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ABSTRACT

High and low achievers are found to use different vocabulary learning strategies in
order to understand the meaning of new words which they encounter in the foreign
language. High achievers on one hand, are better equipped with strategies that enable
them to become more successful in learning the foreign language in general and
vocabulary in specific, while low achievers on the other hand, struggle in handling

different vocabulary-related tasks.

This mixed-method study investigates the vocabulary learning strategies which are
employed by high and low achievers from different genders. The main purpose of the
study is to prove whether achievement has any significant role on the choice of the
strategies students report using. In addition, male and female high and low achievers’
choice of strategies was examined in order to determine the effect of gender on the
choice of strategies among the two groups. The subjects of the study were selected to
be 11" grade male and female Bahraini students enrolled in government schools in
Bahrain. The study was implemented by means of a questionnaire that investigated
vocabulary learning strategies which was administered to 120 students and interviews
carried out with twenty subjects from the population who took part in the
questionnaire. Furthermore, the study also investigates the beliefs students hold

regarding vocabulary learning.

The findings of the study reveal that some differences exist between high and low
achievers in their choice of vocabulary learning strategies. In addition, gender is
found to affect the use of different vocabulary learning strategies. Moreover, the
beliefs students hold regarding vocabulary learning distinguish between high and low
achievers and to some extent contribute to the success and failure of the students in

learning the foreign language.
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CHAPTER ONE
INTRODUCTION TO THE STUDY

1.1Introduction

In the past, vocabulary was given little attention in the field of language
teaching and learning. This approach towards vocabulary was due to the
fact that linguistic research focused on syntax and phonology but
neglected the important role of vocabulary teaching and learning. These
approaches assumed that once learners have learnt the structure and the
grammatical rules, they will be able to fill in the necessary lexical items.
However, in the 1970s the vital role of vocabulary in language learning
was recognized and a great deal of vocabulary related research emerged
(Richards & Renandya: 2002; Carter &McCarthy: 1988, Koda; 1997,
Paribakht & Wesche: 1997). The approach presented by (Hymes, 1972)
illustrated the importance of communicative competence and considered

vocabulary as secondary to functional language use.

Over the past few decades, a number of researchers emphasized the need
to concentrate on learning and learners in the field of vocabulary rather
than teaching (Sadighi & Zarafshan, 2006). This seems to be a more
realistic goal for teachers to focus on helping students reach a level of
autonomy in vocabulary learning and make them less dependent on
teachers (O’Malley & Chamot, 1990). Learners’ autonomy can be
enhanced by equipping the learner with various vocabulary strategies
which can help develop the overall learning process. Added to that, using
vocabulary learning strategies can in fact help students become more

active and conscious and therefore, take more responsibility for their own

learning (Oxford, 1990).




Recent years have witnessed a growing interest in the vocabulary learning
strategies adopted by students across the world. Nandi (2011) in his
review on Carol Griffiths’s book stated that there are certain strategies
which would enable learners to be more successful in language learning.
Jafari & Ajideh (2012) explain that many studies were conducted to
achieve certain aims regarding vocabulary teaching and learning, which
are: 1) identifying the most efficient memorization techniques, 2)
investigating and developing taxonomies of strategy usage 3)
distinguishing the good and poor learners in terms of strategy use. Gu
(2003) believes in the importance of knowing a word and using it in a
meaningful context. Therefore, vocabulary learning strategies should

include strategies for knowing a word and using a word.

“Knowing-oriented strategies include those strategies for remembering
form-meaning pairs (e.g., most mnemonic devices); skill-oriented
strategies involve the use of words in meaningful contexts and aim to
develop automaticity in retrieving and producing those words (e.g.,
reading extensively and deliberately using a newly learned word in one's

writing." (Gu: 2003, p.75).

Zimmerman (2009) believes that it is vital to teach students to become
independent learners. This process starts with understanding what a word
actually means together with the ability to observe what is important. In
addition, students should build a working knowledge of vocabulary
learning strategies and the ability to use these strategies appropriately.
Students cannot be independent word learners until they are able to use
the vocabulary learning strategies appropriately. This is achieved through
teaching students strategies that would enable them to approach new
vocabulary effectively until students become successful lifelong word

learners.




Since word knowledge is crucial for communicating in the foreign
language, students should be equipped with proper strategies so that these
strategies become part of their learning process and would enable them to

deal effectively with vocabulary related tasks.

This area of research will determine the strategies that high and low
achievers use for understanding the meaning of unfamiliar words. Nandi
(2011) believes that certain strategies such as guessing from context can
create better language learners. Wessels (2011) emphasizes that
vocabulary knowledge is considered vital to students' academic success.
Many researchers believe that students who achieve high scores in their
English summative tests (80 and above) are better equipped with
strategies that enable them to deal with the language skills in general and
vocabulary in particular, while students who score 50 and below are
found to depend mainly on strategies such as memorization and rehearsal
in dealing with language skills. Students who are considered to be high
achievers on the bases of their test scores are found to be more successful
in using cognitive and metacognitive strategies which are considered to
be deeper strategies for word processing. (Bremner, 1998; Green &

Oxford, 1995; Peacock, 1999).

This study will shed some light on the differences that may exist between
high and low achievers in terms of strategy use for undertaking different
vocabulary-related tasks. In addition, difference in the use of strategies
among students of different genders is also examined. Findings from this
study might help low achievers reach a level of autonomy which will
enable them to become more successful in vocabulary learning in
particular and language learning in general by adopting the strategies
which are reported by high achievers. In addition, the researcher suggests

that the beliefs students hold about vocabulary learning may to a certain
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extent influence the vocabulary learning strategies which they use while

learning new words.

Both quantitative and qualitative methods will be used in the form of a
questionnaire and interviews with a sample of the population in order to
investigate the vocabulary learning strategies. The use of a mixed-method
approach will enable the researcher to compare and contrast the results
and cross-validate them to determine the specific vocabulary learning

strategies that both high and low achievers report using.
1.2 Statement of The Problem

Secondary students in Bahrain are found to differ in their ability to deal
with vocabulary-related tasks. High achievers tend to be more capable in
dealing with vocabulary, unlike low achievers who obviously suffer from
lack of vocabulary-based strategies that enable them to deal with different
vocabulary tasks. This is noted when high and low achievers answer any
vocabulary-related task. In classrooms, teachers find that high achievers
tend to answer vocabulary tasks in a more successful manner than low
achievers. The report published by The National Authority for
Qualifications & Quality Assurance of Education and Training (2014) on
the results of the National Examinations of English which was
administered to grade 12 students indicated that students found the task
of deducing meaning of a word or phrase from context rather challenging

and only few students managed to achieve the task successfully.

Therefore, it is vital to identify what type of vocabulary learning
strategies were employed by high achievers that enabled them to deal
with vocabulary more successfully compared to the ones used by low
achievers. In addition, some studies suggest that females are better

strategy users than males (Catalan, 2003); therefore, gender will also be a




variable in this study. Such findings might shed some light on what
makes some learners better than others and whether gender plays a

significant role in determining the strategies used.

1.3 Significance of The Study

In this study, achievement plays a vital role in determining the strategies
used among high and low learners. Austin (1991) defines academic
achievement as the results of any learner’s knowledge and skills which
are affected by education. This study is beneficial for teachers and
curriculum designers as it provides insights into what strategies students
employ while learning vocabulary and how the strategies students report
using differ among high and low achievers across different genders.
Identifying the vocabulary learning strategies of high and low achievers
will result in identifying good language learners in terms of strategy use
and will develop understanding of how the knowledge of what good

learners do can contribute to the teaching of poor learners.

The current study involves males and females, which the researcher chose
to include as a second variable because there are some studies which have
reported significant differences between males and females in terms of
strategy use. Catalan (2003) indicated that most studies on gender
differences in relation to vocabulary learning strategies revealed that
females use more strategies than males, however, Griffiths (2010) claims
that studies in this area are relatively small and more studies should be
carried out to yield accurate results. The choice of second year learners
was not random; this is done intentionally as students in the secondary
cycle study one series of English (Opportunities) (1995) which ranges
from level A2 to B2 according to the Common European Framework of

Reference for Languages. Second year learners (Bl level) are neither




complete beginners i.e. they are familiar with the book and its techniques
nor senior students who are keen to finish secondary school and join
college. They are in the mid-stage of secondary school. Therefore, they

are the ideal population for the study.

The findings of this study will help curriculum designers to be selective
in the materials they aim at introducing to the students and evaluate them
objectively in terms of what strategies they present regarding teaching

and presenting new vocabulary items.

1.4 Aim of The Study

The purpose of this study is mainly to identify the vocabulary learning
strategies which are employed by high and low achievers at government
schools in Bahrain. As many studies point out high achievers are better at
learning vocabulary and are more successful in using different strategies
to understand the words they find difficult. Bastanfar & Hashemi (2010)
emphasize the importance of incorporating vocabulary learning strategies
into the course books. Students and teachers should be informed about the
importance of such strategies for achieving communicative competence.
In addition, examining the differences between males and females in
terms of their use of different vocabulary strategies is expected to enrich
this field with more understanding of how each gender uses different or

similar vocabulary learning strategies.

1.5 Research Questions

Two phases of research are adopted in the present study: a quantitative
phase followed by a qualitative phase. Phase One is basically designed to

identify, by using a large-scale survey, the vocabulary learning strategies
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employed by high and low achievers amongst Bahraini secondary school
students (males and females) from governments schools. In other words,
the aim of the survey is to distinguish the beliefs and different vocabulary
learning strategies between high and low achievers and between male and
female learners. Phase Two addresses the same broad questions by using
qualitative methods that are generated from the beliefs and strategies
which were identified and addressed in Phase One. The study at hand was

mainly designed to answer the following questions:

1. What beliefs do high and low achievers who are studying EFL in
Bahraini secondary schools hold about learning English
vocabulary?

2. What vocabulary learning strategies are used by high achievers
who are studying EFL in Bahraini secondary schools?

3. What vocabulary learning strategies are used by low achievers who
are studying EFL in Bahraini secondary schools?

4. What are the differences between high and low achievers in terms
of vocabulary use?

5. Are there any differences between males within high and low
achievers and females within high and low achievers in the use of

different vocabulary learning strategies?

1.6 Scope and Limitations of The Study

This study is limited to second year students enrolled in government
schools in Bahrain, during the academic year (2014-2015). Since the size
of the Kingdom of Bahrain is relatively small (780 km?), the Bahraini
population is homogenous in their culture and language. Therefore, the

research sample (120 students) is expected to yield results which could be




generalized to other second year students enrolled in government students

in Bahrain.

The current study is limited in its scope of investigating achievement and
gender as two dependent variables. The subjects of the study are
categorized according to their summative English test and an
achievement test on vocabulary which was administered to determine the
accurate population of the study. The self-report methods are used mainly
to provide insights into the possible differences that may exist between
high and low achievers, males and females. In order to generate accurate
self-reports from students, the subjects were chosen based on three
aspects; their achievement level, their teachers’ perception and finally
based on a vocabulary designed test. In addition, the subjects participated
on a voluntary basis and the researcher ensured that they had not been
exposed to prior studies of the same nature (i.e. involving vocabulary
learning strategies). Furthermore, the nature of the interviews and the
questionnaire used in the study were designed to reduce the possibility of

inaccurate reports.
1.7 The Organization of The Study

The thesis consists of five chapters. Chapter One is the introduction,
which includes the statement of the problem, the aims and significance of

the study and the presentation of the research questions.

Chapter Two presents the theoretical framework and literature review
which includes the theories on which the current study is based and
empirical framework of vocabulary learning strategies research and
vocabulary acquisition. Added to that, an overview of research in the
field of vocabulary learning strategies among good and poor learners and

their findings is presented and discussed. This chapter also includes the




analysis of learning strategies within a cognitive model of human
learning. In addition, the description of vocabulary learning strategies and

its relevant research is thoroughly discussed.

Chapter Three explains the design of the study and the methods used in
data collection and analysis in both the quantitative phase and the
qualitative follow-up phase. This chapter provides a comprehensive
description of participants, the research instruments, and the procedures

followed while conducting the experiment, data collection and analysis.

Chapter Four presents and discusses the statistical and qualitative analysis
of the study. This includes both the quantitative (descriptive and
inferential numeric analysis) data analysis approach and the qualitative
(thematic text) approach. In addition to that, the research findings are

presented and discussed in depth.

Chapter Five presents general conclusions, the pedagogical implications

of the study and recommendations for future research.




1.8 Definitions of Terms

This part presents a brief definition of key terms which are related to the
topic of the study and which are essential for the understanding of
vocabulary learning strategies within an information-processing model of

human learning.

Declarative Knowledge: A type of information that exists in the long-

term memory and involves knowledge about facts and the things we

know about. (O’Malley & Chamot, 1990).

Metacognitive Strategy: A learning strategy that includes knowledge of

the learning process, how to plan and monitor the learning process in
addition to self-evaluation of learning after task completion. (O’Malley &

Chamot, 1990).

Procedural Knowledge: This term refers to the knowledge of the things

we know how to do. Procedural knowledge includes mental activities
such as problem solving, receiving and producing language and learning

strategies. (O’Malley & Chamot, 1990).

Hich Achievers: students who achieve high scores in their English

summative tests (80 and above), they are also referred to as good learners.

Low Achievers: students who score (50 and below) in their English

summative tests, they are also referred to as poor learners.

Vocabulary Learning Strategies (VLS): Any technique used to learn

unfamiliar words.
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CHAPTER TWO
THEORETICAL FRAMEWORK AND
LITERATURE REVIEW

2.1 Introduction

This study is concerned with identifying the strategies that learners
employ when faced with the task of vocabulary learning. It is important
to notice that vocabulary learning theory should be presented through an
understanding of the nature of language learning strategies on the one
hand and the nature of vocabulary acquisition on the other hand. Different
vocabulary learning strategies are used with different vocabulary-related

tasks.

This chapter aims at presenting a theoretical and empirical framework of
vocabulary learning strategies. The first section will investigate language
learning strategies, related theories, models of human learning and learner
beliefs about learning. The second section will explore linguistic theories
on word knowledge, vocabulary acquisition and instruction in addition to
investigating vocabulary learning strategies definition and related
taxonomies. This linguistic view of vocabulary includes an explanation of
how words are related in the mental lexicon, and how vocabulary is
developed in a foreign language. The last section provides a general
framework of vocabulary learning strategies, empirical studies and the

investigation of the factors that determine strategy use.
2.2 Identification of Learning Strategies

The phrase learning strategies in education refers to ‘the operations

employed by learners to aid the acquisition, storage, retrieval, and use of
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information.” (Oxford: 1990, p.8). Oxford (1990) expands her definition
of learning strategies to consider them as operations which learners use to

make their learning better and more transferrable to new situations.

Chamot (1987) defines language learning strategies as techniques or
alternative actions which students employ to enable them to manage their
learning and recall both linguistic and contextual information. The term
language learning strategies is also defined by Wenden and Rubin (1987)
as special tasks or behaviours which students use to aid their learning of

new information.

Nyikos and Oxford (1993) believe that ‘learning begins with the learner’.
(p.11). Through their view of learning, they focus mainly on the learners’
use of learning strategies to facilitate their learning of the target language.
Richards and Platt (1992) define learning strategies as “intentional
behaviour and thoughts used by the learners during learning so as to
better help them understand, learn or remember new information.”

(p.209).

The aim of equipping learners with language learning strategies results in
achieving communicative competence and enabling students to
communicate in authentic situations. These strategies are divided into
direct and indirect strategies. Direct strategies involve memory, cognitive
and compensation strategies. While indirect strategies cover social,

affective and metacognitive strategies (Oxford: 1990).

Chamot (2005) believes that language learning strategies are important
for two main reasons. First of all, the examination of the strategies used
by language learners is a powerful tool to understand the metacognitive,
cognitive, social and affective processes that occur in language learning.

Secondly, pinpointing the most effective strategies used by successful

12




learners can help the less successful learners become better language

learners.

Cohen (2007) summarized the purpose of language learning strategies
which were expressed by experts. Experts agreed on the fact that the use
of language learning strategies can in fact enhance learning. In addition,
these strategies can help learners perform specific language-related tasks.
Furthermore, the strategies help overcome certain language-related
problems which learners face when dealing with language. Moreover,
they make learning easier and faster. Finally, they help to compensate

certain difficulties in learning the target language.

Oxford (1990) argues that although there has been extensive research into
language learning strategies, many theoretical and practical aspects still
need further investigation. Oxford (2002) defined and systematically

categorized learning strategies into the following systems:

1) Systems which are mainly associated with successful language
learners

2) Systems that are related to psychological functions such as
cognitive, metacognitive and affective

3) Systems which are based on linguistics that deal with inferencing,
language monitoring, formal rule practising and communicative
practising

4) Systems which are associated with a specific language skill such as
speaking, vocabulary learning, reading comprehension or writing

5) Systems which are associated with different types of learners
(p-127)

Oxford (2002) claims that these five categories that represent the strategy

systems suffer from lack of coherence for an accurate description of the

13




strategies. In order to overcome this shortcoming, Oxford (1990)
developed a strategy system that consists of six sets of learning
behaviours. She based her work on the theory that perceives the learner as
a ‘whole person’ who uses intellectual, social and emotional resources
rather than depend mainly on the cognitive/metacognitive information-
processing machine. Her strategy system includes the following: a)
affective: the use of meditation, self-praise and reinforcement b) social:
being able to pose questions and interact with native speakers of the
language ¢) metacognitive: paying attention, seeking opportunities, self-
evaluation and error monitoring d) memory: which involves grouping,
imagery and other memory-related strategies e) general cognitive: this
involves reasoning, analysing and summarizing f) compensatory
:including guessing from context, using synonymy to convey meaning.
Although, she claims that her typology is not perfect, it has the potential
to break the limited view of what happens when one learns a new

language.

Language learning strategies are best identified through self-report

procedures such as questionnaires and interviews (Chamot, 2004).
2.3 Theories and Models of Language Learning Strategies

This section will provide an overview of the theoretical background of
the concept of learning strategies which is considered as a precondition
for understanding vocabulary learning strategies in cognitive theory and

other L2 acquisition theories and models.
2.3.1 The Cognitive Theory of Learning

It is vital to discuss the cognitive theory because it recognizes the role of

learning strategies as important cognitive processes in L2 acquisition. The
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Cognitive Theory is based on the theory of information processing and
deals mainly with the mental processes in L2 acquisition. The theory
addresses three major cognitive aspects of learning; how knowledge is
developed, how knowledge becomes automatic and how the new
knowledge is built into the existing cognitive system of the learner
(Takac, 2008). Ellis (2000) defines L2 acquisition within the framework
of the cognitive theory as a complex cognitive skill that involves
cognitive systems such as memory, perception and information
processing to overcome any limitations in human mental capacity which
may inhibit performance. The Cognitive Theory views memory as
functioning in two stages. Stage one involves working memory (short-
term memory) system which has limited capacity. The working memory
requires conscious effort and control in order to retain only certain
amounts of information. The second stage of information storage is
through the long-term memory system which is considered to be larger in
capacity and it is not affected by conscious control (Atkinson & Schiffrin,
1968). Information is transferred from one system to another by
phonological and visual repetition in the working memory system. During
intake of information, the working memory is required to differentiate
between what is relevant for comprehension and serves as a ‘storage’ for
storing different elements which are retrieved from long-term memory for
the reason of composing a message (Takac, 2008). Therefore, what
distinguishes the Cognitive Theory from other 1.2 acquisition theories is
the fact that it considers language acquisition as being guided by the same
principles as any other type of learning (Ellis, 1995). This theory has
attracted the interests of researchers as it focuses on how individual
learners approach learning. This identifies the role of individual

differences that exist among learners. This area involves a number of

15




variables which include language aptitude, motivation, cognitive style

and learning strategies (Takac, 2008).

The Cognitive Theory regards learning strategies as one of the key
notions for L2 acquisition. Therefore, L2 acquisition is defined as a
mental process that requires the use of learning strategies (Ellis, 1995).
Second language learners according to the Cognitive Approach are active
participants in the learning process and tend to use different mental
strategies to aid their learning of the language (Williams & Burden,
2001). Takac (2008) argues that the use of learning strategies is what

makes L2 acquisition different from L1 acquisition.

The Cognitive Theory has been criticized for neglecting the influence of
linguistic factors in L2 acquisition. However, Ellis (2000) argues that the
theory accounts for the learner’s role in obtaining control over L2
knowledge by means of learners’ ability to activate strategies for
proceduralizing knowledge by interaction or free practice. In addition, the
theory implies that learners tend to reconstruct their L2 knowledge for the

purpose of making this knowledge available for use.
2.3.2 Interlanguage Theory

The Interlanguage Theory was among the first attempts to describe
second language acquisition from a cognitive rather than linguistic point
of view. The term Interlanguage ‘refers to a language system (i.e.
grammar) constructed by language learners in the process of L2 learning.’
(Takac:2008, p.31). This theory directly addresses learning strategies and
tends to differentiate between cognitive learning strategies and
communication strategies. The founder of the theory Selinker (1972)
indicated that Interlanguage is the product of five major cognitive

processes in L2 acquisition: language transfer, transfer of knowledge,
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strategies for learning a second language, strategies for communication in
L2 and overgeneralization of linguistic material. Selinker, Baumgartner-
Cohen, Kinahan & Mathieu (2000) define learning strategies as cognitive
activities which are performed either on the conscious or unconscious
level and involve the processing of L2 information in order to express
meaning. The importance of this theory lies in its approach which
acknowledges the possibility of learners’ conscious attempts to control
their own learning in second language acquisition. According to Griffiths
and Parr (2001), the Interlanguage Theory resulted in the expansion of
research into the psychological processes which aimed at identifying
what learners do to aid their own learning or which learning strategies

they use to facilitate their learning.
2.3.3 Bialystok’s Second Language Learning Model

Bialystok’s (1978) model recognized the important role of learning
strategies in the process of L2 acquisition. The model is also labelled as
(Analysis-Control Model). Her model is cognitive in nature and based on
the assumption that humans process language in their minds like any
other kind of information. The model differentiates between processes as
obligatory activities and strategies as optional mental activities (Ellis &
Beaton, 1995). According to Bialystok’s (1987) model, learning
strategies come into two groups; the first is formal strategies which refer
to linguistic form including formal practising and monitoring. The second
group is the functional strategies which refer to language use; this
involves functional practising and inferencing. Bialystok (1978) defines
learning strategies as ‘optimal methods for exploiting available
information to increase the proficiency of 1.2 learning. They operate by
bringing relevant knowledge to the language task that has the effect of

improving performance.” (p.76). Learners’ use of the learning strategies
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depends mainly on the three levels of the model (input, knowledge and
output). Learners when interacting in the second language use three
sources of knowledge: other knowledge, conscious knowledge and
intuitive knowledge. However, their choice of learning strategies will be
determined on the bases of the knowledge needed for task completion, the

difficulty of the task at hand and their proficiency level (Bialystok, 1979).

Vendergriff (1995) states that the model suggests that learning strategies
can become automatic and eventually lead to implicit linguistic

knowledge.
2.3.4 Multidimensional Model

This model was proposed by Clahsen, Meisel & Penemann (1983) cited
in Takac (2008). The model assumes that learners are believed to rely on
non-linguistic devices such as lexical items which are not part of
grammatical categories, later they move through a number of stages until
they become able to carry out more complex grammatical operations. The
theory views the relationship between implicit knowledge and output as
mainly dependent on the learning strategies which learners use in order to

generate linguistic input.

2.3.5 Adaptive Control of Thought (ACT) Model

Anderson’s (1995) (ACT) model is another model that is cognitive in
nature because it views L2 acquisition as skill learning (Ellis & Beaton,
1995; O’Malley and Chamot, 1990; Robinson, 2001). This model is
mainly based on distinguishing between two types of knowledge:
declarative knowledge and procedural knowledge. Declarative knowledge
is our knowledge of facts and things while procedural knowledge is the
knowledge of how we do things (Ellis, 1995). The model perceives L2
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acquisition as consisting of three stages (cognitive, associative and
autonomous). During declarative knowledge the information which is
stored as facts becomes procedural through practise. Learning strategies
in this model are interpreted in two ways. The first interpretation views
learning strategies as occurring consciously in the early cognitive stage
after that learners continue to use them subconsciously as habits
(O’Malley and Chamot, 1990). The second interpretation assumes that
learning strategies occur at all developmental stages as long as they are
required by the task in which the learners are asked to perform. O’Malley
and Chamot (1990) agree with the second interpretation as they view
learning strategies as complex cognitive skills that are used consciously
in the early stages of learning, but can develop into procedural strategies
through practice as they move through when they move through the

cognitive, associative and autonomous stages of learning.

2.3.6 Stern’s Synthesis Model

Stern (1986) believes that the proposed models of L2 acquisition are
useful; however, none of them can be regarded as conclusive in
explaining all the phenomena in L2 learning. Therefore, Stern (1986)
proposed a model in which different variables of L2 learning were
examined. The model identifies five sets of variables: 1) social context 2)
learner characteristics 3) learning conditions 4) learning process and 5)
learning outcomes. He pinpointed that it is vital to examine why some
learners are successful while others are not, in other words what factors
determine success or failure in language learning. The model considers
learning strategies as influential in the learning outcomes. He identified

the characteristics of good language learners as having the following

skills:
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1) Active planning strategy by selecting goals, recognizing their
developmental stages and being active participants in the learning
process.

2) Academic learning strategies by being ready to study and practise
language rules, to analyse and develop the techniques by practice
and memorization, to monitor their own progress to reach a higher
level of competence in the target language.

3) Affective strategies through self-management of emotional and
motivational problems and attitudes towards the L2 culture. (p.411)

To Stern (1986) unsuccessful learners are those who do not tend to use

learning strategies sufficiently or adequately to learn the target language.

2.3.7 Abraham and Vann’s Model of Second Language

Learning

Abraham and Vann’s (1987) model was mainly developed from their
work in investigating and comparing language learning strategies which
were used by successful and unsuccessful learners. The model assumes
that learners’ approach in language learning is determined by their own
philosophy of language learning. The approach investigates observable
and unobservable strategies which are used in language learning. Many
factors influence language learning such as the background factor which
includes intelligence, personality and cognitive style and environmental
factors which include formal and informal instruction and practice. They
argue that these factors can directly influence learner’s achievement and

degree of success in mastering the target language.
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2.3.8 Ellis’s Second Language Acquisition Model

Ellis’s (1995) model of L2 acquisition views learning strategies as a
mediator between individual learner differences and situational and social
factors on the one hand and learning outcomes on the other hand. The
variables proposed by the approach determine the learner’s choice of

learning strategies, learning outcomes and level of achievement. (Figure
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Figure (1)
The Relationship between Individual Learner Differences, Situational Factors
and Learning Outcomes (Ellis: 1995: p. 530)

2.3.9 Cognitive/Conative Model of Learning

This model was originated by Young and Perkins (1995). They claim that
their model caters for individual differences in the L2 processes. The
model identifies five main types of mental constructs namely: conceptual
structures, procedural skills, learning strategies, self-regulatory functions

and motivational orientation. According to the model, conceptual
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structures include declarative knowledge while procedural skills after
practice become automatic and result in enhanced performance. Young
and Perkins (1995) define learning strategies as ‘specialized ways of
processing information that enhance its comprehension, learning or
retention’ (p.150). Their definition suggests that learning strategies can be
enhanced by training. Self-regulatory functions enable learners to
consciously regulate their information processing by the use of
metacognitive strategies, whereas, motivational orientations refer to
learners’ motivation for continuous learning and achievement. The model
views learning strategies as having both cognitive and conative elements;
cognitive in the sense that they affect information processing and

conative because they are mainly affected by learners’ motivation.

2.3.10 Skehan’s Model of Individual Differences in

Language Learning

Skehan (2000) has introduced a model which involves four areas of
individual differences: modality preferences, foreign language aptitude,
learning style and learning strategies. According to the model, modality
preference is related to learners’ preference input channel (visual,
auditory or kinaesthetic). The second area is language aptitude which
involves the capacity of phonemic coding, language analytic capacity or
memory. Skehan’s model suggests that learners could either have an
analytic or memory predisposition. The next area is namely learning
styles which refer to learners’ ability to have either visual or verbal
representation. The last area in the model is learning strategies which
Skehan adopts from O’Malley and Chamot (1990). The classification of
strategies include metacognitive, cognitive and socio-affective strategies.

The model considers learning strategies as the most amenable to change

22




of all other areas because instruction can in fact influence their

development and change.

In conclusion, it is important to notice that all models and theories
presented earlier recognize the important role of language learning
strategies to aid language learning and determine the success or failure in

acquiring the second language (Takac, 2008).
2.4 Strategic Competence

The Grammar-Translation method and the influence of Structural
Linguistics and Behaviourism and the Audiolingual Method received
criticism from new opposing theories such as the Interlanguage Theory
because it considers the learner as the most important part in the learning
process and viewed errors which learners make as positive effort in the
learning process (Selinker, 1972). Rubin’s (1975) work focused on
raising awareness of the strategies learners employ to succeed in language
learning. In addition, Krashen’s (1981) theory states that for language
acquisition to take place, natural authentic communication should be
available to learners. In fact, Krashen is considered the creator of the

communicative approach to language teaching (Takac, 2008).

Purpura (2014) defines strategic competence as ‘the information
structures in working memory and long-term memory associated with the
brain’s information processing system; strategies are thoughts or

behaviours used by the learners to regulate SFL learning or use’. (p.533).

Strategic competence regulates how the learners observe and understand
language input, and how the new input is stored and remembered in the
brain. Research conducted recently indicates that the use of strategies for
language learning may occur either consciously or unconsciously; in
other words learners sometimes use strategies without actually knowing
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that they are using them. They just use what facilitates their learning of
the language. The unconscious use of strategies is also referred to as

automatic processing and it usually occurs with more advanced learners.

2.4. 1 Conceptualizing Strategic Competence within a

Process Model of SFL Learning

Strategic competence has been regarded as behaviours that language
learners use to facilitate their learning of the language. Purpura (2012)
presented a conceptualization of strategic competence which is aimed at
linking learning strategies to different stages of information processing.
In second language acquisition, information processing describes the
mental activities that people engage in for developing a conceptual
understanding of the new language input in order to use the new
information in meaningful contexts. This approach places its emphasis on
human memory as it assumes that the new language input will be handled
by the cognitive system within the brain (Baddeley, 1986; McLaughlin,
1987; Wenden, 1991).

The cognitive system of the brain involves different types of memory:
sensory memory, short-term memory, working memory and long term
memory (Purpura, 2012). During the first stage in processing new
language input, the new information enters first through the sensory
devices such as ears or eyes and is stored in sensory memory (SM). Then
the information is perceived and stored for a short time in the learner’s
short-term memory (STM). To illustrate the previous point, Purpura
(2014) gives the example of the word ‘travelled’; when encountered in
speech or read in a book, he/she tends to perceive several different pieces
of information about the word. One might only attend to and notice the

past form of the verb (travel). The noticed input is held in the working
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memory (WM) in order to process it. Therefore, learners should focus
and pay attention to the new language input if they want to learn the

language.

The working memory is where the focused information is stored
temporarily. It is important to understand that through the key processes
of perceiving and understanding, the new language input is stored in the
long-term memory (LTM). When learners attend to and notice the past
tense of the verb (travelled) by identifying the morpheme (-ed) in written
text, this will enable learners to keep this information temporarily in their
working memory. The use of the morpheme (-ed) will be associated with
the past form and this will eventually be remembered and stored in the
learners’ long term memory. By doing so, learners will reconstruct their
English verb system to accommodate this new information in their long

term memory.
2.5 Learner Beliefs

Learner’s beliefs about language learning play an important role in
learners’ experience and can contribute to their success or failure in the
second language. Horwitz (1987) indicated that L2 learners hold certain
beliefs about language learning which are influenced by their previous

experience with the language.

Highlighting these beliefs and pinpointing their reflection on learners’
language learning can provide insights into specific areas such as
learners’ expectations and strategies used. This is found to have a positive

impact on learning (Breen, 2001; Arnold, 1999).

Early psychological studies of beliefs about language learning concluded

that these beliefs were more central to the understanding of the learners’
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performance than the theories of learning (Thomas & Harri-Augustein,

1983).

Cognitive psychology investigated learners’ beliefs about the nature of
learning by linking them to the idea of being part of metacognition
(Flavell, 1987; Ryan, 1984). From this view point, learners’ beliefs about
language learning are viewed as part of metacognitive knowledge
(Flavell, 1987). This involves all that people understand about themselves

as learners together with their goals and their language learning needs.

Wenden (1999) defines metacognitive knowledge as ‘learners’ acquired
knowledge about learning: the nature of learning, the learning process,
and humans as learners, including themselves.” (p.435). She considers
metacognitive knowledge as ‘a system of related ideas, some accepted
without question and other validated by their experience.” (p.436). She
also differentiates between metacognitive knowledge and metacognitive
strategies by considering metacognitive knowledge as the information
which learners acquire about language learning while metacognitive
strategies are general skills that enable learners to direct and guide their

learning.

The beliefs students bring to the classroom were found to influence the
learning behaviour (Bandura & Schunk, 1981; Como, 1986; McCombos,
1984) and learning outcomes (Martin & Ramsden, 1987; Van Rossum &
Schenk; 1984). In addition, some research indicated that successful
learners develop certain ideas in their beliefs about language learning
processes, their abilities and their use of effective learning strategies

(Anstey, 1988; Biggs, 1987; Zimmerman & Martinez-Pons, 1986).

Therefore, the first part of the questionnaire used in the current study

investigates the beliefs students’ hold about vocabulary learning in order
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to relate them to the strategies students’ report using and whether these

beliefs change among high and low achievers of different genders.
2.6 Definition of a Word

It 1s rather difficult to define the concept of a word. Word knowledge is
found to be vital to achieve communicative competence (Singleton,
1999). Schmitt (2007) argues that the concept of word knowledge
includes a number of properties. A word is best defined as a sound or a
combination of sounds and this is represented in writing and leads to the
communication of a message. In addition to that, knowing a word should
not only include knowing the basic word meaning but also to learn its
register, association, grammatical patterns, collocation and the written

and spoken form.

Many language learners believe that in order to master the meaning of a
word, he/she must know the dictionary definition of the word. However,
the dictionary meaning of a word is only the basic meaning and words

have different meanings in different contexts (Schmitt, 2005).

The next section will provide the theoretical framework of word

knowledge on which the current study is based.
2.6.1 Word Meaning Theory

Aitchison (2003) explains that there are two main arguments about word
meaning; the fixed meaning assumption and the fuzzy wmeaning
assumption. The fixed meaning assumption claims that every word has a
basic meaning while the fuzzy meaning claims that a word may have

different meanings in different contexts.

Aitchison (2003) explains that the notion of fixed meaning is mainly
encouraged by lexicographers because it is easier to have precise
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definitions of words, whereas, the fuzzy meaning assumption is promoted
among poets and those who are interested in the figurative meaning of

words.
2.6.1.1 Fixed Meaning Assumption

The advocates of this assumption believe that words have fixed meaning
which fill our brains like connected pieces of knowledge. However, this
viewpoint has one major problem in that a word which is being talked
about can be viewed from different angles, because words involve mental
images associated with them. When a person talks about an object, he/she
could be describing a specific object that he/she has perceived in the
mind. While listeners might think of the same object from a different
point of view based on the experience they have had with the object

(Aitchison, 2003).

The fixed meaning view point also involves a theory called the Checklist
Theory. The theory suggests that each word has an internal list of basic
characteristics and we label objects like cat or bird only if it has the basic
characteristics attributed to it. However, one major problem arises from
this theory is that there are certain words that do not have precise
definitions. Supporters of the Checklist Theory through their research
claim that each word in the lexicon has a semantic core and that humans
have an encyclopaedia of general knowledge in the brain, which gives
additional data to the semantic core of a word. The Checklist Theory has
been criticized for two main reasons; the first is that it is hard to decide
what goes into the checklist because there is no clear distinction between
necessary and unnecessary characteristics. Second, there are some words

that seem not to virtually exist since there hardly seem any necessary
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conditions such as abstract words which are difficult to describe

(Aitchison, 2003).
2.6.1.2  Fuzzy Meaning Viewpoint

The supporters of this viewpoint believe that people’s mental lexicon
differ in their description of different objects; they disagree with each
other and in many cases seem to be inconsistent with their own responses.
Words are believed to have fuzzy edges because there does not seem to
be a clear point at which one word ends and another word begins. Labov
(1973) demonstrated this point when he showed his students pictures of
containers and asked them to try and label them as a vase, a cup or a
bowl. His students successfully managed to agree on certain shapes.
They all labelled tall thin containers without handles as vases and low flat
ones as bowls. However, they we confused when faced with objects in

between the two. Was it a vase or a cup?

Another reason for this viewpoint is the family resemblance syndrome.
Aitchison (2003) explains this by illustrating a comparison of games
(what defines a game?). There are many different types of games; they
share some similarities, relationships but there are not many things which

are common in all games.

To conclude, Aitchison (2003) states the fuzzy meaning assumption fits
into L2 acquisition because it is not possible to translate a word into a
fixed meaning in the first language. Words have different meanings in
different contexts and most words have fuzzy meanings and only few

ones have fixed meanings.
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2.6.2 Semantic Network

The semantic network simply refers to the connections that exist between
concepts. People tend to link words together to form an interconnected
system. When encountering a word, people associate the word with
another in a pair or a group. Four types of word association are found:

coordination, superordination, collocation and synonymy (Aitchison,

2003).

In coordination, words are organized on the same level of details, for
example, apple, orange and banana are stored together in the brain
because they belong to the same main category of fruit. In addition,
opposites also fit into this category such as north and south (Aitchison,

2003).

The next category of word association is collocation, which refers to the
words which are used together in connected speech. For example, blue
and sky are collocated together because they are often used together (blue

sky) to refer to the normal state of the sky (Aitchison, 2003).

Another type of word association is superordination. It refers to the main
or cover term that includes other words, for example (colour) is the cover

term which underlies other words such as green and blue.

The last type of word association is synonymy which indicates a word
that gives the same meaning of the original word. For example, happy

and content are synonyms.

2.6. 3 The Internal Architecture Theory

Aitchison (2003) states that there are two types of English words. There
are words which exist as a whole and words which are complex in their
internal structure and can be divided into chunks which they share with
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other words (Aitchison:2003, p.126). Nation (2001) explains that most
content words in English can change form by adding prefixes such as un-,
in-, dis- or suffixes such as: -ful, -less, -ness. Affixes are of two types:

derivational and inflectional.

Inflectional affixes include all suffixes, for example in the noun (games)
the (-s) is an inflectional affix. Whereas, derivational affixes include
prefixes and suffixes, for example in the adjective (reliable), the (-able) is

considered a derivational suffix.

The internal architecture theory indicates that the inflectional suffixes are
added only when needed in speech (Aitchison, 2003; 136). For example:
he plays tennis; the suffix (s) is added to the verb (play) only when it is
necessary in speech. Whereas, derivational prefixes and suffixes are
already connected to their stems, for example in the words (reorder and
playful). When a prefix is attached to a stem, it creates a new meaning
transferred from the prefix. For example, the prefix (un-) gives the
meaning of negation, when attached to the adjective (available) it
becomes (unavailable) which has a new meaning of not available. In
addition to this, when a suffix is added to a word, it has the ability to
change the part of speech of the word. For example: the suffix (-ful) is
used with adjectives, therefore when (-ful) is attached to a noun such as

(care) the noun becomes an adjective (careful) (He, 2010).

Aitchison (2003) states that there are three major ways of forming words:
affixation, compounding and conversation. Affixation includes
suffixation and prefixation. The common way of creating words in
English is through suffixation. Suffixation has three characteristics; the
first is that they are not attached to bits of words but rather to whole

words. The second characteristic is that they are in most cases attached to

31




major word classes such as nouns, adjectives and verbs to form new
nouns, adjectives or verbs. The last characteristic indicates that various

word classes have their own suffixes.

According to Hatch and Brown (1995) compounding is the most powerful
tool to create new words in English. Common compounds include
combining two nouns to create new meaning that is different from each of
its parts, examples for, fire engine or toothbrush. In most cases
compounds are developed by grouping words which have a similar
semantic relationship. A brick wall is a wall that is made of bricks.
Compounds are believed to be very useful in condensing information and

they add variation to the way we refer to concepts in discourse.

Conversation is a third way of creating new words. The most popular
conversation is forming verbs from noun. For example: I will mail you
tomorrow. The word (mail) is a noun which means (e-mail) but used as a
verb (He, 2010). However, Aitchison (2003) states that the context is vital

to understand conversation.

Word formation is considered a good strategy for learning vocabulary
especially for second language learners because it helps in dividing the

word into different categories (He, 2010).
2.7 The Importance of Teaching Vocabulary

Vocabulary is considered of great importance to language learners.
Words build blocks of language because they label different objects,
actions and ideas without which people cannot convey the intended
meaning. The noticeable role of vocabulary knowledge in second or
foreign language learning has been recently recognized by different
theories in the field which yield various types of approaches, techniques
and exercises to teach vocabulary (Hatch & Brown, 1995). It has also
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highlighted the prominence of teaching vocabulary not as single words
but rather to equip learners with the necessary strategies to expand their

vocabulary knowledge (Hulstijn, 1992).

Research during the past two decades has been keen to investigate
vocabulary acquisition among second language learners (Koda: 1997,
Paribakht &Wesche: 1997, Coady&Huckin 1997). Carter and McCarthy
(1988) investigated the previous trend of looking at vocabulary as lists of
items to be learnt towards a more recent approach that looks at learners

and to find an answer to what is actually meant by learning vocabulary.

Nation and Coady (1988) believe in the importance of learning
vocabulary through context as one of the main ways of increasing
vocabulary knowledge. Good language learners are found to be
successful at guessing around 60% to 80% of the text if the density of

unfamiliar words is not too high.
2.8 Vocabulary Learning and Teaching

Kojic-Sabo and Lightbown (1999) indicate that since the 1990s the
number of publications regarding vocabulary field in second language
acquisition is increasing by the minute. However, they claim that some
central issues regarding vocabulary are still under debate. Such issues
include the effectiveness of various types of vocabulary learning

strategies.
2.8.1 The Role of Vocabulary in Language Teaching

Vocabulary has been tackled in many different ways based on the
different approaches to language teaching. Zimmerman (2014) presented
different approaches to teaching and the role of vocabulary instruction

within these approaches. The approaches include the following:
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Grammar-translation approach: this approach focused mainly on
teaching students to pass standardized tests where language was not used
for communication. Students’ were evaluated according to their ability to
translate from the target language to their mother tongue. Words were
only chosen for the purpose of their usefulness to the grammatical rules.
During this time, the bilingual dictionaries were used as reference books.
This method was dominant till the late 1920s, however, this approach was

challenged by many researchers.

Reform approach: this approach developed as a reaction to the grammar-
translation approach. The main goal of the reform approach was to
develop the phonetic training which was defined as the accurate
pronunciation of passages rather than isolated words. Grammatical
patterns were not the key emphasis. Simple, practical words were chosen

in order to enable students to concentrate on phonetic training.

Direct method: this method was again a reaction against the grammar-
translation approach. The main goal of this approach was to enable
students to communicate in the foreign language. Students were
encouraged to use familiar words such as everyday items. This method

promoted the use of charts, pictures and realia.

Reading Approach: this approach focused on the content of the target
language by improving reading skills through developing vocabulary.
The approach placed emphasis on reading and scientific and quantifiable
content. This approach resulted in the Vocabulary Control Movement,
which was the beginning of the use of wordlists based on frequency. This
approach placed a primary role on vocabulary in language teaching. This

period witnessed the publication of a General List of English Words
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(GSL) by Michael West (1953). The list which includes 2,000 most

frequently used words is still being used by many researchers.

Audiolingualism: the approach focused on oral-aural skills and
emphasised syntax and language structure. The approach was mainly
based on the behaviourist notion of habit formation and the importance of
modelling, drills, memorization and feedback. The founder of this
approach was the structural linguist Charles Fries (1945) who believed
that syntactic structure was the most important in language teaching and
considered vocabulary as objects used only to emphasis grammatical
points. His view was that too much attention given to words could result
in giving students the false impression that they know the language
because they know some words. Therefore, he chose simple and familiar

words so that students do not focus on word knowledge.

Communicative language teaching: this method involves many different
methods but its main emphasis is on the notion that language is mainly
meant for communication. Therefore, communicating in the target
language is given main focus rather than grammatical structures. This
approach selected vocabulary from authentic sources on the basis of their

usefulness to the learner (Hymes, 1972).

Meara (1980) claims that all research involving vocabulary was criticised
because of the focus on teaching rather than word learning and for giving

little information about how words are acquired and learned.
2.8.2 Approaches to L2 Vocabulary Instruction

Coady (1997) identified four main approaches in dealing with
vocabulary. The first is called Context Alone; this approach suggests that
students will learn vocabulary by extensive reading and there is no need
for vocabulary instruction. The second is Strategy Teaching; the
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advocates of this believe that students should be equipped with strategies
that enable them to deal with vocabulary in context. The third is
Development plus Explicit Instruction; this approach suggests explicit
teaching of vocabulary by the means of using various techniques. The last
approach is Classroom Activities; the proponents of this approach suggest
the use of practical classroom activities without advocating any particular
approach. Since the current research is based on strategy in dealing with
vocabulary, it is vital to further discuss the strategy based teaching.
Coady (1997) believes that equipping students with vocabulary strategies
is essential due to the fact that this has the potential of creating better

language learners.

Added to that, good learners were found to be more successful in using
different strategies to aid their vocabulary learning than poor learners
(Ahmed: 1989). Cohen (1997) found that certain techniques and
strategies such as using mnemonics were rarely used by learners although
they might aid them in working with vocabulary. Sanaoui (1995)
emphasized the need for a systematic approach to vocabulary learning as
she found out that some adult learners were more capable of handling
vocabulary on their own, unlike others who obviously needed help in
strategy learning to handle vocabulary. Parry (1997) found out from her
study that different cognitive strategies can obviously affect the success
and failure of specific learners in their vocabulary acquisition which they

needed for advanced academic text books.

2.9 Vocabulary Ability

The concept of vocabulary ability has been defined by Chapelle (1994) as
‘knowledge of language and the ability to use it in context’. (p.163). The

above definition of vocabulary ability incorporates three main
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components: The context of vocabulary use, vocabulary knowledge and

finally metacognitive strategies for vocabulary use.

The context of vocabulary use: Context is found to influence vocabulary
use in various ways. Difference in vocabulary use can be found between
colloquial and formal uses of a word. Added to that, differences also exist
in interpretation across different language varieties (New Zealand English
opposed to American English). Furthermore, differences can also be

noted between everyday vocabulary use and specialised terminologies in

different fields of study (Read, 2000).

Vocabulary knowledge: This is the second component in Chapelle’s
(1994) definition of vocabulary ability. This component has gained a lot

of attention from applied linguists. It includes the following:

- Vocabulary size: This refers to the total number of words that a
person knows.

- Knowledge of word characteristics: Second language learners
know more about certain words than others and they tend to get
confused with words that share certain common features such as
affect and effect. However, the words learners know depend on the
context which they are used in.

- Lexicon organization: This involves how words and lexical items
are stored in the brain.

- Fundamental vocabulary processes: Language learners are
believed to apply vocabulary processes to get hold of their
knowledge of vocabulary in order to comprehend and use for their
own productive skills such as speaking and writing.

Metacognitive strategies for vocabulary use: Language learners use

strategies to facilitate their understanding of different vocabulary
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items. Read (2000) believes that people tend to use strategies
unconsciously and only in the case of facing a challenging task the use
of these strategies becomes more conscious. Some of the
metacognitive strategies which learners tend to use are: reading a text
without trying to understand the unfamiliar words, looking up difficult
words in a dictionary or guessing the meaning of a word by using the

context.
2.10 Receptive and Productive Vocabulary Knowledge

Receptive vocabulary refers to words that learners understand when
encountered in a text; however, they are unable to produce accurately.
While productive vocabulary refers to the words students understand and
are able to produce correctly in speaking and writing (Haycraft, 1978).
Nation (1990) expands on Haycraft’s definition of the receptive
knowledge of a word to include having the expectation of the
grammatical pattern in which a word may appear in; for example the
word (music) will not occur in plural form. Added to that knowing a word
may also involve being able to make different associations with other

related words.

Productive knowledge of a word according to Nation (1990) involves
productive knowledge and expands it to include knowing the
pronunciation, the spelling, the grammatical pattern and the most

important part is knowing how to use the word correctly.
2.11 Intentional and Incidental Vocabulary Learning

Word learning involves intentional learning which is defined as the
directed study of words also known as explicit learning. Incidental

learning refers to learning words naturally through language use. Recent
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teaching methods promote meaning-based approaches because it is
believed that language is better learned through use rather than instruction

(Zimmerman, 2014).

Schmitt (2000) believes that explicit learning provides the best
opportunity for acquisition of new words. However, it is time-consuming,
whereas incidental learning gives multiple benefits for time expansion.
But it is seen as more gradual and slower as one has to read a lot in order
to understand the meaning of words which are not frequent. Therefore,

both approaches are needed as they are seen to complete each other.

Schmitt (2008) argues that the field of psychology which is closely
related to learning and word processing suggests that explicit language
learning is powerful for word learning; the more one engages with a
word, the more likely he/she will remember it at a later stage. As for
incidental learning of vocabulary, the more exposure and facilitation of
the use of the vocabulary learning strategies, the better one becomes at

language learning.

2.12 Vocabulary Learning Strategies

Takac (2008) states that research in the area of vocabulary learning
strategies mainly follows two directions of research. The first one is
related closely to language learning strategies which proved that many
learning strategies used by learners are in fact vocabulary learning
strategies such as memory strategies or can be used to learn vocabulary.
The second line of research focuses on investigating the effectiveness of
the use of individual strategy application in learning vocabulary. Takac
(2008) argues that the availability of a satisfactory typology of
vocabulary learning strategies is still unsolved. Although vocabulary

learning strategies remain a sub-category of general language learning
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strategies, research conducted so far revealed that many learners use
vocabulary learning strategies more frequently than in other language-
related skills (O’Malley, Chamot, Stewner-Manzanares, Kupper & Russo,
1985).

Vocabulary learning strategies refer to the organized systematic
approaches that learners follow to facilitate their own word-learning
process. These strategies are used for many purposes; to understand the
meaning of a difficult word by analysing the word part, using the context
to guess the meaning, using dictionaries and posing questions about the
word. Vocabulary learning strategies are also used to retrieve the
meaning of a word that has been learned before and this is done by
studying the word with other classmates, using word cards and
vocabulary notebooks, using English media such as songs and social
media (Schmitt: 1997). Purpura (2014) pointed out that research in the
field of vocabulary is in favour of the use of strategies to learn words

which leads to success in language learning.

Kafipour, Yazdi, Soori & Shokrpour (2011) define vocabulary learning
strategies as ‘any techniques or tools which can be used to learn
vocabularies quickly, easily and independently’ (p.65). Wang (2012)
seems to agree with Kafipour et.al. (2011) in defining vocabulary
learning strategies as specific techniques used by learners to facilitate
vocabulary learning. Vocabulary learning strategies are part of language
learning strategies, but they tend to focus on vocabulary-related tasks.
Vocabulary learning strategies (VLS) have gained a lot of attention
because they are found to facilitate vocabulary learning. This interest in
VLS advocated a movement away from the traditional teaching-
orientated perspective towards a focus on how language acquisition is

affected by the actions demonstrated by learners. Learners tend to use
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various strategies in dealing with vocabulary in the target language
compared to other language related tasks that involve different linguistic
skills such as oral presentation and pronunciation. This could be the result
of the special nature of vocabulary learning in comparison to other
integrated language related tasks which makes it easier to use strategies in

an effective manner (Schmitt: 2000).

Schmitt (2000) argues that mechanical strategies such as memorization,
repetition and taking notes on vocabulary are among the most commonly
used by learners. However, vocabulary learning strategies have some
more complex strategies which require active processing of information
such as imagery, inferencing and keyword method. Learners are found to
favour the use of simple strategies over more complex ones. However,
some complex VLS are found to be more effective and better enhance the
retention of the vocabulary items. Soureshjani (2011) emphasizes that
language strategies in general and vocabulary learning strategies in
particular are important in helping learners master forms and functions
which are vital for the production of the second language which is found

to affect the overall achievement.
2.12. 1 Taxonomies of Vocabulary Learning Strategies

Knowledge of word is vital for communicative competence (Seal, 1991)
and it involves many aspects; first of all, the general frequency of use,
syntactic and situational limitations on its use. Added to that, are the
underlying forms and the forms that can be derived from a particular
word. Moreover, the network of a word’s semantic features is also
important. In addition, the different meanings associated with a particular
word should be considered (Richards, 1976). Finally, knowing its

spelling, pronunciation, collocations and appropriateness is vital (Nation,
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1990). Second language researchers have made many attempts to classify
vocabulary learning strategies used by foreign and second language
learners (Ghazal, 2007). There are three well-known taxonomies for

vocabulary learning strategies developed by researchers in the field.

Gu & Johnson (1996) categorize second language vocabulary strategies
into metacognitive, cognitive, memory and activation strategies.
Metacognitive strategies consist of selective attention and self-initiation
strategies. Second language learners who use selective attention strategies
know which words are important for them in order to comprehend a
passage. Such learners employ self-initiation strategies by using a variety
of ways in order to understand the meaning of words. Cognitive strategies
according to Gu & Johnson’s (1996) taxonomy involve guessing
strategies, and good use of dictionaries and note taking strategies.
Learners who employ guessing strategies use their background
knowledge and linguistic clues like grammatical structures of a sentence
in order to be able to guess the meaning of a word. Memory strategies are
classified into rehearsal and encoding categories. Word lists and
repetition are related to rehearsal strategies. Encoding strategies involve
such strategies as association, imagery, visual, auditory, semantic and
contextual encoding as well as word structure; which: involves analyzing
a word in terms of prefixes, stems and suffixes. Activation strategies
include learners’ actual use of the new words in different contexts. The
current study 1s mainly based on the taxonomy presented by Gu &

Johnson (1996).

Another inventory of vocabulary learning strategies is developed by
Schmitt (1997). He distinguishes the strategies into two groups: the ones
that determine the meanings of new words when first encountered and

ones to consolidate meaning when encountered again. The first one
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involves determination and social strategies and the second involves
cognitive, metacognitive, memory and social strategies. In encountering
new words for the first time, learners try to discover the meaning of
unknown words by guessing with the help of context, structural
knowledge of language and reference material. According to Schmitt
(1997), the second way involves discovering a new meaning through
using social strategies of asking someone for help with new words.
Therefore, learners use a variety of social, memory, cognitive and
metacognitive strategies to consolidate their knowledge of vocabulary.
Cooperative group learning through which learners learn and practise the
meaning of words is a form of social strategy for consolidating word
memory strategies, also known as mnemonics, which involves relating
the word with some previously learnt knowledge by using imagery or
grouping. Cognitive strategies in Schmitt’s (1997) taxonomy are focused
on manipulative mental processing, which includes repetition and word
lists, flash cards and vocabulary notebooks in order to study words.
Finally, metacognitive strategies in the taxonomy are the ones used by
leaners to control and evaluate their own learning. In which leaners test

themselves to ensure the effectiveness of the strategy employed.

A more recent attempt is presented by Nation (2001), who developed a
taxonomy of various vocabulary strategies. He divided his taxonomy into
three general classes of ‘Planning’, ‘Source’ and ‘Process’, each of which
is divided into a subset of key strategies. The first category ‘Planning’
involves deciding on where, how and how often to focus on the
vocabulary item. The strategies underlying this are selecting words,
selecting aspects of word knowledge and selecting strategies. The second
category ‘Source’ involves finding and getting information about the

word. Information may come from the word itself, the context or
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reference sources such as dictionaries. ‘Process’ is the last in Nation’s
(2001) taxonomy of vocabulary learning strategies. It includes word
knowledge through noticing, retrieving and generating strategies.
According to Nation (2001), noticing involves seeing the word item to be
learned. Strategies under noticing include putting the word in a notebook
or list, putting the word on a word card and orally and visually repeating
the word. He debates that although these strategies are considered of a
recording type, they are helpful and can result in deeper processing of
words. Retrieval involves recalling the items encountered before. It
includes recalling knowledge in the same way it was originally stored.
Generating strategies involve visualizing examples of words, word
analysis, semantic mapping. These include creating context, collocations

and sentences containing the new word.

2.12.2 Vocabulary Learning in a Second Language: A

Person-Task-Context-Strategy Perspective
The field of vocabulary learning strategies is full of studies which were
carried out in order to measure the effectiveness of different types of

vocabulary learning strategies (Gu, 2007).

Gu (2007) argues that although much has been written in this field, there
is a need for a person-task-context-strategy perspective in order to get a
full understanding of the available factors that affect vocabulary learning.
This perspective was presented earlier by different researchers in
different ways. The social constructive model presented by Williams and
Burden (1997) focused on four aspects of the teaching-learning process
which include teachers, tasks and contexts. Cohen’s (2001) views focused
on the learners and included different factors such as learning style
preferences, learner strategies and language tasks. According to Brown,

Bransford, Ferrara and Campione (1983), learning activities, the learner’s
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characteristics, criterial tasks and the nature of the materials used are all

part of their framework for examining problems of learning.

Gu’s (2007) model of the person-task-context- strategy perspective is
examined to analyse the research on language learning strategies. The

following is a definition of each part of the perspective.

Person: the individual differences which are associated with learners
have an influence on the language learning situation. There are many
factors that affect the learning situation which are related to the learner,
such as age, sex, language aptitude, intelligence, prior knowledge,

motivation, self-image, personality and cognitive and learning style.

Task: the learning task is considered the final product in the perception of
the learner. Tasks could refer to various tasks that a learner undertakes
while learning the language, such tasks that include remembering a word

or inferring from context.

Context: learning context refers to the place where learning occurs. This
includes teachers, classmates, the social and cultural tradition of learning

and the curriculum.

Strategy: a learning strategy is defined as the specific actions which
learners take to help complete a specific language-related task. This
process includes analysing a task, selecting what is appropriate,

evaluating the effectiveness and deciding on the action to be taken.

Gu (2007) clearly states that person, task, context and strategy are all

interconnected parts of the learning process.
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2.12.2.1 Task-dependent Vocabulary Learning Strategies

Gu (2007) emphasizes that most research in the field of vocabulary
learning strategies is based on different sub-tasks of vocabulary learning,

such tasks include the following:

* Guessing and vocabulary learning: Coady (1993) argues that most
words in L1 come from extensive exposure to the language rather
than direct instruction and this leads to the assumption that second
language learners follow the same path. However, Bensoussan
and Laufer (1984), Kelly (1990) and Schatz and Baldwin (1986)
studies suggest that L2 learners are less competent in guessing
from context than L1 learners. This happens for a number of
reasons. First of all, L2 learners usually have inadequate
knowledge of the target language which makes them less effective
at guessing. Secondly, beginners L2 learners lack the basic
language skills in the second language to enable them to make
correct guesses to understand the new vocabulary items and their
contexts and this result in facing difficulties in learning vocabulary
incidentally.

» Dictionary use and vocabulary learning: the issue of the
usefulness on the use of dictionaries has been a lively issue among
language teachers and researchers in the field of vocabulary
leamning Gu (2007). Research has focused mainly on the
usefulness of using the dictionary compared to guessing (Knight,
1994). Krashen (1989) stated that learners carry dictionaries to
learn a language rather than grammar books. Scholfield (1982)
suggested a number of strategies for learners to look up words in

dictionaries. His views look at dictionary use as an active complex
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process of testing hypothesis. Nation (2001) shares the same view

as Scholfield (1982) in idealizing dictionary use.

e Note taking and vocabulary learning: Gu (2007) claims that
learners often take notes of the new words either in their
notebooks, vocabulary cards or just writing notes along the
margins or between the lines. However, the way of note taking
differs from one learner to another and this distinguishes between
good and poor learners (McCarthy, 1990).

e Rote rehearsal and vocabulary learning: language learners often
face the problem of the large number of words in the foreign
language which they are supposed to learn and memorize. For
most learners, repeating a new word continuously is the easiest
strategy. Many studies in this field took place during the 1970s. Gu
(2007) discussed a number of issues which are related to rehearsal.
Such issues include the number of repetitions a learner needs in
order to learn a word, the total number of words which are
required to be studied at one time, the timing of repetition and
finally silent repetition versus loud repetition.

- Number of repetitions needed for remembering a wordlist:
research conducted by Crothers and Suppes (1967) revealed
that nearly all of their subjects managed to remember all 108
Russian-English word pairs after seven repetitions and around
80% of 216 word pairs were remembered by most subjects
after six repetitions. General results on this issue reveal that if
the learners’ main aim is learning the wordlist, they will learn it
in a relatively short time (Thorndike, 1908).

- The total number of words to be learned at one time: research
reveals that this issue mainly depends on the level of difficulty

of the words which appear on the wordlist (Gu, 2007).
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- Timing of repetition. language learning research in this field
together with psychological research in memory concluded that
learners usually forget the newly learned word after the first
encounter. Therefore, language learners are advised to repeat
the new words directly after the first encounter (Seibert, 1927,
1930).

- Loud repetition versus silent repetition: most research indicates
that loud repetition of newly learnt words is better than silent
repetition. The study conducted by Seibert (1927) revealed that
studying aloud generated better results than studying aloud with
written recall or silent studying. Gu (2007) argues that
strategies related to memory depend mainly on learners’ ability
to memorize which explains why some learners are more
skilled in remembering words than others.

» FEncoding and vocabulary learning:
Gu (2007) emphasises the importance of deeper processing strategies

rather than remembering wordlists. In this area the following is discussed:

a) The use of Mnemonics: this line of research was inspired by
Atkinson (1972, 1975). The Keyword Method was one of the most
studied mnemonics; this method focuses on remembering a word
by linking it to a keyword to create an acoustic link by developing
an interactive image which involves both the foreign word and the
native word (imagery link) (Atkinson, 1975). Gu (2007) argues
that the mnemonic approaches to vocabulary development suffer
from a number of limitations:

- Mnemonic devices focus on the retention of paired
associations. (Richards, 1976). However, Meara (1996) claims

that the vocabulary in the 1.2 is more than L1-L2 word pairs.
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b)

c)

- Mnemonic approaches to vocabulary development emphasize
fixed relationships between form and meaning, yet in applied
linguistics vocabulary is found to have multiple meanings.

- Mnemonic techniques are found to focus on the referential
meaning rather than the grammatical information of a word.

- Mnemonic devices are less effective in productive vocabulary
learning than in learning to understand L2 words, this happens
because imagery association in the Keyword Method is just an
approximation to the L2 form (Ellis, 1997).

- Mnemonic meditation is not suitable for all words (for
example, abstract words) (Ellis, 1997).

- Cohen (1987) warned that mnemonic devices should only be
used to complete not to replace other approaches to vocabulary
learning.

Word-formation (Focus on form): Gu (2007) states that work

under this field came from lexicographers. Nation (1990)

emphasises the importance of focusing on the skill aspect and

defines three skills which a learner requires in order to make use of
affixation by breaking a new word into its smaller parts so the
learner can identify the affixes and roots, understanding the
meaning of the parts and most importantly being able to link the

meaning of the parts with the meaning of the word. Gu (2007)

claims that research in the area of vocabulary errors and the mental

lexicon are not directly linked to the process of vocabulary
acquisition, however, it provides information on how different
aspects of a word are learned.

Semantic Networks (Focus on meaning): Semantic network or

semantic grid strategies organize words in terms of grids of

interrelated meaning (Channell, 1981, 1988; Crow, 1986; Crow &
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Quigley, 1985). This line of research lacked a systematic view of
looking at how learners used strategies and how the use of these
strategies affects the learning of vocabulary in the second
language. However, the study carried out by Crow and Quigley

(1985) suggests the effectiveness of using semantic grid strategies.

2.12.2.2 Vocabulary in Use: Focusing on Language Context

Incidental learning by itself is found to be insufficient in developing
functional vocabulary in the second or foreign language. However,
intentional or direct vocabulary learning should not replace contextual
learning. Learning words from context is found to be the first step that
learners use to understand the meaning of unfamiliar words. Most work
under this line of research compared incidental learning with other forms

of vocabulary presentation (Gu, 2007).
2.12.2.3 Person- dependant Vocabulary Learning Strategies

Using different vocabulary learning strategies depends mainly on the
choice of the learner on which strategies to use to handle different

vocabulary-related tasks (Gu, 2007).

- The vocabulary language studies of good and poor learners:
Ahmed (1989) studied vocabulary learning strategies among
good and poor learners. His findings revealed that good
learners were more aware of the words they wanted to learn,
paid close attention to collocations and spelling and exhibited a
conscious behaviour of contextual learning. On the other hand,
poor learners in Ahmed (1989) study did not attempt to use the
dictionary and overlooked unfamiliar words. Another study was

conducted by Schouten-Van Parreren (1989) who discovered
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that poor learners ignored the context and did not use any
source to help understand the meaning of unfamiliar words.

- Individual differences and vocabulary learning strategies:
Many factors were found to affect the vocabulary learning
strategies that learners use, such factors include motivation,
self-efficiency, gender, learning background and learning style.
Gu (2007) claims that only few studies were conducted in this
line of research.

- Learning context and vocabulary learning strategies: This line
of research has received less attention compared to task and
person-dependent strategies. (Gu,2007). Oxford’s volume
(1996) stressed on the importance of placing emphasis on the
learning context for strategy research.

Gu (2007) states that he has pinpointed learning context when
the focus is on task or person.
The person-task-context-strategy model is interconnected and
inseparable. Gu’s (2007) views concentrated on looking at the factors that
influence strategy use within a person-task-context strategy model.

However, a general view of these factors is further investigated below.

2.13 Factors that Affect the Choice of Vocabulary Learning

Strategies

Researchers in the field of vocabulary learning and teaching identified a
number of factors which affect the strategies students use. Factors such as
age, gender, culture, language level, motivation and task are found to
influence the vocabulary strategies students adopt while learning

(Gharbavi & Mousavi: 2012, Nyikos & Fan: 2007).

Learners’ age plays an important role in deciding the appropriate strategy
to be used. It is found that younger students use simpler strategies than
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older students who tend to use more complex strategies (O'Malley &
Chamot, 1990). Gender is also another influential factor in determining
strategy use. Females were found to be better strategy users than males
(Oxford & Nyikos, 1989). However, Griffiths (2010) claims that studies
in this area are not enough and more research should be conducted to
identify the differences between males and females in terms of
vocabulary use. In addition, students from different cultures differ in the
strategies they use. For example, Asian ESL students were found to use
more rote memorization than Hispanic students (Schmitt, 2000 Chamot,
2004; Griffiths, 2010). Language level plays a significant role in the
choice of the appropriate vocabulary learning strategy. Many studies
report that successful learners are better strategy users than less
successful learners (Gu & Johnson: 1996, Rubin: 1975, Griffiths: 2010).
Furthermore, students who are highly motivated are found to use more
strategies than less motivated students (Oxford & Nyikos, 1989). The
learning task is another factor that affects strategy use. Karami and
Barekat (2012) believe that learners use specific strategies based on the

task they are asked to undertake.

The current study is mainly concerned with achievement; high and low
achievers' strategy use will be investigated among males and females.
Therefore, achievement and gender will act as the dependent variables
while the other factors such as age, task and cultural background will be

controlled. Therefore, these two factors are discussed further.

2.13.1 Gender

Many studies indicate that students of different genders report using
different learning strategies ( Politzer, 1983; Lee, 1994; Kim, 1995). All

studies which examined gender as a variable in the use of learning
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strategies revealed the fact that there is a significant difference between
the sexes. Politzer’s (1983) study showed that females tended to use more
social strategies than males. Erhman and Oxford’s (1988) study revealed
that females reported greater use of language learning strategies in four
areas: general study strategies, functional practice strategies, searching
and communicating meaning strategies and self-regulating strategies. In
conclusion, earlier studies indicated that females used more strategies to

facilitate their own learning.

The current study investigates gender as a variable in using vocabulary
learning strategies. Therefore, the findings from this study might confirm
previous studies or provide new insights into this area which will be
beneficial for this line of research as only a few studies were conducted in

this area.
2.13.2 Language Learning Achievement

Achievement has been explained in many different perspectives by
researchers such as self-rating reports (Oxford & Nyikos, 1989); language
achievement tests (Phillips, 1991); placement examinations (Mullin,
1992); years of language study (Watanabe, 1990) and language course
grades (Mullins, 1992). Language learning achievement has also been
strongly linked to strategy use (Green & Oxford, 1995; Wharton, 2000).
However, the relationship between achievement and strategy use is far
more complicated than simple linear connection between using strategies
and improving achievement levels as it depends more on the type of

strategy used by the learner (Suwanarak, 2012).

Chen (1990) conducted a study among Chinese EFL learners and the

study revealed that although high achievers tended to use fewer
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communication strategies, they used the strategies more effectively than

low achievers.

In the current study, achievement is determined by the participants
summative test grades and a specially designed vocabulary test. These
two measures were used to ensure that high and low achievers according

to their test grades perform accordingly in the vocabulary test.

2.14 Empirical Studies of the Use of Vocabulary Learning

Strategies Among Good and Poor Learners

White, Graves & Slater (1990) indicate that word knowledge is regarded
as the best indicator of students' academic success. Guduru (2014)
believes that vocabulary learning strategies are important without which
learners often achieve less than their expected potential regarding their
academic success. Rubin (1975) was among the first researchers together
with Stern (1975) who believed in the notion of what makes good
learners better at language learning and how good learners differ from
poor learners. Their views are still valid today and form the bases of most
research in identifying successful language learners. Rubin (1975)
presented the characteristics of good learners; they are found to be
excellent at guessing, aim to communicate, ready to undertake different
guesses, concentrate on form and meaning at the same time, seek to get
the best of all available opportunities, observe the speech of their own
and the speech of others. The good learners' characteristics presented
above by Rubin identify guessing from context (cognitive strategy) as one

of the key formations of a successful learner.

Gu (1994) emphasized that ‘research is badly needed on the strategies
and processes of vocabulary development that very possibly make the

good learners good and the poor learners poor’ (p.2). Gu is one of the
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pioneers who investigated vocabulary learning strategies among good and
poor learners in China and his work is often cited in most vocabulary-
related research. Gu (1994) conducted a case study of two learners; one
good learner (scored 96.5 in the national college test band 4) and one
poor (scored 31 in the same test). His findings show that the good student
relied more on cognitive and metacognitive strategies to deduce the
meaning of unfamiliar words. Added to that, the good student was highly
selective when choosing words to neglect or postpone unlike the poor
student who looked up every single word she thought was problematic.
Moreover, the good student used clues to guess the meaning of unfamiliar
words while the poor student never attempted to try guessing from
context to deduce the meaning of unfamiliar words. Gu (1994)
emphasized that learning a word to the poor learner meant simply to
memorize its form, meaning and association, whereas to the good learner,
it meant not only looking at the form-meaning association but also to put
the word in a meaningful context. The poor student in Gu's study
employed few strategies and relied heavily on rehearsal strategy. He
concluded that students' way of handling vocabulary can to a certain
extent contribute to their success or failure in learning the foreign
language. Vann an Abraham (1990) studied two unsuccessful Arabic
learners of English based on the Michigan English Language Proficiency
Test. The findings from the study indicated that the unsuccessful learners

did not use metacognitive or self-regulated skaills.

Bremner (1998), Oxford & Eharman (1995) and Peacock & Ho (2003)
investigated which individual vocabulary strategies were used by students
who had high test scores. The strategies which revealed positive variation
across learners' high test scores were cognitive, compensation and social

strategies. Another study was carried out by Schmitt (quoted in Nation,
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2001) who used a questionnaire to track learners’ reported strategy and
how useful learners rated each strategy. This study indicated that students
favoured the use of bilingual dictionaries to consolidate learning.
Learners in the study used certain strategies such as written and oral
repetition more often than other strategies (Nation, 2001). Schmitt
explained that common vocabulary learning strategies such as
memorization, repetition and taking notes on vocabulary are used by
beginners whereas advanced learners tend to use deeper strategies such as
imagery, inferencing and keyword method. However, language learners
in general use a combination of different methods to learn vocabulary in
the target language. Decarrico (2001) believes that good learners use
strategies such as guessing from contextual clues, mnemonic devices and
vocabulary notebooks. Gan, Humphreys and Hamp-Lyons (2004) studied
a number of Chinese good and poor learners. The groups were
categorized based on their college English test and teachers’ perceptions.
The study revealed that good learners had a systematic plan to master the

target vocabulary and achieve their desired goal.

Gu and Johnson (1996) presented five types of learners who employed
different types of strategies. They conducted a study among a number of
language learners and their study categorized language learners according

to the following:

1) Readers: these were categorized as the best learners and they
represented a very small group. They learnt through reading and
direct exposure rather than memorization.

2) Active Strategy Users: these were categorized as the second best
learners. They were considered to be motivated and used different

types of strategies to comprehend words they felt important.
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Strategies employed by these learners include natural exposure,
memorization, dictionary use and guessing words from context.
The first two groups accounted for less than 11% of the sample of
the study.

3) Non-encoders

4) Encoders
The non-encoders and the encoders groups were similar to one
another in their average use of different strategies. However, the
encoders use more intentional memorization strategies such as
association, imaginary and breaking down the words into smaller
parts. These two represented 87% of the learners.

5) Passive Strategy Learners: this group was the least successful and
represented only 2% of the sample. This group only believed in
memorization and neglected the use of other strategies.

The study revealed that a large sample of learners used memorization
strategies. Therefore, we may conclude that average language learners
employ only basic vocabulary learning strategies such as memorization

and its related strategies.

In their study, Nyikos and Fan (2007) discovered that good learners have
the necessary knowledge to use different strategies more effectively than
poor learners. Mori (2008) indicated that good learners tend to use a
greater variety of strategies than poor learners. Moir and Nation (2008) in
their study interviewed a number of adult learners who were enrolled in a
language course at a New Zealand university. Their study aimed at
looking at students' personal approach to learning tasks, their beliefs
about learning and how effective they were at learning vocabulary. Most
participants favoured the use of memorization to work out the assigned

vocabulary tasks. Only one student from the ten participants used a
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greater range of strategies to learn the selected words. His approach was
more successful than the other participants. In a more recent study,
Alothman (2011) studied vocabulary learning strategies among Saudi
female students. Her finding revealed that there is a significant difference
between good learners and poor learners in terms of vocabulary strategy
selection and use. Poor learners favoured the use of memorization unlike
the good learners who believed in learning words through their natural
context. Jafari & Ajideh (2012) conducted a study among Iranian EFL
learners across different levels; pre-intermediate, intermediate and
advanced at a language institute in Ahar. The findings from the study
indicated that the advanced level students did not use memory strategy as
frequently as the other two groups. The intermediate level students
reported the use of cognitive strategies more than the advanced students.
In addition, the intermediate group used the compensation strategies more
often than the other two groups. Another study was conducted by
Alhaisoni (2012) where 701 Saudi EFL students were involved to
investigate the vocabulary language learning strategies they employ. The
findings revealed that high achievers used all six categories of learning
strategies (cognitive, metacognitive, social, compensation, affective and

memory) unlike low achievers who used fewer strategies.

Nosidlak (2013) carried out a study that investigated the vocabulary
learning strategies of the advanced students. This study aimed at targeting
the effective strategies which were employed by advanced students at a
University in Poland. This study revealed that advanced students use
various sources of new words such as TV, songs and the Internet.
However, students declared the use of traditional sources of vocabulary
such as asking the teacher or lecturer for the meaning of difficult words.

Added to that, the advanced students used only the most effective
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strategies; 1.e. they only depended on a few kinds of strategies which they
know will fulfil their goal of understanding the meaning of new words.
Added to that, advanced students reported the use of memory, cognitive,
compensation and social strategies quite frequently. However, advanced

students did not report the use of metacognitive strategies.

By reviewing the related literature very few studies that deal precisely
with terms such as ‘high and low achievers’ use of vocabulary learning
strategies were found. Wu, Surasin & Prammanee (2014) investigated the
vocabulary learning strategies used by senior students in Hainan Lingshui
Middle School in China. The researchers studied the vocabulary learning
strategies of 167 science and 112 arts students, and 140 high achievers
and 139 low achievers. Using a mixed-method approach, the findings
revealed that memorization strategies was the most frequently used to
learn vocabulary. In addition, significant differences were found among
high and low achievers’ use of cognitive, memory and metacognitive
strategies, as high achievers were found to use more of these strategies

than low achievers.

A second study was conducted by Bonsa & Wolde-Mariam (201‘4), who
investigated the vocabulary learning strategies of 11" grade high and low
achievers at Jorgo Nole Preparatory School. The subjects consisted of 27
high achievers and 27 low achievers. Using a questionnaire with open-
ended questions and interview, the findings revealed that there is a
relationship between the subjects’ perception and their achievement level.
In addition, high achievers in the study used different strategies, whereas,
low achievers hardly used any strategy to learn vocabulary. However, the
researcher believes that the population of the study is very small,
therefore the findings cannot be generalized to other populations. This

creates a need to investigate the vocabulary learning strategies among
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high and low achievers with a larger population to yield more accurate

results, which is intended in the current study.

To sum up, although most studies indicate that high achievers are better
strategy users, the use of vocabulary learning strategies differs from one
culture to another. There is no study yet that reveals the fact that high
achievers are the same across different cultures. Although it is true that
high achievers tend to use more complex strategies such as cognitive
strategies but in some cultures they also tend to use some memorization

and rehearsal strategies.

2.14. 1 Categorization of Strategies Among High and Low

Achievers

One may argue about which strategies are related to high achievers and
which are related to low achievers. In order to settle this issue, Rubin
(1975) & Gu (1994) pointed out that a good language learner should be
excellent at guessing and ready to undertake different guesses, using cues
to guess the meaning of unfamiliar vocabulary items. In other words,
they should be well-equipped with guessing strategies and have the
ability to use background knowledge and linguistic clues to understand
the meaning of unfamiliar words. In addition, good learners tend to be
highly selective when choosing words to neglect or postpone by using

metacognitive regulation.

Gu (1994) emphasized that learning a word to the poor learner meant
simply to memorize its form, meaning and association which indicates
the use of memorization strategies, whereas to the good learner it meant
not only looking at the form-meaning association but also to put the word
in a meaningful context by using activation strategies. Therefore, we can

conclude that certain strategies are more commonly associated with high
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achievers; however, based on previous studies, there are common
strategies that are most likely used by both groups. The following table
categorizes high and low achievers in terms of the strategies they use,
including the common strategies that both groups tend to employ.

Table (1)
Categorization of Strategies among High and Low Achievers

Metacognition Regulation: N

a)Self-initiation strategies:
* To consider progress in vocabulary learning
* To discover all about the new words learned
e To focus only on words related to exams
b) Selective attention
* To know which words are important to learn
* To look up interesting words
* To make note of important words
* To know which clues should be used for guessing a particular word

Guessing Strategies N

a) Use of background knowledge
e To skip unfamiliar words
* To use experience and common sense for guessing
* To guess the meaning first then look it up in the dictionary

b) Using linguistic clues
* To make use of the previous knowledge of the topic to guess
* To look at the part of speech of the word to guess the meaning
o To analyze the word structure when guessing

Dictionary strategies N N
¢ To use an English dictionary
¢ To use a bilingual dictionary
* To use the dictionary to learn the pronunciation of the word
* To use the dictionary to learn only the meaning of the word
* To look in the dictionary for the grammatical pattern of the word
» To look in the dictionary for the collocation pattern of the word

Note taking strategies N N
* To use a vocabulary notebook to list new words
¢ To write down the English word and its Arabic translation
* To only take notes of the meaning of the word
¢ To take notes of the usage of the word
» To take notes of the synonym or antonym of the word

Memory/Repetition Strategies N N
* To repeat the word aloud in order to remember it
¢ To write a word down in order to remember it
* To create a mental image of the word to remember it
* To analyze a word by breaking it into different parts (prefix, root...etc.) to
remember it
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Activation Strategies N

To make use of the new word in speaking and writing.
To make use of the words by using them in everyday situations.

Adapted from Gu & Jonson (1996)

It is concluded from the above table, that high achievers in fact tend to
use different strategies to learn vocabulary, while low achievers rely only
on few strategies. It should also be noted that although memory strategies
are mostly related to low achievers, they are also used by high achievers.
There are certain advanced memory strategies which are used by high
achievers such as association and imagery while low achievers tend to

use mere repetition.

2.15 Conclusion

Having reviewed most of the literature available on vocabulary learning
strategies in relation to achievement and gender, it has become evident
that this study will prove significant as it will provide insights into cross-
cultural studies. There are a small number of studies which have been
conducted in this field in the Arab world. However, there is no study that
has investigated vocabulary learning strategies in Bahrain. In addition,
gender has rarely been used as a variable in research studies investigating
vocabulary learning strategies. The present research is important because
it aims at examining vocabulary learning strategies of Bahraini high and
low achievers enrolled in government schools, an area that has not yet

been adequately explored or documented in this area of inquiry.

In addition, research on vocabulary learning strategies has been far too
quantitatively oriented. However, it takes far more than strategy counts
and mean comparison to understand why some learners are more
successful than others. Granted the reliability of questionnaire research

that typically characterises a large number of empirical studies in this
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field, as has been demonstrated earlier, using different strategies may not
necessarily guarantee success in language learning. How strategy is used
is more important than the number of strategies learners employ.
However, research in this field is in favour of strategy training especially
in the field of vocabulary learning as these strategies if well developed

and utilized can enhance the overall achievement in language learning.

To sum up, the studies conducted so far are a good starting point for
research and they highlight the potential benefits of vocabulary learning
strategies in second language acquisition. In fact, there is a need for more
extensive and systematic studies of vocabulary learning strategies to
either confirm the findings of previous studies or to provide new insights
that will enrich this field with new findings. In addition, research into
vocabulary learning strategies should also consider cultural factors since
the concepts of learning differ from one culture to another. As the
literature revealed, no experimental study has been conducted to
investigate the vocabulary learning strategies of Bahraini high and low

achievers amongst secondary school students across different genders.
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CHAPTER THREE
METHODOLOGY

3.1 Introduction

The current study is designed to investigate and describe the authentic
vocabulary learning strategies employed by high and low achievers
amongst EFL secondary level students enrolled in government schools in
Bahrain across different genders. This study is aimed at describing in
qualitative and quantitative terms how these strategies are related to
achievement and gender. A mixed method approach is utilized for the
data collection and data analysis procedures. In the first phase,
quantitative research questions that probe the statistical relationship
between vocabulary learning strategies use and achievement and gender
are employed In the second phase, qualitative methods are utilized to
obtain significant results by exploring aspects of vocabulary learning
strategies in more depth. The two-phase mixed methodology conducted
throughout this study is chosen to best answer the research questions by
combining both broad numeric results of quantitative research and the

details of qualitative research.

This chapter presents the design of the study and the methods used in
collecting and analysing the data in both the quantitative phase and the
qualitative follow-up phase. First, an overview of mixed method
approaches is presented. Then, a description of sampling issues such as
sefting, participants and the processes followed in developing and
applying the main research instruments is presented. A detailed
description of materials and procedures used in the study (vocabulary
achievement test, questionnaire and semi-structured interviews) will be

provided. In addition, this chapter explains the issues of validity and
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reliability of data collection procedures together with data analysis

measures. This chapter concludes with the ethical issues of the research.

3.2 Mixed Methodology Perspective

To address the research questions posed in the current study adequately,
quantitative and qualitative methods were utilized in a two-phase
sequential mixed method strategy. The underlying rational for using a
mixed approach is that it has the potential of maximizing the validity and
reliability of the results obtained. In addition, by using a mixed
methodology approach, the researcher is given the opportunity to best
capture the trends and details of the phenomenon under investigation.
When used in combination, both quantitative and qualitative data provide

a more comprehensible analysis, as they are seen to complete each other

(Creswell, 2003).

This study adopts the Sequential Transformative technique within the
mixed method approach. The Sequential Transformative technique has
two sequential phases of data collection. However, in this design either
method may be used first i.e. the priority is given to either quantitative or
qualitative phase. The aim of the Sequential Transformative technique is
to utilize the best method to serve the researcher in addressing the
phenomenon under study (Creswell, 2003). Therefore, the Sequential
Transformative technique within the mixed methodology approach best
serves the researcher’s aim at investigating vocabulary learning

strategies.

3.3 The Setting

The setting of the current study was two government schools in Hamad
Town in Northern Bahrain: Hamad Town Secondary Boys’ School and

Ghasi Al-Qosaibi Secondary Girls’ School. This study targeted second
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year learners (grade 11) who were high and low achievers according to
their English summative test grades and the results of a vocabulary
achievement test designed by the researcher. The vocabulary achievement
test was given prior to Phase One (questionnaire) and was administered
by English language teachers in the classrooms. The questionnaire in
phase one was administered at specially prepared halls within the two
schools used for the purpose of conducting the questionnaire. In phase
two, semi-structured interviews were held at the resource centre of each
school with individual participants in order to have a reflection on their

perceptions about vocabulary learning.

In order to carry out the two phases of the study, the researcher obtained
an authorized approval from the Ministry of Education in Bahrain to
enable the researcher to administer both instruments at the selected

schools.

3.4 Participants

The cross-sectional data of this study was collected from 120 EFL
Bahraini students, consisting of 60 males and 60 females. All participants
were taking their second semester in grade 11 (second secondary level)
during the academic year 2014-2015. The participants’ age ranged from
16 to 17. They were divided into 60 high achievers (30 males and 30
females) who scored 80 and above in their English summative test and 60
low achievers (30 males and 30 females) who scored 50 and below in the
same test. All participants had been exposed to English in formal

th

education since their 4™ grade.

3.4.1 Strategy of Sampling

Sampling is very important in mixed methods studies as it is in any type

of research. Qualitative research generally tends to use purposive
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sampling, where the subjects are intentionally chosen by the researcher.
The selected participants are informed about the subject being
investigated and samples are small because it is believed that a small
number of individuals can provide considerable amount of in-depth
information rather than large groups. In quantitative researches, on the
other hand, selected participants are representative of a large population
so that the results can be generalized to that population. (Fraenkel &

Wallen, 2009).

In the current study, purposive sampling was administered for the
qualitative study because the research had to choose high and low
achievers according to their English summative test grades and their
performance in the vocabulary test. As for this phase, 20 students were
chosen for the interview (10 high achievers: consisting of 5 males and 5
females) and (10 low achievers: consisting of 5 males and 5 females).
The selected participants for Phase Two were chosen from the population

who responded to the questionnaire in Phase One.

Therefore, it is concluded that the sampling of the present study is not
random but carefully selected to represent high and low achievers from

both sexes enrolled in government schools in Bahrain.

3.5 Materials and Procedures

Sequential mixed methods data collection strategies involve collecting
data in an interactive process whereby the data collected in one phase
contribute to the data collected in the next. The research questions posed
in the present study were investigated in the light of several data
collection instruments. First, a vocabulary achievement test was utilized
to ensure that high and low achievers perform according to their

achievements levels. Second, a questionnaire was administered to gather
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information on the participants’ strategies and beliefs about vocabulary
learning. An Arabic version of the questionnaire was used for the purpose
of ensuring participants’ understanding of all parts of the questionnaire.
Third, a general semi-structured interview was conducted to explain in
more depth the dynamics of vocabulary learning strategies. Following is a

brief description of each instrument.
3.5.1 The Vocabulary Achievement Test

The researcher designed an achievement test on vocabulary based on the
various vocabulary items students’ covered during the first and second
semester of their English course. The achievement test was mainly used
to determine the appropriate population for the study. The rationale
behind this is the assumption that high achievers are believed to perform
better than low achievers in vocabulary-related tasks. The test consisted
of two parts, each part carries 10 marks. The first part involves the use of
vocabulary in context and the second part consists of definitions of
vocabulary items. All items within the test were familiar to students as
they were selected from their course book (Opportunities 2). The first part
of the test involves filling in blanks and students had to choose from a
given list of vocabulary items. The second part consists of multiple
matching. The participants who scored high and low marks were used as
subjects for the current study. The test was administered by teachers at
the two selected schools to 200 participants (100 males and 100 females)
one week prior to Phase One and the correction was done by the
researcher. The participants who had high scores in their English
summative test and performed accordingly in the vocabulary test
represented the population of high achievers whereas the population of
low achievers consisted of those participants who had low scores in both

their English summative test and the vocabulary test. For the purpose of
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carrying out the main instruments for the study (questionnaire and
interview), the researcher selected 60 participants with high scores in the
vocabulary test (30 males and 30 females) and 60 participants with low

scores in the vocabulary test ( 30 males and 30 females).

To insure face and content validity, the test was examined by two English
department university professors and two English curriculum specialists.
In addition, the researcher performed reliability test to ensure the
reliability of the instrument, obtaining (.564) which indicates a fairly

reliable test. (See Appendix One for a copy of the test).

It is important to notice that the test is not used as a main instrument in
the current study but rather to categorize students according to their

achievement level.
3.5.2 Main Instruments

The following sections include a description of the instruments used in
the present study, namely, the vocabulary learning questionnaire and the

interview.

3.5.3 The Vocabulary Learning Questionnaire

Phase One was mainly designed to discover, in broad terms, the patterns
of vocabulary learning strategies of Bahraini 11™ grade students and to
map out the relationship among learners’ strategies, achievement and

gender.

Learning strategies are unobservable in almost all learning contexts.
Therefore, self-report is used to utilize the vocabulary learning strategies
that students’ employ while learning vocabulary. In addition, verbal
report data is also used to identify the strategies because mere observation

does not capture mental processes (Cohen, 1998; O’Malley and Chamot,
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1990; Rubin, 1975). Although self-report may be inaccurate if the learner
does not report truthfully, it is the only means to identify learners’ mental
processes (Chamot, 2004). Therefore, a vocabulary learning questionnaire
was used in Phase One to investigate participants’ choice of vocabulary

learning strategies.

The most frequent and efficient method for identifying vocabulary
learning strategies is through a questionnaire (Chamot, 2004). The major
instrument for the elicitation of vocabulary-related beliefs and strategies
which was used in the current study was a vocabulary learning
questionnaire, developed by Gu and Johnson (1996). (See appendix 2).
The vocabulary learning questionnaire contains a Personal Data Section,
a Belief Section, and a Strategies Section. The Belief Section consisted of
11 statements and the Vocabulary Learning Strategies Section involved
34 statements. In order to measure the reliability of the test, the reliability
of items within each dimension were examined by the researcher for the
purpose of ensuring the reliability of the questionnaire. The internal
consistency of a variable/construct should reach (.06 -.07) to be
considered reliable. Table 2 describes the reliability of different items

within the questionnaire.

Table (2)

The Reliability of Different Items within the Vocabulary Learning Questionnaire

Dimensions Strategies No. of items Reliability

Beliefs about -Words  should be 4 .560
Vocabulary Learning | memorized

-Words  should be
acquired in context 3 11

-Words  should be
studied and put to use 4 .666
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Metacognitive -Self-initiating 3 540
Regulation strategies

-Selective attention 4 .599

Cognitive Strategies | Guessing Strategies

-Use of background 4 582
knowledge

-Using linguistic 3 613
clues

Dictionary Strategies 6 .686
Note taking

Strategies 5 691
Memory/ Repetition

Strategies 4 619
Activation Strategies 2 .688
Sources 3 488

The questionnaire used for the present study is in fact a reduced version
of Gu and Johnson’s Vocabulary Learning Questionnaire (1996) adapted
from Noor and Amir (2009). The researcher has contributed to the
questionnaire by adding the final statement under Sources section,
because sources for learning English should include English media as

well.

The questionnaire includes three sections. The first section concerns
personal data, which asks about demographic information about each
participant, i.e. name, age and academic information. This section was
necessary to ensure as much homogeneity as possible and participants
threatening this homogeneity, such as spending years in a foreign
country, were eliminated. Section Two asks about beliefs about
vocabulary learning, includes 11 statements representing the three
dimensions of beliefs: words should be memorized; words should be
acquired in context; and words should be studied and put to use.

Participants were asked to rate each statement on a five-point Likert-scale

71




from “Strongly disagree” (1) to “Strongly Agree” (5). The third section
considers vocabulary learning strategies Section. This section contains 34
vocabulary learning behaviours that are divided into two major parts:
metacognitive strategies and cognitive strategies. Participants were asked
again to rate each statement on a five-point Likert-scale from “Strongly
disagree” (1) to “Strongly Agree” (5). Table 1 outlines the major
dimensions in the questionnaire, categories under each dimension, the
number of items under each category, and the internal consistency

reliability (Cronbach’s Alpha) of each item.

The following is used to explain the results obtained from the questionnaire:

Mean Score Explanation
0-2.33 Low usage
2.34-2.67 Average usage
2.68—4 High usage

The questionnaire was administered to 60 female participants on Monday
6™ of April 2015 and 60 male participants on Thursday 16" of April
2015. The researcher explained that the purpose of the study was to
explore patterns of vocabulary learning strategies employed by Bahraini
11" grade students during their vocabulary learning. Participants were
informed that their participation would assist the researcher in completing
an MA research on the topic of vocabulary learning strategies. The
Arabic version of the questionnaire with instructions in Arabic was
administered for the sake of ensuring participants’ understanding of all
items within the questionnaire. In addition, the participants were assured
that the personal data in section one would be confidential and would

never be available to a third party.
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The researcher was present during the completion of the questionnaire to
answer any questions participants had about any part of the questionnaire.
Prior to the administration of the questionnaire, the researcher requested
the participants to carefully read the instructions which were presented in
Arabic and make sure they understand the requested task beforehand. The
instructions prior to each section were carefully written and the whole
questionnaire was presented in Arabic providing ample examples that
would help participants understand what the questionnaire is about. The
task of filling out the items of the questionnaire took about 30 minutes.
(See Appendix Two and Appendix Three for the English and Arabic

versions of the questionnaire).
3.5.4 Interviews

Phase Two was designed to explore, in more depth, the learners’ use of
vocabulary learning strategies and to cross validate the data from phase
one. This phase aimed at having close-up observations of how high and
low achievers from different genders learn vocabulary and to confirm the
data obtained from phase one. Another purpose of this stage was to
explore vocabulary learning strategies in a general sense, i.e. to find the
learners’ vocabulary-related beliefs and overall vocabulary learning
strategies. A general interview was conducted one week after the
questionnaire and based itself on a preliminary analysis of results

obtained in Phase One

Lincoln and Guba (1985) describe an interview as a conversation with a
purpose. Interviews enable participants to discuss their perception and
interpretation with regard to a given situation. A general interview was
employed in phase two to elicit task-specific vocabulary learning

strategies and emotional reactions to vocabulary learning. For the purpose
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of the current study a semi-structured interview was used. Semi-
structured interviews are non-standardized and often used in qualitative
studies. In semi-structured interviews, the order of questions can be
changed depending on the direction of the study; in addition, extra
questions can be asked (Corbetta, 2003). The interview consisted of a
number of open-ended questions to allow participants to speak their
thoughts openly. The main purposes of the interview were: (a) the
elicitation of more task-specific vocabulary learning strategies as reported
by participants; and (b) comparing and contrasting the vocabulary
learning beliefs and strategies of high and low achievers from different
genders have about learning vocabulary, if any exist, between the groups
to generate the difference in the use of these strategies in relation to
achievement and gender. Therefore, the questions of the interview were

designed to investigate:

(a) Metacognitive aspects of vocabulary learning

(b)Cognitive aspects of vocabulary learning

(c) The affective aspects of vocabulary learning
The questions of the interview were based on the research questions and
resulted from the researcher’s reading in the field of vocabulary
acquisition and vocabulary learning strategies. The list of questions is

grouped into the following main categories.

- Background information

- Metacognitive knowledge and beliefs

- Cognitive aspects of vocabulary learning

- The affective aspects of vocabulary learning.

(See Appendix Four for questions under each category).
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Each participant was given a brief verbal explanation of the purpose and
nature of the study and the researcher pointed out that the subjects were
participating on voluntary basis. They were informed that the study
focused on examining the patterns of vocabulary learning among

Bahraini 11"

grade learners and their participation would facilitate the
procedures of the study and the results from this study will enhance the
overall vocabulary learning practices in Bahrain. In addition, the
researcher informed participants that the content of the interviews were
confidential and only used for the purpose of this study. Moreover,
participants were told that there is no right or wrong answer to the
questions. The correct answers are the ones that reflect truthfully and
faithfully the interviewees’ views and ideas regarding vocabulary
learning. The researcher used an important technique to organize the
interview, the researcher used an interview guide that contained
questions, discussion starters and suggested points to be raised and
discussed during the interview session. The guide was organized in a
systematic way that aided the researcher to start, continue and finish the
interview properly. The interview was conducted in Arabic to ensure
maximum participation on the part of the interviewees and to facilitate
the respondents’ understanding of the interview questions. Each interview
lasted for around 15 minutes. (See Appendix Five for the Arabic version

of the interview.
3.6 Data Analysis

Descriptive statistics were used to analyse the data collected from the
questionnaire, including demographic data, beliefs about vocabulary
learning and strategies for vocabulary learning. As for analysing the
qualitative data in interviews, the researcher adopted Cohen, Manion and

Morrison’s (2008) method of analysing qualitative data by research
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questions. A brief description of data analysis procedures in both phases

is presented in the following sections.
3.6.1 Quantitative Data Analysis

Descriptive statistics were employed to analyse the data collected from
the questionnaire, including demographic data, beliefs about vocabulary
learning and vocabulary learning strategies. The beliefs section includes
11 statements representing three dimensions of beliefs: words should be
memorized; words should be acquired in context; and words should be
studied and put to use. Participants were asked to rate each statement on a
Likert-five point scale from “Strongly Disagree” received a weight of (1),
“Disagree” received a weight of (2), “Unsure” received a weight of (3),
“Agree” received a weight of (4), and “Strongly Agree” received a weight
of (5). The section on vocabulary learning strategies contains 34
vocabulary learning behaviours and was divided into two major parts:
metacognitive strategies and cognitive strategies. Respondents were
asked again to rate each statement on a Likert-five point scale from
“Strongly Disagree” received a weight of (1), “Disagree” received a
weight of (2), “Unsure” received a weight of (3), “Agree” received a
weight of (4), and “Strongly Agree” received a weight of (5). Thus, all
items in the questionnaire were given numerical codes to ease the process
of entering and analysing the data via the statistical package for social

studies (SPSS version 20 for Windows).
3.6.2 Qualitative Data Analysis

As mentioned earlier, the researcher adopted Cohen et al. (2008) method
of analysing qualitative data by research questions. This method was
found to be very useful for organizing qualitative data because it

categorizes all relevant information of the study which enables the
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coherence of the data analysis. Using this approach in examining
qualitative data, all related data from the different streams
(questionnaires, interviews) are collected to provide an answer to the
research questions. This type of data analysis follows a systematic way of
organizing the findings in which the numerical data for the research
questions are presented followed by the qualitative data. This method
enables the researcher to examine relationships and comparisons across
different data types to be explored systematically and clearly (Cohen et
al., 2008). Therefore, the researcher categorized the findings from the
interviews according to the research questions where beliefs about
vocabulary learning and the strategies of high and low achievers (male
and female) in approaching vocabulary-related tasks were examined and
conclusions were drawn based on the findings from the interviews and

compared to the findings obtained from Phase One.
3.7 Validity and Reliability

The concepts of validity and reliability are viewed differently by
quantitative and qualitative researchers. Between the two approaches,
there exist many different variations for validity and reliability. Since the
present study follows a two-phase sequential mixed method approach,
each phase is examined for the purposes of ensuring reliability and

validity.
3.7.1 Phase One: Validity and Reliability

Validity in quantitative research is best described by (Joppe,2000: p.1)
who states that ‘validity determines whether the research study truly
measures that which it was intended to measure or how truthful the
research results are.” There are two types of validity, external validity and

internal validity. Rosnow and Rosenthal (1996) state that external validity
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is best achieved when the results of a study can be generalized to other
populations under the same circumstances and conditions. In the current
study, results obtained from a representative sample of 120 Bahraini e
grade EFL learners are likely to be generalized to other populations and
settings where Bahraini students learn English as a foreign language. To
better explain validity in phase one, face validity and content validity are
defined and related to the current study. Face validity is related to how a
measuring instrument appears (Hatch & Farhady, 1983), whereas content

<

validity is defined as ‘... the extent to which a test measures a

representative sample of the subject matter content.” (Hatch &

Farhady,1983: p.251).

The items of the vocabulary learning questionnaire instrument were
examined by the researcher to determine whether it covers a
representative sample of vocabulary learning construct that had to be
investigated. However, there seems to be no statistical measurement of
content validity as stated by Hatch and Lazaraton (1991, p.540).
Therefore, for achieving this type of validity, experts are asked to
evaluate the representativeness and comprehensiveness of the research
instrument (Hatch & Lazaraton, 1991). To achieve this type of validity,
three copies of the vocabulary learning questionnaire were submitted to
linguistic professors at the University of Bahrain. The professors were
requested to assess the structure, clarity of language, instructions and the
content of each item in light of the research questions and the theoretical
framework of the research. The professors were also asked to provide any
suggestions or comments that might improve the quality of the
questionnaire. Generally, there was an agreement that the content of all

items explore vocabulary learning behaviours.
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The other type of validity is internal validity and it refers to ‘the extent to
which the results of a study are a function of the factor that the researcher
intends.” (Mackey & Gass, 2005:p.109). In other words, the internal
validity should indicate that the obtained results are determined by the
independent variable(s). It is important to minimize threats to internal
validity. This is done mainly by controlling factors that might affect
internal validity. Such factors include participant characteristics such as
language background, language experience and proficiency level
(Mackey & Gass, 2005). In the present study, the researcher controlled
factors such as language background and language learning experience by
selecting participants with similar language backgrounds and language
learning experience to ensure that the findings are the result of our

independent variables (Achievement and Gender).

The reliability of the instrument used in this phase was examined using
the statistical package for social studies (SPSS version 20 for Windows)
and the reliability of the questionnaire was (0.863) according to
Cronbach’s Alpha which indicated a highly reliable instrument. See Table

1 for the reliability of items within the questionnaire.
3.7.2 Phase Two :Validity and Reliability

In interviews, face validity is often examined to see whether the interview
questions measure what they are supposed to measure (Cohen & Manion

& Morrison, 2008).

In the present study, the researcher constructed the interview questions on
the basis of the research questions and the dimensions of vocabulary
learning strategies in order to get in-depth understanding of the use of
vocabulary learning strategies among high and low achievers amongst

both male and female Bahraini 11™ grade students. To ensure validity of
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the interview questions, they were measured against the items of the
questionnaire which have been previously measured for validity from
different angles. This is called ‘convergent validity’ and it states that if
two measures agree with each other, they are assumed valid. Therefore, it
is assumed that the interview questions are comparable to the items
within the questionnaire which has proven validity. Therefore, the

interview is considered valid (Cohen et al., 2008).

The research tended to control for reliability by having a semi-structured
interview, which has the same format and sequence of words and
questions for each interviewee (Silverman, 1993). Changes in wording
could threaten the reliability of the interview because it ceases to be the
same question for each interviewee (Oppenheim, 1992). In the current
study, all interviewees have the same set of questions in the same order.
The researcher had a friendly attitude during the interview session and
initiated the interview with general background of the study to familiarize
students with the topic and this resulted in conducting successful

interviews.
3.8 Ethical Issues

Ethical issues are one of the main concerns of the researcher. As
mentioned earlier, the confidentiality of the participants’ information and
the data obtained is only used for the purpose of this study. In addition,
the implementation of the research instruments at the selected schools
took place after obtaining the authorized approval from the Ministry of
Education in Bahrain. In addition, prior to the administration of both
instruments, the research explained verbally the purpose of the inquiry to
the participants and emphasized on the fact that their participation was on

a voluntary basis. Moreover, the researcher assured the participants that

80




the information obtained through both instruments (questionnaire and

interview) will only be used for purpose of the current study.
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CHAPTER FOUR

DATA ANALYSIS AND FINDINGS

4.1 Introduction

Data analysis in this study occurs both within quantative (descriptive and
inferential numeric analysis) approach and qualitative (thematic text
analysis) approach, and often between the two mixed approaches

(Carcelli & Greene, 1998; Tashakkori & Teddlie, 1998).

This chapter presents a detailed account of the analysis performed on the
data collected through the questionnaire items and interviews. The first
part of the chapter is concerned with the analysis of data obtained in
Phase One. It statistically provides answers to the research questions in
relation to the beliefs students’ hold about vocabulary learning and the
vocabulary learning strategies they report using with regard to
achievement and gender. This section will also provide a comparison
between high and low achievers in terms of beliefs and strategies used, in
addition to comparing the findings against the second variable (gender).
The second part presents a detailed description of the qualitative data
obtained in Phase Two. Data collected from the interviews was
categorized and organized into thematic categories that based itself on the
items of the questionnaire. Such analysis enabled the researcher to cross-

validate and confirm results of both methods.
4.2 Data Analysis : Phase One

The analysis of Phase One focuses mainly on answering the research

questions by providing inferential numeric analysis to the data obtained
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from 120 students. This section is systematically organized by presenting

the research questions followed by the analysis and findings.

Responses to the Vocabulary Learning Questionnaire items were coded
then analysed using SPSS software. Both ‘descriptive’ and ‘inferential’
statistics were utilized. The first type was used to describe, organize and
summarize the general characteristics of the data. The second type was
used to make inferences and generalizations about the population from a
set of data. Mean measures, standard deviation and percentage were
calculated collectively. The data was used to create a series of tables, and
graphs to provide a precise summary and visual comparison of the

collected data.

In order to further explore the study results, the researcher statistically
analysed the three variables in the beliefs section as well as the 35

variables in the strategies section.
4.2.1 Analysis of Research Question One

Research Question One addressed the beliefs that high and low achievers
who are studying EFL in Bahraini secondary schools hold about learning
English vocabulary. To provide an answer to this question, the researcher
first utilized the overall beliefs all participants had regarding vocabulary
learning. Table 3 illustrates the overall beliefs students’ hold regarding

vocabulary learning.
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Table (3)
Means and Standard Deviations for Students’ Overall Beliefs Regarding

Vocabulary Learning
Statement Mean Std. Deviation
Words should be acquired in context 3.78 94
Words should be studied and put to use 3.77 .83
Words should be memorized 3.72 72

Total No. of subjects = 120

Table 3 presents the means of students’ beliefs regarding vocabulary
learning as they ranged from 3.78 to 3.72. The belief of words should be
acquired in context was ranked first with a mean score of 3.78 and
standard deviation of .94, followed by the belief of words should be
studied and put to use with a mean score of 3.77 and standard deviation
of .83. The students ranked words should be memorized last with a mean
score of 3.72 and standard deviation of .72. It is obvious that Bahraini
students believe in the importance of using the context to learn

vocabulary.

Figure 2 illustrates the responses of participants on the beliefs they hold

regarding vocabulary learning.
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Figure (2)

Mean and Standard Deviations of Students’ Overall Beliefs Regarding
Vocabulary Learning

After analysing the overall responses of students regarding their beliefs
about vocabulary learning, the researcher then utilized the responses of
high and low achievers to compare and contrast the findings obtained
from the two groups.

e High Achievers’ Beliefs Regarding Vocabulary Learning
This section aims at investigating the beliefs that high achievers hold
about vocabulary learning and the findings of this section will be

compared against the data obtained from the group of low achievers.

Table (4)
Analysis of High Achievers’ Beliefs Regarding Vocabulary Learning
Beliefs Mean Std. Deviation
Words should be acquired in context 4.02 .84
Words should be studied and put to use 3.63 95
Words should be memorized 3.61 .82
Total No. of subjects = 60
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Figure (3)

The Beliefs High Achievers Hold Regarding Vocabulary Learning

It is clearly shown from Figure 3 that high achievers were more oriented
towards the belief that words should be acquired in context. The belief
that words should be acquired in context received a high mean score of
4.02 among high achievers, which indicates a higher tendency among
high achievers to believe in the importance of acquiring words from the
context. The second belief that words should be studied and put to use
which indicates the awareness of activation strategies reached a mean
score of 3.63. In addition, Figure 3 shows a relatively close mean score of
beliefs regarding words should be studied and put to use with a mean
score of 3.63 and words should be memorized with a mean score of 3.61
among high achievers. Thus, one concludes that high achievers believe
that words should be memorized and studied and put to use.

e Analysis of Low Achievers’ Beliefs Regarding Vocabulary

Learning

This section aims at investigating the beliefs that low achievers hold
regarding vocabulary learning and whether these beliefs differ among low
and high achievers. Table 5 summarizes the findings obtained from low

achievers:
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Table (5)

Low Achievers’ Beliefs Regarding Vocabulary Learning

Beliefs Mean Std. Deviation
Words should be memorized 3.87 Loy
Words should be studied and put to use 3.80 .65
Words should be acquired in context 3.53 1.00
Total No. of subjects = 60
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Figure (4)
Low Achievers’ Beliefs Regarding Vocabulary Learning
The data analysed show a difference in the ranking of beliefs among high
and low achievers as clearly shown from Figure 3 and 4. Low achievers
have ranked memorization first with a mean score of 3.87 and standard
deviation of .57 while the belief that words should be studied and put to
use was ranked second with a mean score of 3.80 and standard deviation
of .65. Words should be acquired in context was ranked last with a mean
score of 3.53 and standard deviation of 1.00. It is concluded from this,
that low achievers believe that words should be memorized rather than

acquired from context. This differs from the beliefs of high achievers who
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ranked acquiring words from context as their main belief about learning

vocabulary.

To conclude, it is obvious that there is a difference in the beliefs high and
low achievers hold regarding vocabulary learning, as each group ranked
the beliefs in a different order. It is noticeable that low achievers’ beliefs
were more oriented towards memorization while high achievers seem to
believe in the importance of acquiring words from context. Memorization
was ranked last among the group of high achievers which shows that
memorization and repetition as vocabulary learning strategies are not
considered as important as the other two strategies. As we have
mentioned in Chapter 2 Section 2.5 the beliefs students hold regarding
vocabulary learning can influence their learning of vocabulary and those
beliefs can in fact distinguish between high and low achievers. The
analysis of this section in the questionnaire provides insights into the
differences that exist between high and low achievers in terms of the
beliefs they hold regarding vocabulary learning which determines their

use of the strategies.

4.2.2 Analysis of Research Question Two

Research Question Two addresses the vocabulary learning strategies
which are used by high achievers who are studying EFL in Bahraini
secondary schools To provide an answer to this question, the mean and
standard deviation of every learning strategy has been analysed. Table 6

summarizes the results:
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Table (6)

The Means and Standard Deviations of the Vocabulary Learning Strategies
Employed by High Achievers

Rank Vocabulary Learning Strategies Mean Std. Deviation
1 Activation strategies 3.71 .70
2 Metacognition regulation 3.63 .62
3 Memory/ repetition strategies 343 1.07
4 Guessing strategies 3.41 .65
5 Note taking strategies 2.95 87
6 Dictionary strategies 2.79 91
Total No. of subjects = 60

Table 6 illustrates the strategies high achievers employ while learning
vocabulary. The mean score ranged from 3.71 to 2.79. Activation
strategies were ranked first as they involve statements involving the use
of words in speaking and writing and everyday situations. These
strategies as indicated earlier in Chapter Two Section 8.1 are mainly
employed by high achievers across different cultures. Activation
strategies received the highest rank with a high mean score of 3.71 and
standard deviation of .70, followed by metacognitive regulation with an
average mean score of 3.63 and standard deviation of .62.
Memory/repetition strategies were ranked third with an average mean
score of 3.43 and standard deviation of 1.07. Note taking strategies were
ranked fifth with an average mean score of 2.95 and standard deviation of
.87. Dictionary strategies were ranked last with an average mean score of
2.79 and standard deviation of .91. Figure 5 illustrates the findings

obtained from the group of high achievers.
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Figure (5)
The Means of Vocabulary Learning Strategies of High Achievers

4.2.3 Analysis of Research Question Three

Research Question Three addressed the vocabulary learning strategies
which are used by low achievers who are studying EFL in Bahraini
secondary schools. To find an answer to research Question Three, the
responses of low achievers were analyzed and are shown in the following

table:

Table (7)
The Means and Standard Deviations of the Vocabulary Learning Strategies
Employed by Low Achievers

Rank Vocabulary Learning Strategies Mean Std. Deviation
1 Metacognition regulation 3.70 1
2 Memory/ repetition strategies 3.61 79
5 Activation strategies 352 .70
4 Guessing strategies £ 04’ .69
5 Note taking strategies £ 92
6 Dictionary strategies 307 .84
Total No. of subjects = 60
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As clearly shown in Table 7, low achievers ranked mefacognitive
regulation first with a high mean score of 3.70 and standard deviation of
.51 which was different from the group of high achievers. Second choice
was given to the use of memory/repetition strategies with average mean
score of 3.61 and standard deviation of .79 which is again not the same as
the group of high achievers who ranked it third. Activation strategies
were ranked third with an average mean score of 3.52 and standard
deviation of .70. It is quite interesting to notice the resemblance pattern of
strategy use as high and low achievers had exactly the same order for the
remaining strategies. Low achievers ranked guessing strategies fourth
with an average mean score of 3.29 and standard deviation of .69. Note
taking strategies were given fifth place with an average mean score of
3.25 and standard deviation of .92. The final place was given to
dictionary strategies with an average mean score of 3.17 and standard

deviation of .84.
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Figure (6)
Low Achievers’ Use of Vocabulary Learning Strategies

The findings show that high and low achievers differ in their use of

particular vocabulary learning strategies, which are metacognitive
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strategies, activation strategies and memory/repetition strategies.
Although one concludes that low achievers use metacognitive strategies
which include self-initiation strategies and selective attention, they do not
tend to use the words effectively in speaking or writing in the same
manner as high achievers. Added to that, low achievers seem to depend
more on memory strategies than high achievers. This could explain the
reason for high achievers’ success in vocabulary learning over low
achievers.

* Sources for Learning Vocabulary Among High and Low

Achievers

This section aims at presenting the different sources that high and low
achievers use to learn English. The findings of each group (high and low

achievers) were analysed and presented in Table 8.

* Sources for Learning Vocabulary Among High Achievers

Table (8)
Sources for Learning Vocabulary Among High Achievers
Rank Sources Mean Std. Deviation
I learn English from English media (e.g., Internet,
1 438 1.12
TV, songs, etc.)
[ learn new words from reading English materials
2 3.82 1.18
(e.g., newspaper, novels, etc.)
3 [ learn new words only in my class from my 510 128
teacher

Total No. of subjects = 60
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Sources for Learning Vocabulary Among High Achievers

Analyzing the sources for learning English vocabulary among high
achievers, reveals a high tendency among high achievers towards
learning vocabulary from English media as it was ranked first with a high
mean score of 4.38 and standard deviation of 1.12. Learning English
vocabulary from reading English materials was ranked second with a
high mean score of 3.82 and standard deviation of 1.18. The last on the
list was learning new words from the teacher inside the classroom which
received a low mean score of 2.10 and standard deviation of 1.28. This
shows that high achievers rarely depend on the teacher for learning new

words.
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e Sources for Learning Vocabulary Among Low Achievers

Table (9)

Sources for Learning English Vocabulary Among Low Achievers

Rank Sources Mean Std. Deviation
1 I learn English from English media (e.g., Internet,
3.93 133
TV, songs, etc.)
2 I learn new words only in my class from my
3217 1.26
teacher
3 I learn new words from reading English materials
2.90 1.50
(e.g., newspaper, novels, etc.)
Total No. of subjects = 60
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I learn new words only [ learn new words from | learn English from
in my class from my reading English English media (e.g.,
teacher materials (e.g., Internet, TV, songs,
newspaper, novels, etc.)
etc.)
Figure (8)

Sources for Learning English Vocabulary Among Low Achievers

Analysis of the sources for learning English vocabulary among low

achievers indicates that low achievers ranked learning from English

media as their first source for learning English with a high mean score of

3.94 and standard deviation of 1.33, which was the same as the group of

high achievers. However, the second and the third ranking varied, as low
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achievers ranked learning new words from the teacher, second with an
average mean score of 3.17 and standard deviation of 1.26. This indicates
low achievers tendency to rely on the teacher as a second source for
learning vocabulary. The final place was given to learning new words
Jrom reading English materials, which received the lowest mean score of

2.90 and standard deviation of 1.5.

To sum up, it is obvious from the results obtained from high and low
achievers on the sources used to learn English vocabulary, that both
groups learn best from English media such as the Internet, TV and songs,
which are available sources especially with the popularity of social media
applications such as Facebook, Twitter and Instagram. However, low
achievers seem to rely more on the teacher than high achievers, who
reported a higher tendency to read English materials than low achievers
4.2.4 Analysis of Research Question Four

Research Question Four aimed at addressing the differences between high
and low achievers in terms of their vocabulary use.To provide an answer
to this question, the means and standard deviation for both groups (high

and low achievers) were analysed. Table 10 presents the findings:

Table (10)
The Means and Standard Deviations of Vocabulary Learning Strategies Among
High and Low Achievers

Level No. Mean Std. Deviation
High 60 113.23 17.83
Low 60 116.33 16.18

Table 10 shows that the means of students’ responses in relation to
achievement was in favour of low achievers, as the mean of low

achievers was higher than the mean of high achievers, as the means of

95




low achievers was 116.33, whereas high achievers responses, had a mean
score of 113.23. To decide whether these differences have any statistical
significance, the researcher performed T-test Independent Samples. Table

11 illustrates the findings:

Table (11)
The Results of (T-test Independent Samples) for Differences in the Means of
High and Low Achievers in Terms of their Use of Vocabulary Learning
Strategies

T Df Sig. (2-tailed)

Final Mark -.997 118 321

Table 11 shows that the significance level reached .321 and it is higher
than 0=0.05, which indicates accepting the null hypothesis and this means
that there are no significant differences at the ¢=0.05 level in the use of
strategies between high and low achievers in their overall use of
vocabulary learning strategies. This indicates that both groups have
shown high means of the use of different strategies. However, the
researcher has found a difference in the ranking of the three first
strategies which indicates that high achievers indeed use more cognitive

strategies for word retention than low achievers.
4.2.5 The Analysis of Research Question Five

Research Question Five addresses whether there are any differences
between males within high and low achievers and females within high
and low achievers in the use of different vocabulary learning strategies. In
order to answer this question, the researcher analyzed the data obtained
from each group separately (male high, male low, female high, female

low) then compared and contrasted the overall results.
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e Results of Male High and Low Achievers Use of Vocabulary

Learning Strategies

Table 12 presents the results obtained from the group of male high

achievers.

Table (12)

The Results obtained from the Group of Male High Achievers on Their Use of
Vocabulary Learning Strategies

Rank Strategy Mean Std. Deviation
1 Activation strategies 3.70 .61
2 Metacognitive regulation 3.57 .68
3 Guessing strategies 8505 58
4 Memory/ repetition strategies 55 1.08
] Note taking strategies 296 o
6 Dictionary strategies 230 90

Total No. of subjects = 30
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Means of Male High Achievers’ Use of Vocabulary Learning Strategies
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Table (13)

Results of Male Low Achievers’ Use of Vocabulary Learning Strategies

Rank Strategy Mean Std. Deviation
1 Metacognitive regulation 3.74 .53
2 Activation strategies 3.44 8
3 Memory/ repetition strategies 3.36 10
4 Note taking strategies 322 .88
3 Guessing strategies 3.20 .68
6 Dictionary strategies 2.94 |

Total No. of subjects = 30
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Means of Male Low Achievers’ Use of Vocabulary Learning Strategies

Tables 12 and 13 show the differences in the ranking between male high
and low achievers their use of vocabulary learning strategies. Male high

achievers ranked activation strategies first as they seem to use the newly
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learnt words in different situations, while male low achievers, on the
other hand, ranked metacognitive regulation. First, this indicates their
awareness of focusing on important words. The second place on the high
achievers’ list was for the use of metacognitive regulation followed by
guessing strategies. In contrast, male low achievers ranked activation
strategies second. This indicates that male low achievers tend to use the
new words in speaking and writing. Memory strategies were ranked third
with a mean score of 3.36 among male low achievers. However, the same
strategy was ranked fourth with a mean score of 3.15 among male high
achievers. Guessing strategies which are considered as important
strategies for word learning, were ranked third among male high
achievers, whereas, these were ranked fifth by male low achievers. In
fact, note taking strategies were ranked fourth on the list of male low
achievers and fifth among male high achievers. Both groups ranked
dictionary strategies the last on their list which is a clear indication to

their rare use of the dictionary to look up words.
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¢ Results of Female High and Low Achievers’ Use of Vocabulary

Learning Strategies

Table (14)

Results of Female High Achievers’ Use of Vocabulary Learning Strategies

Rank Strategy Mean Std. Deviation
1 Activation strategies 07 9
J Memory/ repetition strategies 371 1.00
3 Metacognitive regulation 3.70 53
4 Guessing strategies b7 .68
5 Dictionary strategies 3.03 .87
6 Note taking strategies 2.94 78

Total No. of subjects = 30
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Means of Female High Achievers’ Use of Vocabulary Learning Strategies
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Table (15)

Results of Female Low Achievers’ Use of Vocabulary Learning Strategies

Rank Strategy Mean Std. Deviation
1 Memory/ repetition strategies 385 7
2 Metacognitive regulation 3.66 90
3 Activation strategy 3.99 .62
4 Dictionary strategies 3.40 .70
g Guessing strategies 359 0
6 Note taking strategies 3.28 .98

Total No. of subjects = 30
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Means of Female Low Achievers’ Use of Vocabulary Learning Strategies

Female high achievers ranked activation strategies first with a high mean
score of 3.73, while female low achievers ranked memory/ repetition
strategies first with a high mean score of 3.85. It is quite interesting to

notice that female high achievers ranked memory strategies second
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preceding metacognitive regulation. On the other hand, female low
achievers, ranked metacognitive regulation second with average mean
score of 3.66, followed by activation strategies. Dictionary strategies
were ranked fourth among low achievers and fifth among high achievers.
Both groups had a later rank for guessing strategies as they were ranked
fourth among high achievers and fifth among low achievers. Both groups

ranked note taking strategies the last on their list.

It is concluded from the findings that females have a higher tendency to
use memory strategies than males. In addition, females reported less use
of guessing strategies than males. Furthermore, females have a higher
tendency to use dictionary strategies than males. In contrast, males

reported the use of note taking more than females.

* Differences Among Males and Females’ Use of Different
Vocabulary Learning Strategies.
The researcher felt the importance of comparing the overall strategy use
of participants in relation to gender to observe the differences that may
exist among males and females.
The means and standard deviation of students’ responses were analysed

on the basis of gender. Table 16 illustrates the findings:

Table (16)

Means and Standard Deviations of Males and Females’ Use of Vocabulary
Learning Strategies

Sex No. Mean Std. Deviation Std. Error
Mean
Male 60 111.08 15.59 2.01
Female 60 118.48 17.71 2.28
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Table 16 indicates that the means for students’ use of vocabulary learning
strategies on the basis of gender differences between males and females
was in favour of females, as the mean score of females was higher than
males which indicates that females use more strategies than males. The
mean score of female learners was (118.48), while male learners’ mean
score was (111.08), and to decide whether these differences are
statistically significant, the research performed (T-test Independent

Samples). Table 17 shows the results:

Table (17)

The Results from ( T-test Independent Samples) for Differences in the Means
and Standard Deviations of Students’ Responses to Their Use of Vocabulary
Learning Strategies on the Basis of Gender Differences

T Df Sig. (2-tailed)

Total Mark -2.428 118 017

Table 17 illustrates that the significance level reached (.017) which is less
than the significance of (0=0.05), which means rejecting the null
hypotheses and this means that there are significant differences at the
(0=0.05) level in the use of strategies between males and females in their
overall use of vocabulary learning strategies. As mentioned earlier in
Chapter 2 Section 2.13.1 that most research in the use of vocabulary
learning was in favour of females and the results of the current study

confirm these findings.
4.3 Data Analysis: Phase Two

Having the research questions in mind, Phase Two aimed to explore how
exactly Bahraini 11™ grade students learn vocabulary and how their

strategies are related to their achievement level and gender. Findings
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from Phase One are used to support the findings from the interviews
when needed. The purpose of the analysis in Phase Two is a) to
demonstrate exactly how Bahraini 11" grade students who are enrolled in
government schools learn vocabulary, at the metacognitive, cognitive and
affective levels; b) to compare and contrast the vocabulary beliefs and
strategies used by male and female high and low achievers in order to

map out patterns of similarity and differences.
4.3.1 Participants’ Profile Based on Achievement

Twenty participants were chosen from the sample of 120 subjects who
participated in Phase One to take part in Phase Two. The selection of the
participants was carried out after preliminary analysis of Phase One. The
participants of Phase Two were chosen from the 120 subjects who
completed the questionnaire from Phase One. Table 18 represents the
profile of high achievers and Table 19 represents the profile of low
achievers. This section is concerned with presenting the participants’
profiles as these profiles had a comprehensive part in shaping the
participants’ beliefs about vocabulary learning as well as their
employment of vocabulary learning strategies. These profiles, illustrated
in Table 18 and 19, include background information regarding the
participants’ age, academic level, English summative test score and

number of years spent in learning English.
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The Profile of High Achievers

Table (18)

No. Name Age Academic | Gender | Years of Eng.
level learning | Summative
English | Test Score
1 Ebrahim H. 16 High Male 7 89
2 Ahmed 16 High Male 7 95
3 Maitham 17 High Male 7 95
4 Abdulrahman 17 High Male 7 90 1,
5 Mansoor 16 High Male 7 90
6 Wala 16 High Female 7 90
7 Mariam 16 High Female 7 92
8 Fatima S. 16 High Female 7 98
9 Fatima A. 16 High Female 7 93
10 Shada 17 High Female 7 94
Table (19)
The Profile of Low Achievers
No. Name Age Academic | Gender | Years of Eng.
level learning | Summative
English | Test Score
1 Ebrahim M. 17 Low Male 7 49
2 Radwan 17 Low Male 7 35
3 Abdulla 17 Low Male 7 30
4 Abdulaziz 16 Low Male 7 50
5 Mushari 17 Low Male 7 40
6 Shaikha 16 Low Female 7 50
7 Noof 16 Low Female 7 48
8 Dalal 16 Low Female 7 39
9 Eman 17 Low Female 7 50
10 Haya 17 Low Female 7 38

The rationale behind presenting the groups of learners according to their

level of achievement was to demonstrate the descriptive data obtained

from each group and compare and contrast the findings in relation to

achievement. It should be noted that the analysis of Phase Two is mainly
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based on the dimensions of vocabulary learning and beliefs students hold

regarding learning vocabulary.
4.3.2 The Findings Obtained from High Achievers

All high achievers interviewed considered themselves good at learning
vocabulary. However, their reasons behind this belief varied. Maitham
and Ebrahim H. stated that once they hear or encounter a new word they
tend to look for its meaning immediately, while Ahmed and Mansoor
indicated that they use English at home with their family members.
Mariam and Fatima S. said that they tend to put the new words in
sentences for better understanding. Wala, Abdulrahman and Fatima A. on
the other hand, stated that they are good at learning vocabulary because
they can easily memorize new words. Bushra was the only participant

who stated that reading was behind her success at vocabulary learning.

As for their style of learning English vocabulary, Ahmed, Mansoor,
Abdulrahman and Shada use memorization for vocabulary learning,
whereas Fatima S., Fatima A. and Maitham learn vocabulary better by
listening to the new words and paying attention to pronunciation.
Mariam, Wala and Ebrahim H. learn vocabulary by writing the words

down with their meaning in English.

All ten participants agreed that English words change based on the
context in which they are used. They also were in agreement with the fact
that learning vocabulary is important for learning English. However, their
reasons behind this varied. Ahmed, Mariam, Wala, Ebrahim H.and Shada
believe that without words it is impossible to form sentences as
vocabulary forms the basis for language learning and vocabulary
knowledge comes before grammar. Fatima S., Abdulrahman, Maitham,

Mansoor and Fatima A., on the other hand, believe that vocabulary
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knowledge is vital for communication and it helps learners when they go
on to higher education. In addition, vocabulary helps in improving

speaking skills.

In relation to the best strategies to learn English vocabulary, Fatima A.,
Shada and Mariam emphasized reading as the best strategy to learn
vocabulary, while Fatima S. and Maitham indicated listening to English
media such as songs as an effective strategy to acquire vocabulary.
Ahmed mentioned his use of memorization for learning vocabulary as he
believes this will result in better retention of the word. Ebrahim H. and
Wala indicated frequent use of the dictionary for looking up words and
their meanings in different contexts and observing pronunciation.
Mansoor was the only participant who tends to break down the word into
its smaller parts in order to understand the structure and the use, while

Abdulrahman uses the context to guess the meaning of unfamiliar words.

With regard to dictionary use, Wala, Ahmed, Fatima S., Maitham,
Mariam and Fatima A. never use dictionaries but they stated their
frequent use of Google Translate tool to translate words into Arabic. Only
Mansoor, Abdulrahman, Ebrahim H. and Shada indicated their use of

English Arabic dictionaries.

All participants indicated that they first attempt to use the context to
deduce the meaning of unfamiliar words which they face while reading. If
this is not successful, then they would ask the teacher for the meaning of

the words.

In addition, all participants apart from Ebrahim H. emphasized that they
directly attempt to use the newly learnt words in writing and speaking
inside and outside the classroom. They particularly use the words in

social media applications such as Twitter, Facebook and Instagram.
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As for enhancing their learning of English vocabulary, participants agreed
on the importance of writing down newly learnt words after the first

encounter and using them in real life situations.

In relation to enriching English vocabulary, all participants were in
agreement on the importance of reading articles and novels. Wala and
Fatima A. added watching English movies without Arabic subtitles as an

additional way for enriching English vocabulary.

Main sources for learning English vocabulary as indicated by participants
were the internet; in particular YouTube, watching movies, listening to

songs, reading novels and books.

As for the affective aspect of vocabulary learning, nine participants
believe that learning vocabulary is an easy task, however, all nine
participants emphasized the importance of practising the words in new
situations. In addition, they also indicated that the task of learning
vocabulary requires some effort on the part of the learner. Only Shada
believed that learning vocabulary is difficult especially in exams where

most words are unfamiliar and require attention on the part of the learner.

4.3.3 The Findings Obtained from Low Achievers

Only three out of the ten participants, namely Mushari, Abdulaziz and
Ebrahim M., considered themselves to be good at vocabulary learning
because they pay attention to their teacher and try to focus on important
words, while the rest of the group believed they were poor at vocabulary

learning because they consider English as a difficult language.

As for their preferred style of learning vocabulary, all participants use

memorization and repetition for vocabulary learning. There was an
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agreement on the part of participants that English vocabulary changes

according to the context.

Noof, Radwan and Mushari believe in the importance of learning
vocabulary to learn English because they think that words are the basis
for sentence formation. Abdulaziz, Ebrahim M., Haya, Abdulla and
Shaikha think that learning vocabulary is the key to communicating in
English and expressing ideas, while Dalal thinks that vocabulary is

important particularly for writing.

As for the best strategies to learn English vocabulary, participants’
answers varied because they seem to use different strategies to learn
English vocabulary. Abdulaziz, Eman, Haya, Shaikha and Noof use loud
repetition and memorization. It was quite interesting that some
participants, namely Ebrahim M., Radwan, Dalal and Mushari indicated
the use of note taking of newly learnt words. Abdulla was the only
participant who mentioned his use of context to try and guess the

meaning of new words.

Regarding the use of dictionaries, Ebrahim M., Radwan, Mushari,
Abdulla and Noof indicated the use of English-Arabic dictionaries, while
the rest of the group stated that they never attempt to use dictionaries.
However, there was a sort of agreement on the use of Google Translate as

a tool for a quick access for word meaning.

When faced with a new word while reading, Abdulaziz, Haya, Ebrahim
M., Radwan, Mushari, Eman and Dalal stated that they first attempt to
use the context to understand the meaning of the difficult word and if this
fails, they ask the teacher for the meaning of the word. The rest of the
group simply stated that they tend to ignore the word they fail to

understand.
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Only Abdulla, Shaikha and Dalal mentioned their frequent use of the new
words in speaking and writing, while, Eman, Haya, Abdulaziz, Noof and
Mushari indicated their minimum use of newly learnt words in speaking
and writing. Ebrahim M. and Radwan clearly stated that they never

attempt to use the new words either in writing or in speaking.

In relation to enhancing the learning of new vocabulary, Radwan,
Ebrahim M., Shaikha, Abdulla, Eman and Haya emphasized
memorization and repetition. Dalal, Noof and Abdulaziz said that they
tend to write down the new words for better understanding. In fact,
Mushari was the only participant who reported using reading to enhance

his learning of new vocabulary.

Most participants indicated reading and doing class activities to enrich the
knowledge of English vocabulary, apart from Eman and Mushari who
mentioned watching more English speaking movies. It was interesting
that one participant, Ebrahim H. stated that the best way to enrich his
English vocabulary is by carrying out conversations with native speakers

of English.

With regard to students’ sources for learning English vocabulary, all
participants stated that their only source for learning new vocabulary is in
the classroom from their teacher and only Dalal, Haya, Mushari added

watching English movies.

As for the affective aspect of vocabulary learning, Eman, Shaikha, Dalal,
Haya, Abdulla and Radwan think that English is a difficult language
because words have different meanings in different contexts and this
requires a lot of effort from the students. However, Noof, Abdulaziz,
Mushari and Ebrahim M. believe that learning vocabulary is an easy task

if the student has the desire to learn.
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Table (20)

Comparison Between High and Low Achievers in Relation to Their Responses to

the Interview

Area

High Achievers

Low Achievers

Do you think you
are good at learning
English
vocabulary?

100% believe they are good at
vocabulary learning

70% believe they are poor at
vocabulary learning
30% believe they are good at
vocabulary learning

Style of learning
vocabulary

40% use memorization
30% listening
30% writing words down

100% memorization and repetition

Do you think
English vocabulary
have fixed
meanings or they
change based on
context?

100% believe English
vocabulary change based on
context

100% believe English vocabulary
change based on context

Do you think that
learning vocabulary
is important to
learn English
language?

100%  think that learning
vocabulary is important to learn
English

100%  think  that learning
vocabulary is important to learn
English

Strategies for
vocabulary learning

30% reading

20% listening to English media
20% dictionary

10% memorization
10%breaking words to smaller
parts

10% guessing from context

50% loud repetition
40% note taking
10% guessing from context

Dictionary use

60% never use dictionaries
(Google Translate Tool instead)
40% use English-Arabic
dictionary

50% use English-Arabic
dictionary

50 % never use dictionaries
(Google Translate Tool instead)
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What do you do if
you face a new
word while
reading?

100% use the context to
understand unfamiliar words

70% use the context to understand
unfamiliar words
30% ignore the new word

Do you use the
newly learned
vocabulary in

90% directly use the new words
in speaking and writing
10 % never use the words in

30% directly use the new words in
speaking and writing
50% indicated minimum use of the

speaking and speaking and writing new words

writing? 20% never use the words in
speaking and writing

How do you 100% reading articles and 60% memorization and repetition

enhance your
learning of new
words?

novels

(20% added watching English
speaking movies in addition to
reading)

30% writing words down
10% reading

How do you enrich
your knowledge of
English
vocabulary?

100% writing words down and
using them in real life situations

70% reading in class and doing
classroom activities

20% Watching English speaking
movies

10% carrying out conversations
with natives speakers of English

What are your
sources for learning
new English
vocabulary?

The internet (YouTube),
watching movies, listening to
songs, reading books

Classroom teacher, watching
English movies

Do you think
learning vocabulary
is difficult or easy?

90% learning vocabulary is easy

10% learning vocabulary is
difficult

60 % learning vocabulary is
difficult
40% learning vocabulary is easy

It is obvious from Table 20 that there are differences in the beliefs of high

and low achievers regarding learning vocabulary. All high achievers

interviewed considered themselves to be good at vocabulary learning,

while only 30% of low achievers believe that they are good at vocabulary

learning. As indicated in Chapter Two Section 2 the beliefs learners’ hold

can play a crucial role in distinguishing good and poor learners.
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The styles for learning vocabulary indicated that 100% of low achievers
tend to use memorization, while only 40% of high achievers reported the
use of memorization. 30% of high achievers reported listening and the
other 30% tend to write words down. Findings obtained from Phase One
indicate that low achievers indeed use memorization more frequently as
they have ranked memory strategies the second on their list. Both high
and low achievers were in agreement regarding the fact that English
vocabulary changes on the basis of the context which they are used in. In
addition, both groups seem to believe in the importance of learning

vocabulary to learn English.

The strategies used by high and low achievers varied, however, 30% of
high achievers use reading while 50% of low achievers reported the use
of loud repetition and 40% use note taking to learn vocabulary. Again
Phase One results confirm low achievers tendency to use memory and
repetition strategies, while only 10% of high achievers use repetition.
Guessing from context received little attention as both groups reported
10% use of guessing from context. This brings up the results of Phase
One as guessing strategies were ranked fourth among high and low
achievers, see Tables 6 and 7. This indicates that Bahraini 11" grade
students do not tend to use guessing strategies as frequently as they
should. Dictionary use reported 60% among high achievers and 50%
among low achievers. It is quite interesting to notice that participants of
both groups who reported never using dictionaries mentioned their use of
Google Translate Tool instead, which indicates a transformation into the
digital world. However, this tool should be handled with caution as it

sometimes fails to translate words in the accurate context.

100% of high achievers indicated their use of the context to understand

the meaning of the difficult words they face while reading, while 70% of
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low achievers reported the use of context. It is quite interesting that both
groups reported using the context for undertaking reading tasks, although
it was ranked the fourth strategy for word learning. This could be the
result of having a small number of participants being interviewed as it is

the case with most interviews.

90% of high achievers reported using newly learnt words in speaking and
writing, while only 30% of low achievers use the new words. This clearly
shows the difference between high and low achievers in terms of using
activation strategies. As activation strategies in Phase One was given the
third rank among low achievers, whereas it was ranked the first among

high achievers. (See Tables 6 and 7).

Another difference existed among the two groups in terms of enhancing
the learning of English vocabulary. All high achievers indicated their use
of reading, while only 10% of low achievers reported reading. This is also
reflected in the sources for learning English vocabulary. (See Table 8 and
9) Low achievers ranked reading English materials the last, which

confirms the findings obtained from Phase One.

100% of high achievers mentioned writing words down and activating
their use of the words in real life situations to enrich their vocabulary
learning, which again corresponds to their ranking of activation strategies
first on their list. In contrast, 70% of low achievers stated reading only in
the classroom. This indicates low achievers tendency to read only in class

to enrich their learning of vocabulary.

As for the sources for learning English vocabulary, high achievers
mentioned using the Internet, English media and reading, which
corresponds to the analysis of sources for vocabulary learning obtained

from Phase One, (See Table 8) whereas, low achievers mentioned the
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classroom teacher and watching English speaking movies, which is

clearly shown in the analysis of Phase One. (See Table 9).

Finally, regarding the affective aspect of vocabulary learning, 90% of
high achievers believe that vocabulary learning is easy, while 60% of low
achievers consider the task of vocabulary learning difficult. This sums up
the important role of beliefs in shaping the learning of vocabulary among
high and low achievers as these beliefs can foresee how each group

handles the task of learning vocabulary.
4.3.4 Participants’ Profile Based on Gender

This section aims at analysing the qualitative data on the basis of gender
differences between males and females. (See Section 4.3.1 for a general
profile of learners). Table 21 and Table 22 represent the participants

profile on the basis of gender differences.

Table (21)

Male Participants’ Profile

No. Name Age Academic | Gender | Years of Eng.
level learning | Summative
English | Test Score
1 Ebrahim H. 16 High Male 7 89
2 Ahmed 16 High Male 7 95
3 Maitham 17 High Male 7 95
4 Abdulrahman 17 High Male 7 90 2
5 Mansoor 16 High Male 7 90
6 Ebrahim M. 17 Low Male 7 49
7 Radwan 17 Low Male 7 35
8 Abdulla 17 Low Male 7 30
9 Abdulaziz 16 Low Male 7 50
10 Mushari 17 Low Male 7 40
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Table (22)

Female Participants’ Profile

No. Name Age Academic | Gender | Years of Eng.
level learning | Summative
English | Test Score
1 Wala 16 High Female 7 90
2 Mariam 16 High Female 7 92
3 Fatima S. 16 High Female 7 98
4 Fatima A. 16 High Female 7 93
5 Shada 17 High Female 7 94
6 Shaikha 16 Low Female 7 50
7 Noof 16 Low Female 7 48
8 Dalal 16 Low Female 7 39
9 Eman 17 Low Female 7 50
10 Haya 17 Low Female 7 38

4.3.5 The Findings Obtained from Male Participants

Eight participants considered themselves to be good at vocabulary
learning, apart from Abdulla and Radwan who believe that they were
poor at learning vocabulary because they face difficulties while reading

English texts.

In relation to their style of learning vocabulary, Abdulrahman, Mansoor,
Radwan and Ebrahim M. stated that they tend to memorize new words
and repeat them after the first encounter. Ahmed, Abdulla and Maitham
learn better by listening to new words and writing them down, while,
Ebrahim H. and Mushari tend to write down the new words. Abdulaziz
was the only participant who indicated that his style of learning

vocabulary is by reading.

There was an agreement among participants regarding the concept that

English words change based on the context in which they appear in.

As for the importance of learning vocabulary to learn English, all

participants agreed on the importance of vocabulary learning to aid
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language learning. Ahmed, Mushari, Radwan and Abdulaziz stated that
without vocabulary, it is not possible to form sentences, while Abdulla,
Ebrahim H., Abdulrahman and Ebrahim M. believe that words are
important to communicate in English. Mansoor and Maitham added that

learning vocabulary helps students in their higher education.

Regarding the best strategies to learn vocabulary, Mushari and Radwan
mentioned their use of note taking to learn and remember new words,
while Ahmed and Abdulaziz emphasized the use of memorization for
better word retention. Ebrahim M. and Ebrahim H. indicated writing
down new words and looking for their meanings. Maitham said that he
tends to focus on listening to the new words, writing them down and

using them appropriately.

Mansoor tends to break down the word to its smaller parts for better
understanding of the meaning of the word, while the rest of the group

stated that they try to use the new words in real situations.

In relation to the use of dictionaries, three participants namely,
Abdulaziz, Ahmed and Maitham stated clearly that they never use
dictionaries but they reported the use of Google Translate Tool instead,

while the rest, indicated their use of English-Arabic dictionaries.

When faced with a new word while reading, Mansoor, Mushari,
Maitham, Abdulrahman and Abdulla indicated their use of the context to
try and understand the meaning of the new word, while the rest of the

group prefer to ask the teacher directly for the meaning of the new word.

As for using the new words in speaking and writing, three participants,
namely, Radwan, Ebrahim H. and Ebrahim M. stated that they never use
the new words in speaking or writing, while the rest of the class said that

they directly tend to use the words in a relevant context.
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In relation to enhancing the learning of new vocabulary, Abdulla,
Radwan, Ebrahim M. and Ebrahim H. use memorization and repetition,

while the rest emphasize reading.

As for enriching the learning of English vocabulary, Abdulrahman and
Ebrahim M. feel that the best way to enrich their knowledge of English
vocabulary is through carrying out conversations with native speakers of
English. Abdulla and Radwan believe in the importance of doing
classwork to enrich English vocabulary, whereas, the rest emphasize on

reading and watching English speaking movies.

In relation to sources for learning English vocabulary, only Ebrahim H.,
Abdulla and Radwan said that their only source is from their teacher in
the classroom. The rest of the group mentioned various sources for
learning English vocabulary such as using social media applications like
Facebook, Twitter and Instagram, reading stories and novels and

watching English speaking movies.

With regard to the affective aspect of vocabulary learning, Abdulla and
Radwan were the only two participants who believe that the task of
vocabulary learning is quite difficult, while the rest were in agreement
that learning vocabulary is easy, however, it requires some effort on the

part of the learner.

4.3.6 The Findings Obtained from Female Participants

In relation to whether they consider themselves good at vocabulary
learning, half of the participants, namely, Shada, Fatima A., Wala, Fatima
S. and Mariam believe that they are good at vocabulary learning because
they like English and they read in English, while the rest of the group
believe that they are poor at vocabulary learning because they feel that

English is a difficult language.
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Regarding their style of learning vocabulary, Noof, Shaikha, Haya and
Shada said that they tend to memorize and repeat new words for better
retention, while, Dalal, Mariam, Fatima S. and Wala said that they
usually write down new words and put them in sentences. Only Fatima A.

and Eman said that they learn vocabulary better by reading.

All participants agreed that English vocabulary does not have fixed
meanings but they tend to change according to the context in which they

appear in.

As for the importance of learning vocabulary to learn English, all
participants agreed on the importance of learning vocabulary in order to
learn English. Their reasons for this varied, Dalal believes that English
vocabulary is important for writing, unlike Fatima A. who thinks that
vocabulary is important for speaking. Fatima S. was the only participant
who considered vocabulary learning important for later stages of
education, while the rest of the group regarded vocabulary learning to be

vital for communicating in English.

Regarding the best strategies to learn vocabulary, Dalal indicated using
the context to deduce the meaning of unfamiliar words. Mariam, Shada
and Fatima A. believe that reading is the best strategy to learn
vocabulary. Fatima S. indicated listening as the best way to learn
vocabulary while the rest of the group said that they frequently use

memorization and repetition.

Only Shada and Noof mentioned their use of English-Arabic dictionaries,
while the rest clearly stated that they never attempt to use dictionaries but

they use Google Translate Tool instead.

When faced with a new word while reading, Noof and Shaikha indicated

that they normally ignore the words they do not understand while reading,
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while the rest of the group said that they normally use the context to

understand the meaning of unfamiliar words.

Most participants said that they usually use the newly learned words in
speaking and writing apart from Haya, Noof and Eman who confessed

that they rarely use the new words in speaking or writing.

As for enhancing the learning of English vocabulary, Haya, Eman,
Fatima A. and Shaikha use repetition and memorization. Noof and Shada
tend to write the new words down. Mariam and Dalal read in order to
enhance their learning of vocabulary, while, Fatima S. and Wala use the

words in relevant situations.

In relation to enriching English vocabulary, most participants indicated
reading to enrich vocabulary learning. Fatima A. and Eman added

watching English speaking movies.

As for sources for vocabulary learning, Haya, Eman, Shaika, Dalal and
Noof said that their English language teacher is the main source for
learning English vocabulary, while the rest mentioned reading books and

novels, using social media, watching TV and English movies.

With regard to the affective aspect of vocabulary learning, Mariam,
Fatima Ali, Fatima S. and Wala feel that vocabulary learning is easy
because English is an easy language, whereas, the rest of the group feel

that the task of learning vocabulary is difficult.
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Table (23)

Comparison Between Males and Females in Relation to Their Responses to the

Interview

Area

Male

Female

Do you think you are
good at learning
English vocabulary?

80% believe they are good at
vocabulary learning
20% believe they are poor at
vocabulary learning

50% believe they are poor at
vocabulary learning
50% believe they are good at
vocabulary learning

Style of learning
vocabulary

40% use memorization

30% listening and writing words
down

20% writing words down

10% reading

40% memorization and repetition
40% writing words down and putting
them in sentences

20% reading

Do you think English
vocabularies have
fixed meanings or they
change based on
context?

100% believe English
vocabulary change based on
context

100% believe English vocabulary
change based on context

Do you think that
learning vocabulary is
important to learn
English language?

100% think that learning
vocabulary is important to learn
English

100% think that learning vocabulary is
important to learn English

Strategies for
vocabulary learning

40% guessing from context
20% note taking

20% memorization

10% listening to English media,
writing words down and using
them in relevant context

10% breaking words to smaller

50% memorization and repetition
30% reading

10% guessing from context

10% listening

Dictionary use

70% use English-Arabic
dictionary

30% never use dictionaries
(Google Translate Tool instead)

20% use English-Arabic dictionary
80 % never use dictionaries
(Google Translate Tool instead)

What do you do if you
face a new word while
reading?

50% ask the teacher
50% use the context to
understand unfamiliar words

80% use the context to understand
unfamiliar words
20% ignore the new word

Do you use the newly
learned vocabulary in
speaking and writing?

70% directly use the new words
in speaking and writing

30% never use the words in
speaking and writing

70% directly use the new words in
speaking and writing

30% never use the words in speaking
and writing
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How do you enhance
your learning of new
words?

40% memorization and
repetition

60% reading

40% memorization and repetition
20% writing words down

20% reading

20% using the words in relevant
context

How do you enrich
your knowledge of
English vocabulary?

60% reading and watching
English movies

20% reading in class and doing
classroom activities

20% carrying out conversations
with natives speakers of English

80% reading
20% watching English speaking
movies

What are your sources
for learning new
English vocabulary?

70% social media, reading
stories and novels and film
watching

30% classroom teacher

50% classroom teacher

50% social media, reading stories and

novels and film watching

Do you think learning
vocabulary is difficult
or easy?

80% learning vocabulary is easy
20% learning vocabulary is
difficult

70% learning vocabulary is difficult

30% learning vocabulary is easy

80% of males believe themselves to be good at vocabulary learning,
while only 50% of females believe so. Both groups reported 40% use of
memorization as their preferred style of learning English vocabulary.
Memorization is found as a characteristic of Asian students (Schmitt,
2000; Chamot, 2004; Griffiths, 2010), which explains Bahraini learners’
tendency to use it frequently. In addition, 40% of females indicated
writing words down and putting them in sentences, while 20% of males
reported writing words down. Furthermore, 30% of males mentioned
listening and writing the new words down, whereas, females neglected
the use of listening. Females reported a higher tendency towards reading
as 20% use reading, in comparison to males who reported that only 10%

use reading.

Both groups agreed that English vocabulary changes according to context

and that learning vocabulary is important to learn English.
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As for the best strategies to learn vocabulary, 40% of males reported the
use of context compared to 10% among females. 50% of females reported
the use of memorization as it appears that females use more
memorization than males, while 20% of males reported using
memorization. In addition, 30% of females mentioned their use of
reading, whereas, none of the males reported using reading. Note taking
was only reported by males as 20% mentioned using note taking

strategies.

There was a significant difference between the two groups in terms of
dictionary use. 70% of males reported the use of English—Arabic
dictionaries, while only 20% of females reported the use of dictionaries.
Although Phase One analysis indicated the rare use of dictionaries among
males compared to females, the interviews with participants revealed
opposing findings; this could be the result of the small number of
participants who responded to the interview as they represent only 6% of

the overall population who responded to the questionnaire.

Male participants have a higher tendency to ask the teacher for the
meaning of the difficult word which they encounter while reading, as
50% reported asking the teacher for the meaning of the words and the
other 50% mentioned the use of the context. In contrast, 80% of females
reported the use of the context to understand the meaning of the difficult
word. Both groups show a tendency towards using the context for
reading. 70% of both groups tend to use the newly learnt words in writing

and speaking,.

In relation to enhancing the learning of English vocabulary, male
participants reported 60% use of reading to enhance the learning of

vocabulary, while 20% of females use reading to enhance vocabulary
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learning. Males and females seem to depend heavily on memorization as
40% of both groups use memorization as an active way to enhance their
learning of English vocabulary. This corresponds to the findings obtained

from Phase One. (See Tables 12, 13, 14 and 15)

Regarding enriching the knowledge of English vocabulary, females
reported a higher tendency towards reading as 80% reported reading in
comparison to males as 60% of the male population reported the use of
reading. In addition, 20% of males reported undertaking reading tasks in
the classroom, while 20% of females, mentioned watching movies.
Furthermore, 20% of male participants believe that carrying out
conversations with native speakers can enrich their knowledge of English

vocabulary.

70% of males use social media, reading and watching English movies,
while 50% of females reported the use of the same sources. Females seem
to rely more on the teacher as 50% mentioned the teacher as a source for
learning vocabulary. Male participants on the other hand, rely less on the
teacher as only 30% mentioned learning new words from the classroom

teacher.

As for the affective aspect of vocabulary learning, females have a higher
tendency towards believing in the difficulty of learning English
vocabulary as 70% reported that learning vocabulary is a difficult task,

while 80% of males believe that learning vocabulary is easy.

The analysis of the data obtained from males and females shows that
differences exist among the two groups in most areas related to
vocabulary learning, especially in the belief of whether learning
vocabulary is difficult or easy. Males seem to have more positive beliefs

regarding vocabulary learning than females. In addition, females seem to
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use memorization and dictionary strategies more than males. All previous
studies that looked at gender differences in relation to vocabulary
learning strategies discovered the existence of certain differences among
males and females such as the study conducted by Politzer’s (1983) and

Erhman and Oxford (1988) study and this study confirms these findings.
4.4 Findings and Discussion

In this section, each of the previously proposed research questions will be
stated and discussed in terms of the relevant results. This discussion will
be integrated by the relevant data analysis results and an interpretation of

these results.

Research Question One of the present study was: What beliefs do high
and low achievers who are studying EFL in Bahraini secondary schools
hold about learning English vocabulary?

In order to answer this question, a sample of 120, 11™ grade students
consisting of 60 high achievers (30 males and 30 females) and 60 low
achievers (30 males and 30 females) were asked to respond to a
vocabulary learning strategies questionnaire including beliefs and
vocabulary learning section. Descriptive statistics were obtained in order
to see the overall patterns of beliefs held by these participants about
vocabulary learning. In general, high achievers demonstrated that less
attention should be given to the memorization of vocabulary, than the
other two belief categories in this section, that vocabulary should be
studied and put to use and vocabulary should be acquired in context. The

prevailing belief was that vocabulary should be acquired in context.

Low achievers on the other hand, presented a different view, as they seem
to rely more on memorization as the belief that words should be

memorized had the highest mean score of 3.87 followed by the belief that
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words should be studied and put to use. The belief that words should be
acquired in context received the lowest mean score of 3.53, whereas, the
belief of words should be acquired in context was ranked first among

high achievers with a high mean score of 4.02.

Using a qualitative method of research following on from the
questionnaire, the researcher used a qualitative approach in the form of
follow up interviews to attempt to corroborate the results obtained from
the questionnaire. Moreover, the interview data helped the researcher to
gain more insights about whether these beliefs are correspondent to the
use of the strategies associated with that belief. 100% of high achievers
interviewed reported the use of the context while reading while 70% of
low achievers reported using the context to understand the difficult words
they face while reading. This corresponds with the high ranking of the
belief that words should be acquired in context among high achievers. In
addition, the belief that words should be studied and put to use received a
mean score of 3.63 among high achievers. This is clearly stated by the
group of high achievers as 90% reported using the new words in writing

and speaking.

Research Question Two was: What vocabulary learning strategies are
used by high achievers who are studying EFL in Bahraini secondary
schools? Utilizing quantitative and qualitative methods, high achievers
seem to use activation strategies as it received the highest mean score of
3.71 followed by metacognitive regulation. Third on the list was memory
strategies which were given an average mean score of 3.43. Guessing
strategies were fourth, followed by note taking strategies and dictionary
strategies. Sources for learning English vocabulary were also investigated
among high achievers. Learning from English media had the highest

mean score of 4.38 followed by reading English materials which received
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a mean score of 3.82. Finally, learning from the teacher received the

lowest mean score of 2.10.

Qualitative data obtained from the interviews confirms that high
achievers use activation strategies as 90% use the newly learnt words
directly in speaking and reading. In addition, 40% of high achievers
reported the use of memorization, which again explains their ranking of
memory strategies, third on the list. Regarding the use of guessing
strategies, 100% of high achievers reported the use of guessing from
context for undertaking reading tasks. However, it should be noted that
guessing strategies involve using background knowledge and linguistic
clues, students in the current study refer only to using background
knowledge, as only 10% reported breaking words to smaller parts, which
is part of linguistic clues within guessing strategies. Furthermore, only
40% reported the use of dictionaries which explains ranking dictionary
strategies last on the list. In addition, high achievers in the interview
reported that their main source to learn English was using English media,

which corresponds to the data obtained from Phase One.

Research Question Three was: What vocabulary learning strategies are
used by low achievers who are studying EFL in Bahraini secondary
schools? By using quantitative and qualitative measures, the findings of
low achievers revealed the use of metacognitive regulation, which
indicates that low achievers use self-initiation strategies and selective
attention to learn vocabulary. Metacognitive regulation scored the highest
on the list with a mean score of 3.70, followed by memory strategies with
a mean score of 3.61. Activation strategies were ranked third with a mean
score of 3.52 followed by guessing strategies with a mean score of 3.29.
Note taking strategies received a mean score of 3.25 followed by

dictionary strategies with a mean score of 3.17. Sources for learning
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English among low achievers revealed that they mainly learn vocabulary
from English media which received a mean score of 3.93 followed by
learning from the teacher with a mean score of 3.17. Finally, low
achievers had the lowest mean score for reading English materials 2.90.
Reflecting on Phase Two, low achievers mentioned watching English
speaking movies and the classroom teacher as main sources for

vocabulary learning.

Research Question Four was: What are the differences between high
and low achievers in terms of vocabulary use? To provide an answer to
this question, the mean scores of high and low achievers were compared.
Low achievers had a higher mean score than high achievers and to decide
whether these differences were significant, the researcher performed (T-
test Independent Samples) and the significance level was .32, which
reveals that there were no significant differences between high and low
achievers. However, the researcher has identified differences in the
ranking of the three first strategies among the groups. High achievers tend
to activate their knowledge of new vocabulary in speaking, writing and
real life situations. Whereas low achievers rarely tend to use the words
actively after their first encounter. In addition, low achievers use more

memorization than high achievers.

Research Question Five was: Are there any differences between males
within high and low achievers and females within high and low achievers
in the use of different vocabulary learning strategies? To provide an
answer to this question, quantitative and qualitative means were utilized.
The group of male high achievers seem to use the newly learnt words in
speaking and writing and this was clearly shown in the ranking of
activation strategies the first on the list of vocabulary learning strategies,

with a high mean score of 3.70. This was followed by metacognitive
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regulation. Guessing strategies were ranked third with a mean score of
3.25. Note taking strategies received a mean score of 2.96 and dictionary
strategies were the last on the list with the lowest mean score of 2.56.
Male low achievers on the other hand, ranked metacognitive regulation
first with a high mean score of 3.74, followed by activation strategies
with an average mean score of 3.44. Memory strategies received the third
place, as a clear indication to male low achievers’ tendency to use
memorization rather than applying guessing strategies. Note taking
strategies received a mean score of 3.22 followed by guessing strategies
with a similar mean score of 3.20. Finally, Dictionary strategies received

the lowest mean score of 2.94.

It is obvious from the data obtained from male high and low achievers
that male high and low achievers tend to activate their knowledge of
English by using the new words in speaking and writing as activation
strategies were ranked first among high achievers and second among low
achievers. Data obtained from Phase Two indicated that 70% of male
participants tend to use the newly learnt words in speaking and writing. In
addition, male low achievers have a higher tendency to focus on
important words rather than using the words in real life situations. It is
quite obvious that memorization strategies are used more by male low
achievers as they were ranked third preceding note taking strategies in
Phase One. Interviews revealed that 40% of male participants use
memorization strategies. Guessing strategies which are considered as
important cognitive strategies were ranked third among male high
achievers and fifth among male low achievers. Phase One results
indicated 40% use of guessing from the context strategies. It was quite
interesting to notice that male low achievers ranked note taking fourth.

This was evident from the data obtained in Phase Two as 20% of male
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participants reported the use of note taking strategies. Although both
groups, male high and low achievers ranked dictionary strategies the last
on their list in Phase One, whereas, 70% of male participants reported the
use of English-Arabic dictionaries in Phase Two. This is due to the fact
that only 6% of the participants who responded to the questionnaire were

interviewed.

The data obtained from the group of female high and low achievers in
Phases One and Two revealed different findings. Female high achievers
ranked activation strategies the highest with a mean score of 3.73,
whereas, female low achievers ranked the same strategies third with a
mean score of 3.59. This could be because high achievers are more
conscious about using the newly learnt words in relevant situations.
Memory strategies were ranked first among female low achievers with a
high mean score of 3.85, while female high achievers ranked the same
strategies second with a high mean score of 3.71. This indicates that
females have a high tendency towards using memory strategies as 50% of
female learners reported the use of memorization to learn vocabulary.
Metacognitive regulation was ranked second among female low achievers
with an average mean score of 3.59 and third among female high
achievers with a high mean score of 3.70. Dictionary strategies was
ranked fourth followed by guessing strategies among female low
achievers, whereas, female high achievers ranked guessing strategies
fourth on their list followed by dictionary strategies. Although Phase One
analysis indicates dictionary use, 20% of female participants reported the
use of dictionaries. In Phase Two, only 10% of female participants
reported the use of guessing from context as a strategy for vocabulary

learning. Note taking strategies was the last on the list among both
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groups, as none of the female participants mentioned the use of note

taking strategies which confirms the findings of Phase One.

After performing a comparison of mean scores among males and females
in order to decide whether gender has any significance on the vocabulary
learning strategies among the two groups, the mean score of females was
higher than males as it reached 118.48, while males had a mean score of
111.08. The researcher performed (T-test Independent Samples) and the
results indicated that gender has a significant influence on the strategies
used. As most related studies in relation to gender and vocabulary
learning strategies has indicated that females were more efficient strategy

users than males.

Phase Two was designed to confirm results of Phase One and to provide
deep insights about the way the learners of different achievement and
gender employ vocabulary learning strategies. Among the main findings

that have been generated in Phase Two are the following:

e High and low achievers hold different beliefs about vocabulary
learning because they view the language system differently. High
achievers believe they are good at vocabulary learning because
they pay attention and feel that English is an easy language to
learn, while most low achievers believe the opposite. This is due to
low achievers’ main belief that English is a difficult language to
learn which is supported by their low level of achievement in the
language.

e Low achievers are more oriented towards memorization as they
seem to use it frequently over other deeper strategies such as
guessing strategies. This could be because memorization and
repetition does not require complex mental efforts like other

strategies such as guessing strategies.
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High achievers use a wider range of strategies than low achievers,
which could be the reason for their success at vocabulary learning.
Low achievers on the other hand, tend to focus only on memory,
repetition and note taking.

High achievers prefer the use of Google Translate Tool over the
use of dictionaries. This is due to the availability of the tool and
students’ tendency to use digital instruments over dictionaries.
High achievers use guessing from context more than low
achievers, as high achievers use both aspects of guessing strategies
which include background knowledge and linguistic clues.

High achievers activate their knowledge of new vocabulary by
using the newly learnt words in speaking, writing and real life
situations. While low achievers rarely use the new words in
relevant situations. This has participated in the success of high
achievers over low achievers in vocabulary-related tasks.

Low achievers neglect the use of reading to enhance their learning
of vocabulary, whereas all high achievers reported reading as one
of the main ways to enhance the learning of English vocabulary.
Low achievers rely more on the reading tasks which are performed
in class and believe in their importance in enriching their English
vocabulary system. High achievers on the other hand, prefer
writing words down and using them in relevant situations.

High achievers use different sources for learning English such as
English media and reading English materials, while low achievers,
rely more on the teacher as a main source for learning. This
indicates their lack of awareness regarding the use of other

important sources for learning English.
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Males had a more positive attitude regarding vocabulary learning
than females as they believe that the task of vocabulary learning
was easy.

Males believe they are good at vocabulary learning more than
females. This could be the result of males being more confident
regarding vocabulary learning than females.

Both males and females seem to depend on memorization and its
related-strategies. This is due to the nature of Asian students and
the teaching strategies which are employed by teachers in the
classroom.

Males use more guessing strategies than females. This reflects
their awareness of the importance of guessing from context to
learn vocabulary.

Males tend to use the dictionary more than females, as females
prefer the use of Google Translate Tool instead of carrying heavy
dictionaries.

Males have a higher tendency to ask the teacher for the difficult
words they face while reading, whereas females, prefer using the
context to understand the meaning of unfamiliar words.

Most males and females tend to try and use the newly learnt words
in productive skills such as speaking and writing.

Males and females use reading to enhance and enrich their
knowledge of English vocabulary. This indicates a sense of
awareness among students to use reading as a rich source to learn
vocabulary.

Males rely more on social media and reading as sources for
learning English. Females on the other hand, placed equal weights

on social media, reading and the classroom teacher.
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e Males were more oriented towards the belief that learning
vocabulary is an easy task, unlike females who believed in the
opposite, because of the nature of English vocabulary which

changes according to context.

4. 5 Conclusion

It is apparent from the analysis of Phase One, that achievement had no
statistical significance on the overall use of vocabulary learning
strategies, which indicates that both high and low achievers use different
strategies. However, referring to Tables 6 and 7, the researcher has
identified a difference in the ranking of the first three strategies among
high and low achievers. Phase One analysis confirms the results obtained
from previous studies which categorizes certain strategies as being used
more by high achievers such as activation strategies. The data also
confirm low achievers tendency to use more memorization than high
achievers. In addition, most data obtained from Phase Two confirm the

findings of Phase One.

In relation to gender, there was a statistical difference between males and
females to the benefit of females, as the mean score for their vocabulary
learning was higher than males; this indicates that they use more
strategies than males. Furthermore, females reported the more use of
memorization strategies than males who reported a more use of the
context as a strategy for vocabulary learning. Moreover, females seem to
have negative beliefs regarding vocabulary learning, unlike males who

were more confident about vocabulary learning.
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CHAPTER FIVE

CONCLUSIONS, PEDAGOGICAL
IMPLICATIONS AND RECOMMENDATIONS

5.1 Introduction

Review of related literature in the area of vocabulary learning has
revealed that the acquisition of an adequate vocabulary is essential for
successful language use and plays an important role in the formation of
productive skills. (Nation, 1990). In addition, there is a need for second
language acquisition studies focusing on the relationship of vocabulary
learning strategies, achievement and gender. The present study aimed at
investigating the vocabulary learning strategies employed by high and
low achievers from both genders in a Bahraini context and to identify the

differences that may exist among the groups.

The present study has attempted to answer a group of research questions
in relation to a) the patterns of beliefs and vocabulary learning strategies
adopted by 11th grade Bahraini high and low achievers b) how high and
low achievers differ in the beliefs they hold about vocabulary learning
and in the strategies they employ in their vocabulary learning and ¢) how
males and females differ in the beliefs they hold about vocabulary
learning and the strategies they employ in their vocabulary learning. To
best answer the research questions, the researcher applied a two-phase
sequential mixed approach which involved gathering numeric data
information as well as textual-based data so that the final database

represented both quantitative and qualitative information.

In this chapter, the researcher first provides general conclusions regarding
the study. Then, pedagogical implications will be addressed. Finally, the
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researcher offers suggestions in order to direct future studies in the area

of vocabulary learning strategies.
3.2 General Conclusions

Vocabulary learning strategies are considered important tools which each
learner should be equipped with in order to succeed in language learning.
(Purpura, 2014). The study aimed at investigating vocabulary learning
strategies among Bahraini high and low achievers EFL learners from
different genders. Quantitative and qualitative methods were utilized to
address the proposed research questions through the use of a

questionnaire and semi-structured interviews.

It is concluded from the study that, certain differences exist among high
and low achievers. First of all, high achievers believe that the best way to
learn vocabulary is through acquiring words in context. Low achievers on
the other hand, believe that memorization is the best way to learn
vocabulary. In addition, high achievers were in favour of using activation
strategies which indicates the use of the newly learnt words in relevant
context. In contrast, low achievers preferred the use of metacognitive
strategies, which implies that they attempt to focus on important words
and monitor their progress, however, they do not use the words in
appropriate contexts. Furthermore, sources for learning English
vocabulary differed among high and low achievers. High achievers
reported high mean scores for learning English vocabulary from English
media and reading English materials, while low achievers mentioned
using English media and the teacher as main sources for learning English
vocabulary. This suggests that low achievers need to be directed towards
reading English outside the classroom instead of mainly depending on

reading texts presented in the classroom. Furthermore, guessing strategies
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were prioritized neither among high achievers nor among low achievers.
This could be the result of not being aware of the strategies which are
associated with guessing from context, that include using background
knowledge and linguistic clues. Moreover, low achievers reported a high
use of memorization strategies, which could be a reflection of classroom
practices that encourage memorization over other important cognitive
strategies such as guessing from context and note taking. Although,
memory strategies could be useful, students need to be exposed to other
useful strategies to learn vocabulary. In addition, dictionary strategies
were not popular among students, because of the availability of other

sources for learning vocabulary such as Google Translate Tool.

The study also revealed some differences between males’ and females’
use of vocabulary learning strategies, which include: males’ tendency to
hold more positive beliefs regarding vocabulary learning. Added to that,
males prefer the use of note taking over dictionary use. Females on the
other hand, prefer the use of dictionaries than note taking and depend

more on memorization strategies to learn vocabulary.

To sum up, it is important to notice that achievement and gender
influence the learners’ use of different vocabulary learning strategies.
Bahraini high and low achievers are found to differ in their use of certain
vocabulary learning strategies; Metacognitive Strategies, Activation
Strategies and Memory Strategies. Added to that, although females use
more vocabulary related strategies, they tend to use less cognitive
strategies than males.
5.2 Pedagogical Implications

This section tackles pedagogical implications of each significant finding
in this study. Below is a summary of some important implications that are

relevant to Bahraini 11" grade students.
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High and low achievers in the present study were found to use a variety
of vocabulary learning strategies. (See Tables 4 and 5). In fact, high
achievers can be categorized as active participants who make use of their
learning of vocabulary and focus on their progress regarding their
learning of vocabulary with preferred use of memorization over guessing.

They also tend to use more note taking strategies over dictionary use.

Low achievers on the other hand, were found to monitor their progress in
word learning and tend to rely heavily on memory and its related
strategies. They rarely attempt to use the newly learnt words in
productive skills and do not use guessing strategies as frequently as
memorization. They share a tendency of using note taking over dictionary

use with high achievers.

The study revealed that there were no statistical differences in relation to
achievement among the two groups, as both reported using a variety of
vocabulary learning strategies; however the ranking of the first three
strategies identified high achievers’ orientation towards activation
strategies. It is simply the case that if you use the words you have learnt
you will be better at vocabulary learning as indicated from the review of

related literature.

Gender was found to be significant in the present study. Males were
found to rely less on memorization than females. In addition, males
exhibit a sense of awareness regarding vocabulary learning. In addition,
they hold positive beliefs regarding vocabulary learning, than females
who considered it to be rather difficult. Furthermore, male high achievers

use more guessing from context strategies than female high achievers.

Findings in this study suggest that memory strategies are frequently used

among learners of different achievement level and gender. The use of
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these strategies seems a characteristic among Asian students as a result of
teaching methods exhibited in the classroom. Furthermore, Bahraini
students were found not to give enough attention to guessing strategies as
they only use background knowledge and neglect the use of linguistic
clues. Thus a need emerges to teach all aspects of guessing strategies and
train students to actively use the context as an important source for
learning vocabulary. Moreover, low achievers mainly depend on the
teacher to learn new words, whereas many other sources are available.
This could explain their low achievement level as reading and being
exposed to English media are vital sources for learning English. Added to
that, dictionary use should be promoted among students especially with
the availability of free digital dictionary applications. Teachers should
present the advantages of using dictionaries over Google Translate Tool,
since the latter is not a dictionary and sometimes results in inaccurate
translation of words in a certain context. Furthermore, teachers should
encourage note taking strategies as they are considered important
cognitive skills which learners at this level should have learnt to use
effectively. In addition, teachers should expand their teaching methods to
develop automaticity in using newly learnt vocabulary items especially
among low achievers. Despite the constraints of the curriculum, there are
a lot of techniques Bahraini teachers and instructors can accomplish to
improve the vocabulary learning process in the Bahraini curricula and,
thus, enhance the learners’ general achievement level in English. Finally,
findings from this study can help curriculum developers to seek materials
that incorporate training students to use different vocabulary learning

strategies, which could result in creating better language learners.
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5.2 Recommendations for Future Research

The research methodology followed in this study helped in exploring and
finding the patterns of beliefs and strategy use, mapping out relations
between vocabulary learning strategies and achievement and gender,
hence, leading to arriving at more reliable results. However, there is yet
little evidence on the relationship between vocabulary learning strategies,
achievement and gender that may remain an issue for further research.

The following recommendations are made for further research:

I. It would be advantageous to conduct similar studies to the present
one with some key modifications. Succeeding research would
benefit from, for example, using a substantially larger sample of
Bahraini 11" grade students of one gender and grouping them
according to their learning styles. Then, the groups would have to
be compared to see whether there is a significant correlation in the
use of vocabulary learning strategies.

2. An analysis and investigation of the correlation between
vocabulary learning strategies and achievement level could be
further investigated with a larger sample as the current study
revealed no significance differences between high and low
achievers in terms of the strategies they report using. Therefore, a
need emerges to replicate the procedures and methodology used in
this study with a larger population.

3. An investigation of the effectiveness of the use of Google Translate
Tool, as the use of this tool is quite popular among Bahraini
learners and to compare its usefulness with dictionary use.

4. An analysis and investigation of the effectiveness of various
learning strategies using other methodologies such as think-aloud

protocol, document analysis, or different types of interviews.
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5. In terms of research design, the field of vocabulary learning
strategies would benefit from longitudinal studies. These
longitudinal designs help identify strategy change in relation to
learning results.

6. While replication studies are certainly needed, further research
should aim at helping learners rather than finding patterns of
vocabulary learning. In so doing, the field of vocabulary learning
strategies needs more experimentation on strategy training in order
to determine cause and effect relationships and to see if certain
strategies make a difference in vocabulary learning.

7. Analyzing and investigating different language course books in
order to compare and contrast their presentation of vocabulary
learning strategy related tasks. This will enrich the field of
vocabulary learning strategies with valuable findings regarding

training students to use vocabulary learning strategies.
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Name:....coovviveeeeennnn.,

Appendix (1)

Vocabulary Test

ClassSiuine e,

Part one: (10 marks)

Fill in the gaps using words from the box below. Note: there is one extra word:

exhausted - ambitious - successful - sadness - poor - injured - pilot - strange - humorous - burglar-

ancient

1. Al Khamis mosque is one of the ......c............. buildings in Bahrain.

2. Hasan ............. his leg playing football. He was in great pain.

3. Iltwas with great ...................... that | heard that my uncle had died.

4. Mariam was .................. in Part 1 of the exam, so she is taking Part 2 this
summer.

5. Ali wants to be very successful and very rich. He’s the most ...............
person | know.

6. We had to walk home when the car broke down. | was ..........c.........

7. A broke into my friend’s house last night.

8. Abdulla likes flying airplanes. He wantto be @ o.vovvevveveevn in the future.

9. lhearda ................. noise in the kitchen so | went to see what was
happening.

10. 1 watched a ................ movie last night. It was so funny.

Part Two { 10 marks)

Match the words to their definitions. Note: there is one extra word:

Word Answer Definition |

Brave a) A journey to a religious place

Costumes b) to face something dangerous without showing fear

Scene ¢) a building where collections of valuable objects are
kept and displayed to people

Actor d) Along journey for specific purpose

Adventure e) the events in a story or a film and how they develop

Museum f) apart of a film in which events happen in one place

Desert g8) an experience or event that is very unusual or
exciting

Plot h) a police officer who tries to solve crimes

Pilgrimage i) aperson who takes part in a film

Expedition j) the clothes actors wear in films

Detective
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Appendix (2)

Vocabulary Learning Strategies Questionnaire

Section One: Personal Data

Name Of STUAENT: ..oovveeiiiiiieeee e e e e

Have you ever learnt English in an English speaking country ( such as USA or
Britain):

Yes: ......... No:.........
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Section Two: Beliefs about Vocabulary Learning

This section consists of a number of statements about common beliefs about
vocabulary learning. Please read each statement carefully and decide if you agree or
disagree with the statements. Make sure to mark your answer in the corresponding
space provided using the five-point Likert scale below.

1= Strongly Disagree 2= Disagree 3= Unsure
4=Agree 5= Strongly Agree
For example:

Learning English vocabulary is very easy.

If you strongly agree with the statement above, mark the response (5) in the
corresponding space.

Statement 1 2 3 4 5

Learning English vocabulary is very easy. N

Beliefs about vocabulary learning

Words should be memorized

1. The best way to remember words is to memorize
word lists

2. Repetition is the best way to remember words

3. It is only necessary to remember one dictionary
definition

4. I can acquire a large vocabulary by memorizing
individual words

a) Words should be acquired in context

5. I'can identify the meaning of most words
through reading

6. I can expand my vocabulary through reading a
lot

160




7. Guessing words through the use of context is
one of the best ways to learn vocabulary

b) Words should be studied and put to use

8. Irevise the new words [ have learned

9. I use the words I have learned

10. When I learned the word I pay close attention
to its new meaning and usage

11. When I have learned the word, I will recall the
meaning to help me understand the context
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Section Three: Vocabulary Learning Strategies

In this section, you will find different English vocabulary learning strategies. Make
sure to read each statement carefully and mark your response (1 to 5). Note that "
Strongly agree" means that you actually use the strategies in learning vocabulary,
while " "Strongly disagree" indicates that you do not use the strategies.

1= Strongly Disagree 2= Disagree 3= Unsure

4=Agree 5= Strongly Agree

For example:
[ memorize new words every day.

If you actually memorize new words every day, mark the response (5) in the
corresponding space.

Statement 1 2 3 4 5

I memorize new words every day. V

Metacognition Regulation

a) Self-initiation strategies

1. I'think about my progress in vocabulary learning

2. Itry to discover all I can about the new words I
learn

3. T only focus on words that are related to
examinations

b) Selective attention

4. I know which words are important for me to learn

5. I'look up words which I'm interested in

6. I make a note of words which seem important to
me

7. Tknow what clues I should use in guessing the
meaning of a particular word
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Cognitive Strategies

1. Guessing Strategies

a) Use of background knowledge

8. Iskip words I don't understand

9. Iuse my experience and common sense to guess

10. I guess the meaning first then look it up in the
dictionary in reading

11. I use alternative clues and try again if I fail to
guess the meaning of a word

b) Using linguistic clues

12. I make use of my knowledge of the topic to
guess the meaning of a word

13. T'look at the part of speech of the new word to
guess the meaning of the new word

14. T analyze the word structure (prefix, root and
suffix) when guessing the meaning of a new word.

2. Dictionary strategies

15. T'use an English dictionary

16. T'use a bilingual dictionary

17. T use the dictionary to find out the pronunciation
of the word

18. T use the dictionary to find only the meaning of
the word

19. T'look in the dictionary for the grammatical
pattern of the word

20. I'look in the dictionary for collocation patterns

3. Note taking strategies

22. T have a vocabulary note book to list down new
words
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23. I write down the English word and the Arabic
translation of the word

24. T only take note of the meaning of the word

25. T take note of the usages of the word ( example
sentences, parts of speech, etc.)

26. I take note of the synonym or antonym of the
word

4. Memory/ Repetition Strategies

27. To remember a word, I repeat it aloud to my self

28. To remember a word, I write it repeatedly

29. I create a mental image of the new word to help
me remember the word

30. To remember a word, I analyze the word by
breaking it into different parts ( prefix, root, suffix)

3. Activation Strategies

31. 1 make use of the words I learned in speaking
and writing

32. I make use of the words I learned in everyday
situations

6. Sources

33. I lean new words only in my class from my
teacher

34. I learn new words from reading English
materials (e.g., newspaper, novels, tec.)

35. I'learn English from English media (e.g.,
Internet, TV, songs, etc.)
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Appendix (4)

The Semi-Structured Interview
“Questions Guidelines”

A) Personal and academic background information

1. What is your name?
What is your age?
How many years have you spent learning English?

What is your academic level?

(AT~ VS N O

Please, provide your contact number and e-mail address.

B) Metacognitive knowledge and beliefs about vocabulary learning:

1. Do you think you are good at learning English vocabulary?
2. What is your style of learning vocabulary? ( by memorizing words, listening
to words, writing words down or reading)
3. Do you think English vocabularies have fixed meanings or they change based
on context?
4. Do you think that learning vocabulary is important to learn English language?
Explain.
¢) The cognitive manipulation of vocabulary learning
1. What are the best strategies to learn new words in your opinion?

2. Do you use the dictionary to learn English language? If the answer is (yes). Which

type of dictionary do you use and why?
3. What do you do if you face a new word while reading?

4. Do you use the newly learned vocabulary in speaking and writing? Explain.
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5. How do you enhance your learning of new words?

6. How do you enrich your knowledge of English vocabulary?
7. What are your sources for learning new English vocabulary?
D) The affective aspects of vocabulary learning

1) Do you think learning English vocabulary is easy or difficult? Why? Explain your

answer
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