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Abstract

This study is meant to seek the opinions of EFL teachers regarding the
program that implemented in the third primary at Bahraini public schools.
This study an attempt to analyse the most important issues in the program

and the teaching learning process as a whole.

To achieve this objective the researcher designed a questionnaire consists of
28 statements, covering different aspects of teaching English in the third
primary program that are related to curriculum implementation only,
because the subjects are concerned only with this part. All schools that have
third primary classes were given the questionnaire. SPSS Package was used
too to determine the reliability of the questionnaire. Results of the
questionnaire were statistically analyzed. Percentages, Standard Deviations

and frequencies were the main statistical procedures in this research.

The study reveals that most of the components of the third primary program
are suitable. The results show that 92% of teachers believe that the
ministry’s decision to start teaching English from the third primary is
successful, although there are certain weaknesses that should be tackled.
The study presents some suggestions that can be useful to improve the

program.
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Chapter 1

Introduction

English is the only foreign language that has had a significant impact
on the whole Bahraini educational system. It is taught as a compulsory
subject in Bahrain public schools. Students start studying English in the
fourth primary.

In September 2000 the Ministry of Education in Bahrain decided to
introduce English starting from third primary in all public schools.
There was no research - to the best knowledge of this researcher - done
before taking this decision. On the contrary, Al-Halwachy (1998), in
his research on the possibility of teaching English language in the first
primary at public schools in Bahrain, cautioned that the Ministry of
Education should be careful about teaching English in the early school
years. However, the decision was curried out.

In June 2001 teachers reported that they were having many problems in
teaching English in third primary. Some teachers argued that the

curriculum was not suitable for children at this age. Some other



teachers claimed that two periods per week were insufficient, and they
wanted more time. Some claimed that pupils at this age face difficulty
in writing in English, which is different from Arabic (Dewer, 2001).
However, the Directorate of Curricula did not make any meaningful
modification to the preceding decision (Dewer, 2001). Because of all
this the researcher decided to make this study, which might give an
evidence notification of whether there are certain problems facing
introducing English in the third primary.

Objectives of the study

The main objective of the study is to seek the opinions of EFL teachers
regarding the program implemented in the third primary at Bahraini
public schools:
[) The Book chosen for third primary with relation to the pupils’
characteristics.
2) The time, which is two periods per week.
3) The educational experiences related to English such as:
e Fun with Writing Booklet.
e The song cassette.

e The stories.
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4) Evaluation procedures and methods.

5) The educational supervision.

6) The school humanistic and technical support.

7) Teachers’ attitude toward the decision of teaching English in the
third primary.

8) Teachers’ attitude toward teaching English in the first primary.

Purpose of the study

The Ministry of Education in Bahrain decided to teach English from the
third primary rather than from fourth primary. This decision needs to be
evaluated and studied carefully and continuously. Any program has to
be tested to find out its feasibility.

This study is meant to seek the opinions of EFL teachers regarding the
program because they are the people in the practical field. They are the
ones to implement the program. This method is perhaps one of the
ways to find about the new program weaknesses.

The English language is very important in Bahrain and without

mastering it many people will not have the chance to study abroad or



have good jobs. From this point it can be realized that the pupils who
are not taught at the appropriate time may end in failure.

This study analyses the most important issues in the program and the
teaching learning process as a whole, which can be useful for the
educators interested in this field.

Research Questions

One major research question was addressed and eight sub-research
questions were formulated in this study. The main question was:

‘What are the opinions of EFL teachers toward the program
implemented in the third primary at Bahraini public schools?

To see the result of the main question, results of the following eight
questions were sought:

Question (I): Is the book chosen for the third primary suitable to the
pupils in this age? Does it meet their needs?

Question (II): Is time devoted to teach English in the third primary,
which is two periods per week, sufficient and appropriate?

Question (III): Are the educational experiences in the third primary
related to the aims and objectives? Do they enrich the teaching-learning

process?



Question (IV): Are evaluation procedures and methods valid and
reliable?

Question (V): Is the educational supervision helpful to the teachers?
Question (VI): Does the school give humanistic and technical support
in teaching English to the third primary?

Question (VII): Is the ministry’s decision successful?

Question (VIII): Is it better to start teaching English from the first

primary?

Limitations of the Study:

The limitations of the study are as follows:
1. The Ministry’s decision has been implemented for only one year and
a half, which leads some subjects to give immature responses.

Definition of Terms:

* English as a foreign language (EFL ): This term is used to identify the

role of English in countries where it is taught as a subject in schools but
not used as medium of instruction in education nor as a means of
communication (e.g. in government, business, or industry) within the

country .



*English as a second language (ESL): The use of English either in

English-speaking countries or in countries where English is widely
used in education and public life.

*English as a second language (ESL): The use of English either in

English-speaking countries or in countries where English is widely
used in education and public life.

*Educational program: is a series of planned lessons including aims,

objectives, content, activities, methodology, and suitable tools of
assessment to develop specific language skills among the subjects of
the sample.

* Teacher’s Book : is a guide for the English teacher. It contains lesson

plans and tests. (See Appendix E).
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Chapter 2

REVIEW OF RELATED LITERATURE

This chapter focuses on some of the most important factors related to
teaching the second language rather than focusing only on one factor.

There are four main factors to be considered here, firstly; the linguistic
distance between the two languages (first language & second language)
(Walqui, 2000). Secondly; students’ level of proficiency in the native

language and their knowledge of the second language(Walqui, 2000).

Thirdly, the optimal age to teach the second language( Asher & Garcia,

1982).Fourthly, the quality of educational programs can be one of the
most important factors as well(Ministry of Education, 1996). These
factors will be reviewed in the following pages.

Language Distance:

Specific languages can be more or less difficult to learn, depending on
how different from or similar they are to the languages the learner

already knows.



Walqui (2000 p.p 1-2) states the following:

At the Defense Language Institute in Monterey. California.
for example. languages are placed in four -categories
depending on their average learning difficulty from the
perspective of the native English speaker. The basic
intensive language course, which brings a student to an
intermediate level, can be as short as 24 weeks for languages
such as Dutch or Spanish which are I[ndo-European
languages and use the same writing system as English, or as
long as 65 weeks for languages such as Arabic. Korean or
Vietnamese which are members of other languages families
and use different writing systems .

The Language Distance factor is very important when teaching English
to Arab learners. English writing system can be very difficult to them
and they need a long period of time to master not only writing in
English but also reading it.

Native Language proficiency:

The student’s level of proficiency in the native language including not
only oral language and literacy, but also metalinguistic development
training in formal and academic features of language use. The more
academically sophisticated the student’s native language knowledge
and abilities, the easier it will be for that student to learn a second
language. This helps explain why foreign exchange students tend to be
successful in American high school classes (Walqi 2000,Ibid).

This factor shows that in order to learn a second language easily the

10



learner should master his or her native language at first. This may help
explain why many countries tend to teach native language first then
they teach the second language later on.

Optimal age

Some of most the controversial questions are “is there an optimal age to
teach a second language?” Are there any child-adult differences in
second language acquisition?

In order to tackle this topic, it is very important to review some studies

and theories.

A.Biological Theories

Theories have been created from which optimal ages have been
inferred. Examples are the brain plasticity theory, the biological
predisposition theory, and an imprinting theory. All these theories share
a common theme, which is that something in the early development of
the child maximizes the probability that the younger the human

organism when exposed to a language, the greater the probability that

the individual will acquire a native pronunciation (Asher & Garcia,

1982).



1. Brain Plasticity Theory

With regard to the brain plasticity theory Asher and Garcia (1982)
pointed out that the young child’s brain has a cellular receptivity to
language acquisition. This receptivity may be a function of cellular
plasticity or elasticity which is controlled by a sort of biological clock.
With age, the biological clock changes the cellular plasticity, which
reduces the organism’s capacity to learn l[anguage.

There is clinical evidence for this theory of brain plasticity which is
controlled by a biological clock. For instance, Penfield has observed in
accident cases that if the left hemisphere of the brain is damaged and
speech is lost, children but not adults will tend to enjoy a recovery in
the power of speech. Furthermore, for those children who regain
speech, it can be demonstrated that the speech function somehow
shifted from the left to the right hemisphere of the brain. The shift of

speech from the left to right hemisphere in children but not adults
suggested a greater cellular elasticity for children (Asher & Garcia,

1982 Ibid).

2. The Biological Predisposition Theory

The biological predisposition theory states that the human organism is

12
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born with a unique capacity to learn language: the theory does not
explain why this special ability should diminish with age. An intriguing
explanation is possible if the imprinting theory is linked with a theory
of biological predisposition. If, for example, there is a “critical period”
early in the child’s development when imprinting occurs for language

acquisition, then this could account for the superiority of children over

adults (Asher & Garcia, 1982 Ibid).

3. Imprinting Theory

Imprinting has been demonstrated with birds, fish, insects, and some
mammals. The classic study with ducklings showed that there is a
critical period of short duration in which the infant bird learns to follow

its mother. Asher and Garcia (1982 p. 4) state the following:

The behaviour of following its mother is not an instinctive
response which automatically occurs just because the bird is
a duckling. Rather, during a certain critical period the
response of following is learned. If during this critical time
the mother is absent and other objects or persons are present.
then the infant bird may “imprint™ and thereafter follow the
object such as a toy or human in preference to the mother.
By analogy. the capacity to learn a language may be keenly
operative during some yet to be discovered “critical period™
in the early development of humans.



Asher and Garcia (1982 p. 4) conclude the following:

As attractive as these theories are, there is no direct evidence that
the child has a special language learning capacity which is absent
in the adult. The superiority of children over adults in second
language learning is a strong belief that probably results from the
common observation that children living in a foreign country
seem rapidly to achieve nativelike fluency in the alien language
while their parents may lag tar behind. In language acquisition,
the implication is that children have a biological predisposition for
language learning which is perhaps related to brain plasticity or
imprinting.

To sum up, it is improper for educators to rely only on these theories to
state that the younger the human organism when exposed to a second
language, the greater the probability that the individual will acquire that
language. This topic needs further investigating to have a better
understanding because it is perhaps the most controversial issue in

second language research.

B. Pedagogical Studies and Research:

The question of whether there are age differences in the ability to learn
a second language is important for two reasons:

[. If there are age differences, they should be taken into account in
planning second language educational programs.

2. If there are no age differences, then this alters our ideas about the



“special” nature of first language acquisition, which is traditionally
seen as a unique process, occurring at a time of optimal "brain
plasticity" and different from later kinds of learning. This is the theory
supported by the language acquisition device hypothesis. Twyford
(1988) pointed out that if second language acquisition occurs in young
children and adults just as quickly then this would suggest that young
children have no special facility for language acquisition and that first
language acquisition is similar to the acquisition of any other complex
skill for them.

Lohman (1999) states in his study that there appears to be no
“recommended” age for beginning a second language program. A
computer survey of research on language acquisition and child
development showed that there is a disagreement among researchers on
whether older children and adults have more difficulty learning foreign
languages; some think they do and others do not. But there was no
indication that any research shows that children cannot or should not
begin to learn other languages at very young ages, possibly even as
early as age one (Lohman,1999, Ibid) .

Eric Lenneberg in Snow and Hoefnagel-Hohle (1982) pointed out that



critical period hypothesis (CPH) means that primary language
acquisition must occur during a critical period which ends at about the
age of puberty with the establishment of cerebral lateralization of
function.

A strong implication of this hypothesis is that the processes involved in
any language acquisition which takes place after the age of puberty will
be qualitatively different from those involved in first language
acquisition..

Snow and Hoefnagel-Hohle (1982) tested this hypothesis and they state

the following:

The critical period hypothesis holds that first language
acquisition must occur before cerebral lateralization is
complete, at about the age of puberty. One prediction of this
hypothesis is that second language acquisition will be
relatively fast, successful, and qualitatively similar to first
language only if it occurs before the age of puberty. This
prediction was tested by studying longitudinally the
naturalistic acquisition of Dutch by English speakers of
different ages. The subjects were tested three times during
their first year in Holland, with an extensive test battery
designed to assess several aspects of their first year in
Holland. with an extensive test battery designed to assess
several aspects of their second language ability .It was found
that the subjects in the age groups 12 to 15 and adult made
the fastest progress during the first few months of learning
Dutch and that at the end of the first year the 8 to 10, and 12
to 15-year-olds had achieved the best control of Dutch. The
3 to 5 year-olds scored lowest on all the tests employed.
These data do not support the critical period hypothesis for
language acquisition.(p.p 93).

16



The critical period :

Johnson and Newport in Hakuta (1999) considered age 15 to be the end
of the critical period.

Hakuta (1999) also stated that there is no empirically definable end
point, and there are no qualitative differences between child and adult
learners, and there are large environmental effects on the outcomes.
This is not to say that there are no age effects for second language
acquisition, for indeed all studies show that there is a monotonic
decline in ultimate attainment in second language with age. Failure to
find supporting evidence for a critical period simply means that the
view of a biologically constrained and specialized language acquisition
device that is turned off at puberty is not correct. The gradual decline
over age in the ultimate attainment of a second language most likely
means that there are multiple factors at work; physiological, cognitive,
and social.

Fathman (1982) examined the relationship between certain aspects of
the second language acquisition process and age. An oral production

test was developed to assess the ability of non-native English-speaking



children to produce standard English morphology and syntax. The test
was administered to approximately 200 children (ages 6 to 15) who
were learning English as a second language in the American public
schools.

The results of this testing were used to examine the relationship
between age and:

(1) The rate of acquisition of certain English grammatical structures.
(2) The order of acquisition of these grammatical structures.

The results indicated that there was some relationship between age and
rate of learning. Among children exposed to English the same amounts
of time, the older children scored higher on the morphology and syntax
subtests, whereas the younger children received higher ratings in
phonology. There were, however, no major differences observed in the
order in which children of different ages learned to produce the
structures included in the test. However, these results suggest that there
is a difference in the rate of learning of English morphology, syntax,
and phonology based upon differences in age, but that the order of
acquisition in second language learning does not change with age

(Fathman, 1982).
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Another study was carried out by Snow and Hoefnagel-Hohle (1982).
Two kinds of data are presented which suggest that younger children
are not better than older children and adults in learning a foreign
language. On the other hand, in a laboratory study, it was found that the
ability to imitate foreign words under controlled input conditions
increased linearly with age. In a study of naturalistic second language
acquisition, it was found that the older subjects had an initial advantage
in pronunciation, and that age differences in pronunciation ability
disappeared by 4 to 5 months after starting to learn the second
language. By 10 to 11 months after starting to speak the second
language, the younger children excelled in pronouncing some sounds,
though there was still no overall age difference.

These results are impossible to reconcile with the predictions of the
critical period hypothesis for language acquisition.

I the difference in language acquisition between children and adults is
play versus nonplay, action versus nonaction, and physical involvement
versus nonphysical involvement, these variables may partially explain
the accelerated learning of the child. When this idea was tested in a

controlled situation by Asher and Garcia (1982) the results showed a



surprising inverse relationship between age and learning listening
comprehension of Russian. When adults and children (ages 7, 11, and
[4) all learned to understand Russian in situations in which the Russian
utterances were synchronized with physical movement, the adults were
superior to the children in any age group and the older children
outperformed the youngest children.

This belief in the superiority of children for second language
acquisition may be an illusion, however. Children may learn the new
language in play situations when utterances are synchronized with
physical movement (i.e., “Come on, Ali, let's run to the corner!”). [t
may also be that adults learn the new language in static, nonplay
situations in which their kinesthetic system is not active and not
synchronised with speech transmission or reception (i.e “Hello, it’s a

beautiful day, isn’t it?”). (Asher & Garcia, 1982 )

C. Evaluating the EFL curriculum implemented in the third
Primary at Kuwaiti Public Schools:
Kuwait is the first country in the GCC to introduce EFL from the first

grade in its public schools since 1993. A committee was issued to
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evaluate the new curriculum from different perspectives. The
committee evaluated first, then second and then third grade curriculum
over a period of three years. Thus, it might be important to review the
results of this study which are highly important for Bahrain. It should
be mentioned here that the researcher will focus only on the third

primary. Here are some the results the committee clarified:

Aims and goals:

The committee states that Aims and goals need some changes
especially in formatting the goals and objectives. The aims and
objectives should be built according to the skills (listening, reading,
speaking and writing). (Ministry of Education, 1996).

The textbook:

The committee suggests that the units of the book should be fewer in
order to give EFL teachers more time to practice the language. More
test modules are needed. The committee states that a new textbook is

needed. (Ministry of Education, 1996).

21



EFL Teachers:

The committee states that EFL teachers need further training and
workshops especially in how to teach the implemented curriculum and
evaluation procedures. The committee suggests that only experienced
teachers should teach in primary.

The committee suggests that time devoted to teaching English in the

primary should be revised. (Ministry of Education, 1996)

Effects on First language:

Although the committee is not certain whether there are negative
effects on Arabic language, it mentions that Arabic teachers have
negative attitude toward teaching English in third primary. The
committee justifies this attitude and calls it “negative psychological
attitude™.

English Club:

The committee suggested that every primary school should have

English club. This club should have enough budget and space.

N
b
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Chapter 3

Methodology of the Study

The Sample
The population of this study were all male and female Bahraini English
language teachers who have been teaching English to third primary for

at least one year.

Table (i) Number of Schools.

School Number
Male Schools 63
Female Schools 62

Total number of
schools

125

Table (i1) Number of teachers .

Teachers Population Sample
Male Teachers 73 38
Female Teachers 140 96

Total number of

Teachers 213 134

It can be seen from the above tables that the total number of schools

that teach third primary is 125 schools, 63 of them are male and 62 are

24



female (See Appendix [). Some of these schools are intermediate-
primary.

[t is known that there are male schools that are taught by female
teachers. All the 125 schools were given the questionnaire. Some
schools filled more than one copy but some schools did not participate.
The whole number of participants was 134 teachers.

The questionnaire

The researcher designed a questionnaire consists of 28 statements,
covering all different aspects of teaching English in the third primary
program that are related to curriculum implementation only, because
the subjects are concerned only with this part. The questionnaire
covers the following cores:

1) The textbook

2) Time

3) The educational experiences (booklet, songs, and stories)

4) Evaluation procedures

5) Educational supervision

6) Humanistic and technical support

o
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Validity and Reliability

In order to establish the validity of the questionnaire, it was given to a
three educators at the University of Bahrain. SPSS Processor Statistical
Package was used too to determine the reliability of the questionnaire.

ALPH scale reliability analysis was used and ALPH was (0.9804).

Statistical procedures:

The researcher used SPSS Processor Statistical Package to calculate all
the data. Percentages, Standard Deviations and frequencies were the

main statistical procedures in this research.
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Chapter 4

Results and Analvsis

Question (I):

Is the book chosen for the third primary suitable to the pupils in

this age? Does it meet their needs?

In order to test this question, eight statements related to the textbook
were in the questionnaire given to the 134 third-primary English

teachers. The results are shown in table No (1).

Table No (1) Frequencies and percentages of teachers’ responses with
regard to textbook “Starter Book”

g © £ g z

ltems = a e c.

1. The third primary textbook is “Starter Book™ suitable for{ 30 | 80 | 15 | 9 0
children at this age. 22% 160% | 11% | 7% | 0%
2. [t is appropriate to children’s culture and society. lgz/o 31(3 v [é}% "jt? v 7102)
3. It contains enough exercises that can enhance children’s| 24 | 55 | 16 | 29 | 10
achievements. 18% [41% | 12% |22% | 7%

4. Its language is easy and matches children’s levels and| 34 | 82 | 10 | 7 |
abilities. 25% |61% | 8% | 5% | 1%
5. The vocabulary items in this textbook are quite useful and| 27 | 78 | 14 | 12 3
important for children. 20% | 58% | 11% | 9% | 2%
6. It shows its materials in a sequential way. 23176 ) 9 '8 8
7 17% |57% | 7% | 13% | 6%
7. It challenges children and motivates them to learn| 9 5113 38 6
English. 7% [38% |22%|28% | 5%
8. It has positive influence on other subjects (such as Arabic.| 2 22 | 55 | 40 | 15
Math...). 2% [16% |41% |30% 11% |




Table No (2) Mean and Standard Deviation of teachers’ responses with

regard to textbook “Starter Book”

[tems Mean S.td'.
Deviation

1. .Thc third primary textbook is “*Starter Book™ suitable for 3.98 780
children at this age. |
2. It is appropriate to children’s culture and society. 3.06 1.206
3. l.t contains enough exercises that can enhance children’s 3.40 1921
achievements.
4. Its language is easy and matches children’s levels and 405 779
abilities. o
?. The Voc?bula{'y items in this textbook are quite useful and 385 922
important for children.
6. It shows its materials in a sequential way. 3.66 1.098
7. IF challenges children and motivates them to learn 314 1049
English.
8. It has positive influence on other subjects (such as Arabic, 5 67 932
Math...).
Grand mean 3.476 Mean of Std. Deviation 9984

Tables No (1) and (2) show eight statements focusing on the textbook.

Most of the teachers agreed that “Starter Book™ in general is quite good

from (Mean of the mean 3.476). The following points can be noticed:

Statementl: The third primary textbook and pupils' age

Table (2) shows that 82% (22% totally agree + 60% agree) of the

teachers (mean 3.98) agreed that the third primary textbook *“Starter




Book™ is suitable for children at this age. This issue is very important
because “Starter Book™ was taught in fourth primary before the
Ministry of Education decided to teach it in third primary. Some
educationists argue that this decision should be tested before it was
carried out. So Statement No (1) can be very satisfactory. As displayed
in figure (1) the distribution of frequencies from the questionnaire
demonstrates that the overwhelming majority of teachers agreed that

that the third primary textbook “Starter Book™ is suitable for children at

this age.
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Figure(1)The third primary textbook and Pupils' age

Statement2:The third primary textbook and Pupils' culture& society

One of the most controversial issues is English Culture and its



connection with English Languagé. Some believe that in order to teach
English Language, English Culture should be taught as well. On the
other hand, some believe that English culture should not be taught
either because it is not essential or it conflicts with the native language
culture. There is more moderate opinion stating that English language
should not be taught through English Culture until later. Statement No
(2) has another controversial issue that is “circus”. “Starter Book”
consists of twelve units all of which deal with “circus”. Statement No
(2) shows that about 43% of the subjects agreed that “Starter Book™ is
appropriate to children’s culture and society, 41% of the subjects did

not (mean 3.00).
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Figure(2)The third primary textbook and Pupils' culture and society




As displayed in figure (2) the distribution of frequencies from the
questionnaire demonstrates that teachers are divided. One possible
explanation of this phenomenon is that English teachers have different
philosophies for teaching English.

Statement3: The third primary textbook and its exercises:

59% of the subjects (mean 3.40) agreed that “Starter Book™ contained

enough exercises that can enhance children’s achievement.
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Figure(3) The third primary textbook and its exercises
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Statement4: The third primary textbook and its language:

86% of the subjects (mean 4.05) agreed that the textbook language is

easy and matches children’s levels and abilities.
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Figure(4) The third primary textbook and its language
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Statement5s: The third primary textbook and its vocabulary:
About (88%) of teachers (mean 3.66) agreed that the vocabulary items in this

textbook are quite useful and important for children.
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Figure(5) The third primary textbook and its vocabulary items

Statement6: The third primary textbook and sequence:

About 74% of the subjects ( mean 3.66) agreed that "Starter Book" showed its

materials in a sequential way (e.g. from simple to difticult).
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Figure (6) The third primary textbook and sequence




Statement7: The third primary textbook and Motivation:

60% of the participants ( mean 3.14 ) agreed that [t — Starter Book —

challenged children and motivated them to learn English.

60
Mean 3.14
Std. Dev | 1.049
50 4 N
40 «
30«
20 4
>
2
o 104
=]
od
2
LL 0 . = = = = =
Totally Don't agree Not sure Totally agree
Don't agree agree

Figure (7) The third primary textbook and Motivation




Statement8: The third primary textbook and its influence on other
subjects

Statement No (8) yields an important indication. 41% of teachers are
not sure whether this textbook has positive influence on other subjects

(such as Arabic, Math...). The same number 41% did not agree.
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Figure (8) The third primary textbook and its influence on other subjects




Question (II):

Is time devoted to teach English in the third primary, which is two

periods per week, sufficient and appropriate?

In order to test this question, two statements related to “time” were
included in the questionnaire given to the 134 third-primary English

teachers. The results are shown in table No (3).

Table No (3) Frequencies and percentages of teachers’ responses with
regard to "time" devoted to teach English in the third primary

2313y
2InS JON
dau3esI(]

[tems

2213 A[[R10]

dau3es1p {p10 .

9. Two periods per week, are sufficient and appropriate to, 9 121 0 |28

teach English in third primary.

85

7% | 9% | 0% |21% | 63%

18 ] 3 [ 30

10. In Two periods per week, A teacher can establish a good 11
relationship with his/her pupils.

72

8% [14% | 2% [22%  54%

Table No (4) Mean and Standard Deviation of teachers’ responses with
regard to "time" devoted to teach English in the third primary

[tems Mean S.t d'.
Deviation
9. Two pe‘rloc.ls pel weﬁek, are sufficient and appropriate to 175 1243
teach English in third primary.
10. 1}1 lwp pe'ljods per .week., A teacher can establish a good 200 1360
relationship with his/her pupils. A
Grand mean 1.875 Mean of Std. Deviation 1.3015

Tables No (3) and (4) show two statements focusing on time devoted to

teach English. Most teachers agreed that two periods per week are




insufficrent. In order to teach English in a proper way, and have good
achievement, most teachers believed that more time is needed. (Mean
of the mean 3.476). The following points can be noticed:

Statement9: The time devoted to teach English and sufficiency:

84% of the participants (mean 1.75) pointed out that two periods per
week, are rnsufficient to teach English in third primary. Figure (9) gives

more details.
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Figure (9) The time devoted to teach English and sufficiency




Statement10: The time devoted to teach English and pupil-teacher

relationship:

76% of the participants (mean 2.00) pointed out that two periods per
week, are insufficient to establish a good relationship with his/her

pupils. This has its influence on the atmosphere of the class and pupils'

motivation to learn English.
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Figure (10) The time devoted to teach English and pupil-teacher relationship




Question (III):

Are the educational experiences in the third primary related to the

aims and objectives? Do they enrich the teaching-learning process?

In order to test this question, seven statements related to “Educational

Experiences” were in the questionnaire given to the 134 third-primary

English teachers. Results are shown in tables No (5) and (6).

Table No (5) Frequencies and percentages of teachers’ responses with

regard to “Educational Experiences”

slelzlel 2]
ltems f ) = (E :_ |
ﬁ |
[1. Fun with writing booklet enriches children’s abilities toj 19 | 75 | 14 | 11 15
write from left to right, up to bottom. 14% |56% | 11% | 8% | 11%
12. This booklet is lovely to children at this age and they do| 16 | 52 | 22 | 27 | 17 }
not get bored with it. 12% |39% | 16%|20% | 13% |
" it . _— . ol 32 1 66 | 13 | 16 7
13. "Songs cassette" motivates children to learn English. 4% | 49% | 10% | 12% | 5%
. . - 1215216 |37 17
14. Children can sing and understand the songs easily. 9% 139% | 12%27% | 13%
: . L , . 14 | 48 | 16 | 44 | 12
15. This cassette is connected to textbook. 10% |36% | 12% | 33% | 9% |
16. The eight stories that are taught to children are helpful] 22 | 65 | 25 | 20 2
and enrich their achievements. 16% 49%  19% 15% | 1%
17. These stories are appropriate to the Bahraini society 0 10} 23 1 64 | 37
L neses pprop i 0% | 7% | 17%  48% | 28%
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Table No (6) Mean and Standard Deviation of teachers’ responses with
regard to “Educational Experiences”

[tems Mean S.td'.
Deviation

11‘.. FU‘I.] withiwfit;i_ng booklet e_m'iches children’s abilities to 354 1174
write from left to right, up to bottom.
12. This b.ookle-t is- lovely to children at this age and they do 317 1248
not get bored with it.
13. "Songs cassette" motivates children to learn English. 3.75 1.108 |
14. Children can sing and understand the songs easily. 3.04 1.241 |
1 5. This cassette is connected to textbook. 3.06 1.212
16. Th? eight. ?t01‘i§s that a.re taught to children are helptul 363 977
and enrich their achievements.
1 7. These stories are appropriate to the Bahraini society. 2.04 .866
Grand means 3.17 Mean of Std. Deviation 1.118

Tables No (5) (6) show seven statements focusing on Educational
Experiences (Handwriting Booklet, Songs cassette and stories). Most of

the teachers believe that these educational experiences are very

important to teach English at this age (Grand mean 3.17).

Despite that, there are some points that should be focused at:

Statementll: "Fun with writing booklet' and handwriting:

70% of the teachers (mean 3.54) agreed that "Fun with writing" booklet

enriched children’s abilities to write from left to right, up to bottom.
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This is a positive attitude toward teaching this booklet which means that teachers

found it very helpful. Figure (11) gives more details.
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Figure (11) "Fun with writing booklet" and handwriting

Statement12: ""Fun with writing booklet' and Motivation:

51% of respondents (mean 3.17) agreed that "Fun with writing booklet" was

lovely to children at this age and they did not get bored from it.
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Figure (12) "Fun with writing booklet" and Motivation




Statementl3: ""Songs cassette' and Motivation:

73% of respondents (mean 3.75) agreed that "Songs cassette"
p g g

motivated children to learn English. Figure (13) gives more details.

ITEM13

Frequency

Not sure Totally agree

Totally Don't agree
Don't agree agree

Figure (13) "Songs cassette" and Motivation




Statementi4: Pupils' understanding to '"Songs cassette':

48% of teachers (mean 3.04) agreed that Children could sing and
understand the songs easily. On the other hand, 40% of the teachers did
not agree.

One justification for these results is that there are nine songs in the
cassette some of them are easy, while the others are not. Figure (14)

gives more details.
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Figure (14) Pupils' understanding to "Songs cassette
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Statementl5: ""Songs cassette' and textbook:

Table (5) shows that 48% of teachers (mean 3.06) agreed that "Songs
cassette" is connected to textbook. On the other hand, 45% of the

teachers didn’t agree. Figure (15) gives more details.
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Figure (15) "Songs cassette" and textbook

Statement16: ""Storvtime' and Pupils' achievements:

65% of the teachers (mean 3.63) agreed that the eight stories that were
taught to children were helpful and enriched their achievements.

So stories can play a good role in teaching English to children.
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Figure (16) "Storytime" and Pupils' achievements

Statementl7: ""Storytime' and Bahraini society:

76% of teachers (mean 2.04) pointed out that these stories are
inappropriate to the Bahraini society. This may justify why many

teachers do not teach these stories. More details are in figure (17)

ITEM17
70
60 ¢ Mean 2.04
Std. Dev | .866
N 134

50 4

Frequency

Totally Don't agree Don't agree Not sure agree

Figure (17) "Storytime" and Bahraini society
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Question (IV):

Are evaluation procedures and methods valid and reliable?

In order to test this question, four statements related to “Evaluation
procedures” were in the questionnaire given to the 134 third-primary

English teachers. The results are shown in table No (7) and (8).

Table No (7) Frequencies and percentages of teachers” responses with regard to
“Evaluation procedures™

22158
NS JON

daI3esI(]

1
|
i
i
|
,

ltems |

20138 {[[e10 g

aaugesip s|po].

39 165 0 16 | 10
29% 49% 12% | 7%
28 | 60 | 8 | 29
21% |45% | 6% [21% | 7%
19 129 | 15 ] 50 | 21
14% 122% | 11%]37%  16%

18.The arranged observation method is suitable to evaluate

children children’s learning at this age.
19. Final test is very important to measure children’s

w

achievements.
20. A pupil should repeat his or her year it he or she could not

master the skills required.

21. The teacher book has enough exercises and tests to 11 | 66 | 9 | 37 @ 11
evaluate children’s learning. 8% 149% | 7% [28% 8%

Table No (8) Mean and Standard Deviation of teachers’ responses with regard to
“Evaluation procedures”™

[tems Mean b.t df.
Deviation

18.The arranged observation method is suitable to evaluate

. A " - 3.93 990
children children’s learning at this age.
19.. Final test is very important to measure children’s 351 | 1231
achievements.
20. A pupil sl'lould repeat his or her year if he or she could not 5 81 1327
master the skills required.
21. The te_acllel" book ‘has enough exercises and tests to 3.99 1179
evaluate children’s learning.
Grand mean 3.36 Mean of Std. Deviation 1.181
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Table No (7) and Table No (8) show four statements focusing on
evaluation procedures in the third primary. In general teachers agreed
that these procedures and methods are valid and reliable (Grand mean
3.36), but there are certain points that should be mentioned here:

Statementl8: Arranged observation method:

78% of the teachers (mean 3.93) agreed that the arranged observation

method was suitable to evaluate children’s learning at this age.
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Figure (18) Arranged observation method
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Statement19: Final Test in third primary:

66% of the teachers (mean 3.51) believed that final test was very
important to measure children’s achievements. So final tests should be
set or observed by the Ministry of Education rather than left to school
to decide on what to do in regard to third primary. The researcher could

add here that each school could either administer the final test or not.
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Figure (19) Final Test in third primary
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Statement20: English Final Test and repeating the vear:

Table (7) shows that 53% of the teachers (mean 2.81) disagreed that
children who could not master the required skills should repeat their
year. The researcher could add here that English is treated as

supplementary rather than compulsory in regard to marks and grades.
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Figure (20) English Final Test and repeating the year




Statement21: Teacher book and evaluating children’s learning:

Table (7) shows that 57% of teachers (mean 3.22) agreed that the
Teacher Book had enough exercises and tests to evaluate children’s

learning. Figure (21) can give more details.
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Figure (21) Teacher book and evaluating children’s learning
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Question (V):

Is the educational supervision helpful to the teachers?

In order to test this question, three statements related to “educational

supervision” were included in the questionnaire given to the 134 third-

primary English teachers. Results are shown in tables No (9) and (10).

Table No (9) Frequencies and percentages of teachers’ responses with

regard to “educational supervision”

22. The educational supervision department carries many
visits to teachers at third primary.

8% |44% |1

1

s e | £ | % | ¢%

=3 g > & =

= @ s | 5 =

Items R o [ < =
o ~ z

c

<

10 | 59 | 18 | 27 | 20

3% 120% | 15%

23. This department is helpful for teachers to find better
teaching methods and tries to solve teachers’ problems.

24

65

18% [49% | 1

18 | 18 9
3% 1 13% | 7%

24. The workshops related to third primary were very helpful.

30
22%

62
46% 1 1

L

22 1 15 5
7% | 11% | 4%

Table No (10) Mean and Standard Deviation of teachers’ responses
with regard to “educational supervision”

, Std.
[tems Mean Deviation

22 The educe}tional. sup<?'1‘visi01l department carries many 3.09 1241
visits to teachers at third primary.
23. This department is helpful for teachers to find betten

! : < 3.57 1.133
teaching methods and tries to solve teachers” problems.
24. The workshops related to third primary were very helptul.|  3.72 1.051

Mean of Std. Deviation 1.141

Grand mean 3.46
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Tables No (9) and (10) show three statements focusing on educational

supervision. In general teachers agreed that educational supervision is

helpful to the teachers most of whom are satistied with it, (Grand mean

3.46), but there are certain points that should be mentioned here:

Statement22: Educational Supervision Department visits:

Table (9) shows that 53% of teachers (mean 3.09) agreed that the

educational supervision department carried many visits to teachers at

the third prinihgM22
70

60 Mean 3.09
Std. Dev | 1.241
50 o | N 134

40 «

30 «

20«

Frequency
>

Totally Don't agree Not sure Totally agree
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Figure (22) Educational Supervision Department visits




Statement23: Educational Supervision Department and quality:

Table (9) shows that 67% of the teachers (mean 3.57) agreed that this
department was helpful for teachers to find better teaching methods and

tried to solve teachers’ problems. Figure (23) can give more details.

ITEM23
70
601 Mean 3.57
Std. Dev | 1.133
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Figure (23) Educational Supervision Department and quality

Statement24: Workshops related to third primary:

68% of the teachers (mean 3.72) agreed that the workshops related to
third primary were very helpful. The only thing that the researcher

should mention here is that there were 17% of the teachers who did not
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attend any workshops related to third primary. The main reason, as the
researcher believes, is that there was only one workshop in the year
2000 and no more in the next years. So the teachers who taught third
primary after the year 2000 could not have the chance to attend such

workshop. Figure No (24) shows more details.
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Figure (24) : Workshops related to third primary
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Question (VI):

Does the school give humanistic and technical support in teaching

English to the third primary?

In order to test this question two statements related to *‘school

humanistic and technical support” were in the questionnaire given to

the 134 third-primary English teachers. The results are shown in tables

No (11)and (12).

Table No (11) Frequencies and percentages of teachers’ responses with

regard to “school humanistic and technical support”

I~ > Z o =
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[tems o | < g | a |
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25. The school provides me with all equipments [ need 66
(examples; cassette recorder-O.H.P-...).

49% 43% | 2% | 5% 1%

26. Learning Recourses center provides me with all materials
I need (example; tlashcards, transparencies...).

46 | ol

34% [46% | 2% | 14% 4%

3 19 | 5

Table No (12) Mean and Standard Deviation of teachers’ responses on

regard to “school humanistic and technical support”

Grand mean

Std.
ltems Mean Deviation
25. The school provides me with all equipments I need 435 816
(examples; cassette recorder-O.H.P-...). ’ ’
26. Learning Recourses center provides me with all materials 3.93 1128
I need (example; flashcards, transparencies...). | :
414 Mean of Std. Deviation 0.972




Tables No (11) and (12) show two statements focusing on school
humanistic and technical support. In general teachers believe that
school gives humanistic and technical support in teaching English to

third primary (Grand mean 4.14).

Statement25: English teacher equipment:

92% of the teachers (mean 4.35) agreed that Bahraini public schools
provide teachers at the third primary with all the equipments they need
(examples; cassette recorder-O.H.P-...). This gives an indication that

most of the teachers are quite satistied.
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Figure (25): English Teacher equipments
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Statement26: English teacher materials:

80% of the teachers (mean 3.93) agreed that Bahraini public schools
provide teachers at the third primary with all the materials they need

(example; flashcards, transparencies...).
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Figure (26): English Teacher materials
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Question (VII):

Is the ministry’s decision successful?

[n order to test this question, one statement related to it was in the

questionnaire given to the 134 third-primary English teachers. The

results are shown in table No (13) and (14).

Table No (13) Frequencies and percentages of teachers’

regard to “The ministry’s decision”

responses with

= > Z o | =
ftems ;_ : % g z
27. The ministry’s decision to start teaching English from the] 87 | 37 | 5 4
third primary is successtul. 05%|27% | 4% | 3% 1% |
Table No (14) Mean and Standard Deviation of teachers’ responses
with regard to “The ministry’s decision”
Std.
[tems Mean l d .
Deviation
27. The ministry’s decision to start teaching English from the
. . . - 4.53 T73
third primary is successful.
Grand mean 4.53 Mean of Std. Deviation 73

Tables No (13) and (14) show one statement to know teachers attitude

toward the ministry’s decision. 92% of the teachers (mean 4.53) believe

that the ministry’s decision to start teaching English from the third

primary is successful. Figure No (27) gives more details.
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Figure (27): English teachers' attitude toward the ministry’s decision
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Question (VIII):

Is it better to start teaching English from the first primary?

In order to test this question, one statement related to this issue was in
the questionnaire given to the 134 third-primary English teachers. The

results are shown in tables No (15) and (16).

Table No (15) Frequencies and percentages of teachers’ responses with
regard to “Teaching English from the first primary”
T ]
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28. [t is better to start teaching English from the first primary. ng/ l'ISZ/ [})ﬂ/ llzf,’/ {50/
0 0 0 0 0

Table No (14) Mean and Standard Deviation of teachers’ responses
with regard to “Teaching English from the first primary”

Items Mean SP d'.
Deviation
28. It is better to start teaching English from the first primary.| 3.71 1.536
‘ 1
Grand mean 3.71 Mean of Std. Deviation 1.536 j

Tables No (15) and (16) show one statement to know teachers attitude
toward teaching English starting from Grade One. 63% of the teachers

(mean 3.71) believe that it is better to start teaching English from the

first primary.
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80

709

Mean 3.71
60« Std. Dev | 1.530
N

50 «

40 «

30

204

10 4

Frequency

Totally Don't agree Not sure Totally‘ agree
Don't agree agree

Figure (28): English teachers' attitude toward the ministry’s decision
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Chapter v

Discussion and Conclusions

This study was meant to seek the opinions of EFL teachers regarding
the program implemented in the third primary at Bahraini public
schools. This study specifically addressed one main question, which is:
What are the opinions of EFL teachers toward the program
implemented in the third primary at Bahraini public schools?

To see the result of the main question, results of the following eight
questions were sought:

Question (I): Is the book chosen for the third primary suitable to the
pupils in this age? Does it meet their needs?

Question (II): Is time devoted to teach English in the third primary,
which is two periods per week, sufficient and appropriate?

Question (III): Are the educational experiences in the third primary
related to the aims and objectives? Do they enrich the teaching-learning

process?
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Question (IV): Are evaluation procedures and methods valid and
reliable?

Question (V): Is the educational supervision helpful to the teachers?
Question (VI): Does the school give humanistic and technical support
in teaching English to the third primary?

Question (VII): Is the ministry’s decision successful?

Question (VIID): Is it better to start teaching English from the first
primary?

Recommendations:

Textbook:

Although most of the teachers agreed that “Starter Book™ in general is
quite good, it should be noticed that this textbook consists of twelve
units all of which deal with “circus”, a topic which is far away from the
pupils' culture and society. Statement No (2) shows that about 43% of
the subjects agreed that “Starter Book™ is appropriate for children’s
culture and society, 41% of the subjects did not (mean 3.06). Because
of this it is perhaps recommended that “Starter Book™ should be

adapted to match the Bahraini culture and society.



The time devoted to teach English in the third primary

As mentioned above time devoted to teaching English in the third
primary is only two periods per week. Most teachers agreed that two
periods per week are /nsufficient. In order to teach English in a proper
way, and to have better achievement, most teachers believe that more
time is needed (mean 1.75). Five periods per week are highly
recommended rather than two periods.

The educational experiences:

a) "Fun with writing booklet": Teachers showed a positive attitude
toward teaching this booklet which means that they found it very
helpful to teach handwriting. It should be mentioned that this
booklet contains 22 pages. One technical problem is that teachers
should photocopy this booklet for their pupils (black and white).
[t is highly recommended that this booklet is printed at a
professional press like the rest of the school books.

b) "Songs cassette": There are nine songs in the cassette; some of
them are easy, while the others are not. So some teachers do not

teach all these songs. So the Ministry should provide more songs
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to let teachers choose the suitable songs for their pupils rather
than sticking to a limited number of songs.

c¢) "Storytime": 76% of teachers (mean 2.04) pointed out that these
stories are [nappropriate to the Bahraini society. This may justify
why many teachers do not teach these stories. Thus, more stories
should be suggested, taking in consideration the Bahraini Culture

and Society.

Evaluation procedures:

According to the results yielded from this study, evaluation procedures
and methods are valid and reliable and most teachers are quite satisfied
with them. Regarding the "Final Examination", 66% of the teachers
(mean 3.51) believe that the final test is very important to measure
children’s achievements. So final tests should be set or observed by the
Ministry of Education rather than left to the school to decide what to do
in regard to third primary. The researcher should mention here that in
the time being every school has the right whether to set the English

final test or not.
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Educational Supervision:

In general teachers believe that educational supervision is helpful to
teachers. Although 68% of the teachers (mean 3.72) agreed that the
workshops related to the third primary were very helpful, it must be
noticed here that 17% of the teachers did not attend any workshops
related to the third primary. It is recommended that annual workshops
should be set for teachers who are going to teach third primary for the

first time.

Humanistic and Technical Support:

It is known that any program should be supported. It is very
encouraging that most teachers agreed that their schools provided them

with all equipments and materials they needed.

Teachers' attitude toward the Ministry’s Decision:

One of the most important objectives is to know the teachers' attitude
toward the Ministry’s decision. It is very encouraging that 92% of
teachers believe that the ministry’s decision to start teaching English

from the third primary is successful.
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Teaching English from the first primary:

The Ministry of Education has announced that English will be taught
from the first primary in Bahrain public schools next year (2004-2005).
The finding demonstrates that 63% of the teachers (mean 3.71) believe

that it is better to start teaching English from the first primary.

Suggestions for Future Research:

Despite the fact that the researcher tried his best to make this study
more valuable, this study just sheds some lights on certain points
related to teaching English in Bahrain. Future research is needed to
investigate:

[) Third primary pupils' academic achievement to identify whether this
program is suitable or not.

2) The relationship between culture and language.

3) The optimal age to teach a second language.

4) The effect of teaching a foreign language on the native language in
the early years.

5) New ways of assessment which should be more valid, reliable and

less subjective.

69



Conclusion:

Results yielded from this study clearly show that most of the
components of teaching English to the third primary program are good.
There are certain weaknesses that should be tackled. It is necessary that
the Ministry of Education encourage English teachers to get involved in

the process of decision making rather than just following orders.

This study shows that most teachers have positive attitudes toward this
new program, which is encouraging. It is mainly the responsibility of
the Ministry of Education to encourage them by taking their opinions

seriously.
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APPENDIX (B)

Fun with writing



STATE OF BAMRAIN

VNISEHY OF EBHCATION

CROTORATE OF CURRICULA
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APPENDIX (C)

Songs (Cassette
Typescript



Song No 1

Good morning to you.
Good morning to you.
Good morning dear children.
Good morning to you.
repeat

Song No 2

Hello, hello. Hello. hello.
Hi, hi. Hi. hi.

I'm Maggie. This is Fenny.
I'm Katie. This is Jack.
Good-bye. Bye-bye.
Good-bye. Bye-bye

Song No 3

Stand up, sit down.
Stand up, sit down.
Look at the window.
Look at the door.
Look at the ceiling.
Look at the floor.

Stand up, sit down. x 2
Point to the table.
Point to the door.
Point to the chair.
Point to the floor.

Stand up, sit down. x 2
Open your book..
Look at page 3

Point to the picture.
And listen to me.
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Stand up, sit down. x 2

Song No 4

I can see a fish.
Where, where?
There's a fish.

There, there.

[ can see a goat.
Where, where?
There's a goat.
There, there.

[ can see a frog.
Where, where?
There's a frog.
There, there.

[ can see an elephant. efc.
| can see a snake. efc

Song No 5

Red, blue. yellow or black.

White, green, pink or grey.

Orange, brown purple.

What colour are you wearing today?

Purple, red, green or pink.

Blue, black, white or grey.

Yellow, bhle or orange.

what colours are you wearing today'?

I'm wearing blue and white today. .
Blue and white today. x 2

Song No 6



Baa baa black sheep

Have you any wool?

Yes sir, yes sir

Three bags full.

One for the master

And one for the dame

One for the little boy

Who lives down the lane.
Thank you said the master.
Thank you said the dame.
Thank you said the little boy
Who lives down the lane.

Song No 7

The wheels on the bus go round and round.
Round and round. Round and round

The wheel.s on the bus go round and round.
All day long.

The horn on the bus goes beep beep beep. efc

The people on the bus bounce up and down. efc
The wipers on the bus go swish swisl1 swish. efc

The bell on the bus goes ting-a-lillg-a-ling. etc

The conductor on the bus says tickets please. efc

Song No 8

[f you're happy and you know it
Clap your hands.
If you're happy and you know it
Clap your hands.
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If you're happy and you know it
And you really want to show it
If you're happy and you know it
Clap your hands.

[f you're happy and you know it
Stamp your feet, etc

...Comb your hair. efc

... Clean your teeth, efc

... Shout hurrah. etfc

...wave good-bye. etc
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StoryTime
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APPENDIX (E)

Teacher’s Book
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APPENDIX (F)

Arranged observation
Sheet



Arranged observation Sheet

Name:

Class: 3"V

Skills

Teacher’s Notes

First Semester | Second Semester

Liste

Identifies repeated sounds, rhymes, patterns and sounds of
words

Listens and responds to a variety of literature and texts

Listens and follow directions

Identifies variations of intonation, stress and rhythm

Follows a sequence of events

Makes prediction

Participates in rhymes, songs, and retellings

Express feelings and ideas,

Uses correct pronunciation of words

Asks one word questions,

Participate in story discussion

~ Print awareness

Names, matches, produces all letters of the alphabet, uppercase
and lowercase

Track print

Knows print concept, letters, words, sentence, one words
question

A Phonolog'icvalew‘arbeness, Decoding, vocabuiary

Knows, produces all uppercase and lowercase letters; knows
the order of the alphabet

[dentifies sounds, phonemes and syllabus to make words.

Applies letter-sound correspondences to read connected words,
short sentences

B. Comprehension

Relates words to their meaning

Reads one-word directions and follow them

Writes legible manuscript letters

Uses appropriate spacing between letters within words




APPENDIX (G)

Questionnaire
of the Study



2l Al
do it ads

Ouydilt @ylo 9 alit) @ud

AuaAe Y AGATIN Y g ASIATINY (o gkl Syt 9 bt it 9 Bk St piac>

waay 9 dudo A0

ey Tl Uliy Jad Bl dpen oo Gsasi Lo JSI Gaanl) SSAIL il Bladl (§

O sie a3 Lo oyl asdl O soill Jlall (§ 2alS i )f
A 5dand ¥ AR (ol B A padend ¥ AN alna 51y
RESE T [ ((PPRPRVIR PR NV, {11570 P
Bl (pepio oof plinsind I ags Al Tl 03a o Bibyo Blied Sadl sl oo
BLaw! 238 I8 aadTus Cgen 5 ¢ SVl SIGN Caaall (§ Bll) 03a Gy Jsa Lpalas
9Tl 8158 (oo Bl o Uyl 83 poo 3351 (5T LS 0 el 5ual audinal o 5 ¢ iy gl (23
. : - Bl py it aatasll

: LI b 3l agale BabaiS (pall 5« SIST o alao J) SLELYI 838 Jleasls 2SSl 5o 57 13
- Zala ¥ Bl G 505 e alall Glial sl e ST 0G5S T ()
S JY e il o alad Slaisd) SJGN Caeall $alasyl Gy a8 alall 055 51 (Y

sl (e Sona RY PP ||
: daa e
VUTAYY 3, Cista e Jlad¥l olo Ml Lol o Usitia (5T sang sic ()
Tein I GSUH Gl oo BLLLY! 03 Jluy] BLEad) e Dol o Ll sy ol (¥
AT Y8 o5, Gl e cpiall Toslae T Tohas¥) Seue

95



AL (ra dame fi

(e pomalt daels

Lebe Gty cdtls s

20 2e

G2t daela — Ay il Aulsn Darti 3yle 9 ALl

Ot pmuadl AShas ke b ¥ S ol D a1 ALyt sl 0 B 3l F 1 AN e 1

(@AY AU Caaltls 205 dod N1 AR dawpba/ pupte (§503e
PORUIPS WL I
‘?_SL.G:.‘H SN Gaall (8 Lalll 83a (yus )05 Jea Lalasy) Bl (gt eyl pliasicl Tlawdl sia Gaugs
Joa dislal addies g g« ¢ gun gl “3‘5} Lmy@b&ﬁéid;l._dl»xsdm e KEQ U WAPRPI
.cﬂj)gJeMJJ‘a;,gAkusﬂisL&A’lah
awbiol S Bl

........ aatl Cleas ¢ ....8 g3 O gis vae ¢ SIET jSA0 Gaia)
.................................................................................................................... ga:n.\.alll & 9acull
rGlaadas

O3l (SIaBY1 S Cheall (§ & 5aladl AU (a0l 4293 O (Sas ol Sligreall gl SIS (o de gans b Lasd
' o (o2 53

- Oligrall Sl 03a JS J g dal as dai ) o8 paad QI BAN B (V) 5,Ll pudg (A
- LayS3 SOt i Olgas 9Ol Ll (Y

3050% < 3

- ¥ CIUN Cauall 2. Liatill jec pe Starter Book wiliss caulicn .\
Anaioe §iealitl ZBLES pa yy Al QLSH cowlits .Y

il L3 353 2B Aadi o QUSH Gyiog ¥

(AT1pa3 g dcatill (S giue po cewliil g Algu GLEKH 2 Aaksial| AALM .

elaili Sl 2 Aage 9 Buiae LSS 2 539> 91t Vocabulary dugaldt Ofajyall .o
C oS 2. dotatie g Aabiatie 5yguas dcalalt Sleglall g HISAYY (o ya3 .1
celaidt 9o dadny g ctUalt LS Guoady .V

bt 180 (Oludbaptl g 2epalt AINES) (6,5 Y1 315U e OUSH 35 .A
) ket LAIE £90uMI 2 (niuas Gue yudad 4
.+ ol1ad5 pe Butea A sliad Lajcloi NI Aalh @lagt Ladlln p.uWI 2 (niian 5uta puiad. )

- JauwN I AN a9 resdt G Hlaadt (e LLESH Lo Juatil 3pida 3303 Fun with Writing 2e3ie. 1\

96



b el

sSlis yad

Sl
dacdu 3419

8, Laall

gdlygi 355 (e Jao W 9 el Aiions Aaplliola.

VY

el Acadly (e djs CAL Caualt (e e 58t AN day i

v

eI dany 3 2 a9 e 90 Le tadyT g eed S Cauatl 2. LD le Jguu

¢

A QS daSye LAY daay .

\o

cApeloa ¥ Al @ladl 5)jae g Subsde GHALNT EEN Cauall uyd Gill asadll yeiad.

AR}

 tponall painl by yasadl) sisa dadi)S.

\Y

< Oeadilf £ 131 02953 2. fui A31ad Aolail) Aao WA AuondSl il .

A

oS Ut g haf palial i g STl Cauald Sleatt HLas W1 pukan.

14

Ll o A stcas OF Juiaall (yo 4318 Zaanay ¥ CilyLeli g OLLASH daalilt (yats @b 13

LY

. Sllast HLas Y AAls g dataie Anddf le (Teacher Book) plat! lics (Ggions.

Y\

. Sl Cauali 2. elagll Oifyla) dias (599 yill duo git| @eud poda.

Y

slog) 9 puapiitt @yl Oldu Sucludl § Ogalt @il (Gga ! dex gl muad pgda.

Yy

. e pe @lall JEalid Jolatt

. o Buae U Caall aapiS Jlowe 2. Lgipan all Olygudl.

Y¢

ceos a1 393 Gagle — Jonice ) Bjga T (po o Uin T La g 5udgis Ayl Cenld.

Yo

Ol3lay ) o deeslaill JSlughl ;g3 2 ,ae Zupills @laill plioe 3,0 Oglats.

\A!

o (ene ygeatt e OLALLEN « SledsH

dsdae g by j)8 Apdoa ¥ A (a3 2 Sl @alalll g 20301 55139 H1,3 Of-

Yy

NANES

. ¥ Jg¥ T caiall (e Zajulad N1 AR (Gt pi ¢ iy ¥ Juad¥t e O )

YA

97




Study

Questionnaire of the

sz |29 %
ltems (Z:i - é E i
|. The third primary textbook is “Starter Book™ suitable for| 30 | 80 | 15 | 9 0
children at this age. 22% 160% | 11% | 7% | 0%
: L o : 17 | 40 | 21 | 46 10

72. It is appropriate to children’s culture and society. 139% 130% | 16% | 34% | 7%
3. It contains enough exercises that can enhance children’s| 24 | 55 | 16 | 29 | 10
achievements. 18% [41% | 12% {22% | 7%
4. Its language is easy and matches children’s levels and| 34 | 82 | 10 | 7 |
abilities. 25%161% | 8% | 5% | 1%
5. The vocabulary items in this textbook are quite useful and| 27 | 78 | 14 | 12 3
important for children. 20% | 58% | 11% | 9% | 2%
. Lo . 23 176 | 9 | 18 8

6. It shows its materials in a sequential way. 179% 1579% | 79% 1 13% | 6%
7. It challenges children and motivates them to learn| 9 | 51 | 30 | 38 6
English. 7% |38% |22% |28% | 5%
8. It has positive influence on other subjects (such as Arabic,| 2 | 22 | 55 | 40 | 15

Math. ..). 2% [16% |41%|30% | 11%
9. Two periods per week, are sufficient and appropriate to| 9 121 0 | 28 | 85

teach English in third primary. 7% | 9% | 0% |21% | 63%
10. In Two periods per week, A teacher can establish a good| 11 | I8 3 30 172

relationship with his/her pupils. 8% [ 14% | 2% |22%  54%
11. Fun with writing booklet enriches children’s abilities to| 19 | 75 | 14 | 11 15

write from left to right, up to bottom. 14% [56% | 11% | 8% | 11%
12. This booklet is lovely to children at this age and they| 16 | 52 | 22 | 27 | 17

don’t get bored with it. 12% 39% | 16% [ 20% | 13%
" i : i ) . 32 166 | 13 | 16 7

13. "Songs cassette" motivates children to learn English. 4% | 49% | 10% | 12% | 5%
: . ) - 12 | 52 | 16 | 37 | 17

14. Children can sing and understand the songs easily. 9% 139% | 129% | 27% | 13%
: . 14 | 48 | 16 | 44 | 12

15. This cassette is connected to textbook. 10% 136% | 12% 133% | 9%
16. The eight stories that are taught to children are helpful| 22 | 65 | 25 | 20 2
and enrich their achievements. 16% [49% | 19% | 15% | 1%
o . e 0 10 | 23 | 64 | 37

17. These stories are appropriate to the Bahraini society. 0% | 7% | 17% | 48% | 28%
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3 | @ £ 2| z
[tems ”; i ‘% ”‘é :;
18.The arranged observation method is suitable to evaluate| 39 | 65 | 16 | 10 4
children children’s learning at this age. 29% |49% | 12% | 7% | 3%
19. Final test is very important to measure children’s| 28 | 60 | 8 | 29 | 9
achievements. 21% [45% | 6% |21% | 7%
20. If a child couldn’t master the skills required he or she| 19 | 29 | 15 | 50 | 21
should repeat his or her year. 14% | 22% | 11% |37% | 16%
21. The teacher book has enough exercises and tests to| Il | 66 | 9 | 37 | 11
evaluate children’s learning. 8% [49% | 7% |28% 8%
22. The educational supervision department carries many| 10 | 59 | 18 | 27 | 20
visits to teachers at third primary. 8% 144% [ 13% 120% | 15%
23. This department is helpful for teachers to find better| 24 | 65 | 18 | 18 9
teaching methods and tries to solve teachers’ problems. 18% |49% | 13% | 13% | 7%
24. The workshops related to third primary were very| 30 | 62 | 22 | 15 5
helpful. 22% 146% | 17% | 11% | 4% |
25. The school provides me with all equipments I need| 66 | 58 | 2 7 1
(examples; cassette recorder-O.H.P-...). 49% [43% | 2% | 5% | 1%
26. Learning Recourses center provides me with all| 46 | 61 3 19 5
materials I need (example; flashcards, transparencies...). 34% | 46% | 2% | 14% | 4%
27. The ministry’s decision to start teaching English from| 87 | 37 | 5 4 |
the third primary is successful. 65% |27% | 4% | 3% | 1%
28. It is better to start teaching English from the first| 67 | 17 | 14 | 16 | 20
50% | 13% | 10% | 12% | 15%

primary.
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APPENDIX (H)

Summary of results

Mean
Standard Deviation




Standard Deviation

Mean

ltems thfe'g Agree Not sure Disagree d?—s(;t;:ge Mean D S.t d s
eviation
5 4 3 2 1
1 30 80 15 9 0 3.98 .780
2 17 40 21 46 10 3.06 1.206
3 24 55 16 29 10 3.40 1.221
4 34 82 10 7 1 4.05 779
5 27 78 14 12 3 3.85 922
6 23 76 9 18 8 3.66 1.098
7 9 51 30 38 6 3.14 1.049
8 2 22 55 40 15 2.67 932
9 9 12 0 28 85 1.75 1.243
10 11 18 3 30 72 2.00 1.360
11 19 75 14 11 15 3.54 1.174
12 16 52 22 27 17 3.17 1.248
13 32 66 13 16 7 3.75 1.108
14 12 52 16 37 17 3.04 1.241
15 14 48 16 44 12 3.06 1.212
16 22 65 25 20 2 3.63 977
17 0 10 23 64 37 2.04 .866
18 39 65 16 10 4 3.93 .990
19 28 60 8 29 9 3.51 1.231
20 19 29 15 50 21 2.81 1.327
21 11 66 9 37 11 3.22 1.179
22 10 59 18 27 20 3.09 1.241
23 24 65 18 18 9 3.57 1.133
24 30 62 22 15 5 3.72 1.051
25 66 58 2 7 1 4.35 816
26 46 61 3 19 5 3.93 1.128
27 87 37 5 4 1 453 T73
28 67 17 14 16 20 3.71 1.536
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APPENDIX (1)

List of Participating
Schools



List of Participating Schools

: ~rd
. J
~ School Sl o primary
. S classroom

. Abu Baker Al Saddiq Boys Primary Intermediate 1

2. Abu Faras Al Hamadani Boys primary 3

3.  Abu Obaidah Boys Primary 2
4. Abu Saiba Boys Primary 30|
5. Ain Jaloot Girls Primary 2

6. Al Ala Al Hadrami Boys Primary 3

7. Al Andalus Girls Primary 4

8. Al Imam Ali Boys Primary Intermediate 2

9. Al Imam Malek Bin Anas Boys Primary 2

10. Al Jasra Boys Primary [

1. Al Jazeera Boys Primary [

12. Al Khaleej Al Arabi Girls Primary 3

13. Al Khamis Boys Primary 30

Al Khansa Girls Primary

. Al Khawarzmi Boys Primary

Al Maari Boys Primary

Al Mameer Boys Primary

. Al Mamoon Boys Primary

S I I N I T P

Al Manhal Girls Primary

)
I

b

Al Mutanabi Boys Primary

[\

. Al Nabih Saleh Girls Primary

[\
)

t

. Al Oroba Girls Primary

D

]

O

. Al Qadiseya Girls Primary

)
ha

Al Quds Girls Primary

[\
(9]

. Al Rasheed Boys Primary

. Al Rawda Girls Primary

(UGN S Y RVSEE SR RUSH I} RVSR EUSHY NS R RUSHE N J N SN

. Al Razi Boys Primary

. Al Rowdha Boys Primary 4

. Al Safa Girls Primary 2

. Al Wadi Boys Primary 5

' 31. Al Yarmook Boys Primary 3
32. A’li Boys Primary 3
33. A’li Boys Primary Intermediate 2
34. A’li Girls Primary 3
35. Amena Bint Wahab Girls Primary 4
36. Ammar Bin Yaser Boys Primary 0
37. Arad Boys Primary 2




3 rd

primary
... ‘ classroom
38. Arad Girls Primary | 3
39. Asker Boys Primary Intermediate |  Researcher is the only teacher.

40.

Asma That Al Netaqain Girls Primary Intermedaite

4

41. Bader Al Kubra Boys primary 5
42. Bait Al Hekma Girls Primary 4
43. Balgees Girls Primary 3
44. Barbar Boys Primary 3
45. Barbar Girls Primary 2
46. Bilad Al Qadim Girls Primary 4
47. Budaiya Girls Primary Intermediate 3
48. Budayya Boys Primary 3
49. Buri Boys Primary 2
50. Buri Girls Primary 2
51. Busaiteen Boys Primary 5
52. Busaiteen Girls Primary 6
53. Daih Girls Primary Intermediate 3
54. Dair Boys Primary 2
55. Dair Girls Primary Intermediate 2
56. Duraz Girls Primary 3
57. East Riffa Boys Primary 4
58. East Riffa Girls Primary 5
59. Fatma Al Zahra Girls Primary 2
60. Fatma Bint Al Khatab Girls Primary 6
61. Fatma Bint Asad Girls Primary 2
62. Gharnata Girls Primary 3

3. Hafsa Um Al Moameneen Girls Primary S
64. Hajar Girls Primary 2
65. Hamad Town Boys Primary 5
66. Hamad Town Girls Primary 4
67. Hassan Bin Thabet Boys Primary 4
68. Hauteen Boys Primary 3
69. Hidd Boys Primary 4
70. Ibn Al Nafees Boys Primary 3
71. Ibn Sina Boys Primary 2
72. Ibn Tufail Boys Primary 8
73. Isa Town Boys Primary 3
74. Jabber Bin Hayan Boys Primary 4
75. Jaw Girls Primary Intermediate |
76. Jidhafs Boys Primary 4
77. Karrana Girls Primary 3
78. Karzakan Boys Primary 4
79. Khalid Bin Al Walid Boys Primary 3
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80. Mariam Bint Omaran Girls Primary 3
81. Muharraq Girls Primary 4
82. Nowaidrat Girls Primary 4
83. Nusayba Bint Kab Girls Primary 5
84. Omar Bin Abdul Aziz Boys Primary 3
85. Ogba Bin Nafea Boys Primary 4
86. Osama Bin Zayd Boys Primary 2
87. Qalali Boys Primary 2
88. Raba Al Adawiya Girls primary 4
89. Ruquya Girls Primary 4
90. Sadad Bin Abi Waqga Boys Primary 3
91. Saba Girls Primary 7
92. Safeya Bint Abdul Mottalib Girls Primary 3
93. Safra Boys Primary Intermediate 3
94, Safra Girls Primary Intermediate 3
95. Sakina Bint Al Hussain Girls Primary 2
96. Salahuddin Al Ayoubi Boys Primary 6
97. Salmabad Girls Primary [
98. Salmaniya Girls Primary 2
99. Samabhij Boys Primary Intermediate l
100.Sanabis Boys Primary 3
101.Sanabis Girls Primary 3
102.Sanad Boys Primary 2
103.Sanad Girls Primary 2
104.Sar Boys Primary 4
105.Sar Girls Primary 3

106.Sara Girls Primary

107.Sehla Boys Primary Intermediate

108.Sehla Girls Primary

109.Sh. Mohammed Bin Khalifa Boys Primary Intermediate

[10.Shahrakan Boys Primary

1 11.Shahrakan Girls Primary

112.Sitra Boys Primary

113.Sitra Girls Primary

I 14.Sumaya Girls Primary

[15.Toobli Boys Primary

116.Toobli Girls Primary

[ 17. Tulaitala Girls Primary

[18.Um Al Hassam Boys Primary

119.Um Al Qoora Girls Primary Intermediate

120.Um Ayman Girls Primary

121.West Riffa Boys Primary Intermediate

[NSRRUSHE SR RUSERUSE AUSHE SR RUVSE N S R0 MO R RUSERUSE | DR RUPRE NS J N N
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.. o ' | classroom
122. West Ritfa Girls Primary 3
[23.Zallaq Boys Primary 2
124.Zallaq Girls Primary |
125.Zubeida Girls Primary 3
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Letter of approval
(Arabic)
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