 1986-87 the first group of freshmen students
was accepted into the Libraries and Educational Technology
program. In 1989-90, the last group of students
graduated with a diploma in Library and Information
Science. By June 1992, the first group of students had
graduated with a B.A. in Libraries and Educational
Technology. This class was composed of 7 men and 24
women. The students lost one academic year because of the
Iraqi invasion. The Ministry of Education is the main
employer for CBE graduates.

The quality of students is a major concern for the
majority of DLIS faculty. They contend that a high
percentage of students accepted into the program
prefer another program, want to transfer to another
program at CBE, want a B.A. and to be a school empldyee
but not a teacher, are concerned that they will be
qualified as neither a librarian nor an educational
technology supervisor, or do not understand the nature of
librarianship.

Another DLIS faculty member who was interviewed
described some of the students in the program: "They are
full-time students, full-time state employees, married,

have children, are average or below-average students, are
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Table 5.28

Number and Gender of LIS Graduates, 1979-80 to 1994-95

Female Male

Acadenmic Non- Non-

Year Kuwaiti Kuwaiti Total Kuwaiti Kuwaiti Total
1979-80 79 - 79 36 - 36
1980-81 82 1 83 34 - 34
1981-82 31 1 32 18 - 18
1982-83 26 -- 26 30 - 30
1983-84 27 - 27 50 - 50
1984-85 34 - 34 25 - 25
1985-86 28 - 28 23 - 23
1986-87* 20 - 20 19 - 19
1987-88 21 - 21 20 - 20
1988-89 29 1 30 19 - 19
1989~-90** 1 - 1 2 - 2
1990-91*%*x* —- - - - - -
1991-92 49 1 50 14 - 14
1992-93 68 5 73 22 1 23
1993-94 90 1 91 25 1 26
1994-95 87 2 89 39 1 40
Subtotal 672 12 684 376 3 379

Total graduates: 1063

*Freshmen accepted in the new program (Libraries and
Educational Technology

**The last year students graduated with a degree in
Library and Information Science

***The Iraqi invasion

Sources: College of Basic Education, Admissions Office,
1995, unpublished data; The Public Authority for Applied
Education and Training, Admission Bureau, 1995,
unpublished data.
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unmotivated, have low attendance, fail to complete
assignments, and don't want any grade less than A+." One
faculty member expressed the belief that most female
students are harder working, more motivated, and of
better quality than most male students.

Table 5.29 shows a comparison of the current DLIS
admission practices with the admission of students stand-
ard; the data indicate that 80% of current practice did
not meet the standard, failing to agree with 4 of 5

statements.

Completion Requirements

A student in the program must amass 130 credits to
be awarded a bachelor's degree in Libraries and
Educational Technology. The student must complete all the
requirements in 12 semesters or less, and maintain a
grade point average of at least 2.0 (on a scale of 4.0)
to be eligible for graduation.

The 130 credit hours that the students must complete
are grouped in the following categories: .

*70 credits in liberal arts

*60 credits in libraries and educational technology
A comparison of the DLIS completion requirements with the
study results related to the Completion standard shows
that 80% of the current requirements (4 of the 5

statements) did meet the standard (see Table 5.30).
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Research Question 2

The second research question of the study is really
a series of questions:

How adequate is the curriculum for the present? Does

it have weaknesses? If so, what is their nature?

In this section, the study findings are applied to answer
these questions.

The library and information science curriculum is
dirécted toward school librarianship, with little or no
attention paid to the needs of other types of library and
information centers. The curriculum does not prepare its
graduates to work in special, public, academic libraries
or information centers, thus failing to meet an urgent
and present need in Kuwait.

The library and information science curriculum is
limited to 32 credit hours in 15 courses. Nine of the 15
are required; the three remaining courses can be selected
~from six electives offered in the department. The curric-
ulum cannot exceed these 32 credit hours. Nonetheless, it
cannot add any new courses. Any change in course credit,
name, topic, or course content must be approved by the
Academic Affairs Committee of the Department of Library
and Information Science, the College of Basic Education,
and finally by the Public Authority for Applied Education

and Training. Based on the interview with the DLIS head,
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"The DLIS Curriculum Committee did not meet once since
liberation in 1991 to add, develop, or revise any course
in the LIS curriculum."

In an information interview, the General Director of
School and Public Libraries in the Ministry of Education
made this comment: "The total number of courses in the
LIS curriculum is not enough to graduate a qualified
school librarian." Faculty in the Department of Library
and Information Science strongly agree with this opinion.

The LIS curriculum lacks courses that deal with
specialization, computer science and information technol-
ogy. Advanced courses in information science, library
automation, and communication, all essential to modern
librarianship,.are not represented in the curriculum.
Most emphasis is put on cataloging, classification,
reference, and book selection as more than 75% of the
LIS syllabus covers these four courses. Without question,
the curriculum is out of date and does not reflect modern
practices in library and information services.

There is overlap in the existing required courses.
This is apparent in courses such as "Information Re-
sources" and "Building the Library Collection"; it is
also evident in "Children and Young Adult Libraries" and
"Children and Young Adult Literature."

Although each required course has a‘stipulated

number of credit hours, the actual time a student must
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spend in each course far exceeds this amount. As an
example, "Information Resources" and "Building and De-
veloping the Library Collection" both carry three credit
hours, but require five hours of student time per week.
The majority of LIS faculty strongly agree that five
hours per week is too much time to spend on these
courses; they cost instructors and students time and
interest.

At the other end of the spectrum are courses, such
as "Introduction to Catalonging” and "Introduction to
Subject Analysis," which have too much content to be
covered in one course. The instructors admit freely that
they must leave many basic principles untouched. Other
problems are inadequacies of adjunct instructors in
applying the AACR2, the Library of Congress, and Dewey
Cataloging and Classification codes as well as insuffi-
cient bibliographical tools with which to teach students.

More than three sections are offered in most courses
on both the men's and women's campuses. Even with a
written syllabus for each course, different faculty
members and adjunct instructors often teach very differ-
ent versions for the same course. Many do not follow the
syllabus or they leave a number of topics uncovered. A
striking example is the teaching of "The Computer and Its

Applications in Learning Resource Centers." This course
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is taught from a very theoretical perspective at the
men's campus and with a very practical approach at the
women's campus.

A high percentage of both faculty and students
agreed that students do not benefit fully from their
field training courses. They spend only 50% of their time
in actual practice, which is conducted in poorly operated
and equipped libraries, conducted under the supervision
of adjunct instructors or librarians. The LIS faculty
agreed that some field training supervisors are not
qualified to provide students with training.

Another major factor affecting the quality of 1li-
brary education is the lack of adequate teaching materi-
als in the Arabic language. Few textbooks and biblio-
graphical tools have been written in Arabic, and these
are quite elementary. Even so, the courses depend totally
on these textbooks, which are also old and outdated.
There is also an acute shortage of audiovisual materials,
facilities, and equipment in the department, a major
problem affecting the quality of teaching library and
information science courses. Students are not taught to
solve specific problems in librarianship, and no modern
methods of education are used in the department.

The actual library of the Department of Library and
Information Science and its inadequate library resources

and services is also a major issue affecting the curricu-
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lum. Students do not have sufficient opportunity for
reference and bibliography work; they have no chance to
study and evaluate materials; they do not have enough
periodicals in the Arabic language; and they lack updated
library resources in non-print form. All these are
serious deficiencies for a program in librarianship.

The faculty also reflects a lack of qualified, high-
level professionals. There is no specialization among the
faculty, with any member permitted to teach any course.
With no specialists in information technology, communica-
tion, and computer science, the teaching methods and
subject coverage are stagnant and in serious need of
updating.

Another negative factor in the quality of the pro-
gram is the students themselves. Many of them are not
competent in English and are not computer literate. Often
these students register for overloads--more than 20 hours
per semester--and have neither the time or ability to
earn anything more than a barely average grade.

The last factor affecting quality of the program is
the lack of nonacademic staff. There is virtually no one
to provide secretarial or clerical services for faculty
or students. All these issues reflect the inadequacy of
the curriculum in the Department of Library and Informa-

tion Science at the present.
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Research Question 3

The third question guiding the study was this: To
what extent does the curriculum reflect new developments
in the information age? The answer is detailed in this
section.

After examining the library and information science
curriculum and all syllabi, observing classes, and inter-
viewing the DLIS faculty, the researcher found only one
course that deals.with computers in the library. The
course title is "The Computer and Its Application in
Learning Resource Centers." It is a three-credit required
course requiring four hours per week. Students take this
course in their last semester.

Several factors affect the teaching of this course.
The DLIS has a computer lab on the men's campus and
another on the women's campus. The computer lab on the
women's campus has this equipment: 13 IBM personal com-
puters, 386SX25. These are freestanding; they are not
connected in a local network or to the Internet. They
operate with either Windows 3.1 or DOS 6.0. Three of the
PCs have a single-speed CD-ROM drive with no sound cards.
There is no printer, no phone line, no PC for the in-
structor, no overhead projector. The lab is located
inside the DLIS building.

Computers on the male campus have exactly the same
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features, except there are only eight PCs, and there is a
black and white dot-matrix printer. The lab is located
inside the LIS library, outside the DLIS building.

These computers were brought to the DLIS after
liberation from the Iraqgi invasion in 1991 by the Li-
braries Administration of the Public Authority for Ap-
plied Education and Training because one of the library
and information science faculty members was Director of
PAAET Libraries Administration at that time. No staff
are assigned to work in %hese labs to operate or maintain
the machines or train students in their use. There is no
licensed software for the computers.

For the last five years, the DLIS has requested
equipment and soffwear to upgrade the computer
labs--memory upgrades, multimedia kits, scanners, color
and laser printers, direct phone lines, modems, local
network and Internet connections, and a variety of soft-
ware and CD-ROM applications. All these requests have
been either denied or delayed because of lack of funds at
PAAET to provide for them.

Faculty sometimes bring their own CD-ROMs for stu-
dents to practice with. One LIS faculty member installed
his own personal copy of an Arabic word processing pro-
gram on each PC in the two labs. A faculty member on the

women's campus obtained an unlicensed copy of software

titled MOLLI, release 4.1, from a colleague working in a
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special library and installed it in each computer on the
women's campus. The computer lab on the men's campus does
not have this software. MOLLI is a sample library collec-
tion system that allows circulation, cataloging, and
inventory functions; however, students find it difficult
to work with because of their own incompetence in English
and their lack of computer literacy.

The course, "The Computer and Its Application in
Library Resource Centers," covers these topics: computer
definition, units, advantages, function, historical
development, kinds, hardware, software, applications, and
use in libraries and information centers. Even with a
written syllabus for this course, each faculty member or
adjunct instructor teaches it his own way and covers
different amounts of information, depending on the in-
structor's knowledge and experience. Some instructors
treat the course as pure computer science, unrelated to
libraries. No DLIS faculty member has a specialty or
formal study in information technology or computer
science.

As noted ea;lier, this course is taught complete
differently on the men's and women's campuses, with the
application for men almost totally theoretical and the
approach for women completely practical. Men use Windows

and the word processing program. The women are taught to
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use the MOLLI and an Arabic word processing program.

Because no staff are assigned to the computer lab on
the women's campus, it opens with the beginning of class
and closes when class ends. More students are registefed
for the course than can be accommodated at the existing
computers in the labs. For that reason, the instructors
do not give assignments to be completed outside of class.
The instructors must spend much time explaining and
detailing each point and step in the assignment with each
student throughout the class period. During class, two
students use each computer. Access is a little better on
the men's campus. Because it is located inside the LIS

library, it is open during library hours.

Research Question 4

The last research question of the study asked, What
kinds of courses should be added to the curriculum in the
near future? The recommendations of the DLIS faculty are
reported here.

About 60% of the DLIS faculty mémbers recommended
that one or more courses in information technology be
added to the curriculum. Topics suggested cover computers
in libraries, information marketing, online searching,
softwear selection and evaluation in library and informa-
tion science, library automation, electronic and desktop

publishing, information system analysis, the Internet,
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and networks.

The remaining 40% of the faculty recommended courses
in librarianship. Topics they suggested for inclusion
were preservation of library materials, cataloging of
nonbook materials, serials, government documents, pub-
lishing, national library, indexing, problems and issues
in librarianship, Library of Congress Classification
System, and history of books and libraries.

The following chapter provides the summary,
analysis, and conclusions drawn from the study. It also

provides suggestions for further research.




CHAPTER VI

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

The purpose of Stage 1 of this study was to formu-
late global standards for undergraduate library and
information science programs in developing countries. The
first stage was accomplished by surveying an internation-
al panel of experts on education for library and informa-
tion specialists. A questionnaire was sent to 64 panel-
ists in 39 countries; 50 (78%) usable questionnaires from
panelists in 34 countries were returned.

The questionnaire contained 147 statements and
variables, grouped into 14 standards. The standards
addressed locus, goals, general and specific objectives,
administration, financial support, physical facilities,
library, academic‘staff, nonacademic staff, curriculum,
continuing education, admission of students, and comple-
tion requirements. Respondents were requested to rank
each statement or variable in importance on a scale of 1
to 5. Statements that achieved a mean écore of 4.0 or
greater were accepted as part of the standard. Among the
147 proposed statements and variables, 123 (83.7%) ob-
tained mean scores of 4.0 or greater. The statements and

variables were then used in the second stage of the

270
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research as the basis for determining the current status
of the undergraduate and information science program in
the College of Basic Education in Kuwait. A second pur-
pose was to determine the adequacy of the library and
information science curriculum in this program at
present, how the curriculum deals with new developments
in the field, and finally, what kinds of courses should
be added. A case study analysis was selected as the most
appropriate methodology for this study. Research data
were collected on site through document examination,
semistructured open-ended interviews, and direct observa-

tion. The goals of the study were achieved.

Summary of Findings

In Kuwait, the first program in library and informa-
tion science was established in 1977 as an independent
department in the Teacher Education Institute (currently
the College of Basic Education [CBE]). It was a two-year
program designed to prepare high school graduates to be
assistant librarians in public school, special, and
academic libraries. When the CBE began offering four-year
degrees in 1986-87, the Department of Library and Infor-
mation Science (DLIS) and the Department of Educational
Technology (DET) merged into one program called the
Libraries and Educational Technology program. This pro-

gram is a shared responsibility of the two separate
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departments--the DLIS and the DET. Students in the Li-
braries and Educational Technology Program register for
one-half of their courses in the DLIS and the other half
in the DET. In other words, there are two separate
majors in one single program. Each of the two depart-
ments--the DLIS and the DET--has its own administration,
offices, faculty members, and staff. Each department also
offers its own courses, has its own goals, objectives,
resources, facilities, budget, and building.

In determining the current status of the Department
of Library and Information Science, a combination of data
sources and analytic methods were utilized. These pro-
duced a description of the DLIS in terms of the 14 stand-
ards developed earlier in the research. If the DLIS did
not match at least 75% of the statements in a standard,
its current status for that standard was considered
unacceptable. The following list shows each standard and

the percentage of the standard met by the DLIS:

1. Locus: 100%

2. Goals: less than 25%

3. General Objectives: 60%
4. Specific Objectives: 0%
5. Administration: 33.3%

6. Financial Support: 37.5%

7. Physical Facilities: 20%
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8. Library: 13.6%

9. Faculty: 50%

10. Nonacademic staff: 20%

11. Curriculum: 50%

12. Continuing Education: 0%

13. Admission of Students: 20%

14. Completion: 80%

Concerning the Library and Information Science
curriculum, the following findings resulted from the
study:

1. The Library and Information Science (LIS)
curriculum is limited to 32 credit hours in nine required
and three elective courses. These courses are directed
only toward school librarianship.

2. More than 75% of the LIS curriculum is
concentrated in four areas: cataloging, classification,
references, and book selection.

3. There is considerable overlap in subjects and
topics of the courses in the LIS curriculum.

4. The number of hours a student spends on each
course in the curriculum generally far exceeds the number
of credit hours the course carries.

5. The subject matter of basic courses, such as
"Introduction to Cataloging™ and "Introduction to
Subject Analysis" is far greater than can be covered in

one course.
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6. Even with a written syllabus, instructors do
not follow the syllabus guidelines; different instructors
cover varying amounts of information, stressing different
topics and leaving some completely unaddressed.

7. Courses related to computers are taught com-
pletely differently for men and women, with men receiving
a theoretical orientation and women receiving practical
instruction.

8. The LIS courses are taught almost completely
from textbooks; however; the books are old and outdated.

9. Lectureé and practical work are the only
teaching methods used in the DLIS.

10. Only one introductory courses in the entire LIS
curriculum deals with computers and their applications in
libraries.

11. Students do not have sufficient opportunity
in reference and bibliography to study, exercise, and
evaluate. Lack of professional periodicals in the Arabic
language and up-to-date library resources, especially in
nonprint form, are a major drawback.

12. No staff are assigned to the technical services
and computer labs to operate and maintain the equipment
or to train students in their use. For this reason, the
labs are closed most of the time.

13. MOLLI is the only LIS software installed in the
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computer lab, and only on the women's campus. No other
software is available in either the men's or women's
campuses.

14. When asked what changes needed to be made in
the LIS curriculum, 60% of the faculty said courses in
information technology needed to be added. The remaining
40%, however, saw a more pressing need for courses in

librarianship.

Conclusions

The following conclusions were drawn from the study
data:

1. The standards developed for this study are an
appropriate measure of undergraduate library and informa-
tion science programs.

2. The library education program at the College of
Basic Education in Kuwait met only two of the 14 stand-
ards. These two are locus and completion requirements.
The 12 standards for which the program fell below minimum
acceptability were goals, general and specific objec-
tives, administration, financial support, physical facil-
ities, library, academic and nonacademic staff, curricu-
Jum, continuing education, and admission to students.

3. Students in the program are required to take 12
courses in library and information science. This course

requirement is not sufficient to produce a qualified school
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librarian.

4. The LIS curriculum lacks courses that deal with
specialization, information technology, and computer
science. Courses in information science, comhunication,
and library automation that are closely related to
librarianship are not represented in the LIS curriculum.

5. The courses in the LIS curriculum are out of
date and do not address the modern approach to library
and information services. They are not adequate for the
present information age.

6. The LIS curriculum does not educate students to
solve specific problems in the field of librarianship. No
modern methods of education are used in the Department of
Library and Information Science.

7. Several issues directly affect the quality of
the LIS curriculum:

a. Lack of adequate teaching materials,
bibliographical tools, and textbooks at the Depart-
ment of Library and Information Science.

b. Acute shortage of audiovisual materials,
facilities, and equipment.

c. Lack of sufficient number of qualified
high-level professional faculty members.

d. Acute shortage of nonacademic staff to
provide clerical and secretarial assistance to the

faculty.
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e. Inadequate financing and support for
necessary equipment, materials, and tools for the
technical services and computer labs.

f. Inadequacy in the library science
library--its resources and services.

g. Poor quality of students, especially as
evidenced in their poor computer literacy and lack
of competence in English.

h. Poor qualifications of adjunct faculty.

8. The shortage of instructors with skills in
information and computer technology and communications
hampers any efforts to revise the LIS curriculum,
allowing teaching methods and subject coverage to
stagnate.

9. The number of graduates of the program does not
meet the country's demand. The program has graduated only
1,063 students in 16 years. This small number falls far
short of meeting Kuwait's current and future manpower
heeds.

10. The library education at the College of Basic
Education in Kuwait is currently oriented toward only one
type of librarianship--the type needed in the school
library. The needs of other types of libraries and
information centers in the country are not addressed.

The conclusions drawn from the study findings
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support and reconfirm earlier findings about the quality
of education provided by the Department of Library and
Information Science in the College of Basic Education in
Kuwait. Findings of inadequacy were reported by Al-Ansari
(1992), Aman (1992c), Aman, Fong, and Dimitroff (1992),

Abdel-Motey and Al-Hmood (1992, 1993), and others.

Recommendations for Further Research

The following recommendations are based on the
findings of this research and the conclusions drawn from
them:

1. Global standards for undergraduate library and
information science programs in the developing countries
were formulated for this study. These standards should be
used to determine the current status of library and
information education programs in various countries
around the world.

2. This set of undergraduate standards should be
compared with standards for graduates of master's pro-
grams in library and information science.

3. The standards should be translated into the
languages used in Third World countries--French, Arabic,
Spanish, and others--so they can be adopted and applied
intefnationally.

4. A follow-up study should be undertaken every

five years to determine the status of the library
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education program in Kuwait.

| 5. The findings of this study should be compared
with findings of similar studies done in the Arabian Gulf
states as these countries share many similarities, such
as language, economic conditions, geographic area, gov-
ernment systems, education, and others.

6. Further study is recommended to determine the
differences and similarities between the male and female
graduates of the program in Kuwait. Such a study should
examine the graduates' performance in the workplace and
the expectations of their supervisers regarding the

knowledge and skills they acquired in the program.
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| The Florida State University
Tallahassee, Florida 32306-2048

School of Library and Information Studies
(904) 644-5775 FAX: (904) 644-9763

Dear Dr.

Subject: Standards for International Underaraduate LIS Programs

Based on your expert knowledge and experience in Education for Library and Information specialties in
your country and abroad, and your long involvement with international librarianship, you have been selected to be
part of an international panel to help formulate global standards for undergraduate library and information science
programs. Your participation is very important to help us define the qualitative and quantitative standards for
excellent library education, and to help the library profession to establish guidelines for undergraduate library and
information programs around the world. Also to help the library community examine these library education
programs from an international perspective.

The survey instrument that you are being asked to respond to, is a part of my doctoral research which will
examine the undergraduate programs of library and information science. This study will evaluate the quality of
library education in the State of Kuwait. In order to study any undergraduate program in library and information
science in developing countries, it is necessary first to formulate new global standards that wouid enable a valid
and reliable study to be made. Kindly | am asking you, based on your knowledge and expertise, to help establish
these standards.

Enclosed is a booklet containing the proposed standards synthesized from the professional literature.
Please express your agreement or disagreement on the importance of these statements by circling the appropriate
number. Directions are provided on page 2 of the booklet. Please read through the entire suggested list before
making your responses. Your suggestions on these or other statements would be most welcome and appreciated.
Please feel free to make additional comments on the booklet itself.

It would be appreciated if you could return the completed instrument to me as soon as possible, preferably
by January 30, 1995. A self-addressed envelope, and a $1.00 U.S. to cover the postage, is enclosed for your
convenience.

Thank you for your time and cooperation.

Sincerely,

Al Dikhabhaz

Ali Al-khabbaz, Doctoral Candidate,
School of Library and Information Studies, FSU

We urge you to respond to Mr. Alkhabbaz's request. His study has potential major implications

for the development of global standards for undergraduate Iw:ﬁion science programs.
/‘ Wodlsp1 I/ _ M% .

F. William Summers Jane B. Robbins
Major Professor Dean
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PANEL FOR DETERMINING
GLOBAL STANDARDS FOR UNDERGRADUATE LIBRARY & INFORMATION
SCIENCE PROGRAMS IN THE DEVELOPING COUNTRIES *

1. Prof. Behdja Boumarafi,
Institute of Library Studies,
Constantine University,
ALGERIA.

2. Prof. Maxine K. Rochester,
School of Information Studies,
Charles Sturt University,
Locked Bag 675, WAGGA WAGGA,
NSW 2678,

AUSTRALIA.

3. Dr. S. Nazim Ali,
University of Bahrain,
PO. BOX. 32038,
Isa Town,
BAHRAIN.

4, Prof. Nasiruddin Ahmad,
Department of Library and Information Science,
University of Dhaka,
Dhaka-1000,
BANGLADESH.

5. Prof. Peter Havard-Williams,
Head, Department of Library & Information Science,
University of Botswana,
Gaborone,
BOTSWANA.

6. Prof. L. O. Aina,
Department of Library and information Science,
University of Botswana,
Gaborone,
BOTSWANA.

* Only panel members who responded are listed here.




10.

11.

12.

13.

14.

Prof. Andrew Large,

Graduate School of Library & Information Studies
McGill University,

3459 McTavish Street,

Montreal QC,H3A 1Y1,

CANADA.

Dr. Miriam Tees,
24 Holton Avenue,
Westmount, Quebec, H3Y 2ES,

CANADA.

Prof. James S. C. Hu,

Department & Graduate Institute of Library Science,
National Taiwan University,

No.l 4th. Sec. Roosevelt Rd.,

Taipei 10617,

Taiwan,

CHINA.

Prof. Liu Kejing,

Department of Information Management,
Central China Normal University,
Wuhan,

CHINA.

Prof. Emilio Setien Quesada,

School of Library & Information Science ’
Havana University,

Havana,

CURA.

Prof. Peter Ingwersen,

The Royal School of Librarianship,
Birketinget 6,

DK 2300 Copenhagen S,

DENMARK .

Dr. Ole Harbo,

The Royal School of Librarianship,
Birketinget 6,

DK 2300 Copenhagen S,

DENMARK.

Prof. Shaban A. Khalifa,

Head, Department of Library & Information Science,
Faculty of Arts,

Cairo University,

EGYPT.
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leo.

17.

18.

19.

20.

21.
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Dr. Melvin D. Rainey,

Library and Information Studies,
University of South Pacific,
Suva,

FIJI.

Prof. Mariam Ginman,
Department of Library & Information Science,
Abo Academy, 20500 Abo,

FINLAND.

Dr. Yves-F. Le Coadic,

Conservatoire National des Arts et Metiers (CNAM) ,
Laboratoire Information et Communication
Scientifiques et Techniques (ICST),

292, rue Saint-Martin,

75141, Paris Cedex 03,

FRANCE .

Prof. Jacques Keriguy,

Ecole Nationale Supereure des Sciences de
I'Information et des Bibliotheques,
(School of Library & Information Science),
17/21 blvd du 11 Novembre 1918,

69623 Villeurbanne, Cedex,

FRANCE.

Dr. S. Ruckl,

Institut fur Bibliothekswissenschaft und
Wissenschaftliche Information, (Institute of
Library and Information science),
Humboldt-Universitat ZU (Humboldt University),
Berlin, Clara Zetkin,

Str. 26, D-10099. Berlin,

GERMANY .

Prof. Paul Kaegbein,

Lehrstuhl Fur Bibliothekswissenschaft,
Universital zu Koln, Universitatsstrasse 33,
D-50931 KOLN,

GERMANY .

Dr. C. 0. Kisiedu,
The Balme library,
University of Ghana.
P.0.Box 24, Legon,
GHANA .
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23.

24.

25.

26.

27.

28.
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Dr. Suseela Kumar,

President, Madras Library Association,
16 Karpagambal Nagar,

Mulapore, Madras 600 004,

INDIA.

Prof. P.B. Mangla,

Head, Department of Library & Information Science,
University of Delhi,

Tutorial Bldg., Delhi 110 007,

INDIA.

Prof. A. Jowkar,

Department of Information & Library Science,
College of Literature & Human Sciences,
Shiraz University.

Shiraz,

IRAN.

Prof. Jun-ichi Yamamoto,

University of Library and Information Science,
2-1 Kasuga. Ibaraki 305,

JAPAN.

Prof. Abdul Razeq Younis,
Faculty of Education,

Box 13155,

University of Jordan,
Amman, 11942,

JORDAN.

Mrs. Nahla Al-Hmood,

Library & Information science Department,
College of Basic Education,

P. O. Box 34053,

73251, Idailiya,

KUWAIT.

Prof. Yaser Y. Abdel-motey,

Library & Information science Department,
College of Basic Education,

P. 0. Box 34053,

73251, Idailiya,

KUWAIT.
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31.

32.

33.

34

35.

36.
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Prof. Sajjad Ur Rehman,

Head, Department of Library & Information Science,
The International Islamic University,

46700 Petaling Jaya.

Selangor,

MATAYSIA.

Prof. Shaheen Majid,

Department of Library & Information Science,
The International Islamic University,

46700 Petaling Java.

Selangor,

MALAYSIA.

Prof. Abdelhamid Miski,
Ecole des Sciences de I'Information(Rabat Institutes),
B. P. 6204, institutes. 11100 Rabat,

MOROCCO.

Prof. Mimoun Mokhtari,

Ecole des Sciences de I'Information(Rabat Institutes),
B. P. 6204, institutes. 11100 Rabat,

MOROCCO.

Dr. Wilco de Gier,
NBLC,

P. 0. Box. 43300,
2509 AH Den Haag,
NETHERLANDS .

Prof. Philip Calvert,

Department of Library & Information Science,
Victoria University of Wellington,

P. 0. Box 600. Wellington,

NEW ZEATLAND.

Prof. Alan D. Richardson,

Director, School of Library Studies,
College of Education,

P. 0. Box. 17-310 Karori,
Wellington, 6005,

NEW ZEALAND.

Prof. Hans Martin Fagerli,

Norwegian School of Library & Information Science,
OSLO College,

N-0567 OSLO,

NORWAY .




37.

38.

39.

40.

41.

42.

43.

Prof. Tor Henriksen,

Norwegian School of Library & Information Science,
OSLO College,

N-0567 0OSLO,

NORWAY .

Dr. Mossa N. AL-Mufaraji,
Main Library,

Sultan Qaboos University,
P. 0. Box. 37, AL-Khodh,
OMAN.

Prof. M. Fathi Abdelhadi,
Department of Library scvience, .
College of Arts,

Sultan Qaboos University,
Al-khod,

OMAN .

Prof. John Evans,

Department of Library & Information Science,
Faculty of Education,

University of Papua New Guinea,

P. 0. Box. 320, University P.O.,

PAPUA NEW GUINEA.

Prof. Ahmad Badr,

Head, Department of Library Science,
College of Humanities & Social Sciences,
Qatar University,

P. 0. Box 2713,

Doha,

QATAR.

Prof. Carme Mayol,

Escola Universitaria " Jordi Rubio i Balaguer"
de Biblioteconomia i Documentacio,

Travessera deles Corts 131-159,

Edifici Cambo, 08028,

Barcelona,

SPAIN.

Dr. Staffan Loof,

Swedish School of Library & Information Science,
University College of Boras,

Box 87415-50115,

Boras,

SWEDEN.
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45.

46.

47.

48.

49.

50.
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Dr. 0. 0. Ogundipe,
Library Director,
University of West Indies,
St. Augustine,

TRINIDAD.

Prof. John P. Feather,

Head, Department of Information & Library Studies,
Loughborough University, Loughborough,

Leics, LE11 3TU,

UNITED KINGDOM.

Prof. Kevin J. McGARRY,

Head, School of Information Studies,
The Polytechnic of North London,
London N5 2AD,

UNITED KINGDOM.

Prof. D. Muddiman,

Department of Library & Information Science,
Leeds Metropolitan University,

Division of Information Technology,

The Grange, Beck ett park,

Leeds LS6 3QS,

UNITED KINGDOM.

Prof. Ian M. Johnson,

Head, School of Librarianship & Information Stidies,
Robert Gordon University,

352 King street,

ABERDEEN AB9 2TOQ,

UNITED KINGDOM.

Prof. Mohammed M. Aman,

Dean, School of Library & Information Science,
University of Wisconsin-Milwaukee,

P. o. Box. 413,

Milwaukee, WI., 53201,

U.S.A.

Prof. Miles M. Jackson,

Dean, School of Library and Information Studies,
University of Hawaii at Manoa,

2550 The Mall,

Honolulu, HI., 96822

U.S.A.
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Directions

This survey instrument requests your opinion to formulate
global standard for undergraduate library and information science
programs. The proposed standard is selected and synthesized from
the library literature in the United States. Library education
program may differ from country to another, but there should be an
international standard that are common across nations. Based on
your knowledge and experiences, you are being asked to respond to
the proposed standard, which can be used to determine the quality
of any library education program.

Please go through the list, and express your agreement or
disagreement of each suggested statement by circling the
appropriate number on a 5-point scale as follows:

Strongly disagree.
Disagree.

Neutral or No opinion.
Agree.

Strongly agree.

Please respond to all suggested statements in the proposed

standard. You may strongly agree with all or none of them. Please
feel free to suggest other statements or comments in the blank
spaces or in the margins available. Please also use additional
sheets if necessary to make any other comments or suggestions you
wish.

(G S W N
o non

Please return the completed instrument using the enclosed
self-addressed and stamped (U.S. $1.00 included to cover the
postage) envelop by ...(date)...

Thank you for your time and assistance.
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FOR UNDERGRADUATE LIBRARY AND INFORMATION SCIENCE PROGRAMS

IN THE DEVELQPIN NTRIE

atements and Variable

Locus

1. The School of Library and Information Science should be part of an
institution that awards a bachelor degree or equivalent credential.

2. The school should affiliate with universities and give instruction at
the university level, since this will provide the cultural and academic

standards and the teaching facilities needed.

3. The library school should operate as independent unit, and should
achieve academic levels equal to other university schools.

4. Others ( Please Specify )

oals

The library schools must determine their own goals and purposes,
which should be clearly stated in a formal document:

Here are some potential goals:
1. To produce qualified library personnel.

2. To determine the types of libraries and librarianship for which
personnel will be prepared.

3. To provide for the needs of the institutions that will employ their
graduates.
4. To offer the type of education and training that will best enable their

students to carry on these tasks.

5. Others ( Please Specify )

Rating
Please circle the appropriate number which
expresses your level of agreement on the

importance of each statement and variable.

1=Strongly Disagree 2=Disagree
3=Neutral/No Opinion 4=Agree
S=Strongly Agree

SD D N A SA

1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
] 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5




tatements and Variable

OBJECTIVES

The objectives of the Library and Information Science Program are:

1. General Objectives

The undergraduate library and information science program will

promote general objectives, derived from its goals and those of the university,
which are clearly stated in a formal document:

1.

To prepare librarians for one, or more than one, type of library or
information center, as required by the needs of the country.

To establish the foundations of librarianship in the country.

To satisfy the local demand for ideas, and for solutions to
professionals' problems.

To provide an introduction to the basic principles and practices of
library services.

To conduct research in the field of library and information science
pertinent to the needs of the country.

Others ( Please Specify )

1I. Specific Objectives

The undergraduate library and information science program will

fulfill specific objectives, dertved from its goals, which are clearly stated in
aformal document:

1.

To prepare sufficient numbers of library personnel with the
knowledge and skills that will meet the employment requirements
of academic, public, special, and school libraries and information
centers. :

To assist each library school in determining and formulating specific
objectives to provide for the needs of library personnel in the
country.

To educate sufficient indigenous personnel at non-professional
levels to staff library and information centers.
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Rating
Please circle the appropriate number which

expresses your level of agreement on the
importance of each statement and variable.

1=Strongly Disagree 2=Disagree
3=Neutral/No Opinion 4=Agree
S5=Strongly Agree

SOD D N A SA
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Statements and Variables Rating

Please circle the appropriate number which
expresses your level of agreement on the
importance of each statement and variable.

1=Strongly Disagree 2=Disagree
3=Neutral/No Opinion 4=Agree
§=Strongly Agree

SD D N A SA

To tran sufficient indigenous librarians and information specialists

to occupy leading positions in the field of library and information 1 2 3 4 5
science.
To offer training for ~leadership in the profession of library and 1 2 3 4 5

information science.

To provide continuing education for practicing librarians to keep 1 2 3 4 5
up-to-date with new developments.

To publish professional journals, monographs, textbooks, and
teaching materials concerning the problems of the profession in the 1 2 3 4 5
country and new developments in the field.

To sponsor international conferences and seminars in the field of 1 2 3 4 5
library and information science(i.e. [FLA, UNESCO)

To integrate professional concepts with the social, political, 1 2 3 4 5
economic, and cultural aspects of the environment.

To encourage and stimulate research in the field of library and
information science to identify problems facing the profession in the 1 2 3 4 5
country.

To establish a strong, respected, indigenous profession relevant to
the needs of the country, with well-trained and highly skilled 1 2 3 4 5
personnel, imbued with the philosophy of the professional librarian.

To establish consultant services for librarianship in the country. 1 2 3 4 5

Others ( Please Specify )
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Ratin
Please circle the appropriate number which
: expresses your level of agreement on the
Statement and Va rlables importance of each statement and variable.
1=Strongly Disagree 2=Disagree
3=Neutral/No Opinion 4=Agree
5=Strongly Agree
ADMINISTRATION SD D N A SA
L. The library school should have an equal designation and a similar
N . 1 2 3 4 5
organizational level as that of comparable programs in the parent
institution.
2. The library school should have a clearly defined position in the

organizational plan of the institution.

3. The head of the library school should have title, status, salary, and
. I L 1 2 3 4 5
authority comparable to heads of similar units in the parent
institution.
4. The head of the school should report to the chief academic officer,

or to the same person to whom heads of comparable schools report.

5. The head should have the authority to select students, to recommend
faculty and staff, and to design, revise and develop the curriculum,
with the cooperation of the faculty.

6. The head should have sufficient academic qualifications, experience,
leadership skills, administrative abilities, and understanding of
developments in the field.

7. The head of the school should make all decisions, with consultation
1 2 3 4 S
among the staff.
8 The school newsletter or bulletin should publish information on 1 ) 3 4 s
policies, regulations, requirements, and activities concerning the
school.
9. The head of the school should prepare annual reports describing

principal events of the year in some detail.

10. The school should maintain files and documentation of its major
features and activities.

1L The school should keep records for each student, staff person, and 1 2 3 4 5
faculty member in the program. '
12. The school should prepare a long-range plan for future activity. 1 2 3 4 5
13. The school planners should determine any needed changes in
curriculum, staff size, number and level of student, or physical plant,
and should consider extending the program into the post-graduate 1 2 3 4 5

level at the appropriate time.




14.

Statements and Variables

Others ( Please Specify )

Financial Support:

1.

10.

The school should receive one hundred percent of its financial
support from the institution with which it is affiliated.

The parent institution (or controlling agency) will provide
continuing financial support adequate to develop, innovate and
maintain the program.

The school should maintain a separate annual budget under its own
control.

The school should prepare an accurate budget and decide the
amount of the needed funds, based on the specific needs of the
school.

The institution shall provide financial support of the library school
in a manner consistent with its policies for the support of other
comparable units.

Funds should be available as needed to carry out the school's
program of teaching, research, and service, while providing for
instructional resources and facilities, research projects, publications,
and scholarships.

Funds should be available for the salaries of the academic and non-
academic staff, and should include professional development, faculty

travel, fellowships, and leaves with pay.

The general planning and budgeting processes of the institution as
a whole should include the school as an integral part.

The school should share in all other supporting funds, such as
donations, grants, gifts, and endowments.

Others ( Please Specify )
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Ratin
Please circle the appropriate number which
expresses your level of agreement on the

importance of each statement and variable.

1=Strongly Disagree 2=Disagree
3=Neutral/No Opinion 4=Agree
S=Strongly Agree

SD D N A SA

1 2 3 4 S
1 2 3 4 5
1 2 3 4 5
1 2 3 4 S
1 2 3 4 5
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. Rating
tat ments an V ria l Please circle the appropriate number which

expresses your level of agreement on the
importance of each statement and variable.

1=Strongly Disagree 2=Disagree
3=Neutral/No Opinion 4=Agree
S5=Strongly Agree
PHYSICAL FACILITIES SD D N A SA
1. The library school should have its own building, rather than sharing ] 2 3 4 5
facilities.
2. The library school site should be located in the main library building 1 2 3 4 5
of the parent institution, or close to it.
3. Proper space, equipment, and furniture will be needed for
classrooms, offices, laboratories, study areas, assembly rooms, and 1 2 3 4 5
storage.
4. The head of the school should have a private office. 1 2 3 4 5
s, Each faculty member should have an individual office. 1 2 3 4 5
6. Instructional and research equipment (for example: audiovisual
equipment, computers, multimedia resources) should be provided 1 2 3 4 5
according to the needs of the school.
7. The physical plant should be accessible to handicapped, and provide
adequate facilities for those with special needs. 1 2 3 4 5
8. Others ( Please Specify )
1 2 3 4 5
1 2 3 4 S
LIBRARY
1. The library science school should have its own library. 1 2 3 4 5
2. The library collection should meet the professional standards of

library service.

3. The library collection should include professional and non-
professional resources as needed for general and specialized studies,
and suttable for the level and degree of use required.

4. Library resources should be sufficient in size and content to support
the instructional and research program of the school.
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Rating
Please circle the appropriate number which
expresses your level of agreement on the
importance of each statement and variable.

Statements and Variables

10.

12.

13.

14.

15.

16.

17.

1=Strongly Disagree 2=Disagree
3=Neutral/No Opinion 4=Agree
5=Strongly Agree
SD D N A SA
The collection of materials in the field of library and information
science should be high-quality, and in large enough quantity. 1 2 3 4 5
A specific collection of materials in the field of library and
information science should be gathered in print and non-print forms. 1 2 3 4 5
Selection of materials for the field of library and information science
should be a joint responsibility between the library professional staff
and the library school faculty, with the final decisions made by the 1 2 3 4 5
library staff.
The professional library collection should be kept up-to-date with 1 2 3 4 5
new developments in the field.
The collection should contain all professional library and
information science books and periodicals published in the country. 1 2 3 4 5
Professional books and periodicals published by neighboring
countries in the language native to the school should be acquired. 1 2 3 4 5
Professional materials published in other countries should be 1 2 3 4 5
selectively acquired.
Publications of international organizations in the field of library and 1 2 3 4 5
information science should be in the collection.
Older principal books that are not entirely replaced by newer
publications in the collection should be obtained, as well as back 1 2 3 4 5
files of principal journals.
Library materials frequently used by library science students and
faculty should be duplicated. 1 2 3 4 5
The number of volumes per student should be equal to the number 1 ) 3 4 5
of volumes per student in all similar institutions in the country.
The collection should contain sufficient reference and bibliography
works to enable library science students to study, exercise, and 1 ) 3 4 s
evaluate the material in reference and subject bibliography courses.
The library should have an adequate number of professional and | ) 3 4 5

non-professional staff with a high level of qualifications and
experience.
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. Rating
tatements and Variable Please circle the appropriate number which

expresses your level of agreement on the
importance of each statement and variable.

1=Strongly Disagree 2=Disagree
3=Neutral/No Opinion 4=Agree
5=Strongly Agree
| SD D N A SA
18. The ratio of professional to non-professional staff will vary
according to the size and needs of the institution. 1 2 3 4 5
19. At least one professional librarian should be on duty whenever the 1 2 3 4 5
library is open.
20. Student assistants may be employed for certain tasks. 1 2 3 4 5
21. A highly-automated, modern communication system should be
provided for the library. 1 2 3 4 5
22. All library operations should be fully-automated, and should present
a qualified model for students in the school to observe. 1 2 3 4 5
23. An on-line public access catalog or similar modern system should
be installed and maintained. I 2 345
24. The collection should be easily accessible to the library school. 1 2 3 4 5

25. Others ( Please Specify )

ACADEMIC STAFF (faculty)

1. The basic minimum qualification required for full-time instructors
in the library school will be a graduate professional degree in 1 2 3 4 5
Library Science (MLS).

2. Preference will be given to those with a Ph.D. degree in library and

information science with practical experience.

3. All faculty members should have significant professional experience
appropriate to their major fields of instruction.

4. Teaching experience is desirable, and each staff should teach only
courses for which fitted and met his formal study and/or experience. ! 2 3 4 3
5. The head of the school should be a full-time faculty member, with

administrative, leadership and teaching responsibilities. !
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Ratin
Please circle the appropriate number which
expresses your level of agreement on the

importance of each statement and variable.

Statements and Variables

11.

12.

13.

14.

15.

1=Strongly Disagree 2=Disagree
3=Neutral/No Opinion 4=Agree
S5=Strongly Agree
SD D N A SA
A minimum of three or four faculty members should be working
full-time. 1 2 3 4 5
A maximum ratio of one instructor for every twelve students, in full- 1 2 3 4 5
time equivalents, 1s desirable.
The total number of full- and part-time staff should be adequate in
number and competency to teach the courses being offered at the 1 2 3 4 5
school, and to give individual attention to all the students.
A variety of backgrounds is desirable on the faculty. 1 2 3 4 5
A part-time faculty is desirable to assist in carrying out the
instructional load, and to connect practical viewpoints to the 1 2 3 4 5
teaching activity.
The faculty members should possess intellectual awareness,
maintain an interest in research, continue their professional growth, 1 2 3 4 5
and should be active in professional associations.
The faculty members should not isolate themselves. They should
participate in all the activities and programs held in the parent 1 2 3 4 5
nstitution.
Faculty in the school should hold equivalent titles, and have the
same prestige and privileges, as that of the faculty in other units of 1 2 3 4 5
the institution.
Regular meetings of the academic staff should be held, at least one
per term. l 2 3 4 3
Others ( Please Specify )
1 2 3 4 5
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. Rating
Statements and Variables Please circle the appropriate number which

expresses your level of agreement on the
importance of each statement and variable.

1=Strongly Disagree 2=Disagree
NON-ACADEMIC STAFF 3=Neutral/No Opinion 4=Agree
S=Strongly Agree

SD D N A SA

1. The non-academic staff (i.e. executive secretary, secretaries, clerks,
clerical assistants, typists, program assistants) should have

qualifications equal to those of persons in comparable units of the | 2 3 4 5
institution.
2. The non-academic staff should be sufficient in number, experience,
and quality, from the highest professional to the lowest clerk. 1 2 3 4 5
3. Staff should be adequate to support the head and the faculty in the
performance of their responsibilities. 1 2 3 4 5
4. A minimum number of non-academic staff would be two full-time 1 2 3 4 5
persons.
5. A personal secretary should be assigned to the head of the school. 1 2 3 4 5
6. The faculty members should have a minimum of one person to do 1 2 3 4 5

their secretarial work.

7. The non-academic staff will have to accomplish certain functions
and activities that require several personnel to be assigned directly 1 2 3 4 5
to the school.

8. The non-academic staff should have the same benefits and privileges
as those persons employed in similar work elsewhere in the ] 2 3 4 5
institution.

9. Others ( Please Specify )




Statements and Variables | Rating

Please circle the appropriate number which
expresses your level of agreement on the
importance of each statement and variable.

1=Strongly Disagree 2=Disagree
3=Neutral/No Opinion 4=Agree
CURRICULUM S=Strongly Agree
SD D N A SA
1. Implementing the objectives of the library school is the most
important principle in designing the curriculum. 1 2 3 4 5
2. The objectives of the curriculum should be carefully expressed and
periodically examined. 1 2 3 4 5
3. The curriculum should consist of a unified series of formal courses,
practical training, field trips, and other educational experiences. 1 2 3 4 5
4. The curriculum should emphasize fundamental principles,
applications, and processes for all types of library and information 1 2 3 4 5

centers, and the services they provide.

5. The curriculum should include the basic courses in library and 1 2 3 4 5
information science.

6. The curriculum should show evidence of a proper sequence of 1 2 3 4 5
courses, and a balance among units of instruction.

7. The content of the library school curriculum should include courses 1 2 3 4 5
devoted to information science and specialization.

8. The curriculum should be flexible in providing different types and 1 2 3 4 5
levels of learning experiences in the program.

9. The library school curriculum should be revised periodically, based ] 2 3 4 5
on present and future needs. '

10. The curriculum should attempt to provide a foundation for graduate 1 2 3 4 5
study in the field of library and information science.

11. The curriculum of the library school should cover at least the
following Core courses: classification and cataloging, reference
materials and services, library management, collection development, 1 2 3 4 3
computers in libraries, introduction to library and information
science, and technical services.

12. All students will be required to take library science Core and 1 2 3 4 5
advanced courses, in addition to liberal arts courses.

13. The Core courses should be taken during the first year. 1 2 3 4 5
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Rating
Please circle the appropriate number which

expresses your level of agreement on the
importance of each statement and variable.

Statements and Variables

15.

20.

21.

22.

23.

24.

1=Strongly Disagree 2=Disagree
3=Neutral/No Opinion 4=Agree
S=Strongly Agree
SD D N A SA
The curriculum should also cover subject specialization, elective 1 2 3 4 5
courses, and cultural courses.
All instruction presented by the library school should be at the 1 2 3 4 s
university level.
The school should maintain and improve the quality of teaching by 1 2 3 4 5
introducing new methods and techniques.
Modem aids to teaching should be used in the school. 1 2 3 4 5
Teaching methods should include the following: lectures, seminars,
research, case studies, discussion groups, practical work, field work, 1 2 3 4 5
oral and written tests, and practical training.
The school should have a written syllabus or course description for 1 2 3 4 5
the entire curriculum.
A written syllabus that identifies each student's responsibilities, and
the form of evaluation, should be made available to students in each 1 2 3 4 5
course.
Each course in the curriculum shall have an updated description. 1 2 3 4 5
Each student should be assigned a personal guidance adviser in the 1 2 3 4 5
program.
Each school must determine the quality and quantity of the required 1 ) 3 4 5
and elective courses that each student needs to pass.
Others ( Please Specify )
1 2 3 4 5
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. Rating
Statements and Variables Please circle the appropriate number which

expresses your level of agreement on the
importance of each statement and variable.

1=Strongly Disagree 2=Disagree
3=Neutral/No Opinion 4=Agree
S§=Strongly Agree
CONTINUING EDUCATION SD D N A SA
1. A program of continuing education in library and information 1 ) 3 4 5
science should have its own specific objectives and budget.
2. The library school should provide a continuing education program
for all practicing library and information science personnel, whether 1 5 3 4 5
they remain within one position category or are preparing to move
into a higher one.
3. Continuing education should be designed to keep practicing library
and information science personnel equally advanced in their areas 1 2 3 4 5
of specialization.
4. Continuing education should include both formal and informal 1 2 3 4 5
learning situations, and need not to be limited to subjects' offerings
in library school.
S. The library school should offer short and intensive courses and
workshops for the advantage of all practicing library and 1 2 3 4 5
information personnel.
6. Distance education, interactive video, and other technologies should
) e . 1 2 3 4 5
be provided to reach practicing librarians in rural and distant areas.
7. The school should issue a certificate of completion for those who | 2 3 4 5
complete the continuing education session.
8. Others ( Please Specify )
1 2 3 4 5




Statements and Variables

ADMISSION OF STUDENTS

Standards for admission to the school should be the same as those
prescribed by the institution for other bachelor degree programs.

The criteria for selection of the prospective students should be
clearly stated in a formal document. These criteria should be made known to
the prospective students (applicants). The school should not select or reject
applicants on the basis of age, sex, religion, color, politics, nationality, family
prestige, race, wealth, lifestyle, or physical disability. Each school will
determine its own method of judging applicants.

Admission to the program leading to the bachelor degree shall be
based upon the following entrance requirements:

1. Graduation from an accredited secondary school with a strong
academic record. '

2. An interview with the head of the school or at least two faculty
members.

3. A high level of intelligence.

4. A strong desire and capability of working with people of different
backgrounds.

5. High standards of scholarship and broad interests.

6. Problem solving ability.

7. Competence in the English language.

8. Quality of letters of reference.

9. Local, national, or international entrance examinations may be
desirable.

10. Evidence of good health.

11 Others ( Please Specify )

Rating
Please circle the appropriate number which
expresses your level of agreement on the
importance of each statement and variable.

1=Strongly Disagree 2=Disagree
3=Neutral/No Opinion 4=Agree
S5=Strongly Agree

SO D N A SA
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. Rating
Statements and Va r]ables Please circle the appropriate number which
expresses your level of agreement on the
importance of each statement and variable.

1=Strongly Disagree 2=Disagree
3=Neutral/No Opinion 4=Agree
S5=Strongly Agree

COMPLETION REQUIREMENTS SD D N A SA

1. The program's requirements should not be lower than the
requirements of a comparable school within the parent institution.

2. A written statement of all the requirements for completion of the
degree should be available to the students. 1 2 3 4 5
3. Students and prospective students should have a full understanding
of all the requirements. 1 2 3 4 5
4 The hours required for the bachelors degree should range from 125- 1 2 3 4 5
135 credit hours.
S. The student is responsible for maintaining a minimum academic 1 2 3 4 5
grade average consistent with the standard of university for
graduation.
6. The student should complete all the requirements within a period of 1 2 3 4 5

twelve semesters or less.

7. Students must complete all the requirements before being granted 1 2 3 4 5
the bachelor degree certificate.

8. Others ( Please Specify )
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Thank you very much for your time and cooperation.

Please return this booklet using the self-addressed, stamped
envelope provided. If for some reason the envelope is missing,
please return by air mail to:

Ali Alkhabbaz,

School of Library & Information Studies R-106,
Florida State University,

Tallahassee, Florida 32306-2048,

U. S. A.
This Section is OPTIONAL
NAME (CAPITAL):.:eceeccosascnns csecesevseccarsscssesssesssscace e
ADDRESS (CAPITAL)..... T
Telephone Number........coeveeeeececaes ceesesenens cecsveesene

Fax NUMber....oeeeeeesccoccccenens ceeeasen tececesecsesessecn e
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A GLOBAL STANDARDS FOR UNDERGRADUATE

LIBRARY AND INFORMATION SCIENCE

PROGRAMS IN THE DEVELOPING COUNTRIES

Statements and Variables

LOCUS

1.

The School of Library and Information Science should be part of
an institution that awards a bachelor degree or equivalent
credential.

The school should affiliate with universities and give instruction at
the university level, since this will provide the cultural and
academic standards and the teaching facilities needed.

The library school should operate as independent unit, and
should achieve academic levels equal to other university schools.

Other statements suggested by panel members

The school should function in collaboration with other
communication disciplines.

In offering distance education programs, the only teaching units
should be located in a university which has expertise in a distance
education.

GOALS

The library schools must determine their own goals and

purposes, which should be clearly stated in a formal document:

—_
.

Here are some potential goals:
To produce qualified library personnel.

To determine the types of libraries and librarianship for which
personnel will be prepared.

2

50

49

48

36

49

48

WN =

. Number of respondents who answered the question.
. Mean score on a five(5) point scale.
. Standard deviation of scores.

426

4.49

3.25

4.61

476

3.33
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0.94

1.41

0.55

0.48

1.31




Statements and Variables

3. To provide for the needs of the institutions that will employ their
graduates.

4. To offer the type of education and training that will best enable
their students to carry on these tasks.

5. Other statements suggested by panel members
To offer library education in a broad context of information.

To provide for the needs of information processes their graduates
will carry out regardless institution of employment.

To provide for the needs of library and a variety of information
services personnel in the country.

To ensure life-long education and development of the
professionals.

To enhance the existing professional structure by offering
standardized program and evaluating it from time to time.

To take an active part in the planning, implementation, and
evaluation of information / documentation units.

To encourage research and development.
To produce it require support, technical or subprofessional
personnel if required.

OBJECTIVES

The objectives of the Library and Information Science Program
are:

. General Objectives
The undergraduate library and information science program will
promote general objectives, derived from its goals and those of

the university, which are clearly stated in a formal document:

1. To prepare librarians for one, or more than one, type of library or
information center, as required by the needs of the country.

1. Number of respondents who answered the question.
2. Mean score on a five(5) point scale.
3. Standard deviation of scores.

N' MEAN?
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1 5
1 5
1 5
1 5
1 5
1 5
1 5
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Statements and Variables

To establish the foundations of librarianship in the country.

To satisfy the local demand for ideas, and for solutions to
professionals’ problems.

To provide an introduction to the basic principles and practices of
library services.

To conduct research in the field of library and information science
pertinent to the needs of the country.

Other statements suggested by panel members

To intfroduce new concepts and ideas of information technology
and its applications in libraries and information centers.

To satisfy continuing development needs.
To provide essential community services.

To prepare for research - based education programmes included
in the school.

Librarianship as basis of general education useful in variety areas
- communication, journalism, publishing and book selling.

To cooperate with networks, and agences serving local
information needs.

Il. Specific Objectives

The undergraduate library and information science program will
fulfill specific objectives, derived from its goals, which are clearly
stated in a formal document:

To prepare sufficient numbers of library personnel with the
knowledge and skills that will meet the employment requirements
of academic, public, special, and school libraries and information
centers.

To assist each library school in determining and formulating
specific objectives to provide for the needs of library personnel in
the country.

N —

. Number of respondents who answered the question.
. Mean score on a five(5) point scale.
. Standard deviation of scores.

>
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4.08
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0.91

0.97

0.95




10.

11.

12.

13.

Statements and Variables

To educate sufficient indigenous personnel at non-professional
levels to staff library and information centers.

To train sufficient indigenous librarians and information
specialists to occupy leading positions in the field of library and
information science.

To offer training for leadership in the profession of library and
information science.

To provide continuing education for practicing librarians to keep
up-to-date with new developments.

To publish professional journals, monographs, textbooks, and
teaching materials concerning the problems of the profession in
the country and new developments in the field.

To sponsor international conferences and seminars in the field of
library and information science(i.e. IFLA, UNESCO).

To integrate professional concepts with the social, political,
economic, and cultural aspects of the environment.

To encourage and stimulate research in the field of library and
information science to identify problems facing the profession in
the country.

To establish a strong, respected, indigenous profession relevant
to the needs of the country, with well-trained and highly skilled
personnel, imbued with the philosophy of the professional
librarian.

To establish consuitant services for librarianship in the country.

Other statements suggested by panel members

To write for publication in professional journals and to prepare
conference papers.

To seek influence decisions makers to work with other school in
the region.

To conduct short in service courses to practitioners on new
developments.

1. Number of respondents who answered the question.
2. Mean score on a five(5) point scale.
3. Standard deviation of scores.
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Statements and Variables

To offer higher degrees for graduates of undergraduate
programs.

ADMINISTRATION

1.

10.

11.

The library school should have an equal designation and a
similar organizationatl level as that of comparable programs in the
parent institution.

The library school should have a clearly defined position in the
organizational plan of the institution.

The head of the library school should have title, status, salary,
and authority comparable to heads of similar units in the parent
institution.

The head of the school should report to the chief academic
officer, or to the same person to whom heads of comparable
schools report.

The head should have the authority to select students, to
recommend faculty and staff, and to design, revise and develop
the curriculum, with the cooperation of the facuity.

The head should have sufficient academic qualifications,
experience, leadership skills, administrative abilities, and
understanding of developments in the field.

The head of the school should make all decisions, with
consultation among the staff.

The school newsletter or bulletin should publish information on
policies, regulations, requirements, and activities concerning the
school.

The head of the school should prepare annual reports describing
principal events of the year in some detail.

The school should maintain files and documentation of its major
features and activities.

The school should keep records for each student, staff person,
and faculty member in the program.

1. Number of respondents who answered the question.
2. Mean score on a five(5) point scale.
3. Standard deviation of scores.
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Statements and Variables

12. The school should prepare a long-range plan for future activity.

13. The school planners should determine any needed changes in

curriculum, staff size, number and level of student, or physical
plant, and should consider extending the program into the post-
graduate level at the appropriate time.

14. Other statements suggested by panel members

The school should be represented in the council of the university
or the parent institution.

FINANCIAL SUPPORT

1.

The school should receive one hundred percent of its financial
support from the institution with which it is affiliated.

The parent institution (or controlling agency) will provide
continuing financial support adequate to develop, innovate and
maintain the program.

The school should maintain a separate annual budget under its
own control.

The school should prepare an accurate budget and decide the
amount of the needed funds, based on the specific needs of the
school.

The institution shall provide financial support of the library school
in a manner consistent with its policies for the support of other
comparable units.

Funds should be available as needed to carry out the school's
program of teaching, research, and service, while providing for
instructional resources and facilites, research projects,
publications, and scholarships.

Funds should be available for the salaries of the academic and
non-academic staff, and should include professional
development, faculty travel, fellowships, and leaves with pay.

The general planning and budgeting processes of the institution
as awhole should include the school as an integral part.
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. Number of respondents who answered the question.
. Mean score on a five(5) point scale.
. Standard deviation of scores.
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10.

Statements and Variables

The school should share in all other supporting funds, such as
donations, grants, gifts, and endowments.

Other statements suggested by panel members

The school should actively seek to raise funds from external
sources.

The school should generate funds through consultants, training,
conference, workshops, etc.

Parent institution should be able to reduce funding if goals are
not achieved. :

PHYSICAL FACILITIES

1.

The library school should have its own building, rather than
sharing facilities.

The library school site should be located in the main library
building of the parent institution, or close to it.

Proper space, equipment, and furniture will be needed for
classrooms, offices, laboratories, study areas, assembly rooms,
and storage.

The head of the school should have a private office.

Each faculty member should have an individual office.
Instructional and research equipment (for example: audiovisual
equipment, computers, multimedia resources) should be
provided according to the needs of the school.

The physical plant should be accessible to handicapped, and
provide adequate facilities for those with special needs.

Other statements suggested by panel members

Proper facilities to train students on technical processing, use of
computers in libraries and other new technologies should be
provided.

Research activities should have proper space.

1. Number of respondents who answered the question.
2. Mean score on a five(5) point scale.
3. Standard deviation of scores.
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11.

12.

Statements and Variables

LIBRARY
The library science school should have its own library.

The library collection should meet the professional standards of
library service.

The library collection should include professional and non-
professional resources as needed for general and specialized
studies, and suitable for the level and degree of use required.

Library resources should be sufficient in size and content to
support the instructional and research program of the school.

The collection of materials in the field of library and information
science should be high-quality, and in large enough quantity.

A specific collection of materials in the field of library and
information science should be gathered in print and non-print
forms.

Selection of materials for the field of library and information
science should be a joint responsibility between the library
professional staff and the library school faculty, with the final
decisions made by the library staff.

The professional library collection should be kept up-to-date with
new developments in the field.

The collection should contain all professional library and
information science books and periodicals published in the
country.

Professional books and periodicals published by neighboring
countries in the language native to the school should be
acquired.

Professional materials published in other countries should be
selectively acquired.

Publications of international organizations in the field of library
and information science should be in the collection.

1. Number of respondents who answered the question.
2. Mean score on a five(5) point scale.
3. Standard deviation of scores.
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14.

18.

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

Statements and Variables

Older principal books that are not entirely replaced by newer
publications in the collection should be obtained, as well as back
files of principal journals.

Library materials frequently used by library science students and
faculty should be duplicated.

The number of volumes per student should be equal to the
number of volumes per student in all similar institutions in the
country.

The collection should contain sufficient reference and
bibliography works to enable library science students to study,
exercise, and evaluate the material in reference and subject
bibliography courses.

The library should have an adequate number of professional and
non-professional staff with a high level of qualifications and
experience.

The ratio of professional to non-professional staff will vary
according to the size and needs of the institution.

At least one professional librarian should be on duty whenever
the library is open.

Student assistants may be employed for certain tasks.

A highly-automated, modern communication system should be
provided for the library.

All library operations should be fully-automated, and should
present a qualified model for students in the school to observe.

An on-line public access catalog or similar modern system
should be installed and maintained.

The collection should be easily accessible to the library school.

Other statements suggested by panel members

System, OPAC, CD-ROMs etc, in a local network accessible to
the library school.

1. Number of respondents who answered the question.
2. Mean score on a five(5) point scale.
3. Standard deviation of scores.
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Statements and Variables

A collection of new forms of information (CD-ROMs) should be
maintained in the library to replace old (papers) forms.

The library should be a model for teaching, study, and research.
The main library should maintain a respectable collection on
library science to enlarge students, faculty, interaction with the

main library.

On-line access to date bases and internet is the responsibility of
the school - not the library.

ACADEMIC STAFF (faculty)

1.

The basic minimum qualification required for full-time instructors
in the library school will be a graduate professional degree in
Library Science (MLS).

Preference will be given to those with a Ph.D. degree in library
and information science with practical experience.

All faculty members should have significant professional
experience appropriate to their major fields of instruction.

Teaching experience is desirable, and each staff should teach
only courses for which fitted and met his formal study and/or
experience.

The head of the school should be a full-time faculty member,
with administrative, leadership and teaching responsibilities.

A minimum of three or four faculty members should be working
full-time.

A maximum ratio of one instructor for every twelve students, in
full-time equivalents, is desirable.

The total number of full- and part-time staff should be adequate
in number and competency to teach the courses being offered at
the school, and to give individual attention to all the students.

A variety of backgrounds is desirable on the faculty.

1

. Number of respondents who answered the question.

2. Mean score on a five(5) point scale.

3

. Standard deviation of scores.

49

49

49

50

50

50

50

50

50

4.35

4.41

4.24

4.02

470

432

4.08

4.64

4.52

0.95

0.81

0.85

1.00

0.54

0.89

0.90

0.56

0.68




10.

11.

12.

13.

14,

13

Statements and Variables

A part-time faculty is desirable to assist in carrying out the
instructional load, and to connect practical viewpoints to the
teaching activity.

The faculty members should possess intellectual awareness,
maintain an interest in research, continue their professional
growth, and should be active in professional associations.

The faculty members should not isolate themselves. They
should participate in all the activities and programs held in the
parent institution.

Faculty in the school should hold equivalent titles, and have the
same prestige and privileges, as that of the faculty in other units
of the institution.

Regular meetings of the academic staff should be held, at least
one per term.

Other statements suggested by panel members

Faculty members should have cordial relationship with senior
university library staff and undertake some research jointly with
them.

Full - time faculty should carry out research and development.

The faculty members should continue research and their
scientific growth and should be active in scientific societies.

NON-ACADEMIC STAFF

1.

The non-academic staff (i.e. executive secretary, secretaries,
clerks, clerical assistants, typists, program assistants) should
have qualifications equal to those of persons in comparable units
of the institution.

The non-academic staff should be sufficient in number,
experience, and quality, from the highest professional to the
lowest clerk.

Staff should be adequate to support the head and the faculty in
the performance of their responsibilities.
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. Number of respondents who answered the question.
. Mean score on a five(5) point scale.
. Standard deviation of scores.
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Statements and Variables

4. A minimum number of non-academic staff would be two full-time
persons.

5. A personal secretary should be assigned to the head of the
school.

6. The faculty members should have a minimum of one person to
do their secretarial work.

7. The non-academic staff will have to accomplish certain functions
and activities that require several personnel to be assigned
directly to the school.

8. The non-academic staff should have the same benefits and
privileges as those persons employed in similar work elsewhere
in the institution.

9. Other statements suggested by panel members
Staffing decision should rest with the head.

Accounting / audit assistant to help with budgeting and budget /
finance management at department level.

CURRICULUM

1. Implementing the objectives of the library school is the most
important principle in designing the curriculum.

2. The objectives of the curriculum should be carefully expressed
and periodically examined.

3. The curriculum should consist of a unified series of formal
courses, practical training, field trips, and other educational
experiences.

4. The curriculum should emphasize fundamental principles,
applications, and processes for all types of library and
information centers, and the services they provide.

5.. The curriculum should include the basic courses in library and

information science.
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11.

12.

13.

14,

18.

16.

17.

18.

19,

Statements and Variables

The curriculum should show evidence of a proper sequence of
courses, and a balance among units of instruction.

The content of the library school curriculum should include
courses devoted to information science and specialization.

The curriculum should be flexible in providing different types and
levels of learning experiences in the program.

The library school curriculum should be revised periodically,
based on present and future needs.

The curriculum should attempt to provide a foundation for
graduate study in the field of library and information science.

The curriculum of the library school should cover at least the
following Core courses: classification and cataloging, reference
materials and services, library management, collection
development, computers in libraries, introduction to library and
information science, and technical services.

All students will be required to take library science Core and
advanced courses, in addition to liberal arts courses.

The Core courses should be taken during the first year.

The curriculum should also cover subject specialization, elective
courses, and cultural courses.

All instruction presented by the library school should be at the
university level.

The school should maintain and improve the quality of teaching
by introducing new methods and techniques.

Modern aids to teaching should be used in the school.
Teaching methods should include the following: lectures,
seminars, research, case studies, discussion groups, practical

work, field work, oral and written tests, and practical training.

The school should have a written syllabus or course description
for the entire curriculum.

1. Number of respondents who answered the question.
2. Mean score on a five(5) point scale.
3. Standard deviation of scores.
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21.

22.

23.

24,

Statements and Variables

A written syllabus that identifies each student's responsibiliies,
and the form of evaluation, should be made available to students
in each course.

Each course in the curriculum shall have an updated description.

Each student should be assigned a personal guidance adviser in
the program.

Each school must determine the quality and quantity of the
required and elective courses that each student needs to pass.

Other statements suggested by panel members
Regular quality assessment of program.

Regular student evaluation of faculty/ program.

CONTINUING EDUCATION

1.

A program of continuing education in library and information
science should have its own specific objectives and budget.

The library school should provide a continuing education
program for all practicing library and information science
personnel, whether they remain within one position category or
are preparing to move into a higher one.

Continuing education should be designed to keep practicing
library and information science personnel equally advanced in
their areas of specialization.

Continuing education should include both formal and informal
learning situations, and need not to be limited to subjects'
offerings in library school.

The library school should offer short and intensive courses and
workshops for the advantage of all practicing library and
information personnel.

Distance education, interactive video, and other technologies
should be provided to reach practicing librarians in rural and
distant areas.
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7. The school should issue a certificate of completion for those who

complete the continuing education session.

8. Other statements suggested by panel members
Continuing education programs jointly with the professional
association.
Continuing education could be financed by its users (their
institution).

ADMISSION OF STUDENTS
Standards for admission to the school should be the same as
those prescribed by the institution for other bachelor degree
programs. The criteria for selection of the prospective students
should be clearly stated in a formal document. These criteria
should be made known to the prospective students (applicants).
The school should not select or reject applicants on the basis of
age, sex, religion, color, politics, nationality, family prestige, race,
wealth, lifestyle, or physical disability. Each school will determine
its own method of judging applicants.
Admission to the program leading to the bachelor degree shall
be based upon the following entrance requirements:

1. Graduation from an accredited secondary school with a strong
academic record.

2. An interview with the head of the school or at least two faculty
members.

3. Anhigh level of intelligence.

4. Astrong desire and capability of working with people of different
backgrounds.

5. High standards of scholarship and broad interests.

6. Problem solving ability.

7. Competence in the English language.

8. Quality of letters of reference.

1

. Number of respondents who answered the question.

2. Mean score on a five(5) point scale.
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9. Local, national, or international entrance examinations may be
desirable.

10. Evidence of good health.

11. Other statements suggested by panel members

Competence in native language and one foreign language at
least.

Similar entrance qualifications as at other university.

A strong motivation to work with information - processes - not
because they like books and reading.

COMPLETION REQUIREMENTS

1. The program's requirements should not be lower than the
requirements of a comparable school within the parent institution.

2. Awiritten statement of all the requirements for completion of the
degree should be available to the students.

3. Students and prospective students should have a full
understanding of all the requirements.

4. The hours required for the bachelors degree should range from
125-135 credit hours.

5. Thestudentis responsible for maintaining a minimum academic
grade average consistent with the standard of university for
graduation.

6. The student should complete all the requirements within a period
of twelve semesters or less.

7. Students must complete all the requirements before being
granted the bachelor degree certificate.

8. Other statements suggested by panel members.

1. Number of respondents who answered the question.
2. Mean score on a five(5) point scale.
. Standard deviation of scores.
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RESULT OF THE PROPOSED STANDARDS
[EwUL1 VP TAE FROPOSED STANDARDS

The following pages present the results for the proposed
standards according to the international panels responded from
developing countries.

. 1
tatements and Variables N MEAN 2 S.D.

LOCUs

1. The School of Library and Information Science should be part of 26 458 086
an institution that awards a bachelor degree or equivalent
credential.

2. The school should affiliate with universities and give instruction at 25 460 087

the university level, since this will provide the cultural and
academic standards and the teaching facilities needed.

3. The library school should operate as independent unit, and 25 340 1.38
should achieve academic levels equal to other university schools.

GOALS

The library schools must determine their own goals and 17 476 044
purposes, which should be clearly stated in a formal document:

Here are some potential goals:

1. To produce qualified library personnel. 26 485 046

2. To determine the types of libraries and librarianship for which 25 356 1.16
personnel will be prepared.

3. To provide for the needs of the institutions that will employ their 26 415 119
graduates.

4. To offer the type of education and training that will best enable 26 462 090

their students to carry on these tasks.

1. Number of respondents who answered the question.
2.Mean score on a five(5) point scale.
3. Standard deviation of scores.
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Statements and Variables N' MEAN? s.p?

OBJECTIVES

The objectives of the Library and Information Science Program
are:

l. General Objectives
The undergraduate library and information science program will
promote general objectives, derived from its goals and those of
the university, which are clearly stated in a formal documeni:

1. To prepare librarians for one, or more than one, type of library or 26 465 0.85
information center, as required by the needs of the country.

2. To establish the foundations of librarianship in the country. 26 435 0.80

3. To satisfy the local demand for ideas, and for solutions to 26 415 1.01
professionals' problems.

4. To provide an introduction to the basic principles and practices of 26 442 095
library services.

5. To conduct research in the field of library and information science 26 4.31 0.93

pertinent to the needs of the country.

I. Specific Objectives

The undergraduate library and information science program will
fulfill specific objectives, derived from its goals, which are clearly
stated in a formal document:

1. To prepare sufficient numbers of library personnel with the 26 4.81 0.40
knowledge and skills that will meet the employment requirements
of academic, public, special, and school libraries and information

centers.

2. To assist each library school in determining and formulating 26 415 0.83
specific objectives to provide for the needs of library personnel in
the country.

3. To educate sufficient indigenous personnel at non-professional 26 396 0096

levels to staff library and information centers.

4. To train sufficient indigenous librarians and information 26 365 1.32
specialists to occupy leading positions in the field of library and
information science.

5. To offer training for leadership in the profession of library and 26 346 1.36
information science.




10.

11.

12.

Statements and Variables

To provide continuing education for practicing librarians to keep
up-to-date with new developments.

To publish professional journals, monographs, textbooks, and
teaching materials concerning the problems of the profession in
the country and new developments in the field.

To sponsor international conferences and seminars in the field of
library and information science(i.e. IFLA, UNESCO).

To integrate professional concepts with the social, political,
economic, and cultural aspects of the environment.

To encourage and stimulate research in the field of library and
information science to identify problems facing the profession in
the country.

To establish a strong, respected, indigenous profession relevant
to the needs of the country, with well-trained and highly skilled
personnel, imbued with the philosophy of the professional
librarian.

To establish consultant services for librarianship in the country.

ADMINISTRATION

1.

The library school should have an equal designation and a
similar organizational level as that of comparable programs in the
parent institution.

The library school should have a clearly defined position in the
organizational plan of the institution.

The head of the library school should have title, status, salary,
and authority comparable to heads of similar units in the parent
institution.

The head of the school should report to the chief academic
officer, or to the same person to whom heads of comparable
schools report.

The head should have the authority to select students, to
recommend faculty and staff, and to design, revise and develop
the curriculum, with the cooperation of the faculty.

The head should have sufficient academic qualifications,
experience, leadership skills, administrative abilities, and
understanding of developments in the field.
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1.

12.

13.

Statements and Variables

The head of the school should make all decisions, with
consultation among the staff.

The school newsletter or bulletin should publish information on
policies, regulations,. requirements, and activities concerning the
school.

The head of the school should prepare annual reports describing
principal events of the year in some detail.

The school should maintain files and documentation of its major
features and activities.

The school should keep records for each student, staff person,
and faculty member in the program.

The school should prepare a long-range plan for future activity.

The school planners should determine any needed changes in
curriculum, staff size, number and level of student, or physical
plant, and should consider extending the program into the post-
graduate level at the appropriate time.

FINANCIAL SUPPORT

1.

The school should receive one hundred percent of its financial
support from the institution with which it is affiliated.

The parent institution (or controlling agency) will provide
continuing financial support adequate to develop, innovate and
maintain the program.

The school should maintain a separate annual budget under its
own control.

The school should prepare an accurate budget and decide the
amount of the needed funds, based on the specific needs of the
school.

The institution shall provide financial support of the library school
in a manner consistent with its policies for the support of other
comparable units.

Funds should be available as needed to carry out the school's
program of teaching, research, and service, while providing for
instructional resources and facilities, research projects,
publications, and scholarships.
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7. Funds should be available for the salaries of the academic and

non-academic staff, and should include professional
development, faculty travel, fellowships, and leaves with pay.

The general planning and budgeting processes of the institution
as a whole should include the school as an integral part.

The school should share in all other supporting funds, such as
donations, grants, gifts, and endowments.

PHYSICAL FACILITIES

1.

The Iibrarybschool should have its own building, rather than
sharing facilities.

2. The library school site should be located in the main library
building of the parent institution, or close to it.

3. Proper space, equipment, and furniture will be needed for
classrooms, offices, laboratories, study areas, assembly rooms,
and storage.

4. The head of the school should have a private office.

5. Each faculty member should have an individual office.

6. Instructional and research equipment (for example: audiovisual
equipment, computers, multimedia resources) should be
provided according to the needs of the school.

7. The physical plant should be accessible to handicapped, and
provide adequate facilities for those with special needs.

LIBRARY

1. The library science school should have its own library.

2. Thelibrary collection should meet the professional standards of
library service.

3. The library collection should include professional and non-
professional resources as needed for general and specialized
studies, and suitable for the level and degree of use required.

4. Library resources should be sufficient in size and content to
support the instructional and research program of the school.

5. The collection of materials in the field of library and information

science should be high-quality, and in large enough quantity.
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14,

15.

16.

17.

18.

19.

Statements and Variables

A specific collection of materials in the field of library and
information science should be gathered in print and non-print
forms.

Selection of materials for the field of library and information
science should be a joint responsibility between the library
professional staff and the library school faculty, with the final
decisions made by the library staff.

The professional library collection should be kept up-to-date with
new developments in the field.

The collection should contain all professional library and
information science books and periodicals published in the
country.

Professional books and periodicals published by neighboring
countries in the language native to the school should be
acquired.

Professional materials published in other countries should be
selectively acquired.

Publications of international organizations in the field of library
and information science should be in the collection.

Older principal books that are not entirely replaced by newer
publications in the collection should be obtained, as well as back
files of principal journals.

Library materials frequently used by library science students and
faculty should be duplicated.

The number of volumes per student should be equal to the
number of volumes per student in all similar institutions in the
country.

The collection should contain sufficient reference and
bibliography works to enable library science students to study,
exercise, and evaluate the material in reference and subject
bibliography courses.

The library should have an adequate number of professional and
non-professional staff with a high level of qualifications and
experience.

The ratio of professional to non-professional staff will vary
according to the size and needs of the institution.

At least one professional librarian should be on duty whenever
the library is open.
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20.

21.

22.

23.

24.

Statements and Variables

Student assistants may be employed for certain tasks.

A highly-automated, modern communication system should be
provided for the library.

All library operations should be fully-automated, and should
present a qualified model for students in the school to observe.

An on-line public access catalog or similar modern system
should be installed and maintained.

The collection should be easily accessible to the library school.

ACADEMIC STAFF (faculty)

1.

10.

The basic minimum qualification required for full-time instructors
in the library school will be a graduate professional degree in
Library Science (MLS).

Preference will be given to those with a Ph.D. degree in library
and information science with practical experience.

All faculty members should have significant professional
experience appropriate to their major fields of instruction.

Teaching experience is desirable, and each staff should teach
only courses for which fitted and met his formal study and/or
experience.

The head of the school should be a full-time faculty member,
with administrative, leadership and teaching responsibilities.

A minimum of three or four faculty members should be working
full-time.

A maximum ratio of one instructor for every twelve students, in
full-time equivalents, is desirable.

The total number of full- and part-time staff should be adequate
in number and competency to teach the courses being offered at
the school, and to give individual attention to all the students.

A variety of backgrounds is desirable on the faculty.
A part-time faculty is desirable to assist in carrying out the

instructional load, and to connect practical viewpoints to the
teaching activity.
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11.

12.

13.

14.

Statements and Variables

The faculty members should possess intellectual awareness,
maintain an interest in research, continue their professional
growth, and should be active in professional associations.

The faculty members should not iéolate themselves. They
should participate in all the activities and programs held in the
parent institution.

Faculty in the school should hold equivalent titles, and have the
same prestige and privileges, as that of the faculty in other units
of the institution.

Regular meetings of the academic staff should be held, at least
one per term.

NON-ACADEMIC STAFF

1.

The non-academic staff (i.e. executive secretary, secretaries,
clerks, clerical assistants, typists, program assistants) should
have qualifications equal to those of persons in comparable units
of the institution.

The non-academic staff should be sufficient in number,
experience, and quality, from the highest professional to the
lowest clerk.

Staff should be adequate to support the head and the faculty in
the performance of their responsibilities.

A minimum number of non-academic staff would be two full-time
persons.

A personal secretary should be assigned to the head of the
school.

The faculty members should have a minimum of one person to
do their secretarial work.

The non-academic staff will have to accomplish certain functions
and activities that require several personnel to be assigned
directly to the school.

The non-academic staff should have the same benefits and
privileges as those persons employed in similar work elsewhere
in the institution.
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Statements and Variables

CURRICULUM

1.

10.

1.

12.

13.

14.

15.

Implementing the objectives of the library school is the most
important principle in designing the curriculum.

The objectives of the curriculum should be carefully expressed
and periodically examined.

The curriculum should consist of a unified series of formal
courses, practical training, field trips, and other educational
experiences.

The curriculum should emphasize fundamental principles,
applications, and processes for all types of library and
information centers, and the services they provide.

The curriculum should include the basic courses in library and
information science.

The curriculum should show evidence of a proper sequence of
courses, and a balance among units of instruction.

The content of the library school curriculum should include
courses devoted to information science and specialization.

The curriculum should be flexible in providing different types and
levels of learning experiences in the program.

The library school curriculum should be revised periodically,
based on present and future needs.

The curriculum should attempt to provide a foundation for
graduate study in the field of library and information science.

The curriculum of the library school should cover at least the
following Core courses: classification and cataloging, reference
materials and services, library management, collection
development, computers in libraries, introduction to library and
information science, and technical services.

All students will be required to take library science Core and
advanced courses, in addition to liberal arts courses.

The Core courses should be taken during the first year.

The curriculum should also cover subject specialization, elective
courses, and cultural courses.

All instruction presented by the library school should be at the
university level.
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16.

17.

18.

19.

20.

21.

22.

23.

Statements and Variables
The school should maintain and improve the quality of teaching
by introducing new methods and techniqgues.
Modern aids to teaching should be used in the school.
Teaching methods should include the following: lectures,
seminars, research, case studies, discussion groups, practical

work, field work, oral and written tests, and practical training.

The school should have a written syllabus or course description
for the entire curriculum.

A written syllabus that identifies each student's responsibilities,
and the form of evaluation, should be made available to students
in each course.

Each course in the curriculum shall have an updated description.

Each student should be assigned a personal guidance adviser in
the program.

Each school must determine the quality and quantity of the
required and elective courses that each student needs to pass.

CONTINUING EDUCATION

1.

A program of continuing education in library and information
science should have its own specific objectives and budget.

The library school should provide a continuing education
program for all practicing library and information science
personnel, whether they remain within one position category or
are preparing to move into a higher one.

Continuing education should be designed to keep practicing
library and information science personnel equally advanced in
their areas of specialization.

Continuing education should include both formal and informal
learning situations, and need not to be limited to subjects'
offerings in library school.

The library school should offer short and intensive courses and
workshops for the advantage of all practicing library and
information personnel.

Distance education, interactive video, and other technologies
should be provided to reach practicing librarians in rural and
distant areas.
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Statements and Variables

7. The school should issue a cerfificate of completion for those who
complete the continuing education session.

ADMISSION OF STUDENTS

Standards for admission to the school should be the same as
those prescribed by the institution for other bachelor degree
programs. The criteria for selection of the prospective students
should be clearly stated in a formal document. These criteria
should be made known to the prospective students (applicants).
The school should not select or reject applicants on the basis of
age, sex, religion, color, politics, nationality, family prestige, race,
wealth, lifestyle, or physical disability. Each school will determine
its own method of judging applicants.

Admission to the program leading to the bachelor degree shall
be based upon the following entrance requirements:

1. Graduation from an accredited secondary school with a strong
academic record.

2. An interview with the head of the school or at least two faculty
members.

3. A high level of intelligence.

4. Astrong desire and capability of working with people of different
backgrounds.

5. High standards of scholarship and broad interests.
6. Problem solving ability.

7. Competence in the English language.

8. Quality of letters of reference.

9. Local, national, or international entrance examinations may be
desirable.

10. Evidence of good health.

COMPLETION REQUIREMENTS

1. The program's requirements should not be lower than the
requirements of a comparable school within the parent institution.

2. Awriitten statement of all the requirements for completion of the
degree should be available to the students.
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Statements and Variables

Students and prospective students should have a full
understanding of all the requirements.

The hours required for the bachelors degree should range from
125-135 credit hours.

The student is responsible for maintaining a minimum academic
grade average consistent with the standard of university for
graduation.

The student should complete all the requirements within a period
of twelve semesters or less.

Students must complete all the requirements before being
granted the bachelor degree certificate.
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RESULT OF THE PROPOSED STANDARDS

The following pages present the results for the proposed
standards according to the international panels responded from
developed countries.

Statements and Variables

LOCUS

1.

The School of Library and Information Science should be part of
an institution that awards a bachelor degree or equivalent
credential.

2. The school should affiliate with universities and give instruction at
the university level, since this will provide the cultural and
academic standards and the teaching facilities needed.

3. The library school should operate as independent unit, and
should achieve academic levels equal to other university schools.

GOALS

The library schools must determine their own goals and

purposes, which should be clearly stated in a formal document:

1.

Here are some potential goals:
To produce qualified library personnel.

To determine the types of libraries and librarianship for which
personne! will be prepared.

To provide for the needs of the institutions that will employ their
graduates.

To offer the type of education and training that will best enable
their students to carry on these tasks.

WN -

. Number of respondents who answered the question.
. Mean score on a five(5) point scale.
. Standard deviation of scores.
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Statements and Variables N' MEAN2s.D.?

OBJECTIVES

The objectives of the Library and Information Science Program
are:

l. General Objectives
The undergraduate library and information science program will
promote general objectives, derived from its goals and those of

the university, which are clearly stated in a formal document:

1. To prepare librarians for one, or more than one, type of library or 23 448 0.79
information center, as required by the needs of the country.

2. To establish the foundations of librarianship in the country. 23 396 1.02

3. To satisfy the local demand for ideas, and for solutions to 23 400 0.80
professionals’ problems.

4. To provide an introduction to the basic principles and practices of 23 443 073
library services.

5. To conduct research in the field of library and information science 23 452 090

pertinent to the needs of the country.

|. Specific Objectives

The undergraduate library and information science program will
fulfill specific objectives, derived from its goals, which are clearly
stated in a formal document:

1. To prepare sufficient numbers of library personnel with the 22 409 127
knowledge and skills that will meet the employment requirements
of academic, public, special, and school libraries and information

centers.

2. To assist each library school in determining and formulating 21 352 098
specific objectives to provide for the needs of library personnel in
the country.

3. To educate sufficient indigenous personnel at non-professional 21 271 1.01

levels to staff library and information centers.

4. To ftrain sufficient indigenous librarians and information 23 443 1.04
specialists to occupy leading positions in the field of library and
information science.

5. To offer training for leadership in the profession of library and 22 445 1.06
information science.




10.

11.

12.

Statements and Variables

To provide continuing education for practicing librarians to keep
up-to-date with new developments.

To publish professional journals, monographs, textbooks, and
teaching materials concerning the problems of the profession in
the country and new developments in the field.

To sponsor international conferences and seminars in the field of
library and information science(i.e. IFLA, UNESCO).

To integrate professional concepts with the social, political,
economic, and cultural aspects of the environment.

To encourage and stimulate research in the field of library and
information science to identify problems facing the profession in
the country.

To establish a strong, respected, indigenous profession relevant
to the needs of the country, with well-trained and highly skilled
personnel, imbued with the philosophy of the professional
librarian.

To establish consultant services for librarianship in the country.

ADMINISTRATION

1.

The library school should have an equal designation and a
similar organizational level as that of comparable programs in the
parent institution.

The library school should have a clearly defined position in the
organizational plan of the institution.

The head of the library school should have title, status, salary,
and authority comparable to heads of similar units in the parent
institution.

The head of the school should report to the chief academic

officer, or to the same person to whom heads of comparable

schools report.

The head should have the authority to select students, to
recommend faculty and staff, and to design, revise and develop
the curriculum, with the cooperation of the faculty.

The head should have sufficient academic qualifications,
experience, leadership skills, administrative abilities, and
understanding of developments in the field.
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10.

11.

12

13.

Statements and Variables

The head of the school should make all decisions, with
consultation among the staff.

The school newsletter or bulletin should publish information on
policies, regulations, requirements, and activities concerning the
school.

The head of the school should prepare annual reports describing
principal events of the year in some detail.

The school should maintain files and documentation of its major
features and activities.

The school should keep records for each student, staff person,
and faculty member in the program.

The school should prepare a long-range plan for future activity.

The school planners should determine any needed changes in
curriculum, staff size, number and level of student, or physical
plant, and should consider extending the program into the post-
graduate level at the appropriate time.

FINANCIAL SUPPORT

1.

The school should receive one hundred percent of its financial
support from the institution with which it is affiliated.

The parent institution (or controlling agency) will provide
continuing financial support adequate to develop, innovate and
maintain the program.

The school should maintain a separate annual budget under its
own control.

The school should prepare an accurate budget and decide the
amount of the needed funds, based on the specific needs of the
school.

The institution shall provide financial support of the library school
in a manner consistent with its policies for the support of other
comparable units.

Funds should be available as needed to carry out the school's
program of teaching, research, and service, while providing for
instructional resources and facilites, research projects,
publications, and scholarships.
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Statements and Variables

7. Funds should be available for the salaries of the academic and

non-academic staff, and should include professional
development, faculty travel, fellowships, and leaves with pay.

8. The general planning and budgeting processes of the institution
as a whole should include the school as an integral part.

9. The school should share in all other supporting funds, such as
donations, grants, gifts, and endowments.

PHYSICAL FACILITIES

1. The library school should have its own building, rather than
sharing facilities.

2. The library school site should be located in the main library
building of the parent institution, or close to it.

3. Proper space, equipment, and furniture will be needed for
classrooms, offices, laboratories, study areas, assembly rooms,
and storage.

4. The head of the school should have a private office.

5. Each faculty member should have an individual office.

6. Instructional and research equipment (for example: audiovisual
equipment, computers, multimedia resources) should be
provided according to the needs of the school.

7. The physical plant should be accessible to handicapped, and
provide adequate facilities for those with special needs.

LIBRARY

1. The library science school should have its own library.

2. Thelibrary collection should meet the professional standards of
library service.

3. The library collection should include professional and non-
professional resources as needed for general and specialized
studies, and suitable for the level and degree of use required.

4. Library resources should be sufficient in size and content to
support the instructional and research program of the school.

5. The collection of materials in the field of library and information

science should be high-quality, and in large enough quantity.
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6.

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

Statements and Variables

A specific collection of materials in the field of library and
information science should be gathered in print and non-print
forms.

Selection of materials for the field of library and information
science should be a joint responsibility between the library
professional staff and the library school faculty, with the final
decisions made by the library staff.

The professional library collection should be kept up-to-date with
new developments in the field.

The collection should contain all professional library and
information science books and periodicals published in the
country.

Professional books and periodicals published by neighboring
countries in the language native to the school should be
acquired.

Professional materials published in other countries should be
selectively acquired.

Publications of international organizations in the field of library
and information science should be in the collection.

Older principal books that are not entirely replaced by newer
publications in the collection should be obtained, as well as back
files of principal journals.

Library materials frequently used by library science students and
faculty should be duplicated.

The number of volumes per student should be equal to the
number of volumes per student in all similar institutions in the
country.

The collection should contain sufficient reference and
bibliography works to enable library science students to study,
exercise, and evaluate the material in reference and subject
bibliography courses.

The library should have an adequate number of professional and
non-professional staff with a high level of qualifications and
experience.

The ratio of professional to non-professional staff will vary
according to the size and needs of the institution.

At least one professional librarian should be on duty whenever
the library is open.
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20.

21.

22.

23.

24.

Statements and Variables

Student assistants may be employed for certain tasks.

A highly-automated, modern communication system should be
provided for the library.

All library operations should be fully-automated, and should
present a qualified model for students in the school to observe.

An on-line public access catalog or similar modern system
should be installed and maintained.

The collection should be easily accessible to the library school.

ACADEMIC STAFF (faculty)

1.

10.

The basic minimum qualification required for full-time instructors
in the library school will be a graduate professional degree in
Library Science (MLS).

Preference will be given to those with a Ph.D. degree in library
and information science with practical experience.

All faculty members should have significant professional
experience appropriate to their major fields of instruction.

Teaching experience is desirable, and each staff should teach
only courses for which fitted and met his formal study and/or
experience.

The head of the school should be a full-time faculty member,
with administrative, leadership and teaching responsibilities.

A minimum of three or four faculty members should be working
full-time.

A maximum ratio of one instructor for every twelve students, in
full-time equivalents, is desirable.

The total number of full- and part-time staff should be adequate
in number and competency to teach the courses being offered at
the school, and to give individual attention to all the students.

A variety of backgrounds is desirable on the faculty.
A part-time faculty is desirable to assist in carrying out the

instructional load, and to connect practical viewpoints to the
teaching activity.
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11.

12

13.

14.

Statements and Variables

The faculty members should possess intellectual awareness,
maintain an interest in research, continue their professional
growth, and should be active in professional associations.

The faculty members should not isolate themselves. They
should participate in all the activities and programs held in the
parent institution.

Faculty in the school should hold equivalent titles, and have the
same prestige and privileges, as that of the faculty in other units
of the institution.

Regular meetings of the academic staff should be held, at least
one per term.

NON-ACADEMIC STAFF

1.

The non-academic staff (i.e. executive secretary, secretaries,
clerks, clerical assistants, typists, program assistants) should
have qualifications equal to those of persons in comparable units
of the institution.

The non-academic staff should be sufficient in number,
experience, and quality, from the highest professional to the
lowest clerk.

Staff should be adequate to support the head and the faculty in
the performance of their responsibilities.

A minimum number of non-academic staff would be two full-time
persons.

A personal secretary should be assigned to the head of the
school.

The faculty members should have a minimum of one person to
do their secretarial work.

The non-academic staff will have to accomplish certain functions
and activities that require several personnel to be assigned
directly to the school.

The non-academic staff should have the same benefits and
privileges as those persons employed in similar work elsewhere
in the institution.

CURRICULUM

1.

Implementing the objectives of the library school is the most
important principle in designing the curriculum.
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10.

11.

12.

13:

14,

15.

16.

17.

Statements and Variables

The objectives of the curriculum should be carefully expressed
and periodically examined.

The curriculum should consist of a unified series of formal
courses, practical training, field trips, and other educational
experiences.

The curriculum should emphasize fundamental principles,
applications, and processes for all types of library and
information centers, and the services they provide.

The curriculum should include the basic courses in library and
information science.

The curriculum should show evidence of a proper sequence of
courses, and a balance among units of instruction.

The content of the library school curriculum should include
courses devoted to information science and specialization.

The curriculum should be flexible in providing different types and
levels of learning experiences in the program.

The library school curriculum should be revised periodically,
based on present and future needs.

The curriculum should attempt to provide a foundation for
graduate study in the field of library and information science.

The curriculum of the library school should cover at least the
following Core courses: classification and cataloging, reference
materials and services, library management, collection
development, computers in libraries, introduction to library and
information science, and technical services.

All students will be required to take library science Core and
advanced courses, in addition to liberal arts courses.

The Core courses should be taken during the first year.

The curriculum should also cover subject specialization, elective
courses, and cultural courses.

All instruction presented by the library school should be at the
university level.

The school should maintain and improve the quality of teaching
by introducing new methods and techniques.

Modern aids to teaching should be used in the school.
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18.

19.

20.

21.

22.

23.

Statements and Variables

Teaching methods should include the following: lectures,
seminars, research, case studies, discussion groups, practical
work, field work, oral and written tests, and practical training.

The school should have a written syllabus or course description
for the entire curriculum.

A written syllabus that identifies each student's responsibilities,
and the form of evaluation, shouild be made available to students
in each course.

Each course in the curriculum shall have an updated description.

Each student should be assigned a personal guidance adviser in
the program.

Each school must determine the quality and quantity of the
required and elective courses that each student needs to pass.

CONTINUING EDUCATION

1.

A program of continuing education in library and information
science should have its own specific objectives and budget.

The library school should provide a continuing education
program for all practicing library and information science
personnel, whether they remain within one position category or
are preparing to move into a higher one.

Continuing education should be designed to keep practicing
library and information science personnel equally advanced in
their areas of specialization.

Continuing education should include both formal and informal
learning situations, and need not to be limited to subjects’
offerings in library school.

The library school should offer short and intensive courses and
workshops for the advantage of all practicing library and
information personnel.

Distance education, interactive video, and other technologies
should be provided to reach practicing librarians in rural and
distant areas.

The school should issue a certificate of completion for those who
complete the continuing education session.
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Statements and Variables

ADMISSION OF STUDENTS

Standards for admission to the school should be the same as
those prescribed by the institution for other bachelor degree

programs. The criteria for selection of the prospective students

should be clearly stated in a formal document. These criteria
should be made known to the prospective students (applicants).
The school should not select or reject applicants on the basis of
age, sex, religion, color, politics, nationality, family prestige, race,
wealth, lifestyle, or physical disability. Each school will determine
its own method of judging applicants.

Admission to the program leading to the bachelor degree shall
be based upon the following entrance requirements:

Graduation from an accredited secondary school with a strong
academic record.

An interview with the head of the school or at least two faculty
members.

A high level of intelligence.

A strong desire and capability of working with people of different
backgrounds.

High standards of scholarship and broad interests.
Problem solving ability.

Competence in the English language.

Quality of letters of reference.

Local, national, or international entrance examinations may be
desirable.

10. Evidence of good health.

COMPLETION REQUIREMENTS

1.

The program's requirements should not be lower than the
requirements of a comparable school within the parent institution.

A written statement of all the requirements for completion of the
degree should be available to the students.

Students and prospective students should have a full
understanding of all the requirements.
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Statements and Variables

The hours required for the bachelors degree should range from
125-135 credit hours.

The student is responsible for maintaining a minimum academic
grade average consistent with the standard of university for
graduation.

The student should complete all the requirements within a period
of twelve semesters or less.

Students must complete all the requirements before being
granted the bachelor degree certificate.
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