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The purpose to this study was to examine how teachers view child abuse
and neglect, its related factors, and how they perceive their role and obli gations in
dealing with an abused child. A questionnaire originally developed by Pelcovitz
(1977) which measures teachers’ knowledge and attitudes toward child abuse and
neglect was sent to 200 randomly selected Bahraini primary school teachers.
Eighty-eight percent of the school teachers (N= 177) returned the questionnaire.
Content analysis was used to analyze the Bahraini primary school teachers’
definitions of child abuse and neglect. Quantitative data obtained from the school
teachers assessed their knowledge and attitudes about child abuse and neglect,
relating to abuse factors, cues of child abuse, and attitudes and responsibilities

toward reporting child abuse and neglect.
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Based on the qualitative and the quantitative findings of this study, the
following major conclusions were as follows: (1) A majority of the school
teachers had not suspected any child abuse and neglect among the children in
their class room. (2) Among those who suspected abuse and neglect, the majority
didn’t report it. (3) There are not enough training courses offered to school
teachers on child abuse and neglect. (4) Bahraini school teachers used various
definitions of child abuse and neglect; mostly these definitions indicated physical
abuse. In addition, the teachers used other definitions of child abuse and neglect
which incorporated religious practices and rules. (5) Bahraini school teachers
lack knowledge about the factors related to child abuse and neglect. (6) Bahaini
school teachers were able to identify some of the possible cues to child abuse and
neglect. Many of the cues were attributed to cultural beliefs about the role of
children rather than parental behavior. (7) Bahriani school teachers lack
knowledge of their legal responsibility to recognize and report child abuse and

neglect.
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CHAPTER |
INTRODUCTION

Child abuse and neglect are two of the most serious problems in
any society today. Daily we read and hear of children being abandoned,
beaten, or molested and wonder where it will end (Fairorth, 1982). Child
abuse and neglect are not new phenomena in any society.

Today there are two questions that arise: what can be done to
reverse this upward trend in maltreatment and how can we protect our
children (Tower, 1996). Child labor, abandonment, infanticide, along with
deliberate physical abuse and neglect from parents existed in the 19th
centuries (Fairorth, 1982). "Century after century of battered children grew
up and in turn battered their own children" (Fairorth, 1982, p.7).

Early in history children were seen as the property of their families.
Parents had the right, not only to decide how to take care of their children,
but to decidg if their children were to live or die (Tower, 1996). "Parents
were expected to raise religious, dedicated, morally sound, and industrious
contributors to the community” (Tower, 1996, p.3).

For centuries child abuse and neglect have occurred not only in the

home but in the classroom. Maltreatment was justified by the belief that



punishment was a way to mold children into moral, God-fearing, respectful
human beings.

The consequences of abuse and neglect can be devastating.
Learning and developmental disorders, cognitive deficits, mental
retardation, developmental delays, and poor school performance occur

more often in abused and neglected children (Coons, 1986).

Conservative estimates indicate that 2,000 infants and young
children die from abuse or neglect by parents or caretakers each year, or
five children die every day (U.S. Department of Health and Human
Services, 1995). The short and long term effects of child abuse and
neglect range from minor to major physical, psychological , and behavioral
problems (Browne & Finkelhor, 1986; Faller, 1981; Finkelhor, 1990:
Powell, 1991).

Child maltreatment can be difficult to recognize, especially if the
victim is not able to talk about the abuse or identify the perpetrator.
Although most cases of abuse and neglect involve relatives, some also
involve workers at child care centers, doctors offices and even
schools. Regardless of who the abuser is, teachers come in daily contact
with children who may be abused and neglected, and may be the first to

discover many of these cases of abuse and neglect (Firestone, 1987).



"Schools are potentially a major resource for helping abused children: for
the most part, however, this potential has rarely been utilized". (Pelcovitz,
1977, p.1).

School teachers play an important role in detecting the signs of
abuse and reporting them to the proper authorities. However, school
teachers, as a group, often mishandle suspected child abuse and neglect
because of failure to: (a) recognize the signs of abuse and neglect and (b)
report suspected abuse to the proper authorities (Levin, 1983). One
reason may be that school teachers are not knowledgeable about abuse
and neglect, and may not be prepared to deal adequately with abused
students (Einsel, 1992). Other possible reasons may be that school
teachers are. (a) unaware of their legal reporting responsibility or of the
appropriate legal process for reporting such cases, and (b) afraid of
parents or school system (Erickson, McEvoy, & Colucci, 1979; Fraser,
1977, Volpe & Richard, 1984).

The general public has been found to support prevention services in
schools. In a telephone survey, conducted at the request of the National
Committee to Prevent Child Abuse, 83% of respondents strongly agreed

that schools should offer safety instructions, and 84% strongly agreed that



schools should teach children how to ask for help if they are being
physically abused (Schulman, Ronca & Bucuvalas, 1990).

School teachers play a pivotal role in child abuse prevention.
According to Romano (1989), the role of school teachers is realized in a
number of ways: (a) strong teacher student relationships provide an easy
opportunity for teachers to offer guidance and support to the child in case
of crisis, and (b) teachers may teach the children self protection skills.

Through increased information about how teachers define child
abuse and neglect and how they view their role in identifying and reporting
suspected child abuse, a clearer understanding of this problem may be
reached. Based on this premise, planning and implementing child abuse
prevention programs may help to eliminate or minimize this problem and its

short and lonyg term effects on children and on the society.

Purpose of the Study

The main purposes of this study were to examine (a) how teachers
view child abuse and its related factors and (b) how they perceive their role

and obligations in dealing with an abused child in Bahrain.



Background and Significance of the Study

The majority of child abuse and neglect occurs in household
situations (Ginsberg, 1992). This trend explains why family members do
not report cases of abuse and or neglect. In the United States, most
reported cases of child abuse, involve a child who is between 6 and 12
years of age (Levin, 1983).

At this age the child's contacts with school teachers become part of
his/her life. Moreover, the teacher's role, along with the home environment
lays the ground for a stable childhood. One of the significant roles of
school teachers is being able to recognize the abused and/or neglected
child and to report such incidents to the appropriate authority.

Schools act as key institutions through which to channel child abuse
identification, intervention, and prevention due to their direct, frequent,
ongoing, and long term, contacts with children (Abrahams, Casey, & Daro,
1989; Cohn, 1983, Fairorth, 1982; Zellman, 1990).

In Bahrain, child abuse has gained some attention in the past few
years. However, statistics on abuse are difficult to obtain because of
confidentiality. Hospital admissions of victims of child abuse are not

uncommon. Often, in Bahrain, child abuse is discovered when medical



attention is sought, such as when the child abuse reaches the stage of
illness or death.

It is useful to examine the demographics and educational system of
Bahrain, and the effect of modernization on Bahraini families before
launching a discussion on the scope of child abuse and neglect as an
existing problem in Bahraini society.

Bahrain is an Arab, Islamic country, consisting of a group of islands
with a total area of approximately 695.26 square kilometers. It lies roughly
halfway down the Arabian Gulf. To the west at a distance of approximately
24 km is the Kingdom of Saudi Arabia, which is linked to Bahrain by a
causeway. To the south is the western coast of the Qatar Peninsula.

The state of Bahrain has a population of 51,9,400 (median
projection for 1993). Youth in Bahrain (less than 18 years of age) forms
the basic majority of the population and accounts for, 366,89 of the total
population (Ministry of Health, 1993).

Regular education in Bahrain started in 1919 when the first school
for boys was opened in Muharraq Town. Nearly ten years later, in 1928,
the first school for girls was opened. In 1929, education was put under
direct government control through the Ministry of Education. General

education in Bahrain is devided into three stages: primary (6 years),



intermediate (3 years), and secondary (3 years). The legal age of
admittance is six. Higher education is available for secondary graduates
and can be obtained through Bahrain University, Arabian Gulf University,
and Specialized Institutes.

The literacy rate in Bahrain is 82.6%. In Bahrain there are separate
schools for boys and girls. In 1993, the total number of schools was 162
with a total of 6,444 school teachers. The total number of students in all
the three stages of education was 104,205, including 58,126 students
(66%) in the primary stage (6-12 years) (Central Statistics Organization,
1993).

In Bahrain, rapid modernization placed a considerable amount of
stress on traditional societal roles which, in turn, led to an increase in the
incidence of juvenile delinquency (Al-Falaiji, 1991). Most of the frequently
reported offenses were assault, robbery, malicious damage, sexual
offenses, and running away from home. Drug and alcohol abuse were
among the other serious problems in Bahrain (Al-Falaiji, 1991).

Other studies indicated a significant relationship between
delinguency and family conditions (Ismael, 1984). Buzaboon (1986),
indicated that family problems, stressors, and depressing situations

confronting families lead to lack of family warmth. Family problems lead



not only to marital breakdown, but also to parents' loss of affection and
emotional avoidance of their children (Ameen, 1993). There is also an
increased number of families with unrealistic expectations of their children
unnecessary blaming, poor communication patterns, and a lack of trust
and understanding (AL-Qaysi, 1986).

Even though, there are no statistics on child abuse and neglect in
Bahrain, statistics on signs and symptoms that are indicative of child
abuse and neglect are available. In 1989, the Ministry of Health, Bahrain,
conducted a child health survey. The main objective of this survey was to
evaluate ongoing maternal and child health programs. A sample of 3,714
households with a total of 3,668 children under five years of age
participated in the study. The results relative to nutritional status of the

children revealed that 10% were stunted, (short in relation to their age);

wasted (below their desirable weight for height) (Yacoob, Khalfan, Nasseb,
Hafadh, Matter, AL-Nasar, Radhi, & Farid, 1992).

The significance of this study lies in its potential to establish the
foundation for future research and education. This study may document
what teachers know about child abuse and what information they need to

be able to recognize and report child abuse and neglect. Knowledge



research about the school teachers' need are in relation to recognizing and
reporting child abuse and neglect. Moreover, training courses for school
teachers on recognizing and reporting child abuse and neglect are very
limited (Haussecker, 1994).

Teachers' knowledge and attitudes about child abuse and neglect
have been explored in different international studies. However, no study
was found that explored Bahraini school teachers' knowledge and attitudes
about child abuse and neglect. Therefore, the problem identified for this
study was: How do Bahraini school teachers define child abuse and
neglect, are they aware of the associated child abuse and neglect factors
and cues, and how do they perceive their responsibilities for identifying

and reporting to child abuse and neglect?
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Research Questions
The research questions investigated in this study were:
1. How do Bahraini primary school teachers' define and perceive
child abuse/neglect?
2. What factors do Bahraini school teachers view as being related
to child abuse/neglect?
3. Which cues are used by Bahraini school teachers to identify
possible child abuse?
4. What is the teachers' perception of their responsibility to
recognize and report child abuse/neglect?
Definition of Terms
Child: is conceptually defined as any person under the age of 18
years (Clark & Clark, 1989), and operationally defined as a primary school

age child (6-12 years) in grades one through six.

Child abuse and neglect is defined by the Child Abuse Prevention

and Treatment Act (PL 93-249, U.S. code, 1974) as: physical or mental
injury, sexual abuse or exploitation, negligent treatment or maltreatment of
a child under the age of 18 years, by a person who is responsible for the

child's health or welfare. (p.5).
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Child abuse is operationally defined as the exposing of a primary
school age child (6 to 12 years) to physical or mental injury, sexual abuse
or exploitation, negligent treatment or maltreatment. The child manifests
these abuses through physical signs or behavioral changes. Teachers'
definitions of child abuse were measured by section one and two of the
Pelcovitz (1977) instrument.

Knowledge is conceptually defined as the "awareness of facts,
truths, or principles” (Webster, 1981). Operationally, knowledge is defined
as the awareness of child abuse, its definition, related factors, cues, and
reporting responsibility. Knowledge was measured by the sum of the
scores of sections two, three, four and five of the Pelcovitz (1977)
instrument.

Perception is conceptually defined as the process by which
information about the world, received by the senses, is analyzed and made
meaningful (Oxford, 1989). Teachers' perceptions of child abuse were
measured by the score on section two of the Pelcovitz (1977). School
teachers' perceptions of their responsibility to recognize and report child
abuse, was measured by the sum of the scores of section five of the

Pelcovitz (1977) instrument.
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School teacher is conceptually defined as a person who teaches in

a school (Webster, 1981), and operationally defined as a government-
employed primary school teacher (1 to 6 grade ) in Bahrain.
Assumptions

In this research, there were two basic assumptions:

1. Subjects in this study were interested in clearly writing their
answers to open-ended questions.

2. Subjects in this study were able to understand all the questions
used to measure the variables of interest.

Limitations

The limitations of the research include:

1. The results represent the views of primary school teachers in
Bahrain. Caution should be used in generalizing the findings
beyond this group.

2. Social desirability may influence responses. Respondents may
have extreme responses or react to the situations listed in the
instrument due to personal experience of abuse or social
interference, such as fear of parents or fear of the school

principal, which could lead to bias in their responses.

13



3. Situational factors might interfere with the teachers' responses to
the questionnaire such as time of the day and the setting in

which they complete the questionnaire.
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CHAPTER I
Review of The Literature
Introduction
The purpose of this chapter is to present findings from previous
research on child abuse and neglect and teachers' responsibilities to
recognize and report abused or neglected children. The chapter is divided
into seven sections. Section one, outlines the history of child abuse and
neglect. In section two, the role of schools in prevention and intervention
of child abuse and neglect is presented. Child rights are discussed in
section three. In section four, definitions of child abuse and neglect are
presented. In section five related factors, to child abuse and neglect are
discussed. Signs of child abuse and neglect are presented in section six
and in section seven, teachers' responsibilities for reporting child abuse
and neglect are outlined.
History of Child Abuse and Neglect
Prior to the Social Security Act of 1935, there was almost no
acknowledgment in American public policy of the existence of child abuse
perpetrated by parent figures or by persons responsible for a child's health
and welfare. The Society for the Prevention of Cruelty to Children (SPCC)

was the only organization devoted to mistreated children. It was formed in
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1874 in response to appeals to help children which were made to the
American Society for the Prevention of Cruelty to Animals (ASPCA).
SPCC was established in 1866 on behalf of "Mary Ellen" who was being
beaten daily by her step-mother. In 1875, this case was tried, and it is
perhaps the most significant case in the history of child abuse in the United
States (Dunn, 1990). In 1909, the White House Conference on Dependent
Children was founded and was dedicated to family-centered treatment and
welfare of children.

The Child Welfare League of America (CWLA), a product of Carl
Christians 1915's paper proposing policies and standards for helping
children, continues to exist today as one of the strongest advocates for
children. The league increased societal awareness of the rights of children
as well as the existence of child maltreatment. Public child welfare
services staffed by social workers began to increase during the 1920s.
Radiology was a diagnostic tool developed in the 1940s and at that time a
number of pediatricians began to link various injuries of children seen in
hospitals and emergency rooms with abuse.

In 1962, Kempe described child abuse as a syndrome in an article

published by the Journal of the American Medical Association. Since that
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time professional conferences, media attention and books and articles
have proliferated on the subject of child abuse.

The National Center for the Prevention of Child Abuse and Neglect
was established in 1972 with the aid from the University of Colorado
Medical Center. The main purpose of this organization was to offer
training for the interested professionals on how to recognize, report, and
prevent child abuse and neglect. In 1980, the Adoption Assistance and
Child Welfare Act was passed. The main purpose of this Act was to
provide a sheiter for children who never had a home and funding for the
permanent placement of children. In 1988, the Family Support Act was
established, to enforce child support orders. Family Preservation Services
was started in 1993. The main focus of these services is to provide
support services to families to resolve problems that threaten family
integrity.

In this review of the history of the societal response legislation
regarding child abuse and neglect in the U.S,, it is note worthy that it has
only been in the last 100 years that children have received the same rights
as animals. Moreover, awareness of the child abuse and neglect as a
problem among the public was initiated by various organizations and

associations.
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In Bahrain, child abuse has received little attention in recent years.
Recently a committee was established by a group of physicians employed
in the Ministry of Health, Bahrain to protect children from abuse and
neglect. Several meeting were held to discuss the organization of the
committee and to specify the role of each committee member. According
to this committee, at risk children were to be followed by the physician and
the community health nurse in the health center. Police women are
notified when the abused child is in a life-threatening condition (Ministry of
Health, Health Centers Directorate, Maternal and Child Health Services).
There are limited specific laws or rules for reporting child abuse, and no
child protective services are available in Bahrain.

In Bahraini schools, suspected child abuse is often reported by the
school teacher to the social worker and to the principal of the school.
Then, the principal or the social worker calls the parents and they solve
the problem together.

In Bahrain, child abuse is not acknowledged as a problem. There
are many barriers to cultural awareness and acknowledgment of the nature
and scope of child abuse as a problem. These barriers have their origin in
long-standing cultural beliefs, attitudes and practices. For example, in

Bahraini culture, children are viewed as being the property of their parents
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and parents are consequently entitled to discipline them by using physical
force. Thus Bahraini culture has long viewed corporal punishment as a
defensible method of discipline in child-rearing.

Currently, Bahiaini school teachers are not educated or trained to
understand child abuse and neglect, and there are few resources to deal
the problem. Therefore, there is a great demand for school teachers who
are able to recognize abused or neglected children in their classrooms and
who know how to access the resources that are available.

The Role of Schools in Prevention and
Intervention of Child Abuse and Neglect

Schools systems are increasingly involved in helping children to
protect themselves. School teachers often have continuous contact with
children. Therefore, teachers' recognition of abuse may be the only
opportunity an abused or neglected child has for a healthy life, or in some
cases, survival. Abused and neglected children usually show symptoms in
the classroom. Therefore, school teachers play a pivotal role in identifying,
reporting, intervening, and preventing child abuse and neglect. Abuse and ‘
neglect occur at homes within families. However, family members are
unlikely to report (Haussecker, 1994). Children spend eight hours a day,

at least, for the first 12 years of their lives in school. Therefore, it is vital
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that school teachers are in a strong position for recognizing and reporting
abused or neglected cases (Haussecker, 1994).

The school board should outline policy and standards regarding
child abuse and neglect. Policy should include the school teachers'
responsibilities and legal roles in suspected abuse or neglect cases
(Bensel & Berdie, 1976). "The school teachers are in an advantageous
position to detect abuse, note repeated abuse, and learn of the child's
family background. Once in school, a child's appearance and behavior are
observed regularly by a number of people" (Fairorth, 1982, p.53).

Schools offer the best settings in identifying and reporting abused or
neglected children. A strong teacher-student relationship provides an
opportunity for teachers to offer guidance and support to children in crisis
(Abrahams, Caséy, & Daro, 1992). School teacher could do much in
coordination with the child abuse and neglect team to minimize the
problem.

With increased community awareness of child abuse and neglect, it
is believed that school teachers can assume a greater role in minimizing or
eliminating this problem. Early recognition and reporting abused or
neglected child are the key factors to limit the scope of such serious

problem (Fead, 1985).
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Child's Rights
Children's rights are defined by the "virtue of what their parents do
or do not do for them" (Tower, 1996). Parents are the decision makers for
the child's life not the child. The question that comes to mind is: what are
the child's rights?
In 1989, the United Nations formulated the Declaration of Child’s

Rights. The ten principles listed below entitled the child to have:

1. The enjoyment of the rights mentioned, without any exception
whatsoever, regardless of race, color, sex, religion, or nationality.

2. Special protection, opportunities, and facilities to enable them to
develop in a health and normal manner, in freedom and dignity.

3. A name and nationality.

4. Social security; including adequate nutrition, housing, recreation,
and medical services.

5. Special treatment, education, and care if handicapped.

6. Love and understanding and an atmosphere of affection and
security in the child and under the responsibility of their parents
whenever possible.

7. Free education and recreation and equal opportunity to develop

their individual abilities.
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8. Prompt protection and relief in times of disaster.

9. Protection against all forms of neglect, cruelty, and exploitation.

10.  Protection from any form of racial, religious, or other discrimination,
and an upbringing in a spirit of peace and universal brotherhood.

The rights of the Bahraini child are clearly emphasized in Quran
(the Muslim's holy book) and in the Sunna (the words of prophet
Mohammed). Banraini children are raised in an Arabic, Islamic
environment. The family unit is considered the most important system in
Arab culture. Arab families are characterized by strong bonds,
interdependence, and mutual support among family members (Haj-Yahia &
Shor, 1995).

According to prophet Mohammed, the new born is given his/her
name on the seventh day, after his/her birth. It is the child's right to be
given a name that is well accepted by the society. As part of respect for
the child, on the seventh day of the newborn's head is shaved, the hair is
weighed, and the amount of money that the hair worth’s based on gold
weight is distributed to poor families.

A muslim is expected to say his regular daily prayers at the age of
seven. Parents are obligated to teach heir children how to pray. Parents

should diszipline ther: when they refuse to perform their prayers. The
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main principles of discipline in Islam is that parents should not inflict any
physical or emotional harm on the child.

Disciplinary rules in every family are based on its hierarchical
nature, which is divided according to gender and age (Haj-Yahia & Shor,
1995). Usually in Arab culture, the status of boys is higher than that of
girls. Generally, Arab families emphasize the need for children to respect
their older family members and violating these rules could provide a
justification for punishment.

Islam prohibited infanticide. Quran disagrees with discrimination
and admonished parents to receive their infants, boy or girl, with a
pleasant attitude.

Adoption is illegal in Islam, even if the biological parents are
unknown. Quran states that the adopted child is not the real offspring of
the adapter. The child must be related to his/her true procreators (Ali,
1979). Whether a parent is present or absent, alive or deceased, known
or unknown, the child should be provided with optimum care. Executors,
relatives, close friends are to be held responsible for the child's welfare. It
is the responsibility of the Muslim community to take care of the children

who have no next of kin.
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Islam specifically addressed the child's right to be breast fed. The
Holy Quran states that "the mother shall give breast feeding for whole two
years" (Ali, 1879). Quran emphasizes the child's needs for adequate
nutrition, housing, recreation, medical care, education, love and safe
atmosphere.

In 1982, the convention to the Rights of the Arab Child was
approved by the Arab League's Council of Arab Ministers of Social Affairs.
The theme of this convention was that "today's children are tomorrow's
men and women and makers of the Nation's future glory". The convention
covered three major areas: 1) principles, which emphasized the family role
on the child's rights on social security, family life stability, free education,
and social, and health care; 2) objectives, the ultimate goal has been
defined by the convention as creating a health generation capable of
developing the full physical, spiritual, mental and emotional potential; 3)
requirements, is a full mobilization of all available national resources and
employing the means that have proved successful and useful in the past,
particularly in the Arab World.

From the legal standpoint, the child enjoyment rights in the Arab
word, comes in lines with the International Declaration of the Rights of the

child. However, Arab laws and statutes are still not sufficient for meeting
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the basic needs of all children (Mufi, 1990). Arab societies still lack of any
services for detection, and intervention of abused and neglected children
(Haj-Yahia & Shor, 1995).

In Bahrain, the community follow these convention rules of the
Arab's Ministers of Social Affairs. In accordance with the convention, and
Quran rules Bahraini laws are unanimous in giving women two months
maternity leave and one hour a day time off to breast feed their babies for
two years.

The fixed age of juvenile employment in Bahrain is 14 years. The
employment is governed by law to prdtect these employed juveniles during
employment.

In Bahrain, the social security law states rules and policies towards
child safety, protection and care. In addition, Bahrain issued laws and
regulations to help the poor families, illegitimate, destitute children and
children of broken homes through custodianship, sponsorship, adopting
families (without giving the adopted child the name of the adopting family),
and charity care institutions.

In Bahrain, there is no separate, specific family code book.

However, there are some parent penalty codes written in the general
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public penalty codes. These codes are applicable to parents who fail to
provide care for their children, thus causing harm or death.
Definitions of Child Abuse and Neglect

There is a wide variety of child abuse definitions, ranging from an
occurrence where a caretaker injures a child, not by accident, but in anger
or deliberately, to failure to thrive, to child theft, abandonment, or
emotional mistreatment (Gelles, 1975). Marzek (1980) stated that medical
and legal definitions of child abuse and neglect are too restrictive and
specific, and often depend on physical indications, which is not necessary
to be present.

Child abuse can be limited to a clinical condition, typically broken
bones or physical trauma, which can be detected by X-ray (Kempe, 1962).
Child abuse c¢an also include a wide range of conditions such as improper
clothing, feeding, or caring for a child (Tower, 1984).

In an effort to minimize ambiguity in defining physical abuse of
children, Gil (1970) believed that physical abuse of children should be
based on the behavior of the perpetrators rather than on the results of
such behavior in the children. Gil (1970, p. 5) gives the example of a
father, angry at the misbehavior of his two sons, attacks them violently and

throws one of them on a concrete floor and the other on a carpeted section
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of the same floor. The father's acts, and apparently also his motivation,

were identical with regard to both boys, yet the consequences of the acts

was serious physical injury to only one of the children. Gil (1970) states:
"Physical abuse of children is the intentional, nonaccidental use of
physical force, or intentional, nonaccidental acts of omission, on the
part of a parent or other caretaker interacting with a child in his care,
aimed at hurting, injuring, or destroying that child". (p. 6)

Tite, (1993) conducted a study on how teachers define and respond
to child abuse. The study consists of all Ontario women teachers, 246
elementary teachers and 47 principals. The data collected in three
phases; an exploratory interviews, a survey, and focused interviews. The
findings demonstrated that teachers included a broad range of behaviors
in their own theoretical definitions, but preferred informal interventions over
formal reporting.

Peicovitz (1977) asked teachers to give a short definition of what
they consider to be child abuse. The author found unanimous agreement
among the teachers that use of physical force on a child constitutes abuse.
He also found that teachers take a very pragmatic view when defining
abuse. Their focus tends to be on the effects of various detrimental acts

on children rather than the intent behind the act. Child Protective
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Services in Texas (1994) provides definitions of child abuse and neglect
(Appendix A)

In summary, this literature review indicates that "child abuse" and
“child neglect" encompass a wide range of behaviors with multiple causes.
These phenomena is defined, not in simplistic, one-dimensional terms, but
as sets of symptoms that occur in conjunction with each other and that
tend to characterize a situation (Fairorth, 1982).

Factors related to Child Abuse and Neglect

There are tremendous factors related to child abuse and neglect.
Child maltreatment occurs as a result of multiple factors that affect the
family member interaction and result in child abuse and neglect.

Factors related to child abuse and neglect categorized into four
factors: (a) parent factors, most of the studies indicated that abusive
parents have been physically , sexually, or emotionally abused or
neglected as children. As a role reversal, these children will become as an
abuser in a adult stage; (b) child factors, some children are more physically
and emotionally prone to maltreating behavior than others such as the
child's age, his physical, emotional, mental, and social development can
precipitate maltreatment, (c) family factors, there are particular family life

situations that increase the chance of maltreatment, such as family
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relationships, marital conflicts, domestic violence, unemployment of parent,
financial stress, psychological maladjustment’s of parents, and social
isolation; (d) environmental factors. It is clear that child abuse is a
combination between the child, parent, and family factors.

The incidence rate of child abuse and neglect is higher in some
Cultures, societies, and communities than others, and what culture defined
child abuse and neglect. Family stress could lead to child abuse and
neglect. Racism, as a source of family stress, can contribute to child
maltreatment. The incidence of child abuse and neglect is also higher
among single parents (U.S. Department of Health and Human Services,
1992).

Ney, Fung, and Wickett (1992), examined the causes of child
abuse and neglect from the perspective of 167 children from: (a)
psychiatric units, (b) a Young Offenders Center, (c) a private psychiatric
practice, and (d) a high school in Canada. Mistreatment was significantly
related to family break up, as well as long term disinterest and lack of
affection from the parents.

Factors related to all types of child abuse include age, the younger,
the higher the risk; the presence of alcohol or drugs, or the presence of

step parents (Haussecker, 1994). According to the Texas Department of
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Human and Health Services (1995) it was found that children under the
age of 15 are at seriously higher risk of abuse. In the 1993 annual survey
on current trends of child abuse, ‘it was found that of children who died
from abuse, 85% were under the age of five, and 46% were under the age
of one" (McCurdy & Daro, 1994, p.14).

Disabled children have a higher risk for abuse and neglect.
Children living with step parents, or without either of their biological
parents, are also at higher risk of being abused or neglected (Haussecker,
1994). Helge (1992) stated that low income is a highly risk factor
associated with abuse.

Alcoholic parent's and substance abuse children with alcoholic
parent's have a high risk to be abused or neglected. McGaha and Leoni
(1995) conducted a study on 68 in carcerated juveniles, using alcohol
chemically dependent questionnaire and family adaptability and cohesion
evaluation scales. Children from substance abusing families reported
more family violence, abuse, run away, than did other children from non
substance abusing families.

In summary, there is an extensive body of literature presenting
various factors on why child abuse occurs (Firestone, 1987). Some

authors stress the psychological components, others emphasize social and
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economic stress, social isolation, high mobility, and unemployment.
Others give special attention to the interplay of mental, physical and
emotional stresses (Fairorth, 1982).

Signs of Child Abuse and Neglect

Research on the effect of child abuse and neglect indicate that the
abused child may suffer neurological, intellectual, cognitive, behavioral,
emotional, and/or personality consequences. In addition other researches
indicate that child abuse and neglect effect vary with the child
developmental level, intensity, and duration of abuse, and the home
environment and the quality of community support.

Studies reported that abused or neglected child may be passive and
withdrawn, or very active and aggressive. Other psychiatric symptoms
may appear on the abused or neglected child .i.e. bed wetting, tantrums,
hyperactivity, and bizarre behavior, low self esteem, school learning
problems, social withdrawn, oppositional behavior, hypervigilance to adults
cues, compulsivity, and pseudoadult behavior (U.S. Department of Health
and Human Services, 1992).

Generally, the most obvious way to detect child abuse/neglect is by
physical signs such as bruises in specific shapes (hand print or a glove-

like burn). Other signs of abuse that are considered suspicious, include
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frequent complaints of soreness, unexplained abdominal swelling, and
extreme sensitivity to pain, severe fractures in different stages of healing,
and injuries inconsistent with history (Tower, 1984).

The child who is physically neglected may be passive. The child is
considered physically neglected when he or she is abandoned, lacks
supervision, not fed properly, needs medical and dental care, frequently is
late to school or absent, does not have appropriate or sufficient clothing, or
lives in an unsafe home (Leavitt, 1983).

De Paul & Arruabarrena (1995), investigated the behavior
problems in school aged physically abused, neglected, and comparison
children in the Basque Country Spain. The sample consisted of 66
children divided into three groups; physically abused children (n=17),
physically neglected children (n=24), and low risk comparison children who
had not been reported for either physical abuse or physical neglect (n=25).
Data on these children were collected from Teacher's Report Form of the
Child Behavior Checklist.

Resuits of the above study showed that abused and neglected
children ware higher than the comparison group on Total Behavior
Problems Scores. Neglected children had higher scores on the

Aggressive Behavior Subscale than the comparison children, and abused
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children had higher scores on the Withdrawn Subscale than the
comparison children. In addition, the abused and neglected children
showed a lower school adjustment than the comparison group.

Helge (1992) reported on her study that abused and neglected
children often have depressed, low self esteem, juvenile delinquency,
acting out behavior, and eating disorders in the classrooms. In addition,
the researcher noted that children in pain cannot learn effectively and they
are unable to fulfill their potential as a healthy children who can contribute
in the classroom and in the society.

Reiniger, Robinson, and McHugh (1993) conducted a study of 2,500
professionals who are legally required to report suspicions of child abuse
and neglect and who often do not do so. The study indicated that a
substantial number of professionals were not aware of indicators of abuse.
A surprising finding was that teachers were no more knowledgeable about
indicators of abuse than were other professionals, although most abused
children are of school age.

In summary, the school teachers' recognition of abused and
neglected cases is an important step once they understand their legal
responsibility to report suspected cases. There are number of criteria to

assist in the detection of possible abuse. However, recognition of abuse is
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often difficult because of the ambiguity of the signs and symptoms of
abuse (Haase & Kempe, 1990).
Responsibilities of Reporting

Statutes in different states vary greatly in specifying who must
report suspected child abuse and neglect. Mayers (1988) stated that of
the 130 mandatory reporters specified in the 51 child abuse and neglect
statutes, school teachers are the most frequently identified mandatory
reporters. The school teachers have frequent and prolonged contact with
children within the sphere of their own professional activities. Every state
in the United States requires school teachers to report suspected
"physical" injury to a child which would be classified as "nonaccidental”
(Fairorth, 1992, p. 19).

Several studies have shown that various groups of professionals
who deal with children have various levels of knowledge concerning the
legal issues in dealing with child abuse (Einsel, 1992). Riggs and Evans
(1970) investigated knowledge and beliefs about child abuse among 104
elementary educators. They found that: (a) teachers recognized the
problem exists; (b) believe most teachers are not equipped to deal with

child abuse, but most expect victims of abuse in their classroom: (c) lack
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a clear understanding of referrals; and (d) feel the school counselor is the
most appropriate school personnel to deal with the problem.

The following reasons were given by the school teachers
concerning why they do not report suspected abuse cases: (a) Fear of
having to deal with irritable or hostile parents. (b) Uncertainty about
whether the situation involves abuse or neglect. (c) Not understanding or
misunderstanding what will happen after the report is made. (d) Poor
relationship and/or experience with Child Protective Services. (e) No
assurance of support within the school system. (f) Fear of legal involve-
ment. (g) Seeing the child as unruly and deserving the punishment
(Bensel & Berdie, 1976).

Pelcovitz (1977), found that 50% of the sample of 135 elementary
school teachers did not know their role required to report child abuse and
neglect cases in the classroom. Of the total sample 75% did not know that
there was a penalty for failure to report.

Levin (1983) collected data from a sample of 209 elementary school
teachers and 76 junior high school teachers in an lowa City School
System. The study aimed at identifying teacher's responses towards

reporting child abuse and neglect. Respondents strongly agreed with
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statements of attitudes favorable to reporting child abuse but few teachers
had reported a case of abuse.

Bavolek {1983) conducted a survey to explore the degree to which
school personnel in Wisconsin were aware of their legal responsibilities to
report suspected child abuse and neglect. A stratified random sample of
150 schools, 120 schools participated in the study, 1,637 school teachers
completed the survey. Results of the study showed that only 31% of the
suspected child abuse cases were actually reported. The major factors
contributed to the lack of reporting among the school teacher include: (a)
personal biases, and getting involved and feeling that a report would not
make a difference (68%), (b) lack of knowledge of reporting laws (63%).

Hazzard & Rupp (1986) conducted a study that compare the child
abuse related knowledge and attitudes of pediatricians, mental health
professionals, teachers and college students. The results of this study
indicated that mental health professionals were better informed than
pediatricians, while teachers and college students were the least
knowledgeable . Knowledge was related to the amount of professional
education and experience with abuse cases. The majority of teachers

were not familiar with the law defining their own responsibility and liability.
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Firestone (1987) surveyed 103 school teachers using Pelcovitz's
(1977) questionnaire. The majority of participants knew they were legally
responsible to report suspected child abuse. Most would report to the
principal, but not directly to the Child Protective Services Office.

Zellman (1990) presented a national survey of 178 mandated
reporters about their reporting behavior. Most commonly chosen reason
for non reporting child abuse and neglect cases was "not reportable”
cluster (e.g. lacked sufficient evidence). A substantial number failed to
report because of perceived problems with Child Protective Services.

Meyers (1990), surveyed 128 school psychologists using the
questionnaire developed by Pelcovitz (1977). Psychologists showed an
adequate awareness of their legal responsibility in dealing with abused and
neglected children. The study indicated that psychologists were unaware
of the importance of noticing signs and symptoms of abuse, such as
school absenteeism, sexual activity, clinging, and early pregnancy.

Sponberg (1989) in his study compares elementary school teacher's
perceptions of thie severity of types of child maltreatment with the attitudes
of social workers. Teachers and social workers from Washington and Los
Angeles completed a severity rating instrument of 78 items, and in- depth

telephone interviews. The results of the study showed that all two groups
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rated cases of physical abuse and sexual abuse as severe, but teachers
placed a higher severity rating than social workers on fostering
delinquency and drugs and alcohol. Teachers indicated that they don't
report suspected cases of abuse or neglect for fear of damage to
professional reputation, legal liability, endangerment to the child, or lack of
knowledge of the law. School teachers indicated that they need to have
_more information about the reporting process.

Einsel (1992), using Pelcovitz's (1977) questionnaire, investigated
why teachers and counselors do not report suspected child abuse, even
though there are mandatory reporting laws. The author found that the
teachers in their first five years of teaching did not report abuse as often as
teachers who have taught more than five years.

On a larger scale, the National Committee for Prevention of Child
Abuse (NCPCA) conducted a nationwide survey of teachers knowledge,
attitudes, and beliefs, about child abuse and neglect and its prevention
(Abraham, Casey, & Daro, 1992). The sample consist of teachers from 40-
school districts in 29 randomly selected counties. Five hundred and sixty
eight teachers responded. The results of the survey revealed that school
teachers were provided insufficient education on identifying, reporting, and

preventing child abuse and neglect. Responses indicated that teachers
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commonly reported an abuse case to other school personnel such as
principal, social worker, or nurse. Two third of the teachers felt that the
barrier to detect and report cases of suspected child abuse and neglect
was the lack of sufficient knowledge. Other barriers to reporting include
parent denial or disapproval of reports, respect for family privacy, and lack
of community and school support.

The reviewed studies show that teachers are in a strategic position
with regard to reporting child abuse cases. Adequate training to identify
indicators of child abuse and neglect, and knowledge of the procedures for
reporting their suspicions to the proper authorities may assist teachers to
minimize the problems of child abuse and neglect or the consequences

connected with child abuse (Broadhurst, 1979).

39



CHAPTER Il
METHODOLOGY
This chapter describes the research methods used to accomplish
the purpose and to answer the research questions of this study. It include
research design, sample selection, description of the instrument, results of
the pilot study, data collection procedures, protection of subjects, and data
analysis procedures.
Research Design
A cross-sectional, descriptive design was used in this study to
determine Bahraini school teachers' knowledge and attitudes toward child
abuse and neglect.
Sample Selection
The target population for the study consists of all primary school
teachers in Bahrain. In order to have a representative sample, a two-
tiered cluster sampling design was used. Of the 104 primary schools
(3,227 teachers) in Bahrain, ten schools for female and ten schools for
males were randomly selected. One hundred teachers then were
randomly selected from the schools for males and one hundred teachers
from the schools for females, for a total of 200 Bahraini primary school

teachers. The sample of 200 teachers was double the sample size
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needed because some teachers may be unwilling to participate. Because
child abuse and neglect are sensitive issues, it was thought that
participation might be low. The inclusion criteria specified that
respondents were Bahraini school teachers, male school teachers
teaching male students or female school teachers teaching female
students, and had taught at the primary level (6-12 years) for three years
or more.
Instrument

A questionnaire designed by Pelcovitz (1977) to measure teachers'
knowledge and attitudes toward child abuse was used in this study
(Appendix B). The questionnaire consists of six sections, five of which
were administered in the study. The sixth section was not used because it
refers to legal responsibilities unique to the United States and therefore is
not culturally valid in Bahrain. All but section 3, which refers to physical
injury or abuse, had been adapted by Pelcovitz (1977) from an earlier
instrument by Gelles (1973). (1) Section one consisted of one open
ended question requesting a brief definition of child abuse. (2) Section
two consisted of 16 items on a Likert type scale ranging from 1 (strong
disagreement) to 5 (strong agreement). The items measured teachers'

level of agreement with a list of child abuse and neglect definitions. The
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total score of section two could range from 16 to 80. (3) Section three
contained 19 items to measure how strongly the teachers felt certain
variables were related to physical child abuse. For purposes of
interpretation it was necessary to ask the participants to view "abuse" in
this section as physical child abuse only. Respondents were asked to rate
each item on a 5-point Likert scale ranging from 1 (always unrelated) to 5
(always related). The total score for section three could range from 19 to
95. (4) Section four consisted of 18 items to measure respondents’
perceptions of cues that are suggestive of child abuse. The items were as
a 5-point Likert Scale ranging from 1 (never suggestive) to 5 (always
suggestive). The total score for section four could range from 18-90.
(5) Section five included 24 items to measure respondent's attitudes and
opinion toward reporting child abuse. The 24 items were on a 5-point
Likert scale, ranging from 1 (strongly disagree) to 5 (strongly agree). The
total score for section five could range from 24-120.
Instrument Reliability

The alpha reliability coefficient for the five sections as reported by

Pelcovitz (1977), ranged from .73 to .82. These reliability coefficients were

based on use of the instrument with American participants. Alpha
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reliability coefficients were also calculated with the sample of this study
since the sample was Bahraini.

The time required to complete the 5-part questionnaire was 20-30
minutes. The sections of the questionnaire are arranged so items
progress from general to more specific areas. This arrangement
minimized the effects of knowledge and attitude change during the
completion of the questionnaire.

Pilot Study

A pilot study was conducted with ten Bahraini school teachers who
met the criteria for inclusion in the study. The purpose of the pilot study
was to establish content validity, clarity, and comprehension of the
instrument, to evaluate the proposed procedures for collecting the data,
and to determine the time required to complete the questionnaire.

The teachers were asked to rate each item of the questionnaire for
cultural appropriateness, "yes" indicates cultural appropriateness, and "no"
indicated cultural inappropriateness. Respondents agreed that all the
items were culturally appropriate, except for 2 items on section 5. These

two items were deleted.
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Procedures

Written permission to conduct the study was obtained from the
Ministry of Health, Bahrain (Appendix C).

Permission to translate, modify and use the scale was obtained
from the author (Appendix D). After th.e instrument was translated into
classical Arabic and verified by translation back into English (Appendix B),
An English-speaking person asked to examine the original and the back-
translated English versions. The purpose of this double translation was to
check translation accuracy prior to data collection. Based on the pilot
study finding with Bahraini participants, the wording of the Arabic version
of instrument was slightly modified to better reflect the culture of the target
population.

The investigator sent an introductory letter to a randomly selected
sample of school teachers that explained the purposes of the study
(Appendix E). Those who did not wish to participate were asked to
indicate so in a space provided in the introductory letter and to place itin a
box provided in each school. One week later, after obtaining permission
from the principal of each school (Appendix F), the investigator contacted

all those who had not indicated disagreement to explain the study in detail.
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This contact was made with the selected teachers in group within each
school.

The study was explained to them in detail. Teachers who indicated
their willingness to participate were given the questionnaire with an
information sheet and an envelope. They were asked to complete the
questionnaire and return it to the investigator in a sealed envelope.

Eéch subject was assigned a code number. A list linking subjects'
code numbers to their names and the name of their school was maintained
by the investigator until the conclusion of the study and then destroyed.
The list was kept in a locked file during the study.

Protection of Subjects

Approval for the study was obtained from the IRB of the University
of Texas at Austin (Appendix G). Participation in the study was voluntary.
A cover letter attached to the questionnaire explained the purpose of the
study in detail (Appendix H). It emphasized that the respondents would
not be identifiable to the Ministry of Education and that any reports based
on the study would not identify individual characteristics of the
respondents. No major risks were anticipated for participation in this
study. Expected risks included inconvenience and time required to

complete the questionnaire. Teachers could choose to not answer any
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questions. To minimize inconvenience, the questionnaire was brief and
the subjects could choose to complete the questionnaire at a convenient
time and place. The data obtained would not expose the subject to any
psychological, social, or legal risks.

Data Analysis Procedures

The data obtained from the questionnaires were analyzed using
SPSS for windows (1993). Descriptive statistics (ranges, means, and
standard deviations) were used to describe demographic characteristics
of the sample, such as gender, years of teaching experience, education
level, and the major variables of the study.

Analysis of sections 2 through 5 of the questionnaire was based on
the mean scores of each item. The midpoint of 2.5 indicates a neutral
response to the item. Responses above the midpoint indicate agreement,
and responses below the midpoint indicate disagreement with the item.
Analysis relative to the research questions included:

Research question 1. Content analysis was used to analyze the teachers'

definitions of child abuse and perceptions of child abuse and neglect. The
researcher grouped similar responses into categories that emerged from
the data. A research assistant (a masters-prepared Bahraini nurse) was

asked to categorize the responses on a subset of five questionnaires into
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the categories developed by the researcher. Interrater agreement was
above 90%.

The teachers' responses to the situations in section 2 of the
questionnaire (their definitions and perceptions of child abuse and neglect)
were analyzed with ranges, means, and standard deviations. The higher
the rating of an item, the greater the agreement with the definition of child
abuse and neglect in that item.

Research question 2. The teachers responses to the 19 situations

in section 3 of the questionnaire (factors related to child abuse and
neglect) were analyzed with ranges, means, and standard deviations. The
higher the rating of each item, the greater the teachers' agreement that the

item was related to child abuse and neglect.

Research question 3. Ranges, means, and standard deviations for

the 18 items on section 4 of the questionnaire were calculated. The higher
the rating of each item, the greater the agreement that the item was a cue
that could be used to identify child abuse and neglect.

Research question 4. The teachers' responses to the 24 situations

in section 5 of the questionnaire (their perception of their responsibility to

recognize and report child abuse and neglect ) were analyzed with ranges,
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means, and standard deviations. The higher the rating of each item, the

greater the teachers' agreement with the item.
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means, and standard deviations. The higher the rating of each item, the

greater the teachers' agreement with the item.
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CHAPTER IV
Presentation and Discussion of the findings
Introduction

This chapter presents the results of the study. It includes four
sections. The first section describes the demographic characteristics of
the sample and their experience with child abuse and neglect. The second
section presents the preliminary analysis of data in relation to the reliability
of the instrument. The third section focuses on the findings. The fourth
section presents the discussion.

Demographic Characteristics of the Subjects

This study was conducted in 20 randomly selected schools in the
State of Bahrain. A response rate of 88.5 percent was achieved, yielding
a sample of 177 teachers. Table 4.1 illustrates the demographic
characteristics of the respondents. Female subjects (n = 93) were slightly
more numerous than males in this study (n = 84).

Subjects ranged in age from 20 years to more than 50 years. The
largest age group (23.2%) was aged 25 to 29 years. Three of the subjects
did not report their marital status. Of the 174 subjects, two (1.1%) were
divorced, two (1.1%) were widowed, eighteen (10.3%) were single, and

152 (87.3%) were married.
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Most of the teachers in the sample are also parents (88.5%). Thirty
teachers (11.5%) were without children.

Years of teaching experience ranged from 3 to 40 years with 32.8%
reported 5 years or less. Th'e mean number of years of teaching
experience was 14 years. The mean number of years the subjects have
been teaching in their current school was 7 years; however 52.5% stated
they had been teaching in the current school for five years or less.
Teachers had taught at their current grade level for an average of 8.5
years. Almost two thirds of the teachers had earned a bachelor's degree
(n =111, 62.7%), one participant had completed a Master's degree and
one had completed a Doctorate. Two of the teachers were prepared at the
intermediate level, sixteen at the secondary level, and forty-four held

diplomas.
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Table 4.1

Demographic Characteristics of the sample (N=177)

Characteristics n Percent
Gender
Male 84 47 5%
Female a3 52.5%
Age
20-24 13 7.3
25-29 41 23.2
30-34 22 12.4
35-39 34 19.2
40-44 32 18.2
45-49 25 141
50 and above 10 56
Marital status
Married 152 87.3
Divorced 2 11
Single 18 10.3
Widowed 2 1.1
Number of children
0-5 156 88.1
6-10 21 11.9
Years of experience

0-5 58 32.8

6-10 17 9.6
11-15 14 7.9
16-20 41 23.2
21-25 19 10.7
26-30 19 10.7
31-35 6 3.4
36-40 3 1.7
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Table 4.1

Demographic Characteristics of the sample (N=177) (cont'd)

Characteristics n Percent
Years of teaching experience

in the current school

0-5 93 52.5
6-10 42 23.8
11-15 12 6.8
16-20 15 8.5
21-25 10 57
26-30 2 1.1
31-35 2 1.1
36-40 1 .59
Years of teaching the same

grade /subject

0-5 92 62.3
6-10 33 18.8
11-15 13 7.4
16-20 22 12.5
21-25 9 5.1
26-30 5 2.8
31-35 1 .57
36-40 1 .57
Level of Education

Intermediate 2 11
Secondary 16 9.0
Diploma 44 249
Bachelor's 111 62.7
Masters 1 6
Doctorate _ 1 .6
Educational Spzcialist 1 .6
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Description of the subjects
experience with child abuse and neglect

The majority of the school teachers (61%) had never suspected that
any child in their class was a victim of abuse or neglect. The majority of
the teachers (86%) had never reported a case of suspected child abuse,
whereas 24 (14%) had made a report. Of those who had reported a
suspected case of child abuse or neglect, most often (42%) parents were
informed of the suspected abuse by the school principal and the parents
promised to take care of their children. Another 21% indicated that nothing
was done about the report and 37% of the respondents did not know the
outcome of the report. Of the school teachers who had never made a
child abuse report, the majority (36.6%) had no suspicion of child abuse or
neglect in their class. Thirty-two teachers ( 20.9 %) suspected that a child
may have been abused but they believed that if they did report it, nothing
would be done. Twenty seven percent of the teachers specified other
reasons for not reporting suspected abuse: (a) fear of reprisal against the
child, (b) lack of sufficient knowledge on how to detect and report cases of
child abuse and neglect, (c) fear of reprisal against school personnel, (d)
interference in family privacy, (e) lack of community support, (f) viewing the

injury as accidental, (g) fear of having to deal with hostile parents,
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(h) believing that the child's punishment is legitimate parental discipline,
(1) feeling a lack of support from the school in making such a report, and (j)
lack of training in child abuse detection.

Forty-nine teachers (27.7%) indicated they had taken a course on
child care. Among these, 36.7 percent (n = 18) had taken the course
within the past five years. One teacher stated he/she had taken the
course 37 years ago. Twenty-eight (15.8%) reported a previous course on
children's rights and 46.4% of these teachers had taken the course within
the past five years. Thirty one teachers (17.5%) reported having taken a
course on child abuse and neglect and sixteen of these took the course
within the past five years. One of the teachers had this course 34 years

ago. A summary of the above results is presented in table 4.2.
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Table 4.2
Summary of the subjects experience with child abuse and neglect

Description of the subjects

experience n %
Suspected Abuse (n=177)

Yes 69 39
No 108 61
Reported suspected abuse (n=177)

Yes 24 14
No 153 86
Results of reported

suspected abuse (N=24)

Nothing 5 21
Parents were irformed 10 42
Don't Know 9 37
Reasons for not reporting

chiid abuse (N=153)

Unaware of legal responsibility 11 7.2
Unaware of reporting 11 7.2

Uncertain about the positive

results of the report 32 209
Afraid of parents 2 1.3
Unaware of suspected abuse

cases in class 56 36.6
Others 41 26.8
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Table 4.2
Summary of the subjects experience with child abuse and neglect (cont'd)

Description of the subjects

experience n %
child care course (N=177)

Yes 49 27.7
No 128 72,3
Years since have had

the above course {N=49)

1-5 18 36.7
6-10 17 347
11-15 2 4.1
16-20 5 10.2
21-25 4 8.2
26-30 0 0
31-35 2 41
36-40 1 2
child rights course (N=177)

Yes 28 15.8
No 149 84.2
Number of years since have

had the above course (N=28)

1-5 13 46.4
6-10 3 10.7
11-15 4 14.3
16-20 6 214
21-25 1 3.6
26-30 0 0
31-35 1 3.6
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Table 4.2
Summary of the subjects' experience with child abuse and neglect (cont'd)

Description of the subjects

experience n %
Child abuse and neglect course (N=177)

Yes 31 17.5
No 146 82.5
Number of years since have had

the above course (N=31)

1-5 16 51.6
6-10 7 226
11-15 2 6.5
16-20 4 12.9
21-25 1 3.2
26-30 0 0
31-35 1 32
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Preliminary Analysis
This section is presented in two part's: (A) description of the
instrument, (B) reliability of the instrument.

A. Description of the instrument

This section provides descriptive data about teachers' definitions
of child abuse, related factors, cues which might alert the teacher to
potential child abuse, and their perceived responsibilities in dealing with
child abuse.

Descriptive data for subscales of the instruments presented in table
4.3. Details of the responses for each item in the instrument are presented
in Appendix .

B. Reliability of the instrument

The adapted form of the instrument was tested for reliability in the
present study with the Bahraini teachers. Alpha reliability coefficients for
Sections two through five ranged from .69 (section 5) to .93. Item number
eight in section 5 was dropped because it correlated at .0136 with the total
section score. The alpha reliability coefficient increased to .70 as a result

of deleting this item.
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Table 4.3

Summary of descriptive data of Pelcovitz's instruments

Subscales Range Mean S.D

Definition
Section 2
(16 items) 16-80 47.38 16.01

Relating Factors
Section 3
(19 Items) 19-95 50.16 11.92

Cues
Section 4
(18 Items) 18-90 46.10 11.62

Reporting

Responsibilities

Section 5

(24 items) 24-120 65.66 8.81
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Analysis of Research Questions

This section presents data analysis relative to the research
questions. The data were analyzed with means, percentages, and content
analysis.

Research question one: How do Bahraini primary school teachers define
and perceive child abuse/neglect?

Research question one was addressed in two parts: (1) part one is
the content analysis of responses to the open-ended question asking the
teachers to give a brief definition of child abuse and neglect. (2) part two
presents the quantitative data.

(1)._Qualitative Analysis

Four hundred response items were obtained from the participants.
The responses were translated into English. The translated responses
were verified for clarity and accuracy of the translation by a bilingual
graduate student. Responses sharing similar characteristics were grouped
into categories that emerged from the data. To validate the categories, a
graduate student was asked to independently assign 100 response items
to the five categories that had emerged from the data. The agreement

between the graduate student and the investigator on the categories was
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91%. A summary of the child abuse and neglect categories is presented in

table 4.4.
Table 4.4
Child Abuse and Neglect Categories

Category No. of Responses
Physical Abuse 135
Emotionai Abuse 100

Neglect 80

Religious neglect and disrespect 65

Sexual Abuse 20

The most frequently used terms to describe abuse were in the
category of " physical abuse" (33.7%). Five different terms were used to
describe physical abuse. It was evident that all teachers did not identify
physical abuse in exactly the same way; however, the terms most
frequently used to define physical abuse included beatings (50%), physical
harm (20%), physical hurt (15%), physical punishment (10%), and physical

maltreatment (5%).
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Some examples of the responses in the "physical abuse" category are

presented below:
Beating the child daily frequently, leading to physical harm
Pinching the child with fingers
Keeping the child tied in the sun for hours
Burning the child with a hot spoon or knife or with cigarettes
Beating the child in a dark room
Pulling the child extremities especially the arms
Hitting the child's head against hard objects or throwing the child
Putting hot spices in the mouth of the child
Forcing the child to work all day without food
Forcing the child to eat the animal food

Keeping children in the animal shelter to allow the animals to bite
them

The second most frequently used terms to describe abuse were in
the "emotional abuse" category (25%), and included shouting (25%), not
listening to the child (30%), and verbal abuse (50%).

Examples of the responses in the "emotional abuse" category are:

Calling the child bad words, like calling him dog or donkey, bad boy,
black

Shouting very aggressively to create a climate of fear and frighten
the child
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Neglecting the child's concern and questions, and not listening to
them.

The third most frequently used terms to describe abuse were in the
"neglect” category (20%). Neglect was described as inadequate clothing
(78%), malnutrition (21.2%), lack of basic needs (11.2%), dirty (8.7%),
unmet physical needs (6.2%), emotional neglect (7.5%), and no life
direction (5%). Examples of the responses classified in the "neglect"
category are presented below:

Parent's busy in their life and are not interested in the child's school
performance

Keeping the child dirty

Not caring whether the child goes to school or not

Allowing the child to work at home, cleans cars

Allowing the child to wear tight or loose torn clothes

Child is very hungry

No proper food

Very dirty and smells too bad

Parents don't seem to care when Informed that child looks upset

Child doesn’t know right from wrong and tries to follow what his
friends do.
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The fourth most frequently used terms to describe abuse were in
the “religious neglect and disrespect" category (16.3%). The most
frequently used terms to define religious neglect and disrespect included
not believing in God's orders (38.4%), not taking what Quran said on child
care (35.5%), failure to obey God's words (15.3%), failure to respect
Islamic rules (7.6%), failure to be good Muslim parents (4.6%).

Example of the responses classified in this category are presented below:

Not doing what God asks the parents to do and care for their
children

Not reading the Quran or not accepting what the Quran said on
child care

Not respecting Islam rules
Not treating the child according to Islam rule
Not believing what the prophet said

Failure to be Muslin parents even when they pray or follow Islam
practices

The least frequently used terms to describe abuse were in the
category of " sexual abuse" (5%). The most frequently used terms to
define sexual abuse included sexual attempts (60%), and sexual

molestation (20%).
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Example of the responses classified in this category are as follows:
Sexual attempts especially from the parents
Manipulating the child's genitalia
Forcing the child to practice sexual intercourse with an adult
Allowing the child to play with the adults' genitalia
One of the school teacher stated that early marriage among girls
was strongly considered to be child abuse and neglect.

(2) Quantitative Analysis

Responses to section two of the questionnaire indicated the
definition of child abuse at levels of 2.650 to 3.316. All of these are above
the midpoint of 2.5 for each item, indicating a neutral to high level of
agreement. When considering the individual items, the highest level of
agreement was with system level factors such as inadequate availability of
immunizations, withholding of treatment by health care providers, and
misplacement of a child in a classroom by school officials. The lowest
level of agreement was with items in which the child's problems were
attributed to lack of emotional and intellectual stimulation by parents (Table

4.5).
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Table 4.5
Definitions of child abuse

Item

Mean response

Child shows signs of emotional
difficulties as a result of lack of
emotional stimulation from
parent.

Child is having difficulties in
schools as a result of lack of
sufficient intellectual stimulation
from parents.

Child has been injured due to
careless child care by parents
or guardian.

Child has received serious
physical injuries due to frequent
beating by a parent or guardian.

Child has received a willfully
inflicted physical injury due
to a beating by a parent or
guardian.

Not providing adequate precaution
to prevent a child's accidental injury
(e.g. gates on stairs, putting medicine
out of reach, etc. ).

Child shows signs of malnutrition,
due to parents' financial inability to
purchase proper food.

Child is seriously injured by parent
whose intent is mild physical

punishment.

Child is injured due to poor
conditions of housing.
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2.650

2.722

2.808

2.831

2.847

2.876

2.921

2.938

2.944



Definitions of Child Abuse (Cont’d)

Table 4.5

Item

Mean responses

Sexual molestation of a child by
parent or guardian.

Locking a child in a dark room or
closet as punishment.

Child shows signs of malnutrition,
due to willful withholding of food
by parents.

Child is placed by school officials in
a class for the educable mentally
retarded when in fact, he has
average intelligence.

Physician withholds treatment of
a severely handicapped newborn
child.

Due to inadequate availability of
health services in the community, a
child does not receive medical care
(e.g. Immunizations, regular
checkups, etc.).

3.085

3.096

3.153

3.186

3.209

3.316
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Research Question Two: What factors do Bahraini school teachers view
as being related to child abuse and neglect?

The level of agreement with factors related to child abuse are
shown in Table 4.6. Scores on the 19 items of this section ranged from a
mean of 1.053 to 3.599. The items with mean responses below 2.5
indicated disagreement that drug and alcohol use, stress, psychological
difficulties, unemployment and immaturity of parents, and the child's
behavior were related to child abuse. The highest level of agreement was
with gender of abuser, social class, and race of the family, and age and

gender of the abused child as factors related to abuse.
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Table 4.6

Facors related to child abuse

Item Mean responses
Drug usage by parent(s). 1.053
Drinking by parents (alcohol). 1.582
Stress on family. 1.768
Psychological maladjustment of
parent. 1.864
Child's behavior. 2.215
Unemployment of parent. 2.288
Maturity of parent or caretaker. 2418
Whether child was wanted by
parent or parents. 2.429
Family financial status. 2.678
Parent (s) abused as child 2.695
Parents expectations from
the child. 2.814
Age of abuser. 2.898
Single parent family. 2927
Isolation of parent (s) from
relatives/friends. 3.051
Gender of abuser. 3.174
Social class of family. 3.288
Race of family. 3.475
Age of child. 3.525
Gender of child. 3.599
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Research Question Three: Which cues are used by Bahraini school
teachers' to identify possible child abuse?

Table 4.7 illustrates the mean responses for the items in section 3
of the questionnaire. . The nine items below the midpoint of 2.5 indicate
disagreement that these items are cues to child abuse. They include the
child comes to school with unexplained bruises, lack of cleanliness,
withdrawal, fear, fighting, disruptive in class, or uncommonly tired. The
highest level of agreement was with cues such as the child's differences in
height or weight, inadequate clothing, and a need for medical or dental

care.
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Table 4.7
Cues to child abuse

Item

Mean responses

Child comes to school with
unexplained bruises.

Child is unkempt and dirty.
Child is withdrawn.

Child seems afraid of adults.
Child frequently gets into fights.
Child is disruptive in class.
Child seems uncommonly tired.
The child's parents show bizarre
behavior in dealings with the

school.

There is an odor of alcohol on
the child.

The child's parents show no
interest in school.

Child seems uncommonly hungry

Child's parents are usually abusive
to teacher.

Child is frequently absent.

Child comes to school early, and
leaves late.

Child "clings" to adults, and
frequently seeks attention.

Child seems to be in need of
medical attention e.g. needs
glasses or dental work

Child is inadequately dressed.
The child's height and/or weight

is quite different from that
of peers.
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2175

2.175

2.186

2.324

2.345

2.367

2.390

2.469

2.565

2.593

2.638

2.746

2.767

2.876

2.960

2.960

3.571



Research Question Four: What is the teachers' perception of their
responsibility to recognize and report child abuse and neglect?

Table 4.8 shows the mean response scores for the items in section
5 of the questionnaire. Mean responses below 2.5 indicated
disagreement, with seven of the 23 items. These included disagreement
that looking for cases of child abuse is part of their job, as well as
investigating, reporting, or protecting abused or neglected children were
part of their responsibility. In addition, school teachers stated
disagreement that the school system is responsible for providing services
to families where child abuse has occurred, and that reporting to an
agency will improve the services made available to that family.
Surprisingly, the school teachers disagreed that looking for cases of child
abuse is part of their job. Their responses to statements of teacher
responsibility suggest their reluctance to report child abuse. The highest
level of agreement was with their own potential to use physical force with
students, that teachers overreact to abuse and embarrass parents, and
that almost anyone could injure a child in his care. Also the teachers
agreed that & mother who is accused of seriously assaulting her children

should be temporarily excluded from parent meetings.
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School teachers disagreed that they were responsible to report
child abuse in school but agreed that they were responsible for reporting
child abuse in their neighborhood. School teachers agreed that they would
be reluctant to report a case of child abuse and neglect because of
potential harm to the child, and that they would be reluctant to report a

case of child abuse because of potential harm to themselves.
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Table 4.8

Attitudes and Responsibilities of reporting child abuse

Item

Mean Responses

Looking for cases of child abuse
is part of my job.

If I suspect a case of child abuse
of a child in my class, it is my
responsibility to report it.

It is my responsibility to investigate
all cases of students in my class (who
show signs of physical injury) to
determine if they have been abused.

Teachers can unwittingly contribute
to some child abuse incidents when
they only contact the home to report
negative behavior of their pupils.

Teachers should be responsible
for protecting children in their
care, even if it means physically
stopping an adult from

hurting child.

The school system has responsibility
for providing services to families
where child abuse occurred.

Reporting an abusive parent and
abused child to the agency responsible
for child abuse will improve the
services made available to that

family.

There were times when I could
hardly keep myself from using

physical force on a child in my

class.

I am reluctant to pursue the issue of
child abuse because it is extremely
difficult to gather enough evidence to
warrant turning the case over the child
proper authorities.
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1.977

1.994

2.034

2.124

2.282

2316

2.324

2.621

2.712



Table 4.8

Attitudes and Responsibilities of Reporting child abuse (cont’d)

Item

Mean Responses

I am reluctztit to report a case of
child abuse because of what parents
will do to the child if he is reported.

School personnel who report cases
of suspected child abuse should not
get involved beyond the initial report
itself.

Teachers are responsible for helping
children to learn; and their involvement
in reporting parents for suspected abuse
does not quite seem compatible with
educational objectives.

If T suspect a case of child abuse
of child in the school who is not
in my class, it is my rsponsibility
to repor it.

Parents have a right to expect
complete obedience from their
children.

It would hurt my job if I were to
accuse a person of abusing his/her
child.

The more 1 know a family or person,
the less likely I am to suspect an injury
of a child as being child abuse.

Child abuse wouid be eliminated if
judges were less lenient with adults
who assault children.

I am reluctant to report a case of
child abuse because of what the
abuser may possibly do to me

if my identity becomes known.
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2.791

2915

2.949

2.960

3.079

3.102

3.147

3.243

3.282



Table 4.8

Attitudes and Responsibilities of Reporting child abuse (cont’d)

Item

Mean Responses

If I suspect a case of child abuse of
a child in my neighborhood, it is my
responsibility to report it.

A mother who is accused of seriously
assaulting her children should be
temporarily excluded from parent
meetings.

Almost anyone could at some
time injure a child in his care.

Generally, teachers overreact to
incidents of abuse and embarrass
parents with many unwarranted
reports.

There were times when 1 used
physical force on a child in my
class.

3.311

3.347

3.458

3.831

3.898
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Discussion of findings

Discussion of the findings are presented in three sections. The first
discusses the demographic characteristics of the respondents as well as
their experiences with suspecting and reporting child abuse and their
training in child abuse and neglect. The second discusses the content
analysis of definitions of child abuse and neglect as reported by school
teachers. The third section discusses the quantitative data obtained from
school teachers in relation to definition of child abuse, relating factors of
child abuse, cues of child abuse, as well as attitudes and responsibilities
toward reporting child abuse and neglect.

Demographic characteristics

The sample in this study was mature, had extensive personnel and
teaching experience with children, and had a mean of 8.5 years teaching
experience. They were well prepared, with two thirds having
baccalaureate preparation. This group of teachers would be expected to
have a good level of theoretical knowledge of child behavior.

Despite their extensive preparation, majority of the school teachers
(61%) had never suspected that any child in their class was a victim of
abuse or neglect. However among the remaining (39%) of the teachers,

the majority had never reported a case of suspected child abuse. Their
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reasons included : (a) even if they report, nothing will happened, (b) fear of
reprisal against the child, (c) lack of sufficient knowledge on how to detect
and report cases of child abuse and neglect, (d) lack of community
support, (e) viewing the injury as accidental, (f) fear of having to deal with
hostile parents, (g) believing that the child's punishment is legitimate
parental discipline, (h) feeling lack of support from the school if they make
areport, (1) lack of training in child abuse and neglect detection. This
indicates that as a whole the school teachers lacked knowledge and
confidence about detecting and reporting child abuse and neglect, and at
the same time, they believed that the school system and community would
not support them for reporting.

These findings support a study done by Bavolek (1983), who foulnd
that 69% of teachers did not report a suspected case of child abuse or
neglect. The researcher attributed this to the lack of knowledge of how to
report child abuse and neglect cases.

Of the 24 teachers who did report a suspected case of child abuse
or neglect, 10 informed the principal who in turn, informed parents. This
finding supports a study by Abrahams, Casey, & Daro (1989) that 90% of

the school teachers reported suspected cases primarily to the school
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principal. Furthermore, five of those (21%) who reported indicated that
nothing was done about the report.

Forty-nine (27.7%) of the school teachers had previously taken a
course on child care, 28 (15.5%) had a course on children rights, and 37
(17.5%) had a course on child abuse and neglect. The number of years
since these courses were taken ranged from 5 to 37 years. This finding
indicates that although there are courses in Bahrain on child care, children
rights, and child abuse and neglect, few teachers have had these courses
even once throughout their teaching experience. Modernization exposes
individuals to many additional life stressors. Therefore, more frequent,
updated training courses about child care and child abuse and neglect can
be valuable in assisting teachers to more easily and effectively assess and
refer abused or neglected children for additional care. Mclnytne (1987)
also surveyed teachers' training about child abuse and neglect. Of 440
subjects in Mcinytne's study, 81% had not had any child abuse or neglect
training during their college career. Teachers indicated that they would be

able to recognize physical abuse but not sexual abuse.
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Definition of Child Abuse and Neglect

Discussion of Qualitative Findings

All qualitative findings in this study indicated that Bahraini school
teachers use various terms to define child abuse and neglect. The 33.7%
of the teachers who used "physical abuse" as a term to define abuse
indicate that physical abuse is an obvious indicator for child abuse.

One of the least frequently mentioned terms was "sexual abuse".
This may be due to the fact that it is not culturally acceptable to discuss
"sexual abuse" or that it is due to lack of knowledge in defining sexual
abuse. Some Bahraini primary school teachers defined child abuse and
neglect as not believing in God, and not following what the Quran says on
child care and child's right. These definitions reflect their religious beliefs
and Islamic practices.

Comparing the teachers' definition with the Texas Child Protective
Services classifications' of child abuse and neglect, none of the Bahraini
school teachers defined child abuse as abandonment, refusal to assure
parental responsibility, or medical neglect. Surprisingly, early marriage
(i.e. 12 years of age) among girls, which was common in Bahrain 20 years
ago, was among the definitions of child abuse reported by one Bahraini

school teacher. One explanation for this definition may be that girls who
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got married 20 years ago are the parents of today. Early marriage creates
immature parents whose own childhood needs were not met; they are with
highly demanding children who do not understand their parents' problems.
This increases parents' frustrations and places them at higher risk of
abusing or neglecting their children. Tower, (1996) stated that one of the
two types of parenting that affect the child's development and make the
child at high risk for abuse is immature parents whose own childhood
needs were not met and faced with highly demanding children.

Bahraini school teachers' definitions of child abuse and neglect
show that they have at least a basic knowledge for defining abuse or
neglect but that they may need more knowledge based on a standard
definition. This is especially true of the 27 teachers who did not give a
definition and who said that they don't know or are not sure of the
definition of abuse.

Discussion of Quantitative Findings

The three items that had high scores related to the definition of child
abuse and neglect were: (a) "physician withholds treatment of a severely
handicapped newborn child", a possible explanation for this finding is that
according to !slam, people have no right to take the life of another human

being. Therefore, withholding treatment from a handicapped child is
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considered like "playing God", (b) "child is placed by school officials in a
class for educabie mentally retarded when in fact, he has average
intelligence", one possible explanation for this finding is that it is
considered as a violation of child's rights, (c) "due to inadequate availability
of health services in the community, a child does not receive medical
care”, a possible explanation for this finding is that since health services in
Bahrain are free it is unrealistic to deprive the child from medical care;
therefore, parents held responsible for the consequences.

The teacher did not consider several items as definitions of child
abuse and neglect. For example "child shows signs of emotional
difficulties as a result of lack of emotional stimulation from parent” was not
identified as a strong definition for child abuse and neglect. This indicates
that school teachers lack knowledge in the emotional needs of the child.

Another item, "child is having difficulty in schools as a result of lack
of sufficient intetiectual stimulation from parents" was also not identified as
abuse. One possible explanation is that, in Bahraini culture, school
teachers look to the child as a growing adult and having difficulty in school
is the child's responsibility, and not because of the parents' insufficiency in

providing intellectual stimulation to the child.
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Two additional items that had low scores of agreement were : "Child
has been injured due to careless child care by parents or guardian", and
"not providing adequate precaution to prevent a child’s accidental injury”.
A possible explanation is that in Bahraini culture, people believe that
occurrence of an accident to the child is not necessarily the cause of
careless parents; it is God's will. Kitbat Alla is the word Bahraini people
use to clarify the cause of the injury.

Three items that had lower scores of agreement were: "child has
received serious physical injuries due to frequent beating by a parent or
guardian”, "child has received a willfully inflicted physical injury due to a
beating by a parent or guardian”" and " child is seriously injured by parent
whose intent is mild physical punishment".

A possible explanation may be that, in Bahrain, people believe that
the child is the property of the parents, and when children misbehave
parents have the right to discipline them by beating. Therefore, school
teachers believe that this is part of discipline and if an injury happened, as
discussed earlier, it is God's will. These findings support Neuman &
Manle-Casimir, (1980), conclusion is that if the school teacher feels that

children are the property of their parents and parents can discipline them
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by using physical force as a means of corporal punishment, this presents a
cultural barrier of teachers' reports of abuse.

Finally, items that had low scores of agreement were "child shows
signs of malnutrition, due to parent's financial inability to purchase proper
food", and "child is injured due to poor conditions of housing". A possible
explanation may be the limited abilities of parents to provide care for the
child is part of God's will. Another possible explanation may be that,
culturally, people believe that it is the community's responsibility to
financially support the needy in order to keep children healthy.

In section three of the questionnaire, school teachers were given a
situational factors and asked to rate their level of agreement on how much
these factors were related to child abuse and neglect. Gender of abuser,
social class of family, race of family, age of child, and gender of child were
the items that achieved a level of agreement above 2.5. A possible
explanation for these findings is that in Bahrain, boys are preferable to
girls, therefore, girls are possibly being abused more than boys. Lower
social class parents may be more abusive to their children. Helge (1992)
stated that low income is a highly risk factor associated with abuse. One
possible explanations for this finding is that those people might lack the

knowledge about child's right as well as their parental responsibilities.
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Pelton (1989) stated that low social class has a strong effect on the ability
of parents' to care for their children. Another possible explanation is that
they may lack the necessary financial resources to meet their children's
needs.

The items school teachers felt were not related to child abuse and
neglect were drug usage by parents and drinking alcohol by parents. Drug
abuse and drinking alcohol by parents is not uncommon in Bahrain.
School teachers had a low mean score in these items due to the fact that
revealing drug abuse and alcohol drinking are a culturally, and religiously,
sensitive issues and probably the school teachers did not want to mention
it as a relating factor to child abuse and neglect.

Other items school teachers felt were not related to child abuse and
neglect were unemployment of parent and stress. Culturally, these
situations were looked at as a God's will or may be due to lack of
community aid to needy people, but are not viewed as the parents'
problems.

Most of the school teachers agreed that " Child seems to be in need
of medical attention", "child is inadequately dressed", and "the child's
height and or weight is quite different from that of peers”, were clear signs

of child abuse and neglect.
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Items that had low scores of agreement were: "child seems afraid of
adults”, "child frequently gets into fights", "child is disruptive in class",
"child seems uncommonly tired", and “child is withdrawn". The school
teachers did not strongly agree that these were cues to child abuse and
neglect. One possible explanation may be that Bahraini school teachers
believe that the child is a young adult. Once the child is in school,
regardless of his grade, and, also, since he says his prayers by himself,
and knows what to say to God, he should be responsible for the above
behaviors and actions and has to be punished for these behaviors.
Commonly in Bahrain when the school teacher observes these cues,
he/she calls the child's parent and informs her about the child's behavior.
School teachers view these cues as unacceptable behaviors on the part of
the child and not cues that are suggestive of child abuse and neglect.

Most of the school teachers reported that they were reluctant to
report a case of child abuse because of what the abuser might possibly do
to them if their identity become known.

These findings support a survey done by the National Committee
for Prevention of Child Abuse assessing the school teachers' knowledge,
attitudes, and beliefs about child abuse and neglect. In this survey, almost

two thirds of the teachers specified barriers or obstacles to reporting child
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abuse or neglect cases. One of these obstacles was fear of the
consequences of reporting (Abrahams, Casey, Daro, 1989).

Most of the school teachers disagreed that looking for cases of child
abuse is part of their job. They were not aware of their important role in
keeping the child away from being abused or neglected.

School teachers disagreed that they were responsible for reporting
a child abuse case in school but not if it was in their neighborhood. This
indicates that school teachers believe in reporting child abuse or neglect
cases as any member in the community, but not as a role of school
teacher.

These finding suggests that Bahraini school teachers don't report
because that they don't perceive reporting child abuse cases as their main
job. This supports Broadhurst's (1979) study which indicated that school
teachers viewed reporting child abuse and neglect cases as being outside
their area of concern.

Lack of knowledge about their role of reporting supports a recent
study done by Reiniger, (1995). Results of this study suggested that
school teachers were not aware of their legal obligations and procedures

for reporting cases of child abuse and neglect.
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School teachers disagree that they were reluctant to report a case
of child abuse and neglect because of potential harm to the child, but
indicated that they were reluctant to report a case of child abuse because
of potential harm to themselves. This is considered as an adaptive
protection phenomena, since there is no system to protect the school

teachers, they will not automatically report child abuse.
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CHAPTER V
Summary, Conclusion, Methodological Issues, Implication and
Recommendations

This chapter includes three section. The first section presents a
summary of the study which includes the purpose of the study, research
questions, methodology, data analysis procedures, and findings. The
second section presents the conclusion related to the findings. The third
section presents the implications and recommendations.

Summary of the study

The purpose of this descriptive study was to examine how teachers
view child ahuse, its related factors, its cues, and how they perceive their
role and obligations in dealing with an abused child.

The four research questions were: (1) How do Bahraini primary
school teachers define and perceive child abuse/neglect? (2) What factors
do Bahraini school teachers view as being related to child abuse/neglect?
(3) Which cues are used by Bahraini school teachers' to identify possible
child abuse? and (4) what is the teachers' perception of their responsibility

to recognize and report child abuse/neglect?
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Qualitative data were also collected through open-ended questions
to support the quantitative findings and further explore how school
teachers' define and perceive child abuse and neglect.

Data were collected from 177 Bahraini school teachers, 84 male
and 93 female. The instruments used in this study were the Arabic
translated version of an instrument developed by Pelcovitz (1977), and
demographic data questionnaire.

The reliability’s of the study instruments were computed. The alpha
coefficients were above the acceptable level and range from .70 to .93,
except the attitudes and responsibilities in dealing with child abuse section
with an alpha coefficient of .69.

To improve the reliability of this section, Item 8 was deleted "child is
struck by parent in course of punishment, but is not injured”. This item had
a negative correlation of .0136 with the total score. After this item was
deleted the alpha coefficient was .70.

Each subject was asked to provide a short written definition of child
abuse and neglect. In addition, participants were asked to fill a twelve
page questionnaire which requested descriptions of situations associated

with child abuse, factors related to child abuse, cues suggestive of child
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abuse, and attitudes about and responsibilities in dealing with child abuse.
Demographic data were also included in the questionnaire.

Qualitative data were collected through an open-ended question on
definition of child abuse and neglect. The present study is primarily
quantitative in nature. Therefore, the data obtained from the questionnaire
were tabulated by computer and evaluated using descriptive techniques
which include frequencies, percentages, and means.

Means were computed for each item in the next four sections of the
questionnaire, descriptions, relating factors, cues of child abuse, and
attitudes toward reporting child abuse and neglect.

Conclusions

Based on the qualitative and the quantitative findings of this study,
the following major conclusions were drawn:

1. Majority of the school teachers had never suspected any child
abuse and neglect in their classroom.

2. Among those who suspected cases of abuse and neglect, the
majority had never reported it.

3. Bahraini school teachers used various definitions for child abuse

and neglect, the most frequently used term to describe abuse was
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"physical abuse”. In addition, teachers used other terms to describe
abuse which reflected their religious practices and beliefs.

4. Bahraini school teachers lack knowledge in identifying the factors
related to child abuse and neglect.

5. Bahraini school teachers were able to identify some of the possible
cues to child abuse and neglect. The majority of the items were
identified by the teachers as not being suggestive of child abuse
and neglect.

6. Bahraini school teachers didn't acknowledge their legal
responsibility to recognize and report child abuse and neglect.
Methodological issues

This section discusses the methodological concerns in this study in
relation to instrumentation issues, data analysis technique, and the
generalizability of the results. The participants in this study were able to
understand the questionnaire and complete it. Some of the teachers said
it took them a long time to complete it. The reason they specified was that
the questionnaire was too long.

All the five sections used for this study were developed in the

United States and translated into Arabic to be used in this study. The

Arabic version verified by persons who are fluent in both languages.
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However, there are still some concerns on whether the wording reflects the
correct meaning and has similar meaning in Bahraini culture. Therefore,
future research needs to modify the instrument to better reflect the culture
of this population.

Findings of this study can be generalized to similar population,
because of the random sample selection method used in this study.
However, these results may not be generalized to teachers who teach a
higher grade because, of their experience and the nature of older students.

Recommendations and Implications

Based on the findings discussed in this study a number of
recommendations can be offered to initiate the proper reporting system in
Bahrain. The recommendations included the need for planning a training,
future research, and policy standards.

1. Formulate a committee of professionals and non professionals to
protect Bahraini children. The main functions of this committee are

to: (a) culturally define child abuse and neglect, (b) establish a

reporting system, (c) educate the public on recognizing, reporting,

and preventing child abuse and neglect.
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2. Plan training courses that are accessible to professionals in
Schools, Hospitals, Health Centers, Child Welfare Associations. A
standard manual should be distributed to all the above system.

Recommendation for future research:

1. A qualitative research should be conducted to further explore the
teachsrs' knowledge and attitudes on the relating factors, signs, and
their reporting responsibilities on child abuse and neglect, especially
among teachers of higher grades.

2. A future research to develop an instrument, which is culturally
reliable for assessing the knowledge and attitude on child abuse
and neglect.

3. Replication of this study with health professionals such as
nurses, physicians will be in a better position to develop child
welfare system appropriate to the culture.

4. Replication of this study with non-professionals as these are,

also, significant contributors to child abuse and neglect prevention.
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Nursing Implications

Implications for nursing practice

Based on the findings of this study, it is recommended that nurses

should:

1. Develop public policies that help prevent child abuse and
neglect.

2. Develop a continuing education program for nurses on child

abuse and neglect. Nurses must be knowledgeable about the

definition, signs and symptoms, psychological and physical effects

on the abused or neglected child, and their legal reporting

responsibility.

3. Plan and implement parent's counseling programs.

Implications for nursing theory

1. Develop a theoretical framework which aids nurses to describe
the interaction patterns in abusive families.

2. Update nurses knowledge on child abuse and neglect theory and
practices which provide a basis for developing nursing research and

applications to practice.
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Implications for nursing education

Based on the findings of this study, it is recommended that nurses should:
1. Plan a parental education considering the cultural factors in
defining the child abuse and neglect, related factors, and indicating
the abused and neglected child.

2. Advocating for the rights of children in Bahrain society,
considering the cultural influences, parental versus children's right,
and corporal punishment.

3. Plan an education program for the school teachers on defining
child abuse and neglect, how to recognize abused and neglected
children in their classrooms and their reporting responsibility.

4. Plan a teaching course for the student nurses on all aspects of
child abuse and neglect, emphasizing the nurses role in

preventing child abuse and neglect.
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TYPE OF ABUSE AND NEGLECT

PHYSICAL ABUSE

- Physical injury that result in substantial harm to the child, or the
genuine threat of substantial harm from physical injury to the child,
including an injury that is at variance with the history or explanation given
and excluding an accident, or reasonable discipline by a parent, guardian,
or managing or possessory conservator that does not expose the child to a
substantial risk of harm.

- Failure to make a reasonable effort to prevent an action by
another person that results in physical injury that results in substantial
harm to the child.

MEDICAL NEGLECT

- The failure to seek, obtain, or follow through with medical care for
the child, with the failure resulting in or presenting a substantial risk of
death, disfigurement, or bodily injury or with the failure resulting in an
observable and material impairment to the growth, development, or
function of the child.

SEXUAL AEWUSE

- Sexual conduct harmful to a child's mental, emotional, or physical
welfare

- Failure to make a reasonable effort to prevent sexual harm to a
child

- Compelling or encouraging the child to engage in sexual conducts
- Causing, permitting, encouraging, engaging in, or allowing the
photographing, filming, or depicting of the child if the person knew or

should have known that the resulting photograph, film, or depiction of the
child is obscene.
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NEGLECTFUL SUPERVISION

- Placing the child in or failing to remove the child from a situation
that a reasonable person would realize requires judgment or actions
beyond the child's level of maturity, physical condition, or mental abilities
and that results in bodily injury or substantial risk of immediate harm to the
child.

- Placing a child in or failing to remove the child from a situation in
which the child would be exposed to a substantial risk of sexual conduct
harmful to the child.

PHYSICAL NEGLECT

- The failure to provide the child with food, clothing, or shelter
necessary to sustain the life or health of the child, excluding failure caused
primarily by financial inability unless relief services had been offered and
refused.

EMOTIONAL ABUSE

- Mental or emotional injury to a child that results in an observable
and material impairment in the child's growth, development, or
psychological function

- Causing or permitting the child to be in a situation in which the
child sustains a mental or emotional injury that results in an observable
and material impairment in the child's growth, development, or
psychological functioning.

ABANDONMENT

- The leaving of a child in a situation where the child would be
exposed to a substantial risk of physical or mental harm, without arranging
for necessary care for the child, and a demonstration of an intent not to
return by a parent, guardian, or managing or possessory conservator of
the child
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REFUSAL TO ASSUME PARENTAL RESPONSIBILITY

- The failure by the person responsible for a child's care, custody,
or welfare to permit the child to return to the child's home without arranging
for the necessary care for the child after the child has been absent from
the home for any reason, including having been in residential placement or
having run away.

NA- Not applicable

* Taken from instructions form 2202-A/B of the Child Protective Services
Handbook 94-4.
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APPENDIX - B

English and Arabic Versions
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General Information Section

Gender: Male Female

Age :

20-24
25-29
30-34
35-39
40-44
45-49
50+

Marrietal Status:

- If married how many children if you have:

1.

Married
Divorced
Single
Widowed

How many years of previous teaching experience do you have?
(Do not count student teaching experience)

How many years you taught in this school?

How many years have you taught at current grade/subject level?

Highest degree achieved:
__ Intermediate
Secondary
Diploma
Bachelors
Masters
Doctorate
Educational Specialist

. Have you ever suspected that a child in your class was the victim of child abuse?

Yes No

. Have you ever reported a suspected case of child abuse or neglect?

Yes No
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7. 1f you answered yes what happened?

8. If you answered no on question 7, why didn't you report?

You didn't know you were legally responsible to report suspected child abuse and neglect.
You didn't know to whom to report such a case.

You felt that even if you reported, nothing would happened

You were afraid of parent reprisal

You weren't aware of any suspected child abuse or neglect cases in your classroom.

Other (specify).

9. Have you ever taken a course on child care?
Yes _____ No

- If you answered yes, how long ago?

10. Have you ever taken a course on child's right?
Yes No

- If you answered yes, how long ago?

1. Have you ever taken a course on child abuse/neglect?
Yes . No

If you answered yes, how long ago?
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Section One
Please give a brief definition of what you believe to be child abuse:
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Section two

Below are some situations which is considered to be defined as child abuse and neglect. Some school
teachers agree and others disagree. Please circle the most appropriate definition you consider to be as child
abuse and neglect.

1= Strongly disagree
2= disagree
3= Neutral or undecided
4= Agree
5= Strongly agree
Situations

1. Child has received a willfully

inflicted physical injury due
to a beating by a parent or

guardian, 1 2 3 4 5
2. Child has been injured due to

careless child care by parents

or guardian. 1 2 3 4 5
3. Child shows signs of emotional

difficultiss as a result of lack of
emotional stimulation from
parent. 1 2 3 4 5

4. Child has received serious
physical injuries due to frequent
beating by a parent or guardian. 1 2 3 4 5

5. Child is having difficulties in
schools as a result of lack of
sufficient intellectual stimulation 1 2 3 4 5
from parents.

6. Child shows signs of malnutrition,
due to willful withholding of food
by parents. 1 2 3 4 5

7. Child shows signs of malnutrition,
due to parents' financial inability to

purchase proper food. 1 2 3 4 5

8. Child is struck by parent in course
of punishment, but is not injured. 1 2 3 4 5
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10.

11.

13.

14.

15.

16.

17.

Child is seriously injured by parent
whose intent is mild physical
punishment.

Due to inadequate availability of
health services in the community, a
child does not receive medical care
(e.g. Immunizations, regular
checkups, etc.).

Child is injured due to poor
conditions of housing.

Sexual molestation of a child by
parent or guardian.

Physician withholds treatment of

a severely handicapped newborn
child.

Child is placed by school officials in
a class for the educable mentally
retarded when in fact, he has
average intelligence.

Locking a child in a dark room or
closet as punishment.

Not providing adequate precaution
to prevent a child's accidental injury
(e.g. gates on stairs, putting medicine
out of reach, etc. ).

Otbher, or remarks on the above.
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inflicted a PHYSICAL INJURY on a child. Given this definition of abuse,

Section Three

For the purposes of this question think of "child abuse" as being only instances where a parent has

believe to be related to child abuse.

please indicate which factors you

For each item encircle the symbol which best indicates how strongly the factor is related to child abuse.

1= Always unrelated
2= Usually unrelated
3= Not sure

4= Usually related
5= Always related
Factors

10.

1L

12.

13.

14.

Maturity of parent or caretaker.

Whether child was wanted by
parent or parents.

Drinking by parents (alcohol).
Family financial status.

Psychological maladjustment of
parent.

Unemployment of parent.

Parents expectations from
the child.

Parent (s) abused as child
Child's behavior.

Isolation of parent (s) from
relatives/friends.

Drug usage by parent(s).
Stress on family.
Single parent family.

Social class of family.
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4 5
4 5
4 5
4 5
4 5
4 5
4 5
4 5
4 5
4 5
4 5
4 5
4 5



15.

16.

17.

18.

19.

20.

Race of family.
Age of child.
Gender of child.

Age of abuser.

Gender of abuser.

Other:
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Section Four

The following are cues that may alert the teacher that a child may be abused. For each item
encircle the symbol which best indicates how strongly this cue is suggestive of possible abuse.

1= Never suggestive

2= Rarely suggestive.

3= unsure.

4= Sometimes suggestive.

5= Always suggestive

Situations
1. Child is disruptive in class. 1 2 3 4 5
2. Child seems afraid of adults. 1 2 3 4 5
3. Child frequently gets into fights. 1 2 3 4 5
4. Child is withdrawn. 1 2 3 4 5
5. Child "clings" to adults, and

frequently seeks attention. 1 2 3 4 5
6. Child is frequently absent. 1 2 3 4 5
7. Child comes to school early, and

leaves late. 1 2 3 4 5
8. Child is inadequately dressed. 1 2 3 4 5
9. Child comes to school with

unexplained bruises. 1 2 3 4 5
10. Child is unkempt and dirty. 1 2 3 4 5
11. Child seems uncommonly hungry 1 2 3 4 5
12, Child seems uncommonly tired. 1 2 3 4 5
13. There is an odor of alcohol on

the child. 1 2 3 4 5

14, The child's height and/or weight
is quite different from that
of peers. 1 2 3 4 5
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15.

16.

17.

18.

19.

The child's parents show bizarre
behavior in dealings with the
school.

The child's parents show no
interest in school.

Child's parents are usually abusive
to teacher.

Child seems to be in need of medical
attention e.g. needs glasses or dental

work.

Other and/or comments:
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Section Five

In the following series of questions, I am interested in learning about your attitudes and opinions
about child abuse; and your own responsibilities in dealing with child abuse.

For each statement encircle the appropriate symbol which best represents your level of agreement with the
statement.

1= Strongly disagree
2= disagree
= Undecided

4= agree

5= Strongly agree

Situations
1. Looking for cases of child abuse

is part of my job. 1 2 3 4 5
2. It is my responsibility to investigate

all cases of students in my class (who
show signs of physical injury) to
determine if they have been abused. 1 2 3 4 5

3. Teachers should be responsible
for protecting children in their
care, even if it means physically
stopping an adult from

hurting child. 1 2 3 4 5
4. If I suspect a case of child abuse

of a child in iy class, it is my

responsibility to report it. 1 2 3 4 5
5. If I suspect a case of child abuse of

child in the school who is not in my
class, it is my responsibility to report

it. 1 2 3 4 5
6. If I suspect a case of child abuse of

a child in my neighborhood, it is my

responsibility to report it. 1 2 3 4 5
7. Generally, teachers overreact to

incidents of abuse and embarrass
parents with many unwarranted
reports. 1 2 3 4 5
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10.

11.

12.

13.

14.

15.

16.

17.

One can treat child abuse without
going through the formal reporting
and investigating system. 1

The school system has responsibility
for providing services to families
where child abuse occurred. 1

School personnel who report cases

of suspected child abuse should not

get involved beyond the initial report

itself. 1

Teachers are responsible for helping

children to learn; and their involvement

in reporting parents for suspected abuse

does not quite seem compatible with
educational objectives. 1

It would hurt my job if I were to
accuse a person of abusing his/her
child. 1

I am reluctant to pursue the issue of

child abuse because it is extremely

difficult to gather enough evidence to

warrant turning the case over the child

proper authorities. 1

Child abuse would be eliminated if
judges were less lenient with adults
who assault children. 1

The more I icnow a family or person,
the less likely I ara to suspect an injury
of a child as being child abuse. 1

A mother who is accused of seriously
assaulting her children should be

temporarily excluded from parent

meetings. 1

Reporting an abusive parent and

abused child to the agency responsible

for child abuse will improve the

services made available to that

family. 1
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18.

19.

20.

21.

22.

23.

24

Teachers can unwittingly contribute
to some child abuse incidents when
they only contact the home to report
negative behavior of their pupils.

1 am reluctant to report a case of
child abuse because of what parents
will do the child if he is reported.

I am reluctant to report a case of
child abuse because of what the
abuser may possibly do to me

if my identity becomes known.

Parents have a right to expect
complete obedience from their
children.

Almost anyone could at some
time injure a child in his care.

There were times when 1 could
hardly keep myself from using

physical force on a child in my

class.

There were times when I used
physical force on a child in my
class.

Comments:
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Data Collection Instrument (Arabic Version)
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STATE OF BAHRAIN OB 390
MINISTRY OF HEALTH xalt 359
P..O. Box 12, \WW o e
Bahraln, Arablan Gulf. WE LN e AT R
FAD /ak /NAA-TCN 7 (e & ]
NO. =l
April 1995
Date tt ,,,,,,, /g ...................................................... C'J_J\;“

Ms. Nadia Ali Adbahi
2212 San Gabriel Street
# 208

Austin

T 78705

Denr Ms. Adbahi.

Thank you for your faxed letter dated 3rd April, 1995.
I would appreciate receiving the research proposal and an
abstract in Arabic of your study, ko be able to proceed with

oblLaining the permission.

Good luack in vour studies.

With best regards,

Yours sincecely,

ﬁi—;ﬁ‘,‘zﬁ. N Oeg
Fariba Al ug;;:7tntN77;-SC_,Ph.D

Director of Training
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STATE OF BAHRAIN

MINISTRY OF HEALTH
P. O. Box 12,
Bahrain, Arablan Gulf.

FAD/ms/95/2040

Mrs. Nadia Aii Adbahi

FAX NO.01 512 472 5775

Dear Mrs. Adbabhi,

SUB: Research Study

? ¢ ‘“ P
o2 T .V&}}J
ixaall 5,058
WL e
R N N
..................................... N |
.................................... Aol

I am pleased to inform you that approval has been granted for your study
entitled "Knowledge and attitudes of child abuse and Neglect among Bahraini

Primary School Teachers".

Wishing You Good Luck With Your Studies.

Sincerely,

. )‘m'b v P)—Der
B Variba AFDarazi RN, M ¢, Ph.D.

Director of Training
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NORTH SHORE UNIVERSITY HOSPITAL - CORNELL UNIVERSITY MEDICAL COLLEGE

Depariment of
Psychiatry
Dwvision of Child and
Adolescent Psyctiatiy

May 4, 1995

Nadia Adbahi
2212 San Gabriel Street #208
Austin, TX 78705

Dear Ms. Adbahi

I am happy to hear that you are thinking of using the instrument described
in "Child Abuse as Viewed by Suburban Elementary School Teachers". You
have my permission to use this scale in your research, and, of course, to
translate it into Arabic. You also have my permission to modify the scale
in any way you see fit as dictated by the cultural differences you may
encounter in administering this measure to subjects in Bahrain.

Sincerely,

g’ﬂ” /,1.

i
avid Pelcgvatz, Ph.D

BO0 COMMUNITY DRIVE MANHASSET, NEW YORK 110730 S16.536G2 3005
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INTRODUCTORY LETTER
Dear teacher,

I'am currently doing a research project as part of my master's thesis, to
learn what teachers think about child abuse and how they assess causes of child
abuse and neglect in their students. Understanding more about child abuse will
aid in planning future educational programs for health and educational
professionals relevant to child abuse and neglect in Bahrain.

If you agree to participate in the project, I will meet with you and describe
the project in detail and answer any questions you have. Then I will give you a
confidential questionnaire to fill out and return to me in a sealed envelope. This
questionnaire will take approximately 20-30 minutes to complete.

If you want to hear more about this project you do not have to do
anything, I will contact you in the next week and explain the study in detail. Then
[ will give you the questionnaire.

If you do not wish me to contact you, please indicate so in the space
provided below and place it in the box provided in your school. Any reports
based on this project will not identify individual participants in any way.

I thank you in advance for considering participation in this project.

Sincerely,

Nadia Adbahi
House No. 596
Road No: 1517
Block No: 815
Issa Town
Bahrain

Tel. 623453.

Yes, I am not willing to participate in the study.
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Permission for contacting the school teachers
from the Principal Director of Primary Education

(Arabic Written)
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Thtie of Study;__ Knowledge and attitudes of child abuse and neglect

among Bahraini Primary School Teachers.

Principal kvestigator(s); Nadia Adbahi UD=School of .
: (Name - type or prin)) (Department) (Tel No) -

Facuky Sponsor(s):  Siirley Laffrey School of Nursing 4717311
(Name -type or pring) Oepartment) (Tel No)

Estimated period of human subject ivolvement: Starting date: <1 15 Ending My ; Te

Reason for conducting research:  Professional__ Dissertation Thesis_/_—

Source of funnn (¥ spplicable);__ Self
Criteria for Exemption from IRB review:

Exemptions pertain o legal adults in
which do not for an exemption pdsonut,m women, fetuses, o
confined in mental siate nursing homes, or other the ual's
mamm&nmmod.wmhmuw ot thelr legal
anﬂymmuudnwuﬂupo board review.
research in which ab}edsmﬂnwdwvﬁeohpedmeyasmuaMmmdagoAf%
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naatetmmttutub]ec(sdom(lavetoarmevuym
-mwmmmmammmmmd
Texas st Austin (or other institution, , status athletic team, ¥ applicable
beaﬁedodbym(ﬁmltopa!ﬂcbatoorbyMawﬂﬁgtnn?nmdy. ' Wil nat

7. a statement that participation is volkuntary.

ADDENDUM lit: Appendix s (/93)

141



Attached are:
/;ympshdpmposal
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_L_/- pw«wwdm:hﬂwmdmmo.g,wsz
& Problemv/statement of purposa/hypotheses and and/or research questions,
b. Description of: . o
) Population/Sample
@ Variables for which data/measurements/observations will be collected
c. Copy of data collection procedures and measurement tools

lhwuvbmdﬁxeabwoﬁormaﬁonandhﬂyhadboardyvdﬂ\ﬁnbuuardap&kdﬂw University's
Assurance and poficies. [ further acknowled mspombﬂllytorepon%saemmd\angeshﬂw

wﬂ:ﬁtifummmnoppmmor ’ changes, in prior to
R o e §124 19

(Signature(s): Principal Investigator(s)/Student(s)) (Date signed)

Indicate the exemption category number claimed under 45 CFR 46.101(b):.

| have reviewed the above information and recommend this study for exemption:
M o

et U C Ll i _c%g&_%

Facu!ty Sponsor (SagnatwefDaxa) /

X
{RB Chair/Staff (Signature/Date)

RETURN THIS FORM (with original signatures and appropriate umchmontc) to the
Office of Sponsored Projects, Main Bullding, room $03.
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INFORMATION SHEET

Knowledge zi:d Attitudes of Child Abuse and Neglect among Bahraini
Primary School Teachers

Dear potential participants,

You are invited to participate in a study to identify teachers knowledge and
attitudes about child abuse and neglect. Tam a graduate student at The University
of Texas at Austin, School of Nursing. As part of my thesis, | will be conducting
this study. The purpose of this project is to better understand how teachers view
child abuse and neglect. You were randomly selected as a possible participant
from a list of primary school teachers in Bahrain. Two hundred fifty teachers will
participate in this study.

Your participation is voluntary and you can withdraw at any time. If you decide
to participate, you will be asked to complete the attached questionnaire and return
it to me in the enclosed envelope. The questionnaire will ask you to provide
some background information about yourself (gender, education, etc.) as well as
your views about child abuse/neglect and child abuse/neglect reporting. The
estimated time required to complete the questionnaire is 20-30 minutes.

Please do not put your name on the questionnaire. A code number will be
assigned to each person participating in the study and your name or identifying
information will not be on the questionnaire. Your confidentiality will be
respected at all times. The purpose of the study will be explained and all your
questions will be answered. The list that links your name to a code number will
be kept in a locked file and destroyed at the conclusion of the study. Information
obtained in this study will be reported as group data only; there will be no way to
link individual responses to a particular person. A summary of the findings from
this study will be shared with primary school teachers and health care
professionals.

Known risks or disadvantages associated with your participation include the
investment of time necessary to answer the questions. There will be no cost,
reimbursement, nor direct benefit to you from your participation in the study, but
the findings may be helpful to you in identifying your own views about child
abuse. If any question on this questionnaire makes you uncomfortable, you are
free not to answer it. If, after you begin to complete the questionnaire, you decide
to not participate, you can withdraw without having to explain why. Your
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completing and returning the questionnaire will be taken as evidence of your
willingness to participate and your consent to have the information used for the
purposes of the study. Whether or not you participate will not be shared with any
personnel in your school and will not jeopardize your relationship with your
school or with the university in any way.

You may keep this cover letter and explanation about the nature of your
participation and the handling of the information you supply.

If you have any questions you may contact me or my thesis supervisor:

Shirley Cloutier Laffrey, PhD, RN.
Thesis Supervisor

The University of Texas at Austin
(512)471-7311. Ext. 248.

Thank you for your interest in this study. Your time and participation are
appreciated.

Sincerely,
Nadia Adbahi
House No: 596
Road No: 1517
Block No: 815
Tel: 623453
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Statistical Tabulation for each section of the Questionnaire
Section two

Below are some situations which is considered to be defined as child abuse and neglect. Some school teachers agree and others
disagree. Please circle the most appropriate definition you consider to be as child abuse and neglect.

1= Strongly disagree

2= disagree

3= Neutral or undecided
4= Agree

5= Strongly agree

description of child abuse
and neglect Percentages Mean Std.
Dev.

1. Child has received a willfully
inflicted physical injury due
to a beating by a parent or

guardian. 35.0 14.1 28 271 209 2.847 1.625
2. Child has been injured due to

carcless child care by parents

or guardian. 294 226 5.1 237 19.2 2.808 1.544
3. Child shows sigrs of emotional

difTiculties as a result of lack of’
cmotional stimulation from
parent. 23.7 27.7 18.1 20.9 9.6 2.650 1.360

4. Child has received serious
physical injuries due to frequent
beating by a parent or guardian. 395 9.6 23 254 233 2.831 1.687

5. Child is having difficulties in
schools as a result of lack of
sufficient intellectual stimulation 15.3 345 18.1 26.0 5.6 2722 1.174
from parents.

6. Child shows signs of malnutrition,
due to willful withholding of food
by parents. 299 8.5 6.2 27.1 282 3.153 1.636

7. Child shows signs of malnutrition,
due to parents' financial inability to

purchase proper food. 7.3 305 29.4 282 4.5 2.921 1.030

8. Child is struck by parent in course
of punishment, but is not injured. 7.3 42.9 19.8 243 5.6 2.780 1.072

9. Child is seriously injured by parent

whose intent is mild physical
punishment. 113 29.4 232 26.6 9.6 2,938 1.183
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description of child abuse
and neglect Percentages Mean Std.
Dev.

Due to inadequate availability of

health services in the community, a

child does not receive medical care

(e.g. Immunizations, regular

checkups, etc.). 14.1 13.6 16.4 384 17.5 3316 1.302

Child is injured due to poor
conditions of housing, . 9.0 28.2 272 294 5.6 2.944 1.080

Sexual molestation of a child by
parent or guardian. 345 5.6 6.8 232 299 3.085 1.695

Physician withholds treatment of
a severely handicapped newborn
child. 26.6 5.1 13.0 316 237 3.209 1.532

Child is placed by school oflicials in

a class for the educable mentally

retarded when in fact, he has

average intelligence. 18.6 16.9 10.2 356 18.6 3.186 1.412

Locking a child in a dark room or
closet as punishment. 36.2 4.0 2.8 28.2 28.8 3.096 1.711

Not providing adequate precaution
lo prevent a child's accidental injury

(e.g. gates on stairs, putting medicine
out of reach, etc. ). 232 25.4 8.5 26.6 16.4 2.876 1.448

Total Number = 176 Mean=2.9613 Std. Dev. =16.0110
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Section Three

For the purposes of this question think of "child abuse" as being only instances where a parent has inflicted a PHYSICAL
INJURY ona child. Given this definition of abuse, please indicate which factors you believe to be related to child abuse.

For each item encircle the symbol which best indicates how strongly the factor is related to child abuse.

1= Always unrclated

2= Usually unrelated
3= Not sure

4= Usually related
5= Always related

factors related to child

abuse and neglect Percentages Mean Std.
1 2 3 4 5

1. Maturity of parent or caretaker. 418 215 45 17.5 14.7 2418 1.525
2. Whether child was wanted by

parent or parents. 27.1 384 8.5 16.4 9.6 2.429 1.304
3. Drinking by parents (alcohot). 60.5 27.7 6.8 34 1.7 1.582 .889
4. Family financial status. 16.9 395 14.7 16.4 12.4 2.678 1.281
5. Psychological maladjustment of

parent. 36.7 48.0 8.5 5.6 1.1 1.864 .875
6. Unemployment of parent. 311 35.0 15.3 11.3 73 2.288 1.225
7. Parents expectations from

the child. 7.3 328 39.8 13.0 7.9 2.814 1.019
8. Parent (s) abused as child 13.6 39.0 19.8 19.8 7.9 2.695 1.167
9. Child's behavior. 28.8 429 12.4 9.6 6.2 2215 1.148
10. Isolation of parent (s) from

relatives/friends. 10.7 22.0 31.1 23.7 12.4 3.051 1.179
1t Drug usage by parent(s). 678 21.5 4.5 5.1 1.1 1.503 .886
12. Stress on family. 412 475 5.6 4.5 1.1 1.768 .838
13. Single parent family. 14.7 30.5 15.3 26.6 13.0 2.927 1.297
14. Social class of family. 10.7 22.0 16.9 282 22.0 3.288 1.319
15. Race of family. 9.0 11.9 243 322 22.6 3.475 1.220
16. Age of child. 9.0 15.3 16.4 32.8 26.6 3.525 1.280
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factors related to child

abuse and ncglect Percentages Mecan Std.

1 2 3 4 5
Gender of child. 5.6 15.8 14.7 40.7 232 3.599 1.169
Age of abuser. 13.0 30.5 232 203 13.0 2.898 1.244
Gender of abuser. 7.9 26.0 2.6 226 16.9 3.147 1.211
Total Number = 177 Mean = 50.1638 Std.Dev. = 10.9249
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Section Four

The following are cues that may alert the teacher that a child may be abused. For each item encircle the symbol which best
indicates how strongly this cue is suggestive of possible abuse.

1= Never suggestive

2= Rarcly suggestive.

3= unsure.

4= Sometimes suggestive.
5= Always suggestive

cues o child

abuse and neglect Percentages Mean Std.
1 2 3 4 5

I. Child is disruptive in class. 15.8 59.9 5.1 12.4 6.8 2.345 1.097
2. Child seems afraid of aduits. 26.0 48.6 10.7 10.2 4.5 2.186 1.074
3. Child frequently gets into fights. 20.3 46.9 153 13.6 3.4 2.324 1.054
4. Child is withdrawn. 30.5 34.8 45 14.1 5.1 2.175 1.161
5. Child "clings” to adults, and

lrequently seeks attention. BN 29.4 215 24.9 10.2 2.876 1.228
6. Child is frequently absent. 19.2 34.5 13.0 19.2 14.1 2.746 1.347
7. Child comes to school eatly, and

leaves late. 15.8 345 20.3 13.0 16.4 2.797 1.316
8. Child is inadequately dressed. 10.2 333 17.5 28.2 10.7 2.960 1.208
9. Child comes to school with

unexplained bruises. 412 322 8.5 14.1 4.0 2.073 1.192
10. Child is unkempt and dirty. 356 36.7 6.2 17.5 4.0 2.175 1.205
11. Child seems uncommonly hungry 23.7 322 13.0 23.2 7.9 2.593 1.290
12. Child seems uncommonly tired. 23.7 43.5 9.0 19.8 4.0 2.367 1.161
13. There is an odor of alcohol on

the child. 39.0 16.9 16.4 13.6 14.1 2.469 1.470
14. The child's height and/or weight

is quite different from that

of peers. 6.2 226 15.3 19.8 36.2 3.571 1.343
15. The child's parents show bizarre

behavior in dealings wiih the

school. 243 424 10.2 16.4 6.8 2.390 1.211
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cues to child

abusc and neglect Percentages Mean Std.
1 2 3 4 5

16. The child's parents show no

interest in school. 19.8 395 10.7 243 5.6 2.565 1.214
17. Child's parents are usually abusive

to teacher. 19.2 373 13.0 215 9.0 2.638 1.263
18. Child seems to be in nead of medical

attention e.g. needs glasses or dental

work. 16.9 28.8 12.4 249 16.9 2.960 1.379

Total Number = 176

Mean = 46.1023

Std. Dev. = 11.6281



In the following series of questions, I am interested in learnin.
own responsibilities in deaing with child abuse.

Scction Five

g about your attitudes and opinions about child abuse; and your

For each statement encircle the appropriate symbol which best represents your level of agreement with the statement.

1= Strongly disagree
2= disagree

3= Undecided

4= agree

5= Strongly agree

Attitudes and responsibility
of teacher in dealling with
child abuse and neglect

Percentages

3

4

Mean

Std.
Dev.

6.

Loocking for cases of child abuse 316
is part of my job.

It is my responsibility to investigate

all cases of students in my class (who

show signs of physical injury) to

determine if they have been abused. 294

Teachers should be responsible

for protecting children in their

care, even if it means physically

stopping an adult from

hurting child. 27.7

If'T suspeet a casc of child abuse
of a child in my class, it is my
responsibility to report it. 299

If T suspect a case of child abuse of

child in the school who is not in my

class, it is my responsibility to report

it. 7.3

If 'suspect a case of child abuse of
a child in my neighborhood, it is my
responsibility to report it. 34

Generally, teachers overreact to

incidents of abuse and embarrass

parents with many unwarranted

reports. 1.7

One can treat child abuse without
going through the formal reporting
and investigating system, 1.3

The school system has responsibility
for providing services to familics
where child abuse oceurred. 19.8

503

50.3

36.7

514

29.9

20.3

23

36.7

46.3

154

7.3

9.0

16.9

9.0

27.7

11.9

18.6

10.2

10.2

16.9

85

282

48.0

30.5

13.0

6.2

14.7

203

9.6

23

1.977

2.034

2.282

1.994

2.960

3.831

2.904

2.316

923

947

1.097

914

1.063

1.060

.836

1.228

1.006



Attitudes and responsibility
of teacher in dealling with
child abuse and neglect

Percentages

3

4

Mean

Std.
Dev.

10.

11

14.

16.

School personnel who report cases
of suspected child abuse should not
get involved beyond the initial report
itself.

Teachers are responsible for helping
children to learn; and their involvement
in reporting parents for suspected abuse
does not quite scem compatible with
educational objectives.

It would hurt my job if [ were to
accuse a person of abusing his/her

child.

I am reluctant to pursue the issue of
child abuse because it is extremely
difficult to gather enough evidence (o
warrant turning the case over the child
proper authorities.

Child abuse would be eliminated if
judges were less lenient with adults
who assault children.

The more I know a family or person,
the less likely I am to suspeet an injury
of a child as being child abuse.

A mother who is accused of seriously
assaulting her children should be
temporarily excluded from parent
meetings.

Reporting an abusive parent and
abused child to ths agency responsible
for child abuse will imzrove the
services made available to that

famly.

Teachers can unwittingly contribute
to some child abuse incidents when
they only contact the home to report
negative behavior of their pupils.

I am reluctant to report a case of
child abuse because of what parents
will do the child if he is reported.

10.7

85

6.8

9.0

6.8

4.5

19.2

19.8

85

30.5

26.6

395

20.3

41.8

61.0

379

155

26.0

27.1

27.1

220

277

27.7

22.6

26.6

27.7

28.8

19.8

30.5

36.7

8.5

9.6

282

5.1

73

10.7

4.5

10.2

16.4

23

2.8

2915

2.949

3.102

2712

3.243

3.147

3.347

2.324

2.124

2.791

e

1.065

1.104

1.118

1.029

1.149

1.072

1.190

.958

.896

1.037



Attitudes and responsibility
of teacher in dealling with
child abuse and ncglect

Percentages

2

3

Mean

Std.
Dev.

20.

21

22.

23.

24.

['am reluctant to rcport a case of
child abuse because of what the
abuser may possibly do to me

if my identity becomes known.

’arents have a right to expect
complete obedience from their
children.

Almost anyone could at some
time injure a child in his care.

There were times when I could
hardly keep myself from using
physical force on a child in my
class.

There were times when 1 used

physical force on a child in my
class.

Total Number = 175

3.4

9.0

2.3

14.7

23

Mean = 65.6629

243

288

25.4

48.0

156

14.1

8.5

9.6

39.0

40.7

18.1

Std.Dev. = 8.8152

10.2

5.0

17.5

10.7

36.7

3.282

3.079

3.458

2.621

3.898

1.050

1.145

1.118

1.242

1129
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