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This study investigated the organizational climate of
Bahraini elementary schools as perceived by principals and
teachers and the relationships among school climate and
principals' and teachers' gender, qualifications, and years

of experience, and three types of schools in relation to ith
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gender composition of principals, teachers, and students.

The Organizational Climate Description Questionnaire
by Andrew W. Halpin and Don B. Croft was translated into
Arabic by the researcher and was the instrument used to as-
sess principals' andé teachers' perceptions of their school
climates. A demographic data sheet was used to collect in-
formation about principals' and teachers' gender, experience,
and qualifications.

A random sample of twenty-nine elementary school prin-
cipals and 290 teachers was selected from twenty-nine elemen-
tary schools. All of the principals and 98.9 percent of the
teachers completed and returned the study instruments.

Statistical analyses of the collected data indicated

that principals perceived their schools' organizational



climates to be more open than their teachers did. Also, it
was found that boys' schools with male principals and
teachers had the most open climates, boys' schools with fe-
male principals and teachers had the least open climates,
and girls' schools with female principals and teachers had
climates that fell between the previous two school groups.
Male teachers perceived their climates as more open than
female teachers, while male and female principals perceived
their climates similarly. Finally, the findings of this
study revealed that teachers' and principals' years of ex-
perience and qualifications had no relation to their per-
ceptions of the organizational climates of their elementary

schools.
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CHAPTER I

INTRODUCTION

During the last ten years, the Bahraini Ministry of
Education has been working to develop its public educational
system with the major goal of achieving a more effective
and efficient school system. Efforts have been made through
the Ministry's development plans to effect improvements in
the school system by upgrading school buildings, adopting
new curricula, instituting teacher and principal inservice
training, increasing the availability of school supplies
and materials, and raising the salaries of principals and
teachers. 1In spite of these efforts to improve school per-
formance, no analyses have been made of the school as a
dynamic organization or of the interaction of various school
elements as they relate to performance and effectiveness.

In other words, no effort has been made to investigate the
~organizational climate of the elementary school as a major
variable related to the effectiveness of school and faculty.
It is important to bring this approach of assessing school
effectiveness to the attention of Bahraini educators and,
through such an assessment, provide information about the

type of climate dominant in the country's schools.



A Brief Overview of Bahrain

The state of Bahrain is an Arabian independent coun-
try which is comprised of approximately twenty-five islands
located at 26°00'N, 50°30'E in the Arabian Gulf. Bahrain
is situated off the coast of Saudi Arabia to the immediate
northwest of the Qatar peninsula. The total area of the
country is 678 square kilometers (262 square miles) and, as
of the 1981 census, the total population was 350,798 (68
percent Bahrainis, 32 percent non-Bahrainis) with an annual
population growth of 3.4 percent.l Manama, the capital
city, has a population of 121,986 (1981).

Formerly a British colony, Bahrain declared its inde-
pendence in 1971 and in 1973, under the rule of Shaikh Issa
Ben Salman Al Khalifa, became a constitutional emirate.
Bahrain's economy in general is oil-based, although diversi-
fication is possible. The country exports petroleum, re-
fined o0il products, and aluminum while importing most of the
population's needed food products as well as industrial
products and equipment. Since 1975, Bahrain has become one
of the major financial centers in the Middle East region.
Islam is the predominant religion of the inhabitants and
Arabic is the official language of the country. In regard

to education, there were 78,797 people attending schools in

lBahrain, Ministry of Labour and Social Affairs, Dir-
ectorate of Social Affairs, Planning and Social Research,
Social Indicators for Bahrain (Manama, Bahrain: Government
Press, 1982), p. 13.




Bahrain in 1983-84.1

The increasing literacy rate has ac-
companied as well as facilitated Bahraini social and
economic development. In 1981, 74.8 percent and 51.9 per-
cent, respectively, of the country's males and females were

literate.2

Bahrain's Educational System

Until the beginning of the twentieth century, the
traditional schools (kuttab) were dominant in the education
of Bahraini children. The people of Bahrain have always
had a great faith in education and, in 1919, a number of
notables in the Bahraini community contributed to the cost
of establishing the country's first public boys' school.

In 1929 the first girls' school opened on the island. Pub-
lic school staff came under the purview of each community's
committee of education until 1932, when they were placed
under the direct control of the government.3

In the last fifty years, Bahrain's system of education
has developed rapidly. The number of schools has increased
to 131 in 1983-84, with a total student population of 78,797.

The educational system consists of four stages, beginning

lBahrain, Ministry of Education, Superintendent of
Statistics, "Report of the Education Statistics for the
Year 1983-1984," p. 1. (Mimeo.)

21bid., p. 45.
3Abdul Malik Al Hamer, Development of Education in

Bahrain, 1940-65 (Manama, Bahrain: Oriental Press, 1964),
p. 7.




with preschool education for children from birth to three
years of age (nursery school) and from three to six years
of age (kindergarten). Education at this stage is super-
vised by the ministries of education and labour and social
affairs, but preschools are actually independent or private
organizations established by community members and subsi-
dized by tuition fees.l The remaining three stages of
education are under the direct control of the Ministry of
Education, and education at these levels is provided without
cost to all students. The educational ladder in these
stages consists of a six-three-three structure for elemen-
tary, intermediate, and secondary levels, respectively.
That is, children attend elementary schools from six to
twelve years of age, intermediate schools from twelve to
fifteen years of age, and secondary schools from ages
fifteen to eighteen years.

Administration of Public
Education in Bahrain

Educational administration in Bahrain is centralized
in the Ministry of Education, which is responsible for the
various stages and types of education (general, technical,
and vocational) as well as supervising private education,

and which manages the schools in a highly bureaucratic manner.

lBahrain, Ministry of Education, Directorate of Plans
and Programs, "Educational Development in Bahrain, 1980-81
to 1982-83," report presented to the International Confer-
ence on Education, Geneva, 16-25 October 1984.



In its supervisory role, the Ministry determines the follow~
ing: (1) curriculum, textbooks, and examinations; (2) the
schools' yearly agenda and duration; (3) teachers' and ad-
ministrators' assignments, promotions, transfers, evaluation,
and training; (4) standards and certification; (5) the
schools' materials and supplies; and (6) the quantity and
quality of community involvement in the schools. Bahraini
schools each have their own internal administration set up
and supervised by the Ministry of Education.

Elementary Education
in Bahrain

It is useful to describe briefly the elementary system
of education in Bahrain, since this study deals with the
organizational climate of the country's elementary schools.
Elementary schools are supervised by the Directorate of
Elementary Education under the Ministry of Education. There
is a total of seventy-four elementary girls' and boys'
schools in the country, with a total population of 47,472
students. Education at this stage is not coeducational
(i.e., there are separate schools for boys and girls) and
teachers of the same gender teach at these schools. There
also is a number of boys' schools (about nine in 1983-84)
where the teachers and administrative staff are female;

these schools have the first four grades only.l

lBahrain, "Report of Education Statistics," p. 1.



Through cooperation between administrative staff and
teachers, the educational function of the elementary school
is accomplished. The elementary school administrative
staff consists of the principal as head of the school, the
assistant principal, who helps the principal in tasks of
managing the school and serves as a replacement in the
principal's absence, and the school secretary. Bahraini
elementary school principalships are awarded as promotions
for an individual's long service as a good teacher (senior-
ity) and his or her activities within and cooperation with
the school administration. Ministry of Education statistics
show that the vast majority of elementary school principals
have educational backgrounds not exceeding the high school
level, have more than twenty-five years of experience in
education, and have not had appropriate training in school
administration.l

The school's size determines its faculty size: In some
small schools there are ten to fifteen teachers, while in
larger schools there are thirty to forty-five teachers. All
Bahraini elementary teachers have teaching loads of between
twenty-four and twenty-six class hours per week. Recently,
some elementary schools started using self-contained classes
for the first three grades, but the remainder of the schools

still use the subject-matter schedule where the teacher moves

Irpia.



from one class to another during the day. Statistics show
that a.majority of Bahrain's elementary school teachers

who have more than fifteen years of experience in teaching
have no more than a high school level educational background.
Those teachers constitute more than 60 percent of all 1,759
elementary school teachers.l

The large number of unqualified principals and
teachers affects the outcome of elementary education in
Bahrain. The Ministry of Education recognizes the importance
of inservice training to performance improvement, for the
Ministry is active in its effort to conduct several training
programs for principals and teachers. Also, the Ministry
initiated a plan in 1983 to retrain all ungualified
teachers.

Concerning the physical condition of schools, until
recently most of Bahrain's elementary school buildings were
inappropriate places for educating children. However, the
Ministry of Education has made great efforts through its
developmental plans during the last decade to refurbish old
schools and build new ones in order to provide a more appro-
priate physical enviornment for the process of teaching and
learning.

Despite all of the efforts which have been made within

the past decade to develop Bahrain's educational system, it

Ipidq.



remains a traditional system in its method of pedagogy and
in its emphasis. Educational leaders for a long time have
felt that more effective education is needed in the country,
but the Ministry of Education's development plans move
slowly because of the shortage of financial and human re-

sources.

Background Statement

The organizational climate approach to assessing
principal and teacher behavior is an important means of
developing the school's operation and providing a more
healthful environment for effective education. The organi-
zational climate concept is used for a better understanding
of the individual's behavior in an organization. Andrew
Halpin pointed out that an individual can feel differences
in atmosphere on moving from one school to another. 1In one
school, for example, working relationships are character-
ized as pleasurable, while in a second school "the brooding
discontent of teachers is palpable."l Halpin used the
analogy of describing the school climate as a personality
of the school: As individuals differ in their personalities,

schools differ in their climates.2 Each school has its

lAndrew W. Halpin, Theory and Research in Administra-
tion (New York: Macmillan, 1966), p. 131.

2

Ibid.



individuality, and this individuality is sometimes called
the school's atmosphere, tone, climate, or personality.l
Andrew Halpin and Don Croft developed the Organiza-
tional Climate Description Questionnaire (OCDQ) instrument
to assess the "personality" of schools, and tested it in
seventy—-one elementary schools in different states.2 Halpin
and Croft recognized that a respondent's description of
another person's behavior depends not only on the actual
behavior of the person but also on elements within the per-
ceiver which operate almost independently of the person who
is being described. Each individual (teacher or principal)
has his or her own set of personal values and needs which
influence his or her perceptions of the organizational cli-
mate of the school.3 But there is a point where the majority
of a faculty group shows consensus in its perception of a
school's climate, and this consensus of perceptions can be
used as an indication of the actual school climate.4
The OCDQ items are measures of attitudes or percep-

tions of teacher and principal behavior in the organizational

climate of the school as perceived by teachers and principal

lRobert C. Owens, Organizational Behavior in Education,
2nd ed. (Englewood Cliffs, NJ: Prentice-Hall, 1980), p. 190.

2Halpin, pp. 174-78.

3Andrew W. Halpin and Don B. Croft, The Organizational
Climate of Schools (Chicago: Midwest Administration Center,
University of Chicago, 1963), p. 9.

4Halpin, p. 147.
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over eight factors, four describing teacher behaviors and
four dealing with principal behaviors. Halpin and Croft
identified six climate profiles, ranging from open to
closed, which are generated by factor scores for each of

the OCDQ's eight factors.l

Halpin stated that the open
climate profile is the desirable climate of a school. Those
schools with an open climate tend to have higher scores in
Esprit, Thrust, and Consideration and lower scores in Dis-
engagement, Hindrance, Aloofness, and Production Emphasis.
In the open school the behavior of principal and teacher is
genuine, organizational goals are accomplished, and group
members' social needs are satisfied. The teachers are
highly committed to achieving their tasks and they cooperate
with one another. Leadership acts emerge easily and appro-
priately from both the teachers and the principal. The
principal's behavior represents an appropriate integration
between his or her own personality and role as principal.
The open school has the appropriate blend of task achieve-
ment and social needs satisfaction.2 The basic character-
istic of the open school climate is the authenticity of
behavior that occurs among teachers and between teachers and
the principal. One straightforward way to determine the

relative openness or closedness of a set of school climates

is to make use of the following formula: Openness Index =

ltpia.  21pia., p. 17s.
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Thrust score + Esprit score - Disengagement score. The
higher the index, the more opén the climate of the school.l
Wayne K. Hoy and Cecil G. Miskel indicated that
healthy, open organizational dynamics have a contributing
impact because they facilitate the processes of the organi-
zation, not necessarily its product.2 A positive organi-
zational climate encourages productive work, academic
learning, social development, and curriculum improvement.
It makes school satisfying and meaningful for both adults
and youth.3

Researchers have established that a supportive and
trusting organizational climate is likely to stimulate high
productivity. The way principals create such an organiza-
tional climate in their schools depends, in part, on their
professional leadership capabilities and personal traits.4
Studies relating the principal's leadership behavior or
personality to the school's organizational climate have been

done by Anderson (1966), Wiggins (1968), Levy (1968),

Andrews (1968), and Berands (1969) which provide empirical

lRobert F. Sisson, "An Investigation of Perception and
of the Relationship Between Selected Characteristics of Prin-
cipals, Teachers, and Schools Relative to Organizational
Climate" (Ph.D. dissertation, George Peabody College for
Teachers, 1979), p. 46.

2Wayne K. Hoy and Cecil G. Miskel, Educational Admin-
istration: Theory, Research, and Practice, 2nd ed. (New
York: Random House, 1982), p. 193.
4

3Sisson, p. 4. Ibid., p. 19.
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data on the existence of a relationship between the princi-
pal's characteristics and the organizational climate of the
school. Whether the characteristics are controllable or
changeable, the principal must bear some of the responsi-
bility for the organizational climate in the school.l Hoy
and Miskel cited a study which examined the relationships
between principal characteristics and the open climate of
the school, revealing that principals of open schools are
stronger and more confident, self-secure, cheerful, sociable,
and resourceful than principals of closed schools. Also,
the teachers who work under principals of open schools ex-
press greater confidence in their own and the school's
effectiveness. Finally, the principals of open schools have
more loyal and satisfied teachers.2
A positive school climate, as shown by research, af-
fects students in terms of increased educational output.
W. W. Wayson stated that an effective school creates a cli-
mate in which failure is permitted and used as a step toward
problem solving. The school must change from a place in

which teachers and students must succeed to one in which

everyone feels free to try. Such an environment fosters

lSee Alan F. Zerla, "Relationship of Organizational
Climate, the Change Agent Style of Principal, and the Occur-
rence of Selected Educational Innovations in Tennessee Pub-
lic High Schools" (Ph.D. dissertation, George Peabody
College for Teachers, 1976), pp. 30-31.

2See Hoy and Miskel, p. 193.
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risk taking and trust building for the purpose of preparing
students to meet the challenges of the future.l
If the open school climate seems to be desirable to
enhance more healthful school environment and more school
effectiveness in advanced countries with highly progressive
school systems like the United States, this climate will be
at least as desirable and important for the schools in
Bahrain; a country which directs an appropriate portion of
its annual budget toward investment in education, and a
country with approximately 29.9 percent of its population in
the schools. Viewing the input effective schools have in
achieving Bahrain's development plan goals of modernization
and societal problem solving, the need is intensified for a

better understanding of the various elements which make for

a more effective school.

Purpose and Need for the Study

Created by the social interaction among staff members
and between staff members and principal,2 the school's or-
ganizational climate affects principal and ﬁeacher effec-
tiveness, job satisfaction, productivity, staff morale, and

the educational program of the school.3 Because a major

lW. W. Wayson, "Introduction," National Elementary

Principal 53 (1974) :8-11.

2Halpin and Croft, p. 8.

3Bill B. Kinzer, "The Relationship of Role Conflict Re-
garding the Principal's Role as Instructional Leader and the
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concern of the Bahraini educational system in the last ten
years has focused on increasing school effectiveness and the
quality of school output, it was the purpose of this study
to investigate Bahraini teachers' and principals’ percep-
tions of their elementary schools' organizational climates
as an important variable related to the schools' effective-
ness and quality of output. This study also focused on the
relationship of school organizational climate to demographic
and descriptive factors of teachers and principals which,
it was thought, might contribute to the organizational cli-
mate of Bahraini elementary schools. Those factors were
determined as (1) gender, (2) years of experience, (3) quali-
fications, and (4) three types of schools in relation to
the gender composition of principals, teachers, and students.
Bahraini principals and teachers are not aware of the
organizational climate concept and how it operates in in-
creasing or decreasing school effectiveness. The results of
this study, the first of its kind in Bahrain, may draw the
attention of teachers and principals to the importance of
this concept in determining their performance while they are
concerned with accomplishing the process of teaching and
learning in their schools. Recognizing this, it is benefi-

cial to involve the organizational climate in the component

Organizational Climate of Schools" (Ph.D. dissertation,
George Peabody College of Vanderbilt University, 1983), p.
25,
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of inservice training programs to enhance the teachers' and
principals' ability to dedicate themselves to creating more
open and healthy climates in their schools which will be
reflected in the improvement of teachers' performance and
school effectiveness. This study contributes to research
in education by providing data on organizational climate in
a system where males and females are educated in separate

schools.

Definition of Terms

The following definitions are provided for terms used
in this study.

Male principal: an individual male whose primary re-

sponsibility is administration and management of the educa-
tional facility and program in a boys' elementary school.

Female principal: an individual female whose primary

responsibility is administration and management of the edu-
cational facility and program in a girls' elementary school
or in a boys' elementary school.

Male teacher: an individual male whose primary respon-

sibility is instruction of male students in the classroom.

Female teacher: an individual female whose primary

responsibility is instruction of female and male students
in the classroom.

Organizational climate: the interpersonal atmosphere

of the school. "Analogously, climate is to the organization
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as personality is to the individual."l

Organizational Climate Description Questionnaire: an

instrument designed for teachers and principals to describe
their perceptions of the climate of their schools.2

Organizational climate perceptions: the perceptions

of principals and teachers when they describe their school
climate, as measured by the 0OCDQ.

Openness of climate: a score computed by summing the

raw or standardized scores for the OCDQ subtests Esprit and
Thrust, and subtracting the OCDQ subtest Disengagement
score from this total. These three subtests are the ones

which carry high loadings on the openness factor.3

Limitations of the Study

This study was limited to the following issues which
affect the possibility of generalizing the findings.

1. The study was delimited to data collected from
287 teachers and 29 principals in a stratified random
sample 6f twenty-nine Bahraini elementary schools, from a
total number of seventy-four elementary schools in the
country, supervised by the Ministry of Education during the

1984-85 academic year. Because of this delimitation, it

lHalpin and Croft, p. 1. 2Ibid.

3Gerald P. LaMantia, "Innovational Adoption and Or-
ganizational Climate: Their Relationship to the Job Satis-
faction of High School Teachers," cited in Zerla, pp. 9-
10.
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may not be possible to use the findings of this study in
generalizing conclusions

2. Elementary schools in Bahrain are limited to three
different gender-related staffing patterns. The stratified
sample was delimited to represent the patterns; i.e., boys'
schools with male principals and male teachers, boys'
schools with female principals and female teachers, and
girls' schools with female principals and female teachers

3. The conservative culture of Bahraini society views
women as having less potential and position than men. The
religious values also reinforce the separation of men and
women. This separation affects the schools' functioning by
allowing males' schools wide interaction with their sur-
rounding communities while narrowing the females' interaction
with the society. This limitation may create a tendency for
males' schools to have more open climates than females'
schools

4. 1In spite of reports on the validity of the Arabic
version of the OCDQ instrument, the translation of the
instrument may limit the effects of the study's findings.
This is because of the cultural differences between the

United States, where the instrument was developed, and Bahrain

Organization of the Study

This study is presented in five chapters. Chapter I

has provided the introduction to the study. Chapter II
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presents a review of selected literature and research. The
method and procedures are presented in chapter III. In
chapter IV, the analysis of data and the findings are pre-
sented, and chapter V presents a summary of the study, ob-
servations and discussion, implications, and recommendations
for further study and research. 1In the next chapter, the

review of selected literature is presented.



CHAPTER II

REVIEW OF SELECTED LITERATURE

Introduction

This chapter reviews selected literature and attempts
to build a theoretical framework for the study. The reader
should realize that the researcher reviewed a selection
from a voluminous literature. The selection only presented
those studies which the researcher believed might support
the theoretical framework for this study. The review in-
cludes sections on the definitions of organizational climate,
the measurement of organizational climate, and the Organi-
zational Climate Description Questionnaire. The section on
the OCDQ instrument includes its theoretical background and
validity studies conducted on the instrument in various
countries of the world, which provide justification for
using the Arabic version of the instrument for this study
in Bahrain. The literature review continues with a discus-
sion of the school as a social system, perceptions and
organizational climate of schools, and the organizational
climate and demographic variables. These sections provide
a theoretical framework for this study and its relationship

to previous research which used the same approach.
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Definitions of Organizational Climate

Organizational climate refers to the interpersonal
atmosphere of a school. As Halpin said, climate is to the
organization as personality is to the individual.l Organ-
izational climate is a general term used to refer to the
prevailing characteristics of an organization's environment.
The term was used in various studies on administration be-
fore Halpin and Croft developed their theory of organiza-
tional climate in 1963. Ruth Cunningham and her colleagues
in 1948 indicated that a good group climate is a product of
conscious effort on the part of students and teachers. The
evidence available supported their belief that the character
of the group climate is due to immediate factors which are
largely under the control of the group and its leaders.

The way one thinks about oneself depends on interpersonal
interactions with others. One's feeling of status depends
on what the group has given one.2 The climate in which a
group lives determines how it lives and what it learns, and
also the group determines the type of climate in which it
1ives.3

Francis Cornell has been credited by many as being

the first to use the term organizational climate. In an

lHalpin, p. 131.

2Ruth Cunningham et al., "A Group Creates Its Climate,"
Educational Leadership 5, No. 6 (1948) :358-62.

3

Tbid., p. 362.
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article presented in 1955 Cornell defined climate as "a
delicate blending of interpretations (or perceptions) by
persons in the organization of their jobs or roles in rela-
tionship to others and their interpretations of others in
the organization." Cornell stated that no two schools had
the same climate, and that organizational climate had im-
portant effects on the performance of the school.l Chris
Argyris, in 1958, conducted a study of organizational rela-
tionships in a bank. He reported that the "organizational
climate" or "homeostatic state" of an organization is com-
posed of three elements, representing many different levels
of analysis: (1) the formal policies, procedures, and
positions of the organization; (2) personality factors in-
cluding individual needs, values, and abilities; and (3) the
complicated pattern of variables associated with individuals'
efforts to accomodate their own ends with those of the
organization.2

Halpin and Croft are credited with the first attempt
to establish a conceptual model of organizational climate
as it exists within a school setting. These authors set out
to map the domain of an organizational environment as it

relates to social interactions between teachers and a

lFrancis Cornell, "Socially Perceptive Administration,"
Phi Delta Kappan 36, No. 6 (1955):219-23.

2Chris Argyris, "Some Problems in Conceptualizing Or-
ganizational Climate: A Case Study of a Bank," Administra-
tive Science Quarterly 2, No. 4 (1958):501-20.
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principal of a school. They believed that individuals are
the most influential component of an organization; there-
fore, measurement of an organization's climate would have
to be based on the "social component." Their study resulted
in the development of the Organizational Climate Description
Questionnaire as a measurement instrument for organizational
climate.l

The term "climate" is difficult to define, and no
agreement exists among researchers about a single acceptable
definition.2 As previously mentioned, a number of re-
searchers made efforts to define the term organizational
climate before Halpin and Croft's study. Lawrence R. James
and Allen P. Jones reviewed the major theoretical concerns
and relevant research related to organizational climate.
They presented three approaches to defining and measuring
organizational climate: (1) multiple measurement-
organizational attribute, (2) perceptual measurement-
organizational attribute, and (3) perceptual measurement-
individual attribute.3

The multiple measurement-organizational attribute
approach regards organizational climate as "a set of organi-

zational or main effects measurable by a variety of methods . "*

1Halpin, p. l64. 2Sisson, p. 11.

2Lawrence R. James and Allen P. Jones, "Organizational
Climate: A Review of Theory and Research," Psychological Bul-
letin 81 (December 1974):1096-97.

3

Ibid., p. 1096.
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The following definition by Garlie A. Forehand and B. von
Haller Gilmer represents this approach: ". . . the set of
characteristics that describe an organization and that
a) distinguish the organization from other organizations,
b) are relatively enduring over time, and c) influence the
behavior of people in organization."l Dimensions of organi-
zational variation which are included in organizational
climate are composed of size, structure, leadership style,
and goal directions.2 Procedures for measuring organiza-
tional climate include individual perceptions of organiza-
tional properties and objective properties of the organiza-
tion.3

The second approach, perceptual measurement-
organizational attribute, views the organizational climate
as "a set of perceptual variables which are still seen as

4

organizational main effects." John P. Campbell and his

associates' definition represents this approach:

We might define climate as a set of attributes specific
to a particular organization that may be induced from

the way that organization deals with its members and its
environment. For the individual member within the or-
ganization, climate takes the form of a set of attributes
and expectancies which describe the organization in terms

lGarlie A. Forehand and B. von Haller Gilmer, "Envir-
onmental Variation in Studies of Organizational Behavior,"
Psychological Bulletin 62 (December 1964) :362.

3

21bid., pp. 373-76. Ibid., pp. 364-65.

4James and Jones, pp. 1096-97.
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of both static characteristics (such as degree of auto-
nomy) and behavior-outcome and outcome-outcome contin-
gencies.l

In a review and synthesis of four studies of organizational
climate, Campbell and his associates identified the follow-
ing dimensions of organizational climate and the factors on
which they were based: (1) individual autonomy, (2) degree
of structure imposed upon the position, (3) reward orienta-
tion, and (4) consideration, warmth, and support.2
The third approach is the perceptual measurement-
individual attribute. This approach views organizational
climate as "perceptual and as an individual attribute."3
Benjamin Schneider and Douglas T. Hall stated:
Organizational climate exists in the perceptions by the
individuals of their organizational environment. 1In
forming climate perceptions, the individual acts as an
information processor, using inputs from (a) the objec-
tive events in and characteristics of the organization
and (b) characteristics (e.g., values, needs) of the
perceiver. Global perceptions of the organization
emerge as a result of numerous activities, interactions,
reactions, and other daily experiences the person has
with the organization.
Daniel Katz and Robert L. Kahn viewed organizational

climate as the result of a number of factors which are

lJohn P. Campbell et al., Managerial Behavior, Per-
formance, and Effectiveness (New York: McGraw-Hill Book Co.,
1970), p. 390.

2Ibid., p. 393. 3James and Jones, p. 1097.

4Benjamin Schneider and Douglas T. Hall, "Toward Spe-
cifying the Concept of Work Climate: A Study of Roman Catho-
lic Diocesan Priests," Journal of Applied Psychology 56
(December 1972):447.
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reflected in the "total culture" of an organization:

The climate or culture of the system reflects both the
norms and the values of the formal system and the rein-
terpretation of the informal system. Organizational
climate reflects also the history of the internal and
external struggles, the types of people the organization
attracts, its work processes and physical layout, the
modes of communication, and the exercise of authority
within the systems. Just as a society has a cultural
heritage, so social organizations possess distinctive
patterns of collective feeling and beliefs passed along
to new group members.l

Hoy and Miskel pointed out that:
The climate of the school is an end product of the
school groups--students, teachers, administrators--as
they work to balance the organizational and individual
aspects of a social system. The end product includes
shared values, social beliefs, and social standards.?
They added that the concept of organizational climate, like
that of personality, has been used in a rather vague way.
Alexander M. Feldvebel defined organizational. climate
as "patterns of social interaction that characterize an
organization. The main units of interaction in this concept
of climate are individuals, the group as a group, and the

leader."3

Renato Tagiuri and George H. Litwin defined cli-
mate as the quality of the internal environment of the organi-
zation. This environment is experienced by its members,

influences their behavior, and can be described in terms of

lDaniel Katz and Robert L. Kahn, The Social Psychology
of Organizations (New York: Wiley, 1966), pp. 65-66.

Hoy and Miskel, pp. 185-86.

3Alexander M. Feldvebel, "Organizational Climate, So-
cial Class, and Educational Output," Administrators Notebook
12 (April 1964):3.
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the particular characteristics or attitudes of the organi-

1 Richard C. Lonsdale defined organizational climate

zation.
as "the global assessment of the interaction between the
task-achievement dimension and the needs-satisfaction dimen-—

2 The task-achievement and

sion within the organization."
needs-satisfaction dimensions refer, respectively, to the
normative and idiographic dimensions of the Getzel-Guba
model. Therefore, social systems theory, and especially
the social systems model, provide the greatest contribution
for the concept of organizational climate.3
Richard W. Woodman and Donald C. King pointed out

that "organizational climate is usually considered to be a
molar concept in the same sense that personality is a molar
concept." They further stated: "Phenomenologically, climate
is external to the individual, yet cognitively the climate

is internal to the extent that it is affected by individual

perceptions."4 Finally, Halpin and Croft defined the

lRenato Tagiuri and George H. Litwin, eds., Organiza-
tional Climate: Explorations of a Concept (Boston: Harvard
University Press, 1968), p. 27.

2Richard C. Lonsdale, "Maintaining the Organization in
Dynamic Equilibrium," in Behavioral Science and Educational
Administration: Sixty-Third Yearbook of the National Society
for the Study of Education, Part 11, ed. D. Griffiths (Chi-=
cago: University of Chicago Press, 1964), p. 166.

3Thomas W. Wiggins, "Principal Behavior in the School
Climate: A System Analysis," Educational Technology 2 (Septem-
ber 1971):57.

4Richard W. Woodman and Donald C. King, "Organizational
Climate: Science or Folklore?"™ Academy of Management Review 3
(October 1978):817-18.
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organizational climate by analogy as "organizational person-

1 The organizational climate refers primarily to

ality."
the social interaction between the principal and the
teachers--to the "social component" of organizational cli-

mate.2

The Measurement of Organizational Climate

Organizational behavior literature cites many widely
used instruments to measure organizational climate in a
variety of organizational settings. Rensis Likert and his
colleagues developed a well-known instrument of organiza-
tional measurement, the Profile of Organizational Charac-
teristics. First used to measure the organizational climate
in business organizations, later this instrument was im-
proved to measure the climate of the school and was called
Profile of a School.3

Willower and Jones developed the Pupil-Control Ideology
instrument to measure the school's organizational climate
through the concept of pupil-control orientation along a
custodial-humanistic continuum.4 George H. Litwin and
Robert H. Stringer, Jr.'s Organizational Climate Question-
naire was developed to test the hypothesis that different

environments arouse different types of motivation. This

questionnaire is typically used to measure climate in

lHalpin and Croft, p. 1. 2Ibid., p. 9.

4

3See Hoy and Miskel, p. 198. Ibid., p. 200.
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business organizations.l The Organizational Climate Index
(OCI) was developed by Stern and Steinhoff on the basis of
Murray and Lewin's need press theory. The OCI was designed
for use in business organizations, but many studies have
used this instrument to measure the organizational climate
of the school.2 Willis J. Furtwengler and William Kennert
developed the Discipline Organizational Effectiveness Inven-
tories (I and II) to measure the organizational components
of school discipline. This instrument also includes three
major components to measure organizational climate.3
Finally, in their review of the organizational climate stud-
ies, Don Hellriegel and John W. Slocum, Jr. found that the
most commonly used instruments to measure organizational
climate have been developed and used by the perceptual
climate researchers. These authors thought that it is de-
sirable to employ perceptual measures to understand and

anticipate the human component within organizations.4

lGeorge H. Litwin and Robert H. Stringer, Jr., Moti-
vation and Organization (Boston: Harvard University Press,
1968), p. 5.

’Hoy and Miskel, p. 209.

3Willis J. Furtwengler and William Kennert, Improving
School Discipline: An Administrator's Guide (Boston: Allyn
& Bacon, 1982), pp. 18-43.

4Don Hellriegel and John W. Slocum, Jr., "Organiza-
tional Climate: Measure, Research, and Contingencies,"
Academy of Management Journal 17 (June 1974) :260.
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The Organizational Climate Description
Questionnaire

The OCDQ is a well-known and commonly used instrument
to measure organizational climate in schools. Developed
by Halpin and Croft in 1962, it went through an exhaustive
process of developmen-t.l Halpin and Croft began by estab-
lishing a bank of nearly one thousand items designed to
answer the basic question: To what extent do the items of
the questionnaire truly describe the aspects of teacher-
teacher and teacher-principal interaction in the school?
These items were screened four times, being reduced to 600,
160, 80, and finally to the 64-item Form IV of the OCDQ
(see appendix A).2

Halpin and Croft used this final version of the instru-
ment to assess and analyze seventy-one elementary schools
from six different regions of the United States, with a
subject population of 1,151 teachers and principals. The
sixty-four items of the OCDQ were assigned to eight subtests
which were delineated by factor analysis. The first four
subtests pertain to group characteristics. From the scores
of these eight subtests, Halpin and Croft constructed a
profile (or psychograph) for each school which depicted the

3

school's organizational climate. The eight subtests were

then divided into two measurements: the first to measure the

lSee Hoy and Miskel, p. 186. 2Halpin, pp. 145-48.

3Ipid., p. 174.
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open climate school and the second to measure the closed
climate school. Open climate was measured by Esprit and
Intimacy for teachers' behavior and Thrust and Consideration
for principals' behavior. Closed climate was measured by
Disengagement and Hindrance for teachers' behavior and
Aloofness and Production for principals' behavior.l

By utilizing a factor analysis technique, Halpin and
Croft were able to identify six distinct profiles of organ-
izational climate arrayed along a continuum, defined at one
end as open climate and at the other as closed climate.2
The six climates, in descending order, are described as
follows:

1. The open climate depicts a situation in which the
group members enjoy extremely high esprit

2. The autonomous climate is characterized by the
almost complete freedom given to the teachers by the prin-
cipal

3. The controlled climate is characterized by stress
on achievement above all else; esprit is moderately high

4. The familiar climate is conspicuously friendly;
social control is extremely low while social needs satis-
faction is extremely high

5. The paternal climate is depicted by a situation in

which the principal ineffectively tries to control the staff

2

l1pid., pp. 174, 180. Ibid., pp. 170-80.
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6. The closed climate involves a situation in which
there is little satisfaction in social needs or task

achievementl

Theoretical Background

Halpin and Croft relied heavily on the leader behav-
ior studies in developing the theoretical framework for
their research on organizational climate and in the con-
struction of the OCDQ. Halpin had been associated at Ohio
State University in the 1950s with the study which produced
the Leader Behavior Description Questionnaire (LBDQ), and
with the leadership styles study. Halpin and Croft also
utilized Hemphill's studies of group dimension in construct-
ing the 0CDQ items.2

Halpin and Croft differentiated between the concept of
the organizational climate as investigated in their study
and the concept of morale as had been used in previous re-
search on organizations and schools. They viewed their
approach to mapping and conceptualizing organizational climate
as an alternative to the morale concept, because they felt
the latter failed to tell them enough about the school's

3

organizational climate. Halpin and Croft dealt only with

the social interaction between principal and teachers as

lAndrew W. Halpin and Don B. Croft, "The Organizational
Climate of Schools," Midwest Administration Center 11 (March
1983).

3

’Halpin, p. 132. Tbid., p. 144.
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the component of organizational climate in their research,
but they did not deny the importance of other components.
They thought that a portion of the social interaction be-
tween the teacher and the principal was determined by
external factors.l

The authors wrote that the impetus for their study was
to identify and describe organizational climate and its
dimensions within the school, and pointed out that the in-
teraction between teachers and principals differs from one
school to another. This social interaction is what they
called the "personality" of the school, or the organizational
climate of the school.2 Halpin and Croft's efforts to
measure organizational climate relied on some subjective
judgment in utilizing the terms open and closed: Referring

to Rokeach's book, The Open and Closed Mind, the organiza-
3

tional climate, as the mind, can be open or closed.

Validity Studies

In reporting on the validity of the OCDQ, Halpin men-
tioned that the quantitative estimate of the OCDQ's
validity in relation to criterion measures was not available.
The reason for this was the absence of a reliable criterion

measure of organizational or administrative effectiveness

lHalpin and Croft, p. 9. 2Halpin, p. 132.
31bid., pp. 141, 144, 170.
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with which to compare and test the OCDQ.l Since the publi-
cation of Halpin and Croft's study, however, hundreds of
studies using the OCDQ have been completed, some of which
were conducted to validate the OCDQ instrument in the
United States as well as in other countries.2 This section
discusses a representative sample of such OCDQ research.

W. G. Schmidt, in questioning whether there was a re-
lationship between the description of principal's behavior
(LBDQ) and the organizational climate, found that a rela-
tionship did exist between an organization's climate and
its leader's behavior. Schmidt declared the OCDQ to be a
useful and valid instrument for assessing school climate.3
Robert J. Brown replicated the work of Halpin and Croft and
tested the reliability of the OCDQ in his study of the
organizational climate in eighty-one elementary schools in
the Twin Cities metropolitan area. Brown found that the
pattern of intercorrelations among the subtest scores was
generally similar to that found in the original study.
Instead of six organizational climates, however, Brown iden-—
tified eight on the basis of a four-factor solution that

seemed more appropriate for his data. Brown concluded that

l1bid., pp. 194-95.

2John W. Hall, "A Comparison of Halpin and Croft's Or-
ganizational Climate and Likert's Organizational Systems, "
Administrative Science Quarterly 17 (December 1972) :586.

3W. G. Schmidt, "Organizational Climate and Leader Be-
havior," Council for School Administration 4, No. 5 (1965) :61.
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the OCDQ is a well-constructed instrument which can and
should be used in future research on the organizational

1 James Leon Pritchard's research found

climate of schools.
that the eight subtest dimensions of the OCDQ were viable
concepts which could be used to assess the favorability of
the work atmosphere surrounding an elementary school. How-
ever, like Brown, he also questioned the validity of the
six prototype climates.2
The most extensive investigation of the construct
validity of the OCDQ was undertaken by John H. M. Andrews.
Through the use of multiple regression techniques he com-
pared the OCDQ with the global perceptions of teachers
concerning the general quality of teaching in the school,
the effectiveness of the principal, and satisfaction with
the situation. The OCDQ was proved valid in that much of
the variance found could be accounted for by the subtests;
Esprit and Thrust seemed most significant. Andrews con-
cluded that the OCDQ is valid for both the elementary and

secondary school levels.3

lRobert J. Brown, "Identifying and Classifying Organi-
zational Climate in Twin Cities Area Schools,"™ Dissertation
Abstracts International 26 (1965) :162-63.

2James Leon Pritchard, "Validation of Organizational
Climate Description Questionnaire Against Perceptions of
Non-Faculty School Personnel," Dissertation Abstracts Inter-
national 27 (1967):2038A.

3John H. M. Andrews, "School Organizational Climate:
Some Validity Studies," Canadian Education and Research
Digest 5 (December 1965):317-34.




35

Carl George Roseveare employed the OCDQ to study the
organizational climate of ten schools with faculties ranging
from twelve to fourteen teachers. He concluded that the
Thrust subtest was a valid measure and that the Esprit sub-
test seemed to have validity.l In a study by David Coles
Smith, the concept of organizational climate as identified
by the OCDQ was found to be empirically sound and viable.
This finding led him to conclude that the OCDQ was externally
consistent as well as internally so. 1In addition, the
empirical findings appeared to be consistent with the inter-
nal definition of organizational climate devised by Halpin
and Croft.2

Robert D. Stansbury attempted to cross-validate the
OCDQ with a different sample of 139 Iowa elementary schools.
The data were analyzed in a manner similar to that done by
Halpin and Croft. Stansbury found that the questionnaire
items grouped themselves at least as well as they did for
Halpin and Croft except for the subtests Thrust and Consi-
deration, which were shown to measure the same thing. Analy-

sis of individual subtest scores demonstrated similar group-

ings as those secured by Halpin and Croft. The only

lCarl George Roseveare, "The Validity of Selected Sub-
tests of the Organizational Climate Description Question-
naire," Dissertation Abstracts International 25 (1965) : 7051A.

2David Coles Smith, "Relationships Between External
Variables and the Organizational Climate Description Ques-
tionnaire," Dissertation Abstracts International 27 (1967) :
204A.
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variation was due to a reflection of the results of the sub-
tests Thrust and Consideration. Stansbury concluded that
the OCDQ is a viable instrument and that it is applicable
to a variety of empirical research studies.l

In her study to validate Factor II, Esprit, of the
OCDQ, Aldona S. Vanderlain's cross-validation showed that
the pattern of intercorrelation among Disengagement, Hin-
drance, Esprit, and Thrust was essentially the same as in
the original study. When the climate similarities were
collapsed into type divisions of "openness" and "closedness, "
mean differences were found to exist in morale between
"open schools" and "closed schools." Turnover results were
almost totally nonsignificant with school openness and
closedness. Vanderlain concluded that the subtest Esprit
seemed viable and work with it should continue.2

Phyllis U. Coker investigated the reliability and
validity of the OCDQ. She computed the instrument's relia-
bility by a special intraclose correlation. TItem validities
were estimated by utilizing fixed numbers of high and low
criterion groups. Also, the instrument's validity was esti-

mated by the correlation between rankings obtained from the

lR.obert D. Stansbury, "A Validation Study of the Or-
ganizational Climate Description Questionnaire for Iowa
Elementary Schools," Dissertation Abstracts International
29 (1968):3817-18.

2Aldona S. Vanderlain, "A Validation of the Factor II
Esprit of the Organizational Climate Description Question-
naire,™ Dissertation Abstracts International 29 (1968) :2081A.
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mean scores on the OCDQ and criterion rankings of the same
schools by a jury of supervisors of instruction. Coker
concluded that the reliability of the OCDQ is extremely
high and that the instrument is valid.l
James B. Kenney and R. Robert Rentz attempted to
identify the factor structure of the OCDQ in an urban ele-
mentary school. They found that the factor structure of
the OCDQ was not the same as identified in Halpin and
Croft's study. They considered a four-factor solution:
(1) principal as authority figure, (2) teacher and teacher
group perceptions, (3) nonclassroom teacher satisfaction,
and (4) work conditions.2 Andrew Eugene Hayes conducted
research to determine the extent to which the 0CDQ is useful
for supporting a conceptualization of the school's organi-
zational climate. The analysis of data revealed nine
dimensions as opposed to the eight determined by Halpin and
Croft. Hayes reported that the OCDQ will measure all the
dimensions which were identified by Halpin and Croft except

Aloofness.3

lPhyllis U. Coker, "Correlates of Administrative Be-
havior and Organizational Climate," Dissertation Abstracts
International 24 (1962):1459-60A.

2James B. Renney and R. Robert Rentz, "The Organiza-
tional Climate of Schools in Five Urban Areas," Elementary
- School Journal, November 1970, pp. 61-69.

3Andrew Eugene Hayes, "A Reappraisal of Organizational
Climate Description Questionnaire," Dissertation Abstracts
International 33 (1973) :4730A.
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OCDQ studies in countries other than the United States.

As mentioned previously, since its publication the OCDQ has
been used not only in the United States and Canada, but also
in many other developed and developing nations which differ
greatly in culture and educational systems. A. Ross Thomas
and R. C. Slater, for example, reported an extensive study
of the organizational climate of Australian schools conducted
by the University of New England. Using a modified version
of the OCDQ in seventy-two elementary schools, it was shown
that the instrument served to discriminate between the or-
ganizational climate of Australian primary schools on the
bases of the following four factors: supportiveness,
operations, intimacy, and disaffiliation.l
Taralf Tverten translated the OCDQ into Norwegian and
administered it in seventy-one elementary schools with 1,282
potential respondents. Factor analysis was used to develop
the OCDQ subtests and the classification models. Seven di-
mensions emerged from this study, namely: (1) principal sup-
port, (2) principal task orientation, (3) principal dominance,
(4) teacher disengagement, (5) teacher intimacy, (6) teacher
esprit, and (7) hindrance. The reliability of the Norwegian

version of the OCDQ was considered to be satisfactory.2

lA. Ross Thomas and R. C. Slater, "The OCDQ: A Four
Factor Solution for Australian Schools?" Journal of Educa-
tional Administration 10 (October 1972):197-208.

2Taralf Tverten, "An Investigation of Organizational
Climate in Primary Schools in Norway," Dissertation Abstracts
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Dale Warren Good conducted a study of organizational
climate in Bolivian urban elementary schools. He trans-
lated the OCDQ into Spanish, with sixty-three items, and
administered it to 507 teachers in thirty-eight public
schools. Eight climate dimensions were identified by means
of factor analysis, and the scores were used to describe
differences between climates in three groups of schools.
The results of this study indicated that the Bolivian OCDQ
climate scores were valid constructs for describing the
differences between the groupings of the schools.l

Gonzalez Geovalis Enrique Marcano conducted a study
of the organizational climate in Venezuelan elementary
schools. Twenty-nine elementary school principals and
teachers responded to the OCDQ in the Spanish language.

The author concluded that the principal's age did not have
any relationship to organizational climate, longer tenured
principals had higher openness scores in school climate than
did those with shorter tenures, the number of years the
principal had been in the same school did not relate to the
organizational climate, and principals described their

school's climate as more open than did the teachers.2

1Dale Warren Good, "A Study of Organizational Climate
in Bolivian Urban Elementary Schools," Dissertation Ab-
stracts International 32 (1971):1222.

2Gonzalez Geovalis Enrique Marcano, "The Organizational
Climate in Venezuelan Elementary Schools," Dissertation Ab-
stracts International 41 (1980) :4559.
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Mirmal Mehra investigated the organizational climate
in a sample of sixty~five secondary schools of the Delhi
state in India. The principal and ten teachers of each
school responded to the OCDQ. One of the objectives of
Mehra's study was to explore the applicability of the 0OCDQ
to schools in a country with different cultural and admin-
istrative conditions from the United States. He found eight
dimensions and six types of organizational climate, as had
Halpin and Croft. The eight dimensions were labeled dis-
engagement, aviscidity, esprit, intimacy, controls, hin-
drance, thrust, and task orientation. The internal
consistency estimates of these subtests were sufficiently
high to support their reliability. Mehra concluded that
the OCDQ needed some modification and strengthening to more
accurately measure organizational climate in Indian secondary
schools.l

In her study of the organizational climate in elemen-
tary schools in Manila, Josefina R. Resurreccion replicated
the Halpin and Croft study and found the two-factor solution
produced a factor loading essentially the same as found by
Halpin and Croft. Based on the same analytic procedures as
the original study, Resurreccion identified four organiza-

tional climates: autonomous, familiar, controlled, and

1Mirmal Mehra, "Organizational Climate of Secondary
Schools, State of Delhi, India," Dissertation Abstracts In-
ternational 29 (1967):100A.
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paternal. She concluded that the type of organizational
climate in the Philippines can be identified by the 0CDQ,
and that the sample of Manila schools was a good norm for
the OCDQ in comparable areas of the Philippines. The in-
strument appeared to have low reliability in this study
but the need for further research was indicated.l
In Thailand, the OCDQ has been used in two studies:
Sumala Dachanulukukul investigated elementary schools in
the province of Sukhothai; Deoisres Sumeth investigated
organizational climate and the leader behavior of principals
as perceived by secondary school teachers in Bangkok.
Dachanulukukul concluded from his study that the climate
of the elementary schools tended to be more closed than open,
and that principals perceived their schools' climates more
open than did the teachers. Teachers in schools with en-
rollments of less than three hundred students perceived
their climate to be more open than that perceived by
teachers in schools with enrollments greater than three
hundred students. Hence, the climate is more likely to be

closed when school size increases.2 Sumeth used both the

OCDQ and the LBDQ in his study of Bangkok secondary schools.

lJosefina R. Resurreccion, "Identifying and Classify-
ing Organizational Climate of Elementary Schools in Manila,"
Dissertation Abstracts International 30 (1968):111.

2Sumala Dachanulukukul, "A Study of Organizational
Climate of Elementary Schools in the Province of Sukhothai,"
Dissertation Abstracts International 37 (1977):7430.
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He concluded that teachers perceived their organizational
school climate to fall into the closed end of the open-
closed continuum. More experienced teachers perceived their
climate as being more open. All teachers perceived their
principals as effective leaders. A relationship was found
between organizational climate and leader behavior.l

Jong-Hee Ro replicated Halpin and Croft's study in
Korean elementary schools to validate his translation of
the OCDQ. This sixty-item version of the OCDQ was adminis-
tered in sixty elementary schools, and five factors (sub-
tests) were identified as appropriate: principal support,
teacher disengagement, teacher esprit, hindrance, and prin-
cipal task emphasis. The overall reliability of the Korean
version of the instrument seemed to be very satisfactory.
Four types of organizational climate were considered appro-
2

priate: open, dedicated, separated, and closed.

OCDQ studies in the Arab world. A computer search of

OCDQ literature through the ERIC Document and University
Microfilm systems revealed that three studies of organiza-
tional climate using the OCDQ have been conducted in two

Arabian countries: Saudi Arabia and Libya. The first study

1Deoisres Sumeth, "A Study of the School Organizational
Climate and the Principal's Leadership Behavior as Perceived
by Secondary School Teachers in Bangkok, Thailand," Disser-
tation Abstracts International 40 (1979):1171.

2Jong-—Hee Ro, "An Investigation of Organizational Cli-
mate in Elementary Schools in the Province of Challabukko,
Korea," Dissertation Abstracts International 42 (1981):3375.
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employing an Arabic version of the OCDQ was conducted by
Mohammed Manuie to investigate teacher-principal perceptions
of the organizational climate in selected schools in
Riyadh, Saudi Arabia. The OCDQ was used in this study to
collect data from fifty-five elementary and intermediate
boys' and girls' schools. Manuie concluded that the organ-
izational climate was perceived similarly by teachers and
principals, but principals tended to perceive the climate
as being more open than teachers did. Teachers in boys'
schools tended to perceive their climate as being more open
than those in girls' schools. Also, the type of education
offered, the nature of school buildings, and the locations
of the schools were found to be factors that contributed to
the openness in climate of schools in Riyadh; that is, the
nonrented schools were more open than the rented schools,
the schools that were located in high socioeconomic areas
were more open than schools located in low socioeconomic
areas, and the boys' schools were relatively more open than
the girls' schools.l
Hassan Abu-Baker Fareed conducted a study to investi-
gate the organizational climate and the alienation of stud-
ents in twelve high schools from two educational districts

(Jeddah and Al-Taief) in the western province of Saudi Arabia.

lMohammed Abdulla Manuie, "A Study of Teacher-Principal
Perceptions of the Organizational Climate in Selected Schools
in Riyadh, Saudi Arabia" (Ph.D. dissertation, University of
Oklahoma at Norman, 1976), p. 177.
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The sample consisted of 717 students and 290 teachers and
administrators. Teachers and principals responded to an
Arabic version of the OCDQ and students responded to the
Pupil Attitude Questionnaire. Fareed's findings showed no
significant relationship between high school open climate
and student alienation. No significant relationship was
found to exist between the total alienation and its five
dimensions (normlessness, powerlessness, isolation, self-
estrangement, and meaninglessness) and the openness of the
school climate. The three dimensions (powerlessness, iso-
lation, and meaninglessness) tended to be related to the
openness of the school climate. The hypothesis of this
study was rejected.l This finding contradicts those of
other studies where there was a relationship between alien-
ation and openness or closedness of school climate.2
Abdullah Belgassem Alarafi investigated perceptions
of organizational climate in eighty-one elementary and
intermediate schools in the district of Benghazi, Libya.
The OCDQ was translated into the Arabic language, and 243
teachers and 81 principals responded to the instrument.

The relationship between principals and teachers was de-

scribed as reasonably satisfactory but informal in character.

lHassan Abu-Baker Fareed, "The Relationship Between
High School Open Climate and Student Alienation in Western
Province of Saudi Arabia" (Ph.D. dissertation, University
of Kansas, 1983), pp. 146-50.

2Hoy and Miskel, p. 205.
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In the low socioeconomic areas the teachers' interaction in
elementary and intermediate boys' and girls' schools was
greater than the interaction among teachers in schools in
the high socioeconomic areas. Schools in high socioceconomic
areas were found more open in climate than the schools in
low socioeconomic areas. Boys' schools were more rigid in
atmosphere than girls' schools. Girls' school teachers
perceived their school climate to be more open than those

in boys' schools. Lastly, the principals in girls' schools
perceived their schools' climates to be more open than did

principals in boys' schools.l

School as a Social System

The theoretical framework of the present study was
based on Getzels and Guba's theory which views the school
as a social system and administration as a social process.
A social system is a model of organization that possesses
a distinctive total unity (creativity) beyond its com-
ponent parts; it is distinguished from its environment
by a clearly defined boundary; it is composed of sub-
units, elements and subsystems that are almost interre-
lated within relatively stable patterns of social order.?2
A social system can be a unit of any size; it can be as

large as a school district or as small as a school classroom.

"The school as a system has a boundary which differentiates

lAbdullah Belgassem Alarafi, "Perceptions of Organiza-
tional Climate in Elementary and Intermediate Schools in
Libya, "™ Dissertation Abstracts International 41 (1980):470.

2Marvin E. Olsen, The Process of Social Organization
(New York: Holt, Rinehart & Winston, 1968), pp. 227-32.
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it from the external environment, but the external environ-
ment affects the attributes of the internal component of
the schools."l

Social systems are generally open systems. A school
may be described as an open system when there is an exchange
between the school and the external environment, and it may
be viewed as a closed system when there is a tendency to
separate the school from its broader environment. Schools
are affected by the values of the community, by politics,
and by history. In brief, the school is affected by outside
forces.2

Getzels and Guba developed the social system model
which consists of two basic elements: (1) the institutional,
defined in terms of certain roles and expectations which
are organized to fulfill the goals of the system--called the
normative dimension (nomothetic); and (2) the individual,
defined in terms of the personalities and needs of the sys-
tem's actors who provide the energy to achieve the goals--
called the psychological dimension (idiographic).3 Behavior

in a social system is a function of the interaction of the

two major elements--the normative and the psychological.4

2

Moy and Miskel, p. 54. Ibid., p. 57.

3J. W. Getzels and E. G. Guba, "Social Behavior and the
Administrative Process," School Review 65 (Winter 1957) :242-27.

4Jacob W. Getzels, James M. Lipham, and Roald F. Ken-
dall, Educational Administration as a Social Process: Theory,
Research, Practice (New York: Harper & Row, 1968), pp. 79-80.
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This interaction forms a third dimension which is called

the transactional dimension (see figure 1).

Normative Dimension

Institution - Role -+ Expectations

A T 4 A Y
Social System i Transaction ; Social Behavior
X i ¥ i #
Individual » Personality » Need Dispo-
sition

Idiographic Dimension
Figure 1. Social system model.

The normative dimension consists of three major terms.
The first term is the institution. All social systems have
certain imperative functions that come, in time, to be car-
ried out in certain routinized patterns. The functions of
governing, educating, and policing may be said to have be-
come "institutionalized," and the agencies established to
carry out these institutionalized functions for the social
system are called institutions. The other terms are role
and expectation; they are necessary to the functioning of
the institution. Roles are the most important, and are de-
fined, in part, by expectations. The institutional element
of a social system, then, explains the behavior of individuals
in terms of dominant roles and expectations aimed at meeting

the goals of the system.l

lGetzels and Guba, pp. 424-27.
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The idiographic dimension in the Getzels-Guba model
also consists of three elements. The individual is the
first element in this dimension, in that two individuals
may differ in behavior in the same situation. Individuals
stamp the particular roles they fill with their own style
and characteristic pattern of expressive behavior. It is
not enough to know the nature of the roles and expectations
for more understanding of behavior in social systems; it is
necessary to know the nature of the individual inhabiting
the roles and reacting to the exXpectations. The second
element of the idiographic dimension is personality. Get-
zels and Guba define personality as "the dynamic organiza-
tion within an individual containing need dispositions that
govern idiosyncratic reactions to the environment.“l This
definition is in terms of an internal motivational system,
personalities are unique and variety in behavior is the rule
rather than the exception. The third element of the idio-
graphic dimension is need disposition. This term refers
to the internal forces that determine the direction and goals
of behavior. 1Individuals have complex sets of needs and
desires that cause them to behave differently within similar
situations. The needs also affect the way an individual
perceives the environment.?

The social system model represents the theoretical

framework from which one can derive a conceptualization of

'1bid., p. 427.  21bid., pp. 427-28.
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climate of the school and behavior characteristics of prin-
cipals.l Lonsdale stated that organizational climate might
be defined as the global assessment of interaction between
the task-achievement dimension and the needs-satisfaction
dimension within an organization. The task-need integration
is synonymous to Getzels and Guba's nomothetic-idiographic
terms.2

Wiggins related that the organizational climate is
that state of the organization which results from the inter-
action that takes place between principal and teachers as
they fulfill their prescribed roles while satisfying their

individual needs.3

The different expectations of principals
and teachers regarding school climate arise from their
differing degrees of involvement in the role relationship.
Hence, certain expectations are not maintained by everyone
in the role set with equal intensity. The conflict between
role expectations and need dispositions causes misunder-
standings in a social system.4

Perceptions and Organizational
Climate of Schools

Individuals have individual perceptions, which are

influenced to some degree by the individual's judgment and

lWiggins, p. 57. 2Lonsdale, p. 166.

3Wiggins, p. 57.

4Getzels, Lipham, and Kendall, p. 84.
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evaluation. In his definition of perception, David Russell
stated that perception is a process of organizing and inter-
preting the sensations the organism receives from external
and internal stimuli.l Robert V. Presthus defined percep-
tion as the process of becoming acquainted with environment;
it defines the behavioral limits of a situation in the
sense that its accuracy determines the effectiveness of our
responses.2 People use themselves as the standard by which
they perceive or judge other people's behavior or action.3
Halpin and Croft, in discussing the influence of an
individual's perceptions of his or her behavior, said that
when we ask members of a group to describe their leader it
is difficult to determine how much of the description of
the leader that is given by subordinates is determined by
the actual stimulus object of the leader and how much is
determined by elements within the perceiver which operate
almost independently of the person who presumably is being
described.4 As Werrett W. Charters, Jr. showed, the variance
in teachers' descriptions of principals is sometimes asso-

ciated more closely with variance in elements within the

perceiver than with variance in the behavior of the

lDavid Russell, Children's Thinking (Walthan, MA:
Blaisdell Pub. Co., 1956), p. 70.

2Robert V. Presthus, The Organizational Society: An
Analysis and a Theory (New York: Alfred A. Knopf, 1962), p.
98.

3Sisson, p. 1l6. 4Halpin and Croft, p. 12.
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1 For these reasons it is important to obtain a

principals.
consensus of the group's perceptions of their school's
climate before the determined organizational climate can be
considered valid.2

In a study investigating the congruence between per-
ceptions and expectations of organizational climate held by
teachers and principals, a positive significant relationship
was found between principals' expectations and perceptions
of the climate. Principals tended to perceive the climate
more favorably than teachers did, and there was both diver—-
gence and congruence between teachers' and principals' per-
ceptions of organizational climate.3

A study by James Harry Hinson, Jr. investigated the
organizational climate of elementary schools in a large
urban school system and found significant differences in
perceptions held by teachers in Negro schools as compared
to teachers in white schools and in principals' perceptions
as compared to teachers' perceptions. Principals differed

significantly from teachers in their perceptions regarding

the organizational climate of schools. These differences

lWerrett W. Charters, Jr., "Teacher Perceptions of Ad-
ministrator Behavior," cited in Halpin and Croft, p. 12.

2Halpin and Croft, p. 9.

3Angeline G. Boisen, "Relationships Among the Percep-
tions and Expectations Held by Principals and Teachers for
the Organizational Climate of Elementary Schools" (E4.D.
dissertation, University of Maryland), Dissertation Abstracts
International 27 (1967):2763-4-A.
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were greater in the Negro schools, and occurred more often
in schools with a closed climate than in schools with an
open climate.l

In an investigation of teacher perceptions of school
climate and reinforcement behavior of principals, Robert
Nelson found that teachers tended to perceive a relatively
open climate in schools led by principals whom teachers per-
ceived as having high levels of reinforcement behavior. 1In
direct contrast, a relatively closed climate tended to be
perceived by teachers in schools led by principals perceived
as having low levels of reinforcement behavior.2

Other studies investigating the relationship of prin-
cipal and teacher perceptions of the school organizational
climate have revealed that principals and teachers lack con-
gruency in their perceptions of school climate. Principals
tend to perceive the organizational climate of their schools

3

as more open than teachers perceive them. In an investiga-

tion of the organizational climate of schools, Halpin stated

lJames Harry Hinson, Jr., "An Investigation of Organi-
zational Climate of the Elementary School in a Large Urban
School System," Dissertation Abstracts International 25
(1965) :6471.

2Robert Nelson, "Relationship Between Teacher Percep-
tion of Reinforcing Behavior of Principal Organizational
Climate of Elementary Schools,™ Dissertation Abstracts Inter-
national 33 (1972) :563A.

3See, e.g., J. F. Walkins, "An Inquiry into the Prin-
cipal Staff Relationship,™ Journal of Educational Research
63 (1969):11-15; Marcano, p. 4559; Dachamulukukul, p. 7430;
Manuie, p. 177; and Sisson, p. 78.
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that the most important issue in the perception of the or-
ganizational climate is how the members of the group per-
ceived their leader's behavior, because it is their
perception of the leader's behavior that determines the be-
havior of the group members; the leader's actual behavior
is less important.l
G. D. Thayer investigated the relationship between
teachers' perceptions of school climate and students' per-
ceptions of classroom climate. The author found a relation-
ship between the teachers' positive perceptions of their
group and leadership qualities, and the students' positive
views of their teachers and classrooms.2 Finally, Jerrold
Bennett Schwartz examined the relationship of teacher-
principal social interaction and student perceptions of the
schools' educational environment. A relationship was found
between teacher-principal interaction and student perceptions

of the educational environment.3

lHalpin and Croft, p. 12.

2G. D. Thayer, "Some Relationships Between Schools and
Classroom Climate, ™ Dissertation Abstracts International 32
(1971):2926.

3Jerrold Bennett Schwartz, "The Relationship of
Teacher-Principal Social Interaction and Students' Percep-
tions of the Educational Environment of Elementary Schools,"
Dissertation Abstracts International 44/07A (1983) :2003.
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Organizational Climate and
Demographic Variables

A number of studies in the literature investigated the
relationships of principal, teacher, and school demographic
data as variables affecting the openness or closedness of
school climate. Edward Vance Cook found that smaller ele-
mentary schools tend to have more open climates than larger
schools. 1In addition he found that older teachers perceive
their schools as open while younger teachers perceive their
schools as closed.l Manuie revealed that teachers in boys'
schools perceive their school climate as being more open than
teachers in girls' schools; nonrented schools were more open
than rented schools; and schools located in higher socio-
economic areas were more open in climate than schools located
in lower socioeconomic areas.2

Another study showed a steady increase in teachers'
negative feelings and perceptions of school climate with in-
creasing teacher experience.3 Maryann Castelli Kalis found
that untenured as opposed to tenured teachers hold a more
positive attitude toward school climate. Kalis reported

that a school's openness in climate has been significantly

lEdward Vance Cook, "Leadership Behavior of Elementary
School Principals and the Organizational Climate of the
Schools Which They Administer," Dissertation Abstracts Inter-
national 27 (1965) :345-46.

2Manuie, p. 177.

3John C. Walden, Thomas N. Taylor, and J. Foster Wat-
kins, "Organizational Climate Change Over Time," Educational
Forum 40 (November 1975):91.
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related to teacher attrition, high socioeconomic settings,
and the amount of education received by the community.
Additionally, school size seems to affect climate with
larger schools tending to have a more closed climate.1

In her study, Patricia Turner Mitchell found that
both experienced and inexperienced teachers perceived fe-
male and male principals to have closed school climates,
and that the more experienced the female principal the more
likely the school climate is to be closed.2

Sisson examined the relationship between selected
characteristics of principals and teachers and the degree
of school openness. He concluded that school climate was
perceived by principals as more open than as perceived by
teachers. Principals in schools with more open climates
had longer tenure than principals in less open climate
schools. Teachers in more open climate schools were older
than teachers in schools with less open climates.3

In her study of elementary school organizational cli-

mate in a large urban school system over a period of time,

Blanche Roney Dobbs concluded that there is no difference

lMaryann Castelli Kalis, "Teaching Experience: Its Ef-
fect on School Climate, Teacher Morale," National Association
of Secondary School Principals Bulletin 64 (1980):90, 95-96.

2Patricia Turner Mitchell, "Organizational Climates of
Elementary Schools and Teachers' Perceptions of Principals'
Effectiveness," Dissertation Abstracts International 39A
(1978) :5241

3Sisson, pp. 78-80.
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between teachers' and principals' sex, age, race, number of
years of experience in the system, or number of years in
the present school; the principals' number of years in the
principalship; the students' racial composition, socioecono-
mic status, or gain in reading achievement; the size of the
instructional staff; and the open or closed climate of the
school as perceived by teachers.l

Marcano's study of organizational climate in Venezuelan
elementary schools revealed that the age of principals, the
number of years the principal has been in the same school,
and the geographical location of the school district have no
relationship to the degree of openness of the organizational
climate of the school. Principals who have longer tenure
tend to preside over schools with a more open climate than
those with shorter tenure. Principals view the climate of
their school as being more open than do the teachers.2

Alan Hilliard examined the relationship between organi-
zational climate, elementary school principals, and the
adaptability of the school. His findings included (1) non-
authoritarian principals have more open climate schools than
authoritarian principals, (2) schools with more open climates

are more adaptable than schools with less open climates, and

lBlanche Roney Dobbs, "Change in the Organizational
Climate of the Elementary Schools in a Large, Urban School
System Over a Period of Time," Dissertation Abstracts Inter-
national 41/09A (1980):3795.

2Marcano, p. 4559,
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(3) principals with shorter tenure have more open school
climates than longer tenured principals. In addition,
younger teachers provided a more open school climate than
older teachers, and teachers with higher academic degrees
provided a lower degree of openness and adaptability in
their school.l Finally, Alarafi's study revealed that
school climates in high socioeconomic areas are more open
than in low socioeconomic areas, and that principals and
teachers in girls' schools perceived their climate to be

more open than principals and teachers in boys' schools.2

Summary

Organizational climate, as a term meaning the charac-
teristics of an organization's environment, has been used
in various studies on administration. Researchers disagree,
however, on a single definition of organizational climate
and the factors causing climate differences. Halpin and
Croft's definition of organizational climate analogously as
"organizational personality" is widely used in research on
school organizational climate.

In the literature are cited many instruments for mea-

suring organizational climate in a variety of organizational

lAlan Hilliard, "Elementary School Principals and the
Organizational Climate and Adaptability of the Schools,"
Dissertation Abstracts International 42/01 (1981) :34.

2Alarafi, p. 470.
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settings. The OCDQ by Halpin and Croft is one of the best
and most widely used of the instruments which measure organi-
zational climate in schools. The instrument consists of
sixty-four items which assess the social interaction in
schools between teacher and teacher and teacher and principal.
The OCDQ items are assigned to eight subtests, four pertain-
ing to teacher characteristics and four to principal charac-
teristics. Through those eight subtests a continuum of

open-closed climate is computed. Halpin and Croft utilized

n

the leader behavior study, social system theory, and Rokeach
term open and closed mind in conceptualizing their organiza-
tional climate theory.

Since the OCDQ's publication, numerous studies have
been conducted in the United States, Canada, and other coun-
tries to validate the instrument. Most of those studies
concluded that the OCDQ is a useful and valid instrument for
assessing the organizational climate of elementary schools.
Also, the OCDQ has been shown valid in measuring the organi-
zational climate of schools in the three studies conducted
in the Arab world.

In studying the organizational climate of schools it
is useful to view the school as a social system, as theorized
by Getzels and Guba. To understand this model, the school is
viewed as a social system consisting of two basic elements:

institutional (normative) and individual (idiographic). The
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social behavior of school subsystems is a result of the
interaction between normative and idiographic elements.

The studies reported in the literature on principal
and teacher perceptions of organizational climate revealed
different findings, but most of the studies found a diver-
gence between principal and teacher perceptions of organi-
zational climate. The findings of studies on school
organizational climate and various demographic variables
of principals, teachers, and students are contradictory.
Some studies support the existence of a relationship between
organizational climate and some demographic variables, but
others do not support the existence of such a relationship.

This is the first study of its kind to be conducted
in Bahrain investigating the organizational climate of ele-
mentary schools. This study might bring to the attention
of principals and teachers an understanding of the possible
relationship of a healthy school climate to the school's
effectiveness and quality of output. It is this which makes
this research unique and beneficial.

In the next chapter, the method and procedures em-
ployed in this study are presented. This includes a de-
scription of the same selection, data collection, and data

analysis.



CHAPTER III
METHOD AND PROCEDURES

This exploratory study sought to examine the organi-
zational climate of Bahraini elementary schools, as per-
ceived by principals and teachers, and the relationships
among school organizational climates and selected charac-

teristics of principals, teachers, and schools.

The Sample

A list of Bahrain's public elementary schools was
secured from the Ministry of Education's Directorate of
Elementary Education. The seventy-four schools, active in
academic year 1984-85, were stratified into three lists on
the basis of gender-related staffing patterns; i.e.,

(1) girls' schools with female principals and female
teachers, (2) boys' schools with male principals and male
teachers, and (3) boys' schools with female principals and
female teachers.

The schools in each of the derived lists were then
sequentially numbered. It was intended that ten schools
from each gender composition would be selected for inclusion
in the study. For both the lists of girls' schools with

female principals and teachers and boys' schools with male

60
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principals and teachers, the researcher randomly selected

a page from Walter R. Borg and Meredith Damien Gall's table
of random numbersl and proceeded down the list of two-digit
numbers until ten schools had been selected. There were
only nine schools for boys in Bahrain with female principals
and female teachers. Therefore, all nine were included in
the sample. This procedure produced a stratified sample of
twenty-nine elementary schools.

The principals and ten teachers of each identified
school were the participants of the study. The Directorate
of Elementary Education provided the names of all the
teachers in these schools. Ten teachers from each school
were selected as participants, using a table of random num-
bers as in the previous procedure. This process yielded a

total sample of 29 principals and 290 teachers.

Data Collection

For the purpose of data collection the researcher
traveled to Bahrain. Written permission to contact princi-
pals and teachers of the twenty-nine identified elementary
schools was secured from the Directorate of Elementary
Education of the Bahraini Ministry of Education. The re-
searcher visited each school twice. The objectives of the

first visit were to confirm the principals' and teachers'

lWalter R. Borg and Meredith Damien Gall, Educational
Research: An Introduction (New York: Longman, 1983), pp.
905-7.
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willingness to participate in the study, to distribute the
instrument packet to each participant, and to schedule a
specific date for the researcher's second visit to the
school for the purpose of collecting the completed forms.

Each instrument packet had the participant's name af-
fixed, and was comprised of the following material: (1) a
cover letter from the researcher to the participant explain-
ing the purpose of the investigation and guaranteeing his
or her anonymity (appendix B), (2) an Arabic version of the
OCDQ with instructions to the respondent (appendix a),

(3) a demographic data sheet in Arabic (appendix A), and
(4) an addressed envelope used by the participant to return
the completed forms to the researcher. Because of the
nature of the mail service in the country, the researcher
chose to return to each school two weeks after the first
visit in order to collect the instruments completed by the
participants.

As a means of instrument collection followup, the
participants' OCDQs and demographic data sheets were coded
with four-digit numbers. The first two digits identified
the school and the second two digits identified the partici-
pants. The schools were coded as follows: (1) 20-29, girls'
schools with female principals and teachers; (2) 30-39,
boys' schools with male principals and teachers; and

(3) 40-48, boys' schools with female principals and teachers.
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The principal's code for each school was 00, while the
teachers’' codes were from 01 to 10.

After completion of the data collection, these code
numbers were cut off of all instruments. Before the ori-
ginal code was eliminated, a new code was used for the
purpose of identification and checking through the data
analysis stage. In this code, the schools were numbered
sequentially from one to twenty-nine and the respondents

were coded only by their respective school codes.

Translation of the Instrument

The investigator obtained permission from the Macmillan
Publishing Company to translate and administer the OCDQ
(see appendix B). 1In his translation of the instrument
into Arabic, the investigator focused much effort on pre-
serving the connotation as well as the content of the 0OCDQ
items. This was accomplished through consultations with
some American educators when the investigator was in doubt
about the meaning of an item. The investigator also gave
consideration to the Bahraini school system in the transla-
tion of the instrument. This required minor changes in
some of the OCDQ items in order for those items to be rele-
vant to the situation in Bahraini schools, while keeping
the basic meaning of the original items. For example, item
34 was changed from, "Teachers eating lunch by themselves

in their own classroom," to be read in Arabic as "Teachers
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have tea or refreshing drink by themselves in their own
classroom." This change was made because Bahrain's elemen-
tary school hours are from 7:00 AM to 1:00 PM, and teachers
and students do not have lunch at school. Item 50 was
changed from, "The principal tries to get better salaries
for teachers," to be read in Arabic as "The principal tries
to get his/her teachers financial compensations." This
change was made because principals in Bahraini schools are
not authorized to make decisions concerning salaries; those
decisions are made by the Ministry of Education. However,
principals do have authority to request financial compensa-
tion for their teachers who show superiority in their work.
After translation of the OCDQ by the investigator, a
panel of experts judged the accuracy of the items in the
Arabic version to the original English version, and the
relevance of the items in the Bahraini educational setting.
These experts were five professors of education at the
University College of Bahrain (appendix C). The panel
members were selected to provide the investigator maximum
advice based on their educational backgrounds and expertise.
All experts reported their judgment of and recommendations
for the Arabic translation to the investigator. The panel's
recommendations were to reword some items for clarity or to
add a clarification statement to others. When the investi-
gator implemented those recommendations and prepared a new

version, the panel checked it a second time and indicated
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that it was clearly stated. Afterwards, the instrument was
given to some elementary teachers, who were asked to judge
its clarity. They indicated that the instrument was clearly

stated.

Instrumentation

Two instruments were used to collect data for this
study. First, a demographic data sheet was designed by the
researcher for the purpose of collecting specific descrip-
tive information about selected characteristics of principals,
teachers, and schools. Each participant in the study re-
sponded to the demographic data sheet, which was attached
to the front of the OCDQ. Respondents were requested to
place a checkmark in front of their selected responses.
Second, the Organizational Climate Description Questionnaire
developed by Halpin and Croft was the major instrument. It
was used in this study to assess the social interaction
between principal and teachers and teacher interaction with
other teachers in the twenty-nine elementary schools in the
study.

The OCDQ consists of sixty-four items on a Likert-
type scale. For each item, the respondent answers either
rarely occurs, sometimes occurs, often occurs, or very fre-
quently occurs. The sixty-four items are assigned to eight
subtests on the basis of factor and content analyses. Four

of these subtests describe teachers' characteristics:
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Intimacy: the degree of social cohesiveness among
teachers in the school;

Disengagement: the degree to which teachers are in-
volved and committed to achieving the goals of the

school;
Esprit: the apparent morale of the group;
Hindrance: the extent to which teachers see rules, 1

paper work, and "administrivia" as impeding their work.
The remaining four subtests describe principals' character-
istics:

Thrust: the dynamic behavior with which the principal
sets a hard-working example;

Consideration: the extent to which the principal is
seen as treating teachers with dignity and human con-
cern;

Aloofness: the extent to which the principal is de-
scribed as maintaining social distance (for example,
cold and distant or warm and friendly);

Production emphasis: the extent to which the principal
tries to get teachers to work harder (for example,
supervising closely, being directive, demanding re-
sults).?

Combined scores of the eight subtests map out the
climate profile of the school, which is classified along a
continuum defined at one end as an open climate and at the
other end as a closed climate. These six profiles are open,
autonomous, controlled, familiar, paternal, and closed.

The climate openness index is the most straightforward way

of determining the relative openness or closedness of a set
of school climates. This can be computed by using the fol-
lowing equation: Esprit subtest mean score + Thrust subtest
mean score - Disengagement subtest mean score = Openness of

school climate.3

1 3

Owen, p. 196. 2Ibid. Hoy and Miskel, p. 191.
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The researcher tabulated the responses on the 0CDQ
instrument and demographic data sheet. The OCDQ was then
mailed to New Mexico to be scored by Donald Croft, one of
the instrument's authors, who developed a complete scoring
program and offers this service to OCDQ users. The output
from this computer program provided the researcher with

the information utilized in the analyses of this study.

OCDQ Reliability and validity

The reliability of the eight subtests of the OCDQ
were found by the split half, split respondent and communal-
ities resulting from the three-factor rotational solution
with coefficients to 0.84. The estimates of internal con-
sistency and equivalence for the eight subtests indicate
that the reliability of the OCDQ is acceptable (table l).l

Anderson also reported the OCDQ had acceptable relia-
bility with a Minnesota sample in a test-retest Pearsonian
r correlation as well as an odd-even respondent Pearsonian

2

r. These data are shown in table 2. Andrews conducted the

most extensive validity study of the OCDQ and demonstrated
the existence of relationships between the OCDQ subtests and
a number of variables. Andrews' studies establish the con-
struct validity of the OCDQ for use in schools ranging from

grades one to twelve.3

1 2

Halpin and Croft, p. 65. Anderson, p. 25.

3Andrews, pp. 4-20.
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TABLE 1

ESTIMATES OF INTERNAL CONSISTENCY AND OF EQUIVALENCE FOR THE
EIGHT OCDQ SUBTESTS

Split-Half Coef- Correlation Be- Commmality Es-
ficient of Reli- tween Scores of timatesC for
ability, Corrected the Odd-Numbered Three-Factor
by the Spearman- and Even-Numbered Rotational
Brown Formulad Respondents in Solution
0CDQ (N = 1,151) Each SchoolP (N = 1,151)
Subtest (N = 71)
Disengagement .73 .59 .66
Hindrance .68 .54 .44
Esprit .75 .61 .73
Intimacy .60 .49 .53
Aloofness .26 .76 .72
Production
Emphasis .55 .73 .53
Thrust .84 .75 .69
Consideration .59 .63 .64

SOURCE: Andrew W. Halpin and Don B. Croft, The Organizational
Climate of Schools (St. Louis, MO: Washington University, 1962), p.
66.

3Estimate of internal consistency.

bEstimate of equivalence.

Crhese are lower-bound, conservative estimates of equivalence.
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TABLE 2

ANDERSON'S RELIABILITY COEFFICIENTS

0OCDQ Test-Retest Pearson r Correlation
Subtests - Pearson r - of 0Odd-Even Respondents
Disengagement +0.567 +0.541
Hindrance +0.458 +0.791
Esprit +0.805 +0.685
Intimacy +0.653 +0.668
Aloofness +0.196 +0.708
Production Emphasis +0.787 +0.692
Thrust +0.504 +0.763

Consideration +0.805 +0.556

SOURCE: Donald P. Anderson, "Relationships of Organ-
izational Climate of Elementary Schools and Personal Vari-
ables of Principals" (Ph.D. dissertation, University of
Minnesota, 1964), p. 21, as cited in Manuie, p. 86.

Research conducted to investigate the relationship
between the OCDQ and the Organizational Climate Index (OCI)
concluded that there is a significant relationship between
these two instruments.1 A positive relationship also was

found between the OCDQ and Likert's Profile of a School.2

lC. R. Steinhoff and R. G. Owen, "A Study of the Rela-
tionship Between the Organizational Climate Index and the
Organizational Climate Description Questionnaire," paper
presented at the Educational Research Association meeting,
Lake Kiameshas, New York, March 1969.

24all, p. 590.
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Other validity studies of the OCDQ have been conducted by
many researchers (refer to chapter II). A few of these
researchers and their conclusions are Stansbury's finding
that the OCDQ is a viable instrument, Vanderlain's finding
that the Esprit subtest seems viable, Smith's finding that
the OCDQ is a viable instrument to identify organizational
climate, Roseveare's conclusion that the Thrust subtest is
valid and the Esprit subtest is probably valid, Coker's
finding that the OCDQ reliability is extremely high and the
instrument is valid, and Pritchard's finding that the eight
subtest dimensions are viable.l As Gary D. Borich and
Susan K. Madden indicated, the great number of studies that
have used the OCDQ has ensured its reliability and valid-
ity.2 As shown by these researchers, the OCDQ is a valid
and reliable instrument, especially at the dimensional
level in its application in the United States and other
advanced and developing countries, as well as its applica-
tion in the Arab nations of Saudi Arabia and Libya. Such
conclusions appear to justify the applicability of the

OCDQ for use in the present study.

lStansbury, p. 3817; Vanderlain, p. 2081; Smith,
p. 2041; Roseveare, p. 7051; Coker, p. 1459; Pritchard,
p. 2037.

2Gary D. Borich and Susan K. Madden, Evaluating Class-
room Instruction: A Sourcebook of Instruments (Menlo Park,
CA: Addison-Wesley, 1977), p. 377.
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Research Hypotheses

In order to investigate the concerns of this study,
null hypotheses were tested for significance at the .05
level. These hypotheses were as follows:

Hol--No significant difference exists between prin-
cipals' and teachers' perceptions of the organizational
climate of their elementary schools as measured by the OCDQ.

Ho2--No significant difference exists between the
organizational climates of three different types of schools:
(1) those with male principals, male teachers, and male
students; (2) those with female principals, female teachers,
and female students; and (3) those with female principals,
female teachers, and male students.

Ho3--No significant difference exists between organi-
zational climate and (1) gender of principals, (2) gender
of teachers, (3) principals' years of experience,

(4) teachers' years of experience, (5) qualifications of

principals, and (6) qualifications of teachers.

Analysis of Data

The primary purposes of this study were: (1) to deter-
mine the organizational climate of twenty-nine elementary
schools in Bahrain as perceived by principals and teachers
through the use of the 0OCDQ, and (2) to investigate possible
statistically significant differences between the schools'

organizational climates, selected characteristics of
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principals and teachers, and the gender composition of the
schools.

Each school's organizational climate was determined
by using the following formula: Esprit subtest mean score
+ Thrust subtest mean score - Disengagement subtest mean
score = Openness of school climate.l

The three null hypotheses of this study were tested
for statistical significance at the .05 level. The first
hypothesis was analyzed with a t test for possible statis-
tically significant differences between principal's percep-
tions and teachers' perceptions of their school's organiza-
tional climate. Analysis of variance was used to test the
second hypothesis for possible statistically significant
differences between organizational climate openness scores
of the three groups of schools with different gender compo-
sitions. The third hypothesis was tested by three different
statistical procedures: (1) the possible statistically
significant differences between gender of principals and
the openness scores of their school climates and the
gender of the teachers and the openness scores of their
school climates were tested using t tests; (2) the possible
statistically significant differences between principals’
and teachers' years of experience and the openness scores

of their school climates were tested using the Pearson

1Hoy and Miskel, p. 191.
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product-moment correlation coefficients; and (3) the pos-
sible statistically significant differences between prin-
cipals' and teachers' qualifications and the openness scores
of their school climates were tested using analysis of
variance.

In the next chapter of this study, the findings are
presented. 1In chapter V, a summary of the study, observa-
tions and discussion of the findings, implications of the
findings, and recommendations for further research are

presented.



CHAPTER IV

THE FINDINGS

The findings obtained through the procedures outlined
in chapters I and III are presented in this chapter. The
chapter is divided into four sections: (1) description of
the respondents, (2) demographic data presentation, (3) the
OCDQ computer scoring and computation of individual and

school openness scores, and (4) testing of hypotheses.

The Respondents

The population of this study were principals and
teachers of public elementary schools in Bahrain. Using the
process described in chapter III, a random sample of twenty-
nine elementary schools was selected. From these twenty-
nine schools, the principal of each school and ten teachers
from each school were randomly selected to participate in
the study. This process produced a sample of 29 principals
and 290 teachers.

All of the twenty-nine schools selected in the sample
agreed to participate in the study. Twenty-nine principals
(100 percent) and 287 teachers (98.9 percent) completed and
returned the study instruments (the demographic data sheet
and an Arabic version of the Organizational Climate Descrip-

tion Questionnaire). The three teachers who did not complete

74
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the instruments were from three different elementary schools

in the sample.

Demographic Data Presentation

The demographic data sheets of 29 principals and 287
teachers were hand-tabulated by the researcher. The results
for teachers and principals were tabulated separately.

Table 3 presents the gender, experience, and qualifications
of the respondents, as well as the type of school in which
they were employed according to its gender composition. The
table shows that 34.5 percent of the principals were male
while 65.5 percent were female. Likewise, of the teachers
who responded, 34.5 percent were males and 65.5 percent were
females.

With regard to the different types of schools and the
number of principals, 34.5 percent of the principals were
females who headed girls' schools with female teachers.
These teachers represented 34.4 percent of all teachers who
responded to the instrument. Also, the table shows that
34.5 percent of the principals were males, administrating
boys' schools with male teachers. From those boys' schools,
the teachers represented 34.5 percent of all teachers who
responded to the instrument. Finally, 31.0 percent of the
principals were females who administrated boys' schools with
female teachers. These teachers comprised 31.1 percent of

the teacher respondents. 1In regard to student gender, girls'
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TABLE 3

DEMOGRAPHIC DATA

Principals Teachers
(N = 29) (N = 287)
Demographic Schools
Variables (N=29) n % Mean n % Mean
Gender
Male 10 10 34,5 - 99 34,5 --
Female 19 19 65.5 -- 188 65.5 —

Types of Schools

Girls' schools with

female principals

and teachers 10 10 34.5 -~ 98 34.4 -
Boys' schools with

male principals

and teachers 10 10 34.5 -- 99 34,5 --
Boys' schools with

female principals

and teachers 9 9 31.0 -~ 90 3.1 -
Qualifications
High school degree - 24 82,7 - 83 29.0 -—
Teacher training
college degree - - - - 133 46.3 —
University degree - 5 17.3 - 71 24,7 --
Years of Experience - — - 29.3 - - 9.3

schools constituted 34.5 percent of the school sample and
boys' schools constituted 65.5 percent of the school sample.

With respect to the educational background or quali-
fications of the principals and teachers, the table shows
that 82.7 percent of the principals and 29 percent of the

teachers did not exceed the high school level in their
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educational background. None of the principals had teacher
training college degrees while 46.3 percent of the teachers
were graduates of teacher training colleges (two academic
years of college study after high school graduation). The
table shows 17.3 percent of the principals had a university
degree while 24.7 percent of the teachers had university
degrees (bachelor of arts, bachelor of science, and bachelor
of education). In brief, 82.7 percent of the principals
did not exceed high school level in their educational back-
ground while 71 percent of the teachers earned more than a
high school degree.

With regard to years of experience, principals had a
total of 849 years of experience with a mean of 29.3 years
while teachers had a total of 2,666 years of experience
with a mean of 9.3 years. This finding that principals have
more years of experience than their teachers is an expected
one in the situation of Bahraini schools, where seniority
is the major criterion for promotion to principalship.

OCDQ Computer Scoring and Computation of
Individual and School Openness Scores

The major instrument used to assess the organizational
climate of schools in this study was the Organizational
Climate Description Questionnaire. The completed OCDQs
were hand-tabulated by the researcher and mailed to Don B.
Croft at New Mexico State University's Educational Research

Center. Croft scored the OCDQ responses by computer and
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returned a printout of the OCDQ scores. The OCDQ computer
output scores consisted of three types: (1) normatively
standardized scores, (2) individual double standardized
scores and climate profile scores, and (3) individual and
school climate similarity index scores.

For the purpose of this study, the researcher utilized
the normatively standardized scores of principals, teachers,
and schools in computing the openness scores of the indivi-
duals and schools. The normatively standardized scores were
computed by the following procedure. First, the means were
computed of the responses to the items which composed each
subtest. Second, these means were multiplied by ten and
all further decimal values were rounded and dropped.
Finally, the raw means from the second step were standard-
ized utilizing the means and standard deviations from Halpin
and Croft's original sample of seventy-one elementary
schools. The resulting standardized scores were converted
to have an expected mean of 50 with a standard deviation of
10.1

The openness scores of each principal, teacher, and
school were computed using the normatively standardized
mean scores of the OCDQ subtests Esprit, Thrust, and Disen-
gagement. The openness scores were arrived at by using the

following formula: Esprit + Thrust - Disengagement = Openness

lHalpin and Croft, pp. 174-77.
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score. Table 4 shows the individual openness scores for

this study's sample of schools and principals and the

teachers' mean openness scores for each school. These

TABLE 4

OPENNESS SCORES: ELEMENTARY SCHOOLS,
PRINCIPALS, AND TEACHERS

Openness. Scores.

School
Code Schools Principals Teachers' Mean@

1 33 30 34
2 31 32 31
3 27 29 27
4 32 45 31
5 28 48 26
6 38 36 38
7 36 61 22
8 35 36 35
9 20 44 18
10 38 56 36
11 49 62 48
12 27 39 25
13 35 51 33
14 29 35 28
15 31 46 30
16 45 31 47
17 25 9 27
18 40 63 37
19 34 51 32
20 35 55 33
21 28 50 25
22 11 44 8
23 28 66 25
24 27 50 23
25 10 39 8
26 28 51 26
27 41 49 37
28 28 38 27
29 32 28 32

SThese scores reflect the mean of all respondent
All decimal values were rounded

teachers in each school.
and dropped.
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openness scores were then ranked from the highest to the
lowest, and the means for all schools, all principals, and
all teachers were calculated (see table 5). As is shown in
table 5, the mean organizational climate openness score of
the twenty-nine schools was 30.68. The distribution of
schools in relation to the group mean shows that 55 percent
of the schools scored above the mean and 45 percent scored
below the mean. Of those schools scoring above the mean,
seven were girls' schools with female principals and
teachers, seven were boys' schools with male principals

and teachers, and two were boys' schools with female prin-
cipals and teachers. Those schools that scored below the
mean were three girls' schools with female principals and
teachers, three boys' schools with male principals and
teachers, and seven boys' schools with female principals and

teachers (see table 6).

Testing of Hypotheses

In order to test the hypotheses of this study, the
researcher utilized the Peabody College Computer Services
Center for statistical analysis of the data. The openness
scores of the individual teachers, principals, and schools,
and the demographic data of each of those were fed into the
computer (see appendix D for raw data openness scores of
teachers, principals, and schools). A statistical program

designed to test the hypotheses of the study for significance
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TABLE 5

RANKINGS OF OPENNESS SCORES OF ELEMENTARY SCHOOLS,
PRINCIPALS, AND TEACHERS

Schools Principals Teachers
School Openness School  Openness School Openness
Rank Code Score Code Score Code Score?@
1 11 49 23 66 11 48
2 16 45 18 63 16 47
3 27 41 11 62 6 38
4 18 40 7 61 18 37
5 6 38 10 56 27 37
6 10 38 20 55 10 36
7 7 36 13 51 8 35
8 8 35 19 51 1 34
9 13 35 26 51 13 33
10 20 35 21 50 20 33
11 19 34 24 50 19 32
12 1 33 27 49 29 32
13 4 32 5 48 2 31
14 29 32 15 46 4 31
15 2 31 4 45 15 30
16 15 31 9 44 14 28
17 14 29 22 44 3 27
18 5 28 12 39 17 27
19 21 28 25 39 28 27
20 23 28 28 38 5 26
21 26 28 6 36 26 26
22 28 28 8 36 12 25
23 3 27 14 35 21 25
24 12 27 2 32 23 25
25 24 27 16 31 24 24
26 17 25 1 30 7 22
27 9 20 3 29 9 18
28 22 11 29 28 22 8
29 25 10 17 9 25 8

Note. Mean openness scores were as follows: schools' mean =
30.68; principals' mean = 43.93; teachers' mean = 29.32.

SThese scores reflect the mean of all respondent teachers in
each school. All decimal values were rounded and dropped.
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TABLE 6

DISTRIBUTION OF ELEMENTARY SCHOOLS ABOVE AND BELOW THE
MEAN OPENNESS CLIMATE SCORE OF THE SCHOOLS

Above Below
School Type Mean Mean Total
Girls' schools with
female principals
and teachers 7 3 10
Boys' schools with
male principals
and teachers 7 3 10
Boys' schools with
female principals
and teachers 2 7 9
Total 16 13 29
Percentage 55% 45% 100%

at the .05 level was conducted. The results of the analy-

ses are presented in this section.

Hypothesis 1

The first hypothesis was stated as follows: No signi-
ficant difference exists between principals' and teachers'
perceptions of organizational climate of their elementary
schools as measured by the OCDQ. In testing this hypothesis,
the t test was utilized. The analysis of data revealed that
a significant difference existed between principals' percep-
tions of the organizational climate of their schools and

teachers' perceptions of the organizational climate of their
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schools as measured by the OCDQ (table 7). The principals’
and teachers' climate openness scores were 43.93 and 29.33,
respectively. Statistical analysis indicated the difference
between these means had a t value of 5.72 with a probability
of 0.000. This value is statistically significant at the

.05 level. Therefore, the first null hypothesis was rejected,
meaning that principals perceived the organizational climate
of their schools as significantly more open than teachers

perceived them to be.

TABLE 7

RESULTS OF t TESTS BETWEEN PRINCIPALS' AND TEACHERS'
PERCEPTIONS OF THEIR SCHOOLS' DEGREE OF OPENNESS

CLIMATE
Reference
Group N Mean SD. t o)
Principals 29 43.93 12.35
5.72 0.000%*
Teachers 287 29.33 16.84
*p < .05.

Hypothesis 2

The second hypothesis was stated as follows: No signi-
ficant difference exists between the organizational climate
of three different types of schools: (1) those with male

principals, male teachers, and male students; (2) those with
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female principals, female teachers, and female students; and
(3) those with female principals, female teachers, and male
students. Table 8 shows the openness scores of the schools
and the mean openness score for each of the three school

types. Boys' schools with male principals and teachers

TABLE 8

OPENNESS SCORES OF SCHOOLS BY TYPE OF SCHOOL

Girls' Schools with Boys' Schools with Boys' Schools with
Female Principals Male Principals Female Principals
and Female Teachers and Male Teachers and Female Teachers
School Openness School Openness School Openness
Code Score Code Score Code Score
1 33 11 49 21 28
2 31 12 27 22 11
3 27 13 35 23 28
4 32 14 29 24 27
5 28 15 31 25 10
6 38 16 45 26 28
7 25 17 25 27 41
8 35 18 40 28 28
9 20 19 34 29 32
10 38 20 35
Mean 30.7 Mean 35.0 Mean 25.9

had the highest mean score at 35.0 percent, followed by

girls' schools with female principals and teachers and
boys' schools with female pn‘:incipals and teachers.

A one-way analysis of variance was used to test for
significant differences among the organizational climates

of the three types of schools (table 9). The analysis
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TABLE 9

ONE-WAY ANALYSIS OF VARIANCE OF THE RELATIONSHIP BETWEEN
THE DEGREE OF OPENNESS CLIMATE OF SCHOOLS BY TYPE

OF SCHOOL

Source of Sum of 2
Variation Squares af X F P
Main effects school

types 393.218 2 196.609

3.201 0.057

Residual 1596.989 26 61.423
Total 1990.207 28 71.079

revealed an F value of 3.20 with a probability of 0.057,
which was near significance at the .05 level.

A further post hoc statistical analysis for the
analysis of variance to determine pairs of means that are
statistically significant at the .05 level, using the
Newman-Keuls procedure (see table 10), revealed that there
was no significant difference between the degree of open-
ness climate of girls' schools with female principals and
teachers and boys' schools with male principals and teachers.
Also, there was no significant difference between the degree
of openness climate of girls' schools with female principals
and teachers and boys' schools with female principals and
teachers. The only significant difference between the

degree of openness climate was found between boys' schools
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with male principals and teachers and boys' schools with
female principals and teachers, which means that boys'

schools with male principals and teachers have a greater
degree of openness in climate than boys' schools with fe-

male principals and teachers.

TABLE 10

CLIMATE COMPARISONS AMONG THREE TYPES OF SCHOOLS
COMPUTED BY THE NEWMAN-KEULS PROCEDURE

Boys' Schools  Girls' Schools Boys' Schools

with Female with Female with Male
Principals Principals and Principals
and Teachers Teachers and Teachers
Boys' schools with
female principals
and teachers — 4.8 9.1%*
Girls' schools with
female principals
and teachers - 4.3
Boys' schools with
male principals
and teachers -
Means 25.9 30.7 35.0

*p = .05,

Hypothesis 3

The third hypothesis was stated as follows: No signi-
ficant difference exists between organizational climate and
(1) gender of principals, (2) gender of teachers, (3) prin-

cipals' years of experience, (4) teachers' years of
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experience, (5) qualifications of principals, and (6) guali-
fications of teachers. For the first and second variables
of this hypothesis, t tests were used to establish whether
statistically significant differences at the .05 level
existed between school climate openness scores and the
gender of principals and teachers. The statistical analyses
of the data revealed a mean climate openness score of
26.8883 for female teachers and 33.9596 for male teachers

(table 11). The difference between the means of male

TABLE 11

RESULTS OF t TESTS BETWEEN PRINCIPALS' GENDER AND PER-
CEPTIONS OF THEIR SCHOOL'S DEGREE OF OPENNESS CLI-
MATE AND BETWEEN TEACHERS' GENDER AND PERCEPTIONS

OF THEIR SCHOOL'S DEGREE OF OPENNESS CLIMATE

Reference
Group N Mean SD t P
Principals
Female 19 43.7895 10.773
-0.08 .936
Male 10 44.2000 16.356
Teachers
Female 188 26.8883 16.109
~-3.44 .001%*
Male 99 33.9596 17.305
*E < .05.

principals and female principals was not statistically sig-

nificant at the .05 level; therefore, the null hypothesis
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was supported that no significant difference existed be-
tween principals' gender and the openness of their schools'
climates. The difference between means of male teachers
and female teachers was statistically significant at the
.05 level. Therefore, the null hypothesis was rejected in
that female teachers perceived the climate of their schools
to be less open than male teachers perceived them to be.

In testing the third and fourth variables of hypothe-
sis 3, Pearson product-moment correlation coefficients were
utilized in correlating the principals' years of experience
with their school climate openness scores and the teachers'
years of experience with their school climate openness
scores. Analyses of the data revealed no statistically
significant relationships between principals' years of ex-
perience and their school climate openness scores nor between
teachers' years of experience and their school climate open-
ness scores (table 12). The null hypothesis was supported
that no significant difference existed between organizational
climate and principals' years of experience or between organ-
izational climate and teachers' years of experience.

The fifth and sixth variables of the third hypothesis
tested the relationship between school climate openness
as perceived by principals and teachers and their qualifi-
cations. Because principals were grouped under two categor-
ies of qualifications, the relationship between principals'

climate openness scores and principals' qualifications was
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TABLE 12

PEARSON PRODUCT-MOMENT CORRELATIONS BETWEEN PRINCIPALS'
YEARS OF EXPERIENCE AND PERCEPTIONS OF THEIR SCHOOL'S
DEGREE OF OPENNESS CLIMATE AND BETWEEN TEACHERS'
YEARS OF EXPERIENCE AND PERCEPTIONS OF THEIR
SCHOOL'S DEGREE OF OPENNESS CLIMATE

Reference

Group N Mean SD r P
Principals

Openness scores 29 43.9310 12.6743

0.0385 .421
Years' experience 29 29,2759 6.1114

Teachers
Openness scores 287 29.3275 16.8412

0.0639 .140
Years' experience 287 9.2892 5.7522

analyzed with the t test. Analysis of the data revealed
that the twenty-four principals who held high school degrees
attained a climate openness mean of 42.0833 while the prin-
cipals who held university degrees had a climate openness
mean of 52.8000. The difference between principals' means
in the two qualifications categories was not significant at
the .05 level (table 13).

To test the relationship between the teachers' climate
openness scores and their qualifications, teachers were
grouped under three categories of qualifications: high
school degree, teachers training college, and university

degree. A one-way analysis of variance was used to test for



90

TABLE 13

RESULTS OF t TEST BETWEEN PRINCIPALS' QUALIFICATIONS AND
PERCEPTIONS OF THEIR SCHOOL'S DEGREE OF OPENNESS

CLIMATE
Principals'
Qualifications N Mean SD t P
High school degree 24 42,0833 12.374
-1.79 .085
University degree 5 52.8000 11.189

differences among the means of the climate openness scores
of the three groups of teachers according to their qualifi-
cations (table 14). This analysis showed there was no
significant relationship between teachers' qualifications

and their schools' organizational climate openness.

Summary

The analysis of the data has been reported in this
chapter. The response to the instrument was high, with
100 percent of principals and 98.9 percent of teachers com-
pleting the instrument. The demographic data were scored
by hand and the 0OCDQs were computer scored. The climate
openness scores were computed from the normatively standard-
ized mean scores of the OCDQ subtests Esprit + Thrust -
Disengagement. The schools' openness scores revealed 55

percent of schools were above and 45 percent of schools were
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below the openness mean of the schools. The statistical
analysis of data and hypothesis testing yielded the follow-
ing findings for the null hypotheses. A significant
statistical difference was found between principals' per-
ceptions of the organizational climate of their schools and
teachers' perceptions of the organizational climate of
their schools. Thus, null hypothesis 1 was rejected.

Data pertaining to null hypothesis 2 were tested and no
significant difference was found to exist among the three
types of schools and the organizational climate of the
schools. A post hoc analysis revealed, however, a
significant difference between boys' schools with male
principcals and teachers and boys' schools with female
principals and teachers. In hypothesis 3, no signficiant
difference was found between principals' gender and the
climate openness of their schools nor between principals'’
qualifications and the organizational climate of their
schools. A significant difference was found to exist,
however, between teachers' gender and the organizational
climate of their schools. Male teachers perceived their
school climates as more open than female teachers. Finally,
no significant difference was found between the teachers'
years of experience and qualifications and their schools'

organizational climate.



In the next chapter, the findings of the study are
discussed. The implications of the study and recommenda-

tions are presented.
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CHAPTER V

SUMMARY, OBSERVATIONS AND DISCUSSION,

IMPLICATIONS, AND RECOMMENDATIONS

This chapter summarizes the purpose of the study, the
method and procedures, and the findings. Observations and
a discussion of the findings are presented, followed by
implications of the findings and recommendations for further

research.

Summary

The purpose of this study was to examine the organi-
zational climate of Bahraini elementary schools, as per-
ceived by principals and teachers, and the relationships
among school climate and the following selected character-
istics of principals' and teachers' gender, qualifications,
and years of experience, and the three types of schools in
relation to the gender composition of principals, teachers,
and students.

Two instruments were used to gather the data for this
study. The major instrument, the Organizational Climate
Description Questionnaire (Form IV), developed by Halpin
and Croft, was translated into Arabic by the researcher and
used to assess the organizational climate of the schools as

perceived by principals and teachers. The second instrument

94



95

was a demographic data sheet which was designed by the re-
searcher to gather information regarding the principals'
and teachers' gender, qualifications, and years of experience.

The sample of this study consisted of twenty-nine
Bahraini public elementary schools selected randomly from
the Ministry of Education's elementary school list. From
those schools, twenty-nine principals and 290 teachers were
the subjects selected to participate in the study. All of
the principals and 98.9 percent of the teachers completed
and returned the study instruments.

The respondents' OCDQs were computer scored and the
openness scores for the respondents and their schools were
computed using the normatively standardized mean scores of
the OCDQ subtests Esprit, Thrust, and Disengagement. The
selected characteristics of principals, teachers, and the
types of schools were tabulated and computed from the demo-
graphic data sheets. Analyses of the respondents' 0OCDQs
and demographic data sheets revealed variations among the
twenty-nine elementary schools in the degree of openness of
their climates as perceived by principals and teachers.
Also, there was variation among the three types of schools
(i.e., girls' schools with female principals and teachers,
boys' schools with male principals and teachers, and boys'
schools with female principals and teachers) and their
grouping above or below the climate openness mean of the

schools.
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Testing the three null hypotheses of this study re-
vealed the following findings. A significant difference
was found to exist between principals' and teachers' per-
ceptions of school organizational climate in that principals
perceived their school climates to be more open than their
teachers did. A significant difference was found to exist
between the degree of climate openness scores of boys'
schools with male principals and teachers and boys' schools
with female principals and teachers. Boys' schools with
male principals and teachers had greater degrees of openness
climate than boys' schools with female principals and
teachers. ©No significant difference in the degree of open-
ness climate was found between girls' schools with female
principals and teachers and boys' schools with male princi-
pals and teachers, nor between girls' schools with female
principals and teachers and boys' schools with female prin-
cipals and teachers. Hypothesis 3 tested the relationship
between the organizational climate openness scores and
principals' and teachers' gender, years of experience, and
qualifications. No significant differences were found to
exist between organizational climate openness scores of
principals and their gender, years of experience, and quali-
fications nor between the climate openness scores of
teachers and their years of experience and qualifications.
A significant difference was found to exist, however, between

the climate openness scores and the gender of teachers.
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Male teachers perceived their school climates to be more

open than female teachers perceived their school climates.

Observations and Discussion

The most obvious observation in this study was the
high percentage of instrument retu;n (98.9 percent); 316
out of a total of 319 principals and teachers responded to
the instruments in this study. The rate of return exceeded
the norm rate, which might indicate the high interest of
Bahraini principals and teachers in knowing about their
schools' environments. Also, if the return rate reflects
respondent interest, it might be concluded that principals
and teachers are concerned with the factors affecting their
schools' organizational climates and the factors leading
to the improvement of their schools' organizational climates.
The climate openness scores of the schools were com-
puted from the OCDQ normatively standardized mean scores
for the Esprit subtest plus Thrust subtest minus Disengage-
ment subtest to equal the climate openness score. The
openness scores of the twenty-nine elementary schools ranged
from the most open to the least open climate, with a mean
openness score of 30.68. This mean is notably less than
the mean openness score of Halpin and Croft's sample (mean
= 96.6) of seventy-one American elementary schools, indicat-
ing that the Bahraini elementary schools in the present

study are considerably less open in climate than Halpin and
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Croft's sample.l

When the schools were ranked by their
climate scores, there was large variation between the most
open climate school at the top of the ranking (score of 49)
and the least open climate school at the bottom of the
ranking (score of 10). This variation between the schools'
climate openness scores might be evidence of the validity
of the Arabic version of the OCDQ used in this study to
assess the organizational climate of the elementary schools
in Bahrain.

Also, the researcher's observations of the schools'
organizational climates during his visit to those schools
were congruent with the climate openness scores for the
schools from principals' and teachers' perceptions as mea-
sured by the OCDQ. In some schools, the researcher observed
(1) low teacher morale and a lack of mutual trust between
teachers and principals, (2) formal and impersonal principal
behavior, and (3) a strict adherence by principals to rules
and policies set by the Ministry of Education. Those
schools (code numbers 9, 17, 22, and 25) were the same
schools that had the lowest climate openness scores. On
the other hand, in the schools where the researcher observed
(1) high morale of teachers and principal, (2) highly demo-
cratic behavior of principal and his or her teachers,

(3) school administration and teachers working together as

lHalpin and Croft, p. 177.
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a unit, and (4) everyone in the school working with a high
level of enthusiasm (code numbers 10, 11, 13, 18, and 27)
were the same schools which attained the highest climate
openness scores. This provides further evidence of the
validity of the OCDQ in assessing the organizational climate
of elementary schools in Bahrain.

A study of the ranking of the school climate openness
scores shows that seven boys' schools with male principals
and male teachers and seven girls' schools with female
principals and female teachers were grouped above the total
school openness mean, while seven boys' schools with female
principals and female teachers were grouped below the mean.
In addition, the climate openness means of the three types
of schools revealed a mean of 35.0 for boys' schools with
male principals and teachers, 30.7 for girls' schools with
female principals and teachers, and 25.9 for boys' schools
with female principals and teachers. From these findings
it can be seen that boys' schools with female principals and
teachers had the least open climates. This finding might
be explained by the situation of those schools. Boys'
schools with female principals and teachers are relatively
new in that the first one was founded in 1975. There are
now nine schools of this type in Bahrain out of a total of
seventy-four elementary schools. Because these schools did
not represent the norm of the educational system (in which

male teachers taught in boys' schools and female teachers
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taught in girls' schools), they have faced a lot of prob-
lems, especially those concerning the adjustment of the
schools to students' needs and the adjustment of the

society to the production of those schools. Also, most
teachers in those schools faced the problem of controlling
student discipline. All of these factors may have caused
the teachers in those schools to perceive the organizational
climate of their schools as less open.

The hypotheses testing of this study yielded the
following findings:

1. Data analysis for hypothesis 1 revealed that
principals perceived the organizational climate of their
schools to be significantly more open than their teachers
perceived them to be. In the situation of Bahraini elemen-
tary schools, where most of the principals did not have
appropriate qualifications and training as reported in
chapter I, one might assume that principals deliberately
gave their schools a higher appraisal on the OCDQ to make
themselves appear better than they were. Also, since most
of the principals were not appropriately qualified and re-
ceived inappropriate preservice or inservice training,
there is a possibility that some principals lack the knowl-
edge, skill, and ability to evaluate their schools' organi-
zational climates objectively. This may have caused most
of them to tend to give their schools' climates higher

ratings. Behavior of this nature indicates a type of
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defensiveness to cover their ineffectiveness. The princi-
pals' higher perceptions of their schools' organizational
climates could affect their attitudes in implementing
change. Since principals viewed their school climates as
more positive than their teachers did, this might create
resistance on the part of principals toward any effort for
change and, also, it might create a struggle between the
principals and their teachers. This situation can make
teachers resist the principal's actions or can lead to
teacher withdrawals. This finding is congruent with find-
ings of other studies conducted by Boisen, Hinson, Walkins,
and Sisson that concluded that principals perceived their
organizational climates to be more open than their teachers
did. !

2. Data analysis for hypothesis 2 revealed that no
significant relationship existed between the organizational
climate openness of the schools and the gender composition
of students, teachers, and principals within the schools.
The probability value of significance was .057 which was
more than the predetermined value of significance of .05,
but it approached significance. There were two additional
findings that encouraged the researcher to view the .057

value as an indication of a possible difference between the

three types of schools. First, when the schools were ranked

lBoisen, p. 2763; Hinson, p. 6471; Walkins, pp. 1ll-
15; Sisson, p. 78.
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from the most open climate to the least open climate, seven
boys' schools with male principals and teachers, seven
girls' schools with female principals and teachers, and

two boys' schools with female principals and teachers were
grouped above the mean, with the remainder of the schools
grouped below the mean. This revealed a difference among
the three types of schools in the way the schools fall above
and below the mean (refer to table 5 in chapter IV).

Second, the finding from the third hypothesis showed a
significant difference between male and female teachers in
the way they perceived the openness of their schools' cli-
mates. The researcher also ran a post hoc analysis to
determine the possible difference among the degree of open-
ness climate of the three types of schools. The analysis
revealed that boys' schools with male principals and teachers
were significantly different from boys' schools with female
principals and teachers, with the boys' schools with male
principals and teachers having a greater degree of openness
climate than boys' schools with female principals and
teachers. Therefore, it was concluded that a significant
relationship existed between the schools' organizational
climate openness and the three types of schools (i.e.,
girls' schools with female principals and teachers, boys'
schools with male principals and teachers, and boys' schools
with female principals and teachers). Boys' schools with

male principals and teachers had the most open school
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climates while boys' schools with female principals and

teachers had the least open school climates. It is be-

lieved that this point needs more investigation. Future
research may yield more clarification and explanation.

3. Analysis of the six variables in hypothesis 3
revealed several findings. No significant relationship
was found to exist between school organizational climate
openness and the gender of principals. Male principals
perceived their school organizational climates similar to
female principals. One might assume that this similarity
of perceptions between male and female principals might be
affected by the similarities of the schools' work situa-
tions and principalship tasks and responsibilities, and
less affected by gender of principals. Also, one might
assume that the small size of the principal sample in
comparison with the teacher sample did not allow for vari-
ations to appear in the principal sample.

A significant relationship was found between school
organizational climate openness and the gender of teachers.
Male teachers perceived their schools to be more open than
female teachers, who perceived their schools to be less
open. This finding was to be expected in a society such
as Bahrain's, which is male-dominated. In Bahraini society
males have a large amount of freedom to interact with the
social environment, whereas females' interactions with

their social environment are surrounded by bars of tradition
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and values limitations. Therefore, male teachers perceived
their schools to be more open while females perceived their
schools to be less open. This finding is congruent with
Manuie's finding which revealed that male teachers perceived
their climate to be more open than female teachers.l
No significant relationship was found to exist between
principals' perceptions of school organizational climate
openness and principals' years of experience. This means
that the degree of openness in school climate was not re-
lated to the principal's years of experience. Likewise,
no significant relationship was found to exist between
teachers' perceptions of school climate openness and their
years of experience. This means that the degree of openness
in school climate was not related to the teachers' exper-
ience. This finding is congruent with Dobbs' finding that
there was no difference between principals' and teachers'
organizational climates and their years of experience, but
is not congruent with Walden and his colleagues' finding
that teachers' negative feelings increased as their years
of experience increased.2
No significant relationship was found between the

schools' organizational climate openness and the qualifica-

tions of principals. This means that the educational

lManuie, p. 177.

2Dobbs, p. 3795; Walden, Taylor, and Watkins, p. 91.

iy
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background of principals was not related to the climate
openness of their schools. Also, no significant relation-
ship was found to exist between teachers' perceptions of
their schools' organizational climate openness and their
qualifications. This means that the educational background
of teachers was not related to their perceptions of their

schools' climate openness.

Implications

The findings of this study imply that elementary
schools in Bahrain differed in their climates or personali-
ties; some schools were characterized by enthusiasm and a
dynamic interpersonal relationship among teachers as well
as between the principal of the school and his or her
teachers. These schools were the one with the most open
climates. Other schools were characterized by low morale,
a formal and impersonal relationship between teachers and
principal, and teacher apathy toward their school work.
These schools had the least open climates. When the mean
openness score of Bahraini elementary schools was compared
with the mean openness score of Halpin and Croft's American
elementary school sample, the American sample had greater
climate openness than the elementary schools in Bahrain.
This implies that much effort should be made to improve the

climate of the elementary schools in Bahrain.
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Principals of elementary schools in Bahrain perceived
the organizational climate of their schools to be more open
than their teachers did. This could imply future efforts
at changing the schools' climates might meet with principal
resistance toward implementing changes and movement.

The finding that boys' elementary schools with male
principals and male teachers had the most open school cli-
mate implies that those schools have more social interac-
tion between the school principal and his teachers and
among the teachers themselves than other elementary schools.
It was found that boys' schools with female principals and
female teachers had less open climates than boys' schools
with male principals and male teachers. Less open climates
might affect teachers' performance which, in turn, might
affect the schools' effectiveness in performing their func-
tions. Therefore, it is important that more efforts should
be made to increase the openness of climate in those schools.

This study revealed that male teachers perceived their
schools' climates to be more open than female teachers.

This implies that society's view of the female role may af-
fect female interaction in society at large and their inter-
action in their schools. This can be observed by the
tendency of the female teachers to describe their school
climates as being less open than their male counterparts.

Male and female principals perceived their schools'’

organizational climates similarly. This implies that the
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similarity of the principals' administrative jobs was more
important than their gender differences. Also, the simi-
larity of the principals' administrative tasks was not ap-
plicable to their leadership styles. That is, through the
researcher's observation of the principals, it can be
clearly stated that most female principals tended to be
autocratic in their school management while most male
principals tended to be democratic in their school manage-
ment.

This study also revealed that principals' and
teachers' years of experience and qualifications had no
effect on the degree of their schools' organizational cli-
mate openness as perceived by the teachers and principals.
Previous research efforts investigating these variables and
their effects on school organizational climate were con-
tradictory in their findings; some supported such an effect
and others divided their effects. The researcher feels
that this is an area in need of further investigation.

In this study of the organizational climate of Bah-
raini elementary schools, the Arabic version of the 0OCDQ
proved its wvalidity to assess the organizational climate
of schools. This implies that use of the OCDQ in investi-
gating the organizational climate of schools in Bahrain

should be continued.
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Recommendations

Based on the findings of this study, the following
recommendations are made:

1. Since this was the first study conducted to in-
vestigate the organizational climate of schools in Bahrain,
it is recommended that educators in Bahraini schools become
more knowledgeable about school organizational climate and
the causal factors leading to the different types of school
climate. This may require re-educating school administra-
tors and teachers through preservice and inservice training
programs. Also, principals and teachers need to be made
aware of what comprises a closed climate. 1Inservice train-
ing for principals should be designed to help principals
move their school climates toward the more desirable open
climate

2. It is recommended that administration training
inservice programs for principals of elementary schools be
started with emphasis on human relations and other adminis-
trative skills which enhance the improvement of school
organizational climate

3. It is recommended that the Ministry of Education
decrease its authority and supervision of the schools and
grant the schools more autonomy to run their affairs and to
develop their own personality. If this authority is granted
it may lead to more teacher involvement in school decision

making and responsibility sharing. This also may lead to
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more teacher satisfaction and an improvement in school per-
formance, school climate, and school effectiveness

4. It is recommended that society's traditions, be-
liefs, and values related to the role of females in the
society and in school work situations be clarified and
stated in teacher guidebooks with consideration of the
society's present and future aspirations. When this is
accomplished it will help in establishing a consistent
school norm and it will facilitate the principals' tasks
when they consider this issue. Also, it will make it
easier for teachers to more accurately recognize their role
expectations and, therefore, behave more positively

5. It is recommended that school rules and regula-
tions be established through a group process. It would be
indispensable to state them clearly so that teachers have
no doubts about their role in the educational process.
This also may increase teacher satisfaction and positive
behavior

6. It is recommended that further investigation of
principals and teachers be conducted to ascertain the dir-
ection of changes teachers and principals believe should
be made to improve the climate of elementary schools in
Bahrain

7. Since the student is the crucial element in a
school's operation and on the basis of the findings of this

study, it is recommended that further research be conducted
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to investigate the relationship between the openness of
school climate and student achievement

8. Further research needs to be conducted to inves-
tigate the relationship between school organizational cli-
mate openness and the gender composition of students,
principals, and teachers to reveal the effect of that
variable on the school climate openness

9. Since educators in Bahrain are concerned with
improving the schools' effectiveness, it is recommended
that further research is needed to investigate the relation-
ship between school openness in climate and school effective-
ness to reveal the effect of the degree of climate openness
on school effectiveness

10. Further study is needed to investigate the rela-
tionship between teacher satisfaction and teacher perceptions
of school organizational climate to determine what effects
their satisfaction with their work have on their perceptions
of their schools' organizational climates

11. It is recommended that further research be con-
ducted to investigate the organizational climate of inter-
mediate and secondary schools to determine the degree of
their climate openness and possible ways to enhance the

climate openness of those schools.



APPENDIX A

DEMOGRAPHIC DATA SHEET AND OCDQ INSTRUMENT



Demographic Data Sheet

» Please place a checkmark (v ) to the right of the
appropriate category, or fill in the correct response.

1. Position Principal
Teacher

2. Gender Male
Female

3. Indicate your school Boys'
Girls'

4. Your qualifications High school

Teacher training
college

University degree

5. Number of years of
experience in education years
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Organizational Climate Description Questionnairel

The items in this questionnaire describe typical be-
haviors or conditions that occur within a school organiza-
tion. Please indicate to what extent each of these

descriptions characterizes your school. Please do not

evaluate the items in terms of "good" or "bad" behavior,
but read each item carefully and respond in terms of how
well the statement describes your school.

The purpose of this questionnaire is to secure a
description of the different ways in which teachers behave
and of the various conditions under which they work. The
questionnaire will be examined to identify the behaviors
or conditions that have been described as typical by the
majority of the teachers in your school. From this examin-
ation, a portrait of the Organizational Climate of your

school will be constructed.

lPermission was obtained from Macmillan Company (see
appendix B).
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Marking Instructions

Printed below is an example of a typical item found
in the Organizational Climate Description Questionnaire:
1. Rarely occurs
2. Sometimes occurs
3. Often occurs
4. Very frequently occurs
SAMPLE:

Teachers call each other by their first names.

1 2 G a4

In this example the respondent circled alternative 3
to show that the inter-personal relationship described by
this item "often occurs" at his school. Of course, any
of the other alternatives could be selected, depending upon
how often the behavior described by the item does, indeed,
occur in your school.

Please mark your responses clearly, as in the example.
PLEASE BE SURE THAT YOU MARK EVERY ITEM. CIRCLE the numeral
which most nearly approximates the frequency of the behavior
described. . . . Authenticity of the response is very im-
portant. Do give the most accurate response that you can.

. .« . Either a pencil or a pen may be used.



" The OCDQ Items

10.

11.

12.

13.

14.

15.

1. Rarely occurs
2. Sometimes occurs

3. Often occurs
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4. Very frequently occurs

Teachers' closest friends are other faculty
members at this school.

The mannerisms of teachers at this school are
annoying.

Teachers spend time after school with students
who have individual problems.

Instructions for the operation of teaching aids
are available. ,

Teachers invite other faculty to visit them at
home.

There is a minority group of teachers who always
oppose the majority.

Extra books are available for classroam use.

Sufficient time is given to prepare administra-
tive reports. :

Teachers know the family background of other
faculty members.

Teachers exert group pressure on nonconforming
faculty members.

In faculty meetings, there is a feeling of
"let's get things done."

Administrative paper work is burdensome at
this school.

Teachers talk about their personal life to
other faculty members.

Teachers seek special favors from the principal.

School supplies are readily available for use
in classwork.

1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4



16.
17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

28.

29.

30.

31.
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1. Rarely occurs

2. Sometimes occurs

3. Often occurs

4. Very frequently occurs
Student progress reports require too much work. 1 2 3 4
Teachers have fun socializing together during 1 2 3 4
school time.
Teachers interrupt other faculty members who are 1 2 3 4
talking in staff meetings.
Most of the teachers here accept the faults of 1 2 3 4
their colleagues.
Teachers have too many cammittee requirements. 1 2 3 4
There is considerable laughter when teachers 1 2 3 4
gather informally.
Teachers ask nonsensical questions in faculty 1 2 3 4
meetings.
Custodial service is available when needed. 1 2 3 4
Routine duties interfere with the job of 1 2 3 4
teaching.
Teachers prepare administrative reports by 1 2 3 4
themselves.
Teachers ramble when they talk in faculty 1 2 3 4
meetings.
Teachers at this school show much school 1 2 3 4
spirit.
The principal goes out of his way to help 1 2 3 4
teachers.
The principal helps teachers solve personal 1 2 3 4
problems.
Teachers at this school stay by themselves. 1 2 3 4
The teachers accamplish their work with great 1 2 3 4

vim, vigor and pleasure.



32.

33.

34.

35.
36.
37.

38.

39.

40.

41.

42.

43.

44,

45.

46.

47.

48.

1. Rarely occurs
2. Sometimes occurs
3. Often occurs

4. Very frequently occurs

The principal sets an example by working hard
himself.

The principal does perscnal favors for teachers.

Teachers eat lunch by themselves in their own
classrooms.

The morale of the teachers is high.
The principal uses constructive criticism.

The principal stays after school to help
teachers finish their work.

Teachers socialize together in small select
groups.

The principal makes all class-scheduling
decisions.

Teachers are contacted by the principal each
day.

The principal is well prepared when he speaks
at school functions.

The principal helps staff members settle minor
differences.

The principal schedules the work for the
teachers.

Teachers leave the grounds during the school
day.

The principal insures that teachers work to
their full capacity.

Teachers help select which courses will be
taught.

The principal corrects teachers' mistakes.

The principal talks a great deal.

1 2 3
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49.

50.

51.

52.

53.

54.

55.

56.

57.

58.

59.

60.

61.

62.

63.

64.
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l. Rarely occurs

2. Sometimes occurs

3. Often occurs

4, Very frequently occurs
The principal explains his reasons for 1 2 3 4
criticism to teachers.
The principal tries to get better salaries 1 2 3 4
for teachers.
Extra duty for teachers is posted conspicuously. 1 2 3 4
The rules set by the principal are never 1 2 3 4
questioned.
The principal locks out for the perscnal welfare 1 2 3 4
of teachers.
School secretarial service is available for 1 2 3 4
teachers' use.
The principal runs the faculty meeting like a 1 2 3 4
business oconference.
The principal is in the building before teachers 1 2 3 4
arrive.
Teachers work together preparing administrative 1 2 3 4
reports.
Faculty meetings are organized according to a 1 2 3 4
tight agenda.
Faculty meetings are mainly principal-report 1 2 3 4
meetings.
The principal tells teachers of new ideas he 1 2 3 4
has run across.
Teachers talk about leaving the school system. 1 2 3 4
The principal checks the subject-matter ability 1 2 3 4
of teachers.
The principal is easy to understand. 1 2 3 4
Teachers are informed of the results of a 1 2 3 4

supervisor's visit.
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OCDQ, Form IV--Items That Compose Four Subtests:
Teachers' Behaviorl

I. Disengagement

*1. The mannerisms of teachers at this school are
annoying.
2. There is a minority group of teachers who always
oppose the majority.
3. Teachers exert group pressure on noncomforming
faculty members.
4. Teachers seek special favors from the principal.
5. Teachers interrupt other faculty members who
are talking in staff meetings.
6. Teachers ask nonsensical questions in faculty
meetings.
7. Teachers ramble when they talk in faculty meet-
ings.
8. Teachers at this school stay by themselves.
9. Teachers talk about leaving the school system.
10. Teachers socialize together in small select
groups.

II. Hindrance

11. Routine duties interfere with the job of teach-
ing.

12. Teachers have too many committee requirements.

13. Student progress reports require too much work.

14. Administrative paper work is burdensome at this
school.

15. Sufficient time is given to prepare administra-
tive reports.**

16. Instructions for the operation of teaching aids
are available,**

III. Esprit

17. The morale of the teachers is high.

18. The teachers accomplish their work with great
vim, vigor, and pleasure.

19. Teachers at this school show much school spirit.

20. Custodial service is available when needed.

21. Most of the teachers here accept the faults of
their colleagues.

22, School supplies are readily available for use in
classwork.

lAndrew W. Halpin, Theory and Research in Administra-
tion (New York: Macmillan Co., 1966), pp. 152-53.




23.
24,

25.
26.
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There is considerable laughter when teachers
gather informally.

In faculty meetings, there is the feeling of
"let's get things done."

Extra books are available for classroom use.
Teachers spend time after school with students
who have individual problems.

IV. Intimacy

27.
28.
29.
30.
31.
32.

33.

Teachers' closest friends are other faculty
members at this school.

Teachers invite other faculty members to visit
them at home.

Teachers know the family background of other
faculty members.

Teachers talk about their personal life to other
faculty members.

Teachers have fun socializing together during
school time.

Teachers work together preparing administrative
reports.

Teachers prepare administrative reports by them-
selves.**

*These numbers are used solely to list the items here

by subtest.

The numbers do not correspond to the sequence

in which the items actually appear in Form IV.

**Scored negatively.
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0OCDQ, Form IV--Items That Compose Four Subtests:
Principal's Behaviorl

V. Aloofness

*34., Faculty meetings are organized according to a
tight agenda.

35. Faculty meetings are mainly principal-report
meetings.

36. The principal runs the faculty meeting like a
business conference.

37. Teachers leave the grounds during the school day.

38. Teachers eat lunch by themselves in their own
classrooms.

39. The rules set by the principal are never ques-
tioned.

40. Teachers are contacted by the principal each day.

41. School secretarial service is available for
teachers' use.**

42. Teachers are informed of the results of a super-
visor's visit.**

VI. Production Emphasis

43. The principal makes all class-scheduling deci-
sions.

44. The principal schedules the work for the teachers.

45. The principal checks the subject-matter ability
of teachers.

46. The principal corrects teachers' mistakes.

47. The principal insures that teachers work to their
full capacity.

48. Extra duty for teachers is posted conspicuously.

49. The principal talks a great deal.

VII. Thrust

50. The principal goes out of his way to help teachers.

51. The principal sets an example by working hard
himself.

52. The principal uses constructive criticism.

53. The principal is well prepared when he speaks at
school functions.

54. The principal explains his reasons for criticism
to teachers.

55. The principal looks out for the personal welfare
of teachers.

lHalpin, pp. 153-54.
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56. The principal is in the building before teachers
arrive.

57. The principal tells teachers of new ideas he has
run across.

58. The principal is easy to understand.

VIII. Consideration

59. The principal helps teachers solve personal
problems.

60. The principal does personal favors for teachers.

61. The principal stays after school to help
teachers finish their work.

62. The principal helps staff members settle minor
differences.

63. Teachers help select which courses will be taught.

64. The principal tries to get better salaries for
teachers.

*These numbers are used solely to list the items here
by subtest. The numbers do not correspond to the sequence
in which the items actually appear in Form IV.

**Scored negatively.
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APPENDIX B

CORRESPONDENCE



Hussain S. A. Bader

University College of
Bahrain

P.O. Box 1082

Manama, Bahrain

Dear Teacher/Principal:

At the present time I am conducting my doctoral research in
educational administration leadership at George Peabody College of
Vanderbilt University in the U.S.A. My research is concerned with
the organizational climate of Bahraini elementary schools as per-
ceived by teachers and principals.

Previous research has shown that the interaction between prin-
cipal and teachers, and between teachers and teachers, are important
issues which affect the performance and effectiveness of the school.

I hope that this research project will provide information for educa-
tors in our country toward improving the schools and creating a better
learning enviromment for our children.

Enclosed are two instruments I would like for you to respond
to. It should not take more than twenty minutes to answer these
questionnaires with absolute frankness and objectivity. You will cb-
serve that the material you have is coded in the upper right-hand
corner. This code number will be used to provide a way to follow-up
on the collection of completed questionnaires if necessary. The code
numbers will be eliminated from each instrument by cutting away the
corner where the code number is written before the data analysis pro-
cess is bequn.

You should not write your names on the questionnaire, because
it is not an aim of this study to identify respondents by their
responses. Also, all responses will be kept in strict confidence and
will not be used for any other purpose outside this study.

If you decide to participate, please use the accampanying
stamped, addressed envelope to mail your responses to me.

I appreciate your time and cooperation.
Sincerely,
Hussain S. A. Bader
Doctoral Student

Enclosures
Note: You may keep this letter for your records.
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Hussain S. A. Bader

University College of
Bahrain

P.0O. Box 1082

Manama, Bahrain

Ministry of Education

Director of Elementary Education

Directorate of Elementary
Education

Manama, Bahrain

Dear Director:

At the present time I am conducting my doctoral research in
educational administration leadership at George Peabody College of
Vanderbilt University in Nashville, Temnessee, U.S.A. My research
is concemed with the organizational climate of Bahraini elementary
schools as perceived by teachers and principals.

I hope, therefore, to receive your permission to administer
the enclosed questicnnaire to the principal and ten teachers from
each of twenty-nine randamly selected elementary schools (listing
of schools enclosed) for the purpose of data collection.

I appreciate your cooperation and concern.

Sincerely yours,

Hussain S. A. Bader

Enclosures
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Hussain S. A. Bader

Box 721

George Peabody College
of Vanderbilt Univ.

Nashville, TN 37203

February 17, 1984

Permissions Department

(ollege and Professional Division
The Macmillan Publishing Co., Inc.
866 Third Avenue

New York, NY 10022

Dear Sirs:

I am a doctoral student at George Peabody College of Vander—
bilt University in Nashville, Tennessee. My doctoral dissertation
will concern the relationships between the organizational climates
of male and female Bahraini elementary schools and selected charac-
teristics of principal leadership behavior.

I would like to use the Organizaticnal Climate Description
Questionnaire by Andrew W. Halpin as an instrument to collect data
for my study. I am requesting pemmission to use this instrument,
translated into the Arabic language. I would also like to know how
I can get the completed fomms scored.

I appreciate any help you may offer in this matter.

Sincerely,

Hussain S. A. Bader
Doctoral Student
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MACMILLAN PUBLISHING CO., INC. FREE PRESS
866 Third Avenue, New York, N.Y. 10022 866 Third Avenue, New York, N.Y. 10022
69
AGREEMENT FOR PERMISSION TO REPRINT PLEASE REFER TO
THIS NUMBER IN
(Please fill out, sign, and rerurn all FUTURE q 2 k&
copies to Macmillan Publishing Co., Inc.) CORRESPONDENCE: >)

The undersigned requests permission 1o reprint from publications as listed on the reverse side of this sheet

i £ 4 by in—Bader———
To be repnnted in gt prat—dtwsertation Y —HEussa

To be published by__George Peabody College of Vanderbilt Universitxddress

Type of edition: Trade hardbound Text hardbound
Trade paperback Text paperback
Approx. date of publication Probable retail price

The undersigned agrees:

1) To gve full credit in every copy printed. on the copyright page or as a footnote on the page on which the quotation
begins, or if in a magazine or newspaper, on the first page of each quotation covered by the permission, exactly as
indicateg on the reverse side of this sheet.

2) To pay on the date of granting the permission a fee of $50.00

3) To forward two copies of the work on publication 10 the International Rights Department of Macmillan Publishing Co..
Inc.

4) To make no deletions from, additions to, or changes in the text, without the written approval of Macmillan Publishing
Co., Inc.

5) That the permission hereby granted applies only to the edition of the book specified in this agreement. and to any
revised edition where changes in contents do not exceed one-third of the original text.

6) In the event that a book club with a membership of more than 10,000 distributes the work as a monthly selection, or as
a dividend or as a premium, the undersigned will pay to Macmillan Publishing Co., Inc. in addition to the fee set forth
above, 2 sum that bears the same proportion to the sum or sums paid by such book
clubs as the material bears to the entire work. If a reprint or cheap edition is contemplated, no permission granted
herein shall be valid without further payment on a basis satisfactory to Macmillan Publishing Co., Inc.

7) That permission granted herein is nonexclusive and not transferable.

8) That this permission applies, unless otherwise stated, solely to publication of the above<cited work in the
_Arabic  japguage throughout the World.

9) That unless the work is published within two years from the date of the applicant’s signature (unless extended by
written permission of Macmillan Publishing Co., Inc.), or if published, it remains out of print for a period of six
months, this permission shall automatically terminate.

10) This psrmission does not extend to any copyrighted material from other sources which may be incorporated in the
books in question, nor to any illustrations or charts, nor to poetry, unless otherwise specified above.

Date M a4 \(\?\’\\ Signature of Applicant _Huus< el ¢ A Ronfal
Address Bex72 1 Geerag P«&-La Cdfpsp Las b TN TR 23

Permission granted on the foregoing terms
MACMILLAN PUBLISHING CO., INC.

MERN
™ )
N
NN Lem s Xeome—

Permissions Depariment — internatianal Rights

By

FRP6 4/73 5™



APPENDIX C

ARABIC VERSION-OCDQ VALIDATION PANEL



Following is a list of individuals who comprised the

panel of experts that reported the validity of the Arabic

version 'of the OCDQ instrument, translated by the researcher.

1.

Dr. Mohammad N. Nofal
Associate Professor of Education
(Ph.D., Moscow University, USSR)

Shafshak Mahmoud A. R.
Professor of Education
(Ph.D., University of Chicago, USA)

Ebrahim A. Natto
Associate Professor of Education
(Ph.D., University of Texas, USA)

Layla M. Dowaigher
Assistant Professor of Education
(Ph.D., University of Texas, USA)

Mohamed A. Ragheb

Assistant Professor of Education
(Ph.D., University of Alexandria, Egypt)
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APPENDIX D

RAW DATA: INDIVIDUAL OPENNESS SCORES OF THE
SCHOOLS, PRINCIPALS, AND TEACHERS



01133
02131

03127
04132
05128
06138
07125
08135
09120
10138
11249
12227

13235
14229
15231
16245

17225
18240
19234
20235
‘21328
22311
23328
24327
25310

26328

27341
28328

29332

10011030132
10021032130
10031029138
10041045124
10051048129
10061036128
10071061322
10081036122
10091044141
10101056130

10112062133

10122039130
10132051131
10142035324
10152046130
10162031130
10172009122
10182063322
10192051138
10202055322
10213050135
10223044137
10233066136
10243050322
10253039140

10263051121

10273049127
10283038129
10293028124
20011029209
20021024204
Ze0Ii0z0212
20041028115
20051060122
20061044309
20071039117
20081015109

20091028208
20101040112

20111030209
20121046114
20131038115
20141008211
20151043212
20161042309
20171030117
20181006112
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120191034212

20201035210
20211018207
20221001202
20231014114

20241024207
20251033212
20261053211
:20271028208

20281049210
20291017206

20301005210
20311022200

20321029206
20331013304
20341031212
20351049306
20361030100
20371049209
20381051208
20391029113
20401031213
20411016120
20421028116
20431005206
20441031306

20451023300

20461027101
20471025206
20481038304
2049102563205
20501015301
20511037301
20521054205
20531044210
20541044209
20551044206
20561042208
20571029206
20581049204
20591021304
20601015301
20611029205
20621046205
20631033301

.20641012300

20651016300

20661039302

20671021301
20681008300
20691003300
20701040303
20711026207
20721021300
20731037300
20741048300
20751051312
20761022208
20771031213
20781031209
20791042206
20801019206
20811049118
20821030209
20831030206
20841013209
20851010210

20861~16209

20871020306
20881003305
20891040208
20901025302

20911032208

«vv21007304
20931033116
20941040210
20951057301
20961047304
20071043206
20981042304
20992073112
21002051209
21012061113
21022032118
21032032119
21042048301
21052054309
21062057118
21072038215
21082030115
21092004212
21102025303
211120-6120
21122031302



21132062120
21142048113
21152012114
21162051212
21172033213
21182010313
21192035120

21202051208

2121202912}
21222007119
21232001120
21242051302
21252053115
21262010206
21272029116
21282059122
2la2e2o022112
21302045242
21312031304
21322047210
21332033112
213420243113
21352016117
21362004215
21372029114
21382036212
21392008119
21402028115
21412013211
21422037115
21432038114
21442034112
21452037216
21462022119
cli7204e113
21482028123
21492044304
21502045302

21512066212

215220%v10v
21532040211
21542049108
21552042302
21562055220
21572048304
21582026119
21592012311
21602042207
21612030213
21622038115

21632024115

21642028118

121652-22210
21662062212

‘21672025206

121682052210

21692050117
21702036308

21712020211

21722049311
21732037115
21742041211
21752038103
21762024314
21772025312
21782031114
21792037116

.-21802024119

21812066113
218220=1207
21832029208

218420=6207
21852040114

21862064112
21872032109
21882030210
21892035213
21902036206

21912042120

21922035316
21932021123
21942036305
21952030322
219620¢6212
21972022200
21983015305
21993048205
22003027208
22013027304
22023010208
22033019302
22043038104
22053028304
22063023301
22073018302
22083016205
22093008206
22103001301
22113007206
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22123012200
22133000207
22143~10214
22153018305
22163001112
22173029122
22183007304
22193026209
22203022310
22213042209
22223042206

122233010209

22243016209

22253044207

22263016309
22273022207
22283029207
22293015208
22303029208
22313046206
22323028112
22333003210
22343044206
22353033207
22363=21215
22373028206
223830-4206
22393005114
22403003205
22413027109
22423037123
22433018118
224430=1206
22453026302

22463416209

22478~19113
22483019210
22493019211

22503055206

22513004307

22523040207

22533035305
22543013120
22553007306
22563046207
22573020304
22583052121
22593022209
22603039200
22613008116

32623027211

22633032303
22643041207

22653062203
22663039206
22673049206

22683022208
22693023211
22703013205
22743032117
22723019200

22733019205
22743026210
22753035208
22763037207
22773044118
22783032100
22793015122
22803039115
22813006303
22823056302
22833050202
22843026205
22853025300
22863042116
22873029300
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